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ABSTRACT 

A landscape approach to climate-smart agriculture (L-CSA) represents a framework for 

landscape management planning that addresses climate change through an orientation of 

agricultural systems that support sustainable development and the scaling of climate-smart 

agriculture (CSA) initiatives. The application of L-CSA takes into consideration the synergies 

and trade-offs among a range of actors and activities to promote sustainable intensification and 

concerted group action that enhances agricultural adaptation to climate change, reduction or 

removal of greenhouse gas emissions, and improvement of livelihood standards at landscape 

scale. L-CSA builds upon CSA initiatives that are widely considered a strategy to achieve these 

goals while realizing aspects of the Sustainable Development Goals (SDGs).  

To scale CSA initiatives through the landscape perspective, robust and inclusive capacity 

building efforts are needed. This document has been designed as a sequel to a L-CSA Planning 

course piloted in March-April 2019, in mainland Tanzania and Zanzibar. The piloted course was 

sponsored by the United States Department of Agriculture – Foreign Agriculture Service 

(USDA-FAS), led and designed by EcoAgriculture Partners and Cornell University, in 

collaboration with the International Institute for Tropical Agriculture (IITA), World Agroforestry 

Centre (ICRAF), USDA-FAS, and the University of California, Davis (UC Davis). The pilot 

training evaluation and subsequent “Lessons Learned” analysis conducted in January 2020 by a 

team from EcoAgriculture Partners, Cornell University, and IITA indicated the need for further 

capacity building and has led to the development of a Training of Trainers (ToT) course. 



 

This knowledge product is a guide for facilitators including landscape practitioners and 

adult educators who wish to effectively disseminate L-CSA and related learning modules 

through the ToT method. The facilitators guide offers a collection of lesson plans, reference 

landscape examples, resource materials and learning assessments. The content is comprised of 

Core Overview lessons which reflect the main modules included in the pilot course and 

Facilitator Skill Building lessons which inform and instruct trainers in effective facilitation 

strategies and pedagogical skills. This set of course materials is designed to be flexible and 

adaptable for trainers engaging with a diversity of learners and landscapes. An evaluation 

framework is included for future trainers to engage in further modification, enrichment, and 

learning from the course. The full set of these materials will be available outside of this project 

paper in PDF and e-learning formats. Course content and materials are the product of an 

intensive collaborative process between EcoAgriculture Partners, USDA-FAS, and IITA team 

members, while the guide has been designed and prepared by the graduate candidate. 
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PREFACE 

How to Use this Facilitator’s Guide 

In order to scale Climate-smart Agriculture initiatives through the landscape perspective, 

inclusive learning modules and the Training of Trainers (ToT) approach provide practitioners 

with a means to accelerate capacity building for climate smart landscapes.  The guide is designed 

to meet the needs of extension educators engaging in Climate-smart Agriculture (CSA) at 

landscape scale (L-CSA) through integrated landscape management (ILM).  It is recommended 

for use together with the full L-CSA learning modules developed and piloted by EcoAgriculture 

Partners with collaborators in March-April 2019. The guide is comprised of the three key parts 

and annexes, described below, which may be used as presented or modified by facilitators as 

needed. The nature of this document, as a knowledge product designed to foster collaboration, 

calls for continual revision and contextualization – as innovative tools and resources are 

developed that inform and enhance new L-CSA capacity building efforts. For this reason, users 

of this Facilitator’s Guide can expect these materials to change with subsequent versions of this 

guide or the “parent” learning modules, and are recommended to seek out related resources that 

are cited or linked to this document. 
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Part 1. Background for the L-CSA Pilot Course and Lessons Learned Analysis 

To clarify the purpose of the ToT Facilitator’s Guide, we provide information regarding 

the composition of the Pilot L-CSA training that was developed through a partnership between 

EcoAgriculture Partners and collaborators, funded by the United States Department of 

Agriculture - Foreign Agricultural Service (USDA-FAS). This section introduces the L-CSA 

course framework and background information regarding its pilot delivery in March-April 2019, 

to United Republic of Tanzania (URT) Government officials, Agriculture, and Environment 

Officers in mainland Tanzania and Zanzibar. While the ToT Facilitator’s Guide provides lessons 

and resources derived from the original course content available in the L-CSA learning modules, 

much of the material has been created in succession of the pilot training to meet participant needs 

identified in a post-pilot “Lessons Learned” analysis. It is recommended that TOT facilitators 

draw upon original pilot course content to enrich workshops and educational experiences  

Part 2. Rationale for the ToT Facilitator’s Guide  

The main components of the Facilitator’s Guide are introduced in this section along with 

a rationale for the guides’ role in contributing to the contemporary discussion of how sustainable 

land management and coordinated action can support climate change adaptation and mitigation 

efforts while improving livelihood standards. Throughout this guide, we posit that L-CSA 

planning and closely related initiatives in East Africa support the realization of global initiatives 

and the SDGs. The design of the ToT course and Facilitator’s Guide is rooted in the theory that 

the development of strong facilitator skills and an understanding of L-CSA core content 

motivates practitioners and participants to develop working groups focused on a mutual 
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understanding of landscape values. This understanding becomes the basis for a multi-stakeholder 

platform or partnership (MSP), equipped to engage in CSA planning through a landscape lens.  

Part 3. A Training of Trainers Facilitator's Guide for Scaling L-CSA Learning 

Modules and Impact 

This section comprises lesson plans, resources, and landscape reference examples that 

support the development and dissemination of a L-CSA ToT course. The lesson plans are 

organized in two main units, an Overview of Core Content derived from the original L-CSA 

learning modules and Facilitator Skill Building. An overview of lesson plan components and 

facilitator considerations precede the course materials. The Overview of Core Content unit is 

comprised of seven lessons that provide an abridged overview of the original seven L-CSA 

modules. These lessons include:  

1. Module 1 Overview Lesson: Introduction to CSA as an Approach to Integrated 

Agriculture and Climate Change Planning 

2. Module 2 Overview Lesson: Building a Collaborative CSA Plan for Your Landscape 

and Jurisdiction 

3. Module 3 Overview Lesson: Linking Climate Knowledge and Information with CSA 

Decisions and Planning 

4. Module 4 Overview Lesson: Markets and Marketing in CSA Landscapes 

5. Module 5 Overview Lesson: Building an Enabling Environment for L-CSA 

6. Module 6 Overview Lesson: Farm to Landscape CSA Design 
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7. Module 7 Overview Lesson: Monitoring, Evaluation, and Learning 

The Facilitator Skill Building unit is made up of four lessons that are designed to improve 

workshop design, experiential learning, and social learning outcomes. These lessons are as 

follows: 

1. Facilitator Skill Building Lesson 1: Overview of a L-CSA ToT Framework 

2. Facilitator Skill Building Lesson 2: Gender and Social Inclusion  

3. Facilitator Skill Building Lesson 3: Facilitating Collaborative Learning 

4. Facilitator Skill Building Lesson 4: Leadership and Team building 

Lessons from either the Core Content Section or Facilitator Skill Building section may be 

adapted or modified to best meet the needs of the targeted learning audience. Lesson plans offer 

extensive resources and activities that accompany each lesson and enrich learning experiences. 

In preparation for delivering the lessons facilitators are guided in the selection of reference 

landscape examples and group activities that will best address learner needs and interests. 

Whenever possible, a robust application period should precede the delivery of a L-CSA course 

that enables  the facilitator or facilitation team to identify participants who are ideal candidates to 

co-facilitate sessions and share valuable CSA or related experiences that improve learner 

comprehension of the course content.  
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Annexes 1 and 2. An Evaluation Framework for Facilitators Conducting a ToT and 

L-CSA Planning Course and Sample Course Agenda 

The first annex of this Guide provides practitioners with a framework for evaluation that 

supports the adaptation of course content for diverse landscapes and complex challenges through 

the establishment of a continuous feedback loop between trainer and trainee that is supported 

through institutional expertise. This framework focuses on a set of diagnostic (pre-test), 

formative, and summative (post-test) assessments that allow the facilitator to identify knowledge 

gaps and areas where the trainees require further instruction and course content requires further 

enrichment. The second annex provides users with a sample agenda for a four and a half day L-

CSA ToT course that runs through each lesson available in this guide. The course and lesson 

plan can be shortened or lengthened as needed, depending on the time allowed and needs of the 

audience. 
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PART 1. BACKGROUND: LANDSCAPE APPROACH 

TO CLIMATE-SMART AGRICULTURE PILOT 

TRAINING AND LESSONS LEARNED ANALYSIS 

In March-April of 2019, a Climate-smart Agriculture Landscape Pilot training was conducted 

in Morogoro and Zanzibar, Tanzania, to strengthen capacities of 80 sub-national policy makers 

in climate smart agriculture (CSA) planning from an integrated landscape perspective. 

Participants included URT government officials in agriculture and livestock, and environment 

and planning ministries who represented nine districts in mainland Tanzania and seven in 

Zanzibar. The pilot course was led as a collaborative effort for trainees to become familiar with 

the practice of planning for CSA through the landscape perspective, and motivated to implement 

its use through an MSP led action plan The six learning modules that comprised the pilot course  

walked trainees through a phased planning cycle that introduces strategies for planning CSA 

schemes that integrate farm and landscape-level activities while securing appropriate funding, 

market, and policy support through harmonized MSP action. Pilot training deliverables included 

the preparation of L-CSA action plans for which trainees have been responsible for 

implementing in their regions, districts or wards following the conclusion of the course. Learning 

modules focus multiple lessons around six key topics: 

• Landscape-scale CSA as an approach to integrated climate change planning in 

agricultural settings  
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• Process and tools for building a collaborative CSA action plans for landscapes or 

jurisdictions  

• Linking climate data and information with CSA planning decisions  

• Building an enabling environment for CSA through market, financial, and policy support  

• L-CSA Design and scaling on-farm climate adaptation solutions  

• Monitoring and evaluation  

A “Lessons Learned” analysis six months following the course revealed notable progress 

in implementing participants’ collaborative L-CSA action plans (Buck, Rasmussen, & Recha, 

2020).  Participants felt strongly about the value of the training in developing a working 

framework that serves as the foundation for implementing CSA interventions that address 

climate resilience and remediation through improved livelihoods and sustained agricultural 

yields. Some participants reported having initiated L-CSA pilot plots, led farmer awareness 

campaigns, and collaborated on successful United Nations Development Program (UNDP) 

concept notes for coastal mangrove reforestation and saltwater intrusion prevention activities. 

Others reported their experience having influenced local government budgets to mobilize 

financial and political support for L-CSA. While enthusiasm for promoting L-CSA in the 

participants' jurisdictions was evident, participants also noted that inadequate resources, 

insufficient capacity, and a shortage of human capital prevented successful scaling of CSA. 

In response to these reflections, the TOT course is designed to incorporate content that 

addresses participant identified training needs.  



 DRAFT DOCUMENT 

 

8 

 

PART 2. RATIONALE FOR A PARTICIPATORY-

FOCUSED TRAINING OF TRAINERS (TOT) 

FACILITATOR’S GUIDE: CAPACITY BUILDING 

FOR CLIMATE-SMART LANDSCAPES 

Introduction: Realizing global goals through Climate-smart Agriculture and the 

“Landscape Approach” 

Climate change poses one of the most severe existential crises humankind must work to 

overcome. Degraded landscapes along with volatile weather patterns threaten livelihoods and 

ecosystems at every scale. The greatest intensity of the impending changes will affect 

populations across the world, with the worst impact on reaching vulnerable and marginalized 

populations. (The World Bank, 2010) For agricultural producers, climate change disrupts natural 

agroecology and weather cycles that reduce crop yield and continue to exacerbate processes 

which degrade landscapes, deplete ecosystem services, and bring about numerous consequences 

for at-risk communities (IPCC, 2018). Climate-related stressors on communities contribute to 

resource insecurity and pervasive poverty on a massive scale. To meet these challenges, the 

Sustainable Development Goals (SDGs) adopted by the member-states of the United Nations 

(UN) articulate global priorities to reduce pollution and greenhouse gas emissions while adopting 

national sustainable development strategies (NSDS) (The United Nations, 2015).  Among 

numerous proposed solutions, a Landscape Approach to Climate-smart Agriculture (L-CSA) has 
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emerged as a viable management strategy that allows landscapes and communities to undertake 

in adaptation and mitigation-focused initiatives that address multiple SDGs and other national 

goals.  

The adoption of the SDGs by the UN and its member states has facilitated global 

engagement in the development of climate change adaptation and mitigation innovations. 

Literature by the International Food Policy Research Institute (IFPRI) indicates that food 

insecurity and other climate change challenges can be mitigated through investments in 

landscape innovations that focus on storing carbon and slowing greenhouse gas emissions 

through sustainable agriculture intensification(IFPRI, 2010). In consideration of these 

challenges, current and future land management practitioners must adopt development strategies 

that increase crop yields and strengthen agricultural supply chains without further diminishing 

ecosystem service returns (Godfray, 2010; Tscharntke, 2012).  

Climate-Smart Agriculture (CSA) describes a set of practices that work to intensify 

agricultural productivity and raise incomes for increased food security, while fostering climate 

change adaptation and mitigation practices (CSA Guide, 2019; CCAFS, 2014). CSA has been 

widely viewed as an approach for reorienting agricultural systems to cultivate climate resiliency 

by increasing the adaptive capacity of producers to meet climate change-related stressors with 

locally appropriate and coordinated solutions (Lipper et. al, 2014). Additionally, many countries 

view the development and implementation of CSA as a way of meeting multiple sustainable 

development goals, including but not limited to Goal 1: No Poverty, Goal 2: Zero Hunger, and 

Goal 13: Climate Action (URT, 2015; ROK, 2017). While the framework only emerged in 2010,  

many “climate-smart” practices are well-researched and generally accepted as sustainable land 
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management practices, including crop diversification, conservation tillage, agroforestry, 

sustainable water irrigation and management, and others (FAO, 2010).  

While many international organizations have embraced CSA as a means for harmonizing 

sustainability and livelihoods objectives in intensified agricultural systems, CSA has met barriers 

in scaling past isolated successes. To achieve CSA benefits at scale, a landscape approach is 

needed to integrate local farm-level factors with external socioeconomic factors, sub-national 

policy, and ecosystem conservation (Scherr et. Al, 2012; Harvey et. Al, 2014). A review of 

relevant literature indicates that accompanying frameworks around the landscape approach 

provide tools and strategies to practitioners and producers that facilitate engagement in land 

management practices that reconcile competing land-use demands (Sayer, 2013; Scherr & 

McNeely, 2007; Sayer & Campbell, 2004). By incorporating landscape planning tools and MSPs 

for collaborative problem solving and innovation landscape leaders can be prepared to stimulate 

the development of enabling policy, human-capital, and financial support that is necessary in 

transformative CSA initiatives practiced at a landscape scale (L-CSA) (Scherr et. al, 2012). For 

this reason, this Facilitator’s Guide and accompanying Training of Trainers (ToT) course argues 

that capacity building for CSA practices should include planning frameworks based on the 

landscape approach while prioritizing good facilitation practices and pedagogical skills that 

guide the learning and subsequent planning processes. 

The following subsections discuss how participatory capacity building can help facilitate 

the design and development of Climate-smart landscapes (CSLs) that are productive and 

resilient. This argument builds a case for subsequent sections of the Guide, which can be used as 
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a resource for practitioners who are motivated to build or manage sustainable landscapes 

initiatives.  

Capacity building and extension for Climate-smart Landscapes 

An approach that puts CSA in a landscape-jurisdictional, territorial, and spatial context, 

L-CSA takes into consideration the varied system linkages such as policy, institutional, and 

human components that influence land-use decisions and conservation efforts (Scherr et. al, 

2012). A CSL is often characterized by: 1) the application of CSA practices across numerous 

fields and farms; 2) the diversity of land-uses within, beyond, and between farms; and 3) the 

management of land-use interactions beyond the farm at landscape-scale to optimize benefits for 

development and conservation (Buck et. al, 2019). Sustained CSLs require supportive 

institutional mechanisms including coordination, and the facilitation of innovation systems to 

drive concerted group action. 

With trust and relationships of understanding as a foundation, stakeholder engagement, 

supportive landscape governance, clear resource tenure, and blended financial flows must be 

present in the landscape management system (Buck & Scherr, 2008). As it is unlikely that such 

landscapes or landscape management systems will develop spontaneously, motivated landscape 

stakeholders must be prepared to assume leadership roles and engage in the network and capacity 

building that mobilizes direct and peripheral landscape actors for active L-CSA action planning 

and implementation.  

Facilitators of L-CSA capacity building must work to develop innovation systems and 

alliances that can analyze and learn to solve complex problems. The L-CSA planning process is 
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actor-centered, resulting in a need for facilitators to guide landscape stakeholders through the 

differences and conflicts that arise. Facilitators of L-CSA capacity building must act as third-

party or “behind the scenes” innovation brokers that bring together actors and build synergies in 

agricultural innovation systems that can overcome conflict or barriers of understanding (Klerkx, 

Hall, & Leeuwis, 2009). For concerted action to develop between groups that may have 

divergent interests, mutual understanding, shared goals, and agreed-upon values must be 

developed within carefully fostered relationships (MSP Guide, 2016). This is the role of the 

facilitator, who must help balance competing land-use goals and diverse actors with the 

management of learning outcomes and differing cultures of collaboration. For this reason, an L-

CSA facilitator must amass a host of capacity building strategies that promote optimal learning 

and comprehension as a method to ensure that diverse actors are better able to connect with and 

develop shared values with other landscape stakeholders.  

While innovation brokering is recognized as a method of building synergies and shared 

understanding among actors, wide-ranging cultures of collaboration and mercurial stages of 

innovation system development require facilitators to develop brokering strategies that are 

context specific (Klerkx & Gildemacher, 2012). Context specific capacity building thus requires 

adaptable content with course material based in participatory, social, and interactive learning 

approaches. The cultivation of innovation within the capacity building process is facilitated 

through social learning, which provides multiple benefits to L-CSA capacity building (See 

Figure 1). In addition, relevant literature posits that social learning components enrich learning 

by allowing for diverse actors and institutions to engage in knowledge sharing, co-teaching, co-

learning, and co-creation that generates new insight (Harvey et. al, 2013). 
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Figure 1: The Benefits of Social Learning 

 

Figure Source: Author 

Appropriate and sustainable solutions lie within the expertise of actors who are familiar 

with the local challenges and invested in positive outcomes. A participatory learning approach to 

capacity building assumes that often-marginalized organizations or groups of Appropriate and 
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sustainable solutions lie within the expertise of actors who are familiar with the local challenges 

and invested in positive outcomes. A participatory learning approach to capacity building 

assumes that often-marginalized organizations or groups of people (such as farmers) have local 

expertise to contribute to the learning process, and that allowing these groups greater control to 

influence learning activities and priorities, promotes improved learning and engenders self-

ownership of problems and solutions (Kromah, 2016). Experts in participatory learning utilize 

indigenous and institutional, internal and external sources of knowledge while fully immersing 

learners in interactive, discovery, and exploratory educational experiences which promote social 

learning from their peers and their environment (Buck & Scherr, 2008). 

In the L-CSA planning curriculum, a field-tested framework developed by 

EcoAgriculture Partners lays out a process in which stakeholders are central in knowledge and 

information sharing that leads to inclusively designed interventions and action plans that can be 

effectively implemented, evaluated, and learned from (See Figure 1) (Buck et. al, 2019). This 

framework lies at the center of the L-CSA planning process and represents the core content 

which the facilitator and extension agents communicate. The process contrasts from conventional 

extension approaches in its actor-centered design that designates people and partnerships as the 

catalyzing force that drives subsequent project design, planning, implementation, and learning. 

While good facilitation is fundamental in learning and innovation development, the L-CSA 

planning cycle as a framework requires participants to note the importance of stakeholder 

engagement and knowledge sharing as the principal drivers of the process. 
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Figure 2: The L-CSA Planning Cycle

 

Figure Source: Author; adapted from (Buck et. al, 2019). 

While the experiences and motivations of the learner are most important in the learning 

process, good facilitation of learning is needed to guide behavior change and adult learning 

(Kaner, 2007). An adept facilitator must consider how relationships and shared understanding 

catalyze group action, how people and groups process information, make decisions, and 

prioritize needs and actions. Ensuing subsections discuss the considerations, inclusivity, and 

leadership building that are critical to the iterative training framework associated with L-CSA 

Planning.  
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Considerations for Facilitation of a L-CSA ToT toolkit 

For optimal capacity building in effective CSA scaling and extension, efficient 

facilitation of learning should be embedded in the process.   Content and materials focus on 

providing an overview of core L-CSA module content together with facilitator skill building. 

Facilitator Skill Building sessions compliment L-CSA Core Content sessions by preparing 

trainers and extension educators to design and facilitate educational experiences, leading to the 

cooperative design of landscape initiatives. 

The Training of Trainers Model 

The Training of Trainers model refers to a method of extension where trainers learn how 

to train and instruct others in specific content that can be adapted and scaled to diverse 

circumstances and needs (Brion & Cordeiro, 2018). The ToT model has proven an effective way 

to train large numbers of leaders who might otherwise not have access to formal or specific 

education in particular subjects, fields, or content areas. This model has been used widely in 

health and agriculture sector-related projects by World Vision, FAO, and other research institutes 

focusing on addressing challenges associated with child and infant wasting, nutrition and food 

security, education, animal husbandry, and system of rice intensification (SRI) (Styger E, 2018; 

FAO, 1994; Murphey et. al, n.d.). Some challenges associated with the ToT method are financial 

or programmatic in nature, but an effective an ToT considers solutions to challenges such as 

language barriers, cultural differences, or misalignment of motivations. (Brion & Cordeiro, 2018)  

In consideration of some of these challenges, an effective ToT should: 1) be culturally 

responsive in a way that is rooted in the community’s needs and realities; 2) utilize a foundation 
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of adult learning strategies to enhance learning and knowledge transfer; 3) use appropriate 

methods of content delivery and facilitation guidance; 4) highlight relationship-building and 

peer-network cultivation as foundational for both successful learning experiences and productive 

project design; and 5) engage in follow-up and feedback mechanisms that encourage trainees to 

remain in contact with trainers as a future resources for problem solving (Brion & Cordeiro, 

2018).  

A ToT course designed to build L-CSA capacity is built around a framework in which 

learning modules that are collaboratively designed by institutional expertise is provided to 

Master Trainers (MTs) who continue with consecutive training (See Figure 2). The term Master 

Trainer is used frequently to describe graduates of a ToT course. This Guide will use the term 

MT interchangeably with other terms to describe the facilitator team responsible for L-CSA 

content dissemination. Trained MTs in L-CSA content are equipped to engage with benefiting 

communities and landscapes in L-CSA Planning training and engagement with the planning 

cycle phases. In addition to the guiding role a MT has in planning L-CSA initiatives , trainers 

will feel supported by institutions and networks of L-CSA trainers to continue with capacity 

building activities, acting as a force multiplier that expands the adoption rate and practice of 

CSA schemes that can be scaled to improve integrated  land-use outcomes.  
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Figure 3: The L-CSA Training of Trainers Theory of Change 

 

Figure Source: Author 

For training to be appropriate for the target population, the trainer should be perceptive to 

varied motivations and needs of learners, adapting or modifying content material as needed. 
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Trainee assessments administered throughout the course identify gaps and challenges that the 

training content may not adequately address, as well as provide a baseline for trainee 

development. Assessments within the ToT should involve the use of: 1) Diagnostic (Pre-test) 

assessments that measure initial trainee understanding of content to be covered; 2) Formative 

assessments that occur during the course to let the trainer know if learning is occurring and 

whether or not the content must be modified; and 3) Summative (Post-test) assessments that 

when compared with diagnostic assessments are indicative of overall knowledge growth, 

motivation, and competency in content (See Figure 4).  

Figure 4: The L-CSA ToT Evaluation Framework 

 

Figure Source: Author; adapted from (Wisconsin-Madison, 2020). 
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As various target populations will differ in their capacity to complete conventional 

assessments, special considerations must be made when engaging with resource-poor or 

marginalized populations. Strong efforts to build relationships and a robust assessment of the 

target population prior to course design will better inform teaching, facilitating, and evaluating 

strategies.  

Inclusive Facilitation 

In effective facilitation of content, the trainer must consider target population access, 

education, age, gender, and socioeconomic status when developing inclusive strategies to deliver 

core content. Conventional agricultural extension has often favored working with resource-rich 

farmers, excluding marginalized or resource-poor populations whose voices become absent from 

project and research activities (Chambers & Jiggens, 1987). Categorizing groups without 

understanding social disparities inhibit or exclude certain groups from participating. For L-CSA 

initiatives to be successful, diverse groups of actors must have the opportunity to participate and 

influence landscape decisions. In the L-CSA planning process, social inclusion takes place in the 

form of participatory assessments and the establishment of safe spaces coupled with a focus on 

youth cooperation and gender equity. Barriers to participation, agency, and decision-making 

power dynamics ideally should be assessed and inform facilitation strategies and the design of 

educational experiences. 

Effective L-CSA initiatives are both gender and socially inclusive. Gender-responsive L-

CSA approaches consider the different roles that men and women play in the landscape and 

capacity building experiences are designed to meet identified inequities. Youth participation in 
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L-CSA initiatives support transformative efforts that embrace the voices of multiple generations. 

This is particularly important to African countries whose youth populations are expected to make 

up the majority of a quarter of the planet’s labor force by 2050 (UN, 2017). By working to ensure 

the inclusion of youth, women, and other vulnerable populations, the collaborative problem-

solving process will be more representative of the needs and motivations behind landscape-uses 

and functions. 

Facilitating Collaborative Learning 

In addition to inclusive and more participatory facilitation from underrepresented 

populations, L-CSA initiatives and extension of content focuses on workshops and learning 

experiences that build innovation systems and peer-to-peer social learning networks. In 

conducting these learning experiences, facilitators include robust assessment processes, consider 

learning differences among the trainees, and incorporate an array of tools and strategies that are 

engaging and develop a sense of self-reliance. Trainers can empower trainees through the 

process of developing skills to ‘self-learn’ or obtain necessary information that can fill 

knowledge gaps in content (Brion & Cordeiro, 2018), such as instructing trainees on available 

resources or enabling supports that currently exist (such as local extension agencies, rural 

advisory services, or information databases). 

While trainee-driven social learning and relationship building is central to the knowledge 

sharing process, the facilitator occupies an important role as the innovation broker or process 

catalyst (Buck & Scherr, 2008; Klerkx & Gildemacher, 2012). Relevant studies argue that farmer 

groups are often motivated to participate in extension or rural advisory services by the desire to 

save time, money, learn about new technology that decreases drudgery, or engage in social 
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learning with other farmers (Franz et. al, 2010; Johnson et. al, 2008; Renick, 2012). In order to 

meet learner motivation needs, an assessment of learner profiles should precede any training 

sessions. When possible, an application period should precede the course dissemination to gauge 

participant experiences and identify opportunities for co-facilitation. 

When strengthening MSPs for L-CSA planning and decision making, a diversity of 

learning styles is considered optimal for supporting innovation development (MSP Guide, 2016). 

Effective facilitation requires trainers to consider the learning styles of their participants and 

their own learning styles, as facilitators often disseminate information in their preferred learning 

method (Renick, 2012; Cole, 1981).  

For this reason, our Facilitator’s guide has been designed to incorporate mixed methods 

teaching styles for diverse groups, particularly in adult education environments. This requires 

facilitators to plan lessons that include hands-on learning, videos, field visits, and role-playing 

exercises to optimize trainee comprehension. The inclusion of additional hands-on field visits 

and local landscape reference examples and videos are encouraged. 

Leadership Development and Team Building 

To foster innovation systems and MSPs that are equipped for L-CSA planning, leadership 

and positive team dynamics need to be managed and cultivated. Effective leaders and trainers of 

L-CSA curriculum must be aware of their leadership styles, strengths, and weaknesses to 

navigate conflict and institute a culture of collaboration that is supported through foundational 

social learning and participatory decision-making processes. 
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In the process of building an MSP, the facilitator must actively recruit stakeholders to 

represent diverse motivations and land-use agendas. Members of an MSP should be 

representative of relevant groups and interests, engaged to work collaboratively in all stages of 

project information gathering, design, implementation, monitoring, and lessons learned activities. 

In L-CSA initiatives, the members of an MSP will represent a diversity of land-users, farmers, 

institutions, community members, community-based organizations, nonprofits, and a mix of 

public, private, and civic actors who affect or are affected by project goals or activities. In our 

exploration of stakeholder mapping and engagement planning with learners, we adapt the MSP 

Guide’s widely used stakeholder map that focuses on identifying power and interest dynamics 

that influence projects and interventions (Brouwer et. al, 2016) (See Figure 5).  Effective teams 

use leadership styles that create and foster group culture that is open to free discourse  and 

participatory throughout the group planning processes, inclusive in nature and motivated to 

accomplish agreed-upon goals (Buck & Scherr, 2008). The project leader tasked with facilitating 

these groups must be committed to group goal setting, social learning, and knowledge sharing 

processes that are key to effective L-CSA innovations.
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Figure 5: L-CSA MSP Stakeholder Matrix 

 

Figure Source: Author adapted from (MSP Guide, 2016). 
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While the central role of a leader is to bridge gaps of understanding and conflict, leaders 

should understand that L-CSA collaborative planning requires different members to assume 

leadership roles at varied times and that a careful facilitation of leadership sharing can strengthen 

overall project planning processes (MSP Guide, 2016). A diversity of leadership, presence of 

social learning, and participatory decision making promotes a culture of collaboration, necessary 

for L-CSA in all stages. Principles for designing participatory decision making ask facilitators to 

take advantage of the diversity of the group in a way that treats divergent perspectives as a 

source of constructive tension that ultimately improves continued communication. These 

facilitators make active listening a priority, manage group energy through mixed methods 

learning activities, and support concerted group action that results from the participatory 

decision-making process.  

L-CSA Core Content Overview Materials 

While the development of strong facilitation skills is key to guide participants through the 

L-CSA planning cycle, the core content included in this Facilitator’s Guide occupies a role 

separate from the original L-CSA Planning course. To succeed in developing and implementing 

CSA initiatives that can be scaled from the farm to landscapes, capacity is needed that goes 

beyond the coordinative effort of MSPs or role of an MSP facilitator. L-CSA planning requires a 

broad understanding of the ecological and land-use variables, policy, financial, and market 

components that drive CSA and landscape initiatives. While the Core Content Overview lessons 

included in the  Guide discuss some of these concepts, they are not a replacement for the full 

course, and we recommend that MTs are either graduates of the full L-CSA Planning course, 

consider being future participants or review the content of the full course. 
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The lessons included in this Guide are designed to introduce main concepts and 

frameworks to the learners, to accompany  the Facilitator Skill Building sessions, so that 

facilitators learn to think critically about their role as a guide for learners engaging in L-CSA 

planning. For this reason, this course is meant to extend the focus from the facilitator’s learning 

of the course content to the learner’s comprehension of the course’s content. Furthermore, we 

hope to instill a sense of value and demand for the full course, as a supplementary and more 

extensive version of content than is included here. MTs should view this course Facilitators 

Guide as a supportive document and instrumental step for widespread L-CSA capacity building.  

Conclusion: Adaptive capacity building for changing landscapes 

Landscapes across the world need to become resilient to climate change while 

remediating natural resources and storing carbon. To scale CSA beyond localized and short-term 

successes, a landscape perspective is needed to frame the development of initiatives that 

optimize the achievement of multiple SDGs. The institutionalization of this approach requires 

vast supportive and coordinative efforts on the part of landscape leaders and users with diverse 

backgrounds, socioeconomic status, value systems, and motivations. From MSPs with these 

characteristics, innovations can be generated that are locally appropriate for transforming 

landscape management systems. For L-CSA planning to deliver solutions that will gain traction 

and motivate broad financial, political, and social support there must be champions to lead and 

manage this effort. Widespread capacity building efforts are needed to bring relevant actors 

together while assessing landscape strategies, priorities, strengths, and weaknesses.   
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The purpose of the guide is to prepare adult educators, landscape practitioners, and 

extension agents to facilitate  capacity building activities with a diversity of stakeholders  who 

might benefit from CSA practices, but are currently unable to expand on farm scale or isolated 

successes. These L-CSA trained facilitators occupy a key role in the process of scaling up CSA 

by helping identify knowledge gaps,  cultivate innovation, and  champion landscape partnerships 

that are able to realize multiple land-use outcomes through the scaling of CSA initiatives. This 

rationale then sets the stage for the collection of resources, lesson plans, and course content 

materials that have been collaboratively designed to meet a key learning needs and landscape 

challenges. 

This Facilitator’s Guide contributes to the growing research and resources that provide 

landscape practitioners, leaders, and capacity trainers with frameworks and tools that support 

inclusive planning of L-CSA in complex situations. Our Guide’s focus on Facilitator Skill 

Building is intended to prepare MTs to ensure optimal content comprehension and participatory 

decision making through social learning and co-creation processes. Inclusive workshop design 

and conflict management strategies ease misalignment of interests and motivations.  

A ToT model associated with this toolkit is intended to provide MTs a framework for 

wider capacity dissemination. Any capacity building or learning activities associated with the L-

CSA curriculum should be preceded by a robust assessment of the target population and 

followed by an assessment of learner comprehension and motivation to engage in L-CSA 

planning and implementation. L-CSA action plans, initiated during training, lay out clear and 

achievable goals which can be pursued by trainees. These initiatives can be simple or complex 
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but should actively value individuals and diverse groups that are empowered to affect greater 

change through shared understanding and cooperative problem solving.  
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PART 3. AN L-CSA TRAINING OF TRAINERS 

FACILITATOR GUIDE 

Training Approach: Guide to the ToT Learning Content 

The Core Content Overview Lessons included in this section are derived from the original L-

CSA Planning course. Lessons introduce MTs to key concepts and content related to CSA and 

the processes that accompany the design and development of L-CSA interventions. Core Content 

Overview lessons include: 

1.  Core Content Overview Lesson 1: Introduction to CSA as an approach to Integrated 

Agriculture & Climate Change planning 

2.  Core Content Overview Lesson 2: Building a Collaborative CSA plan for your 

Landscape and Jurisdiction 

3.  Core Content Overview Lesson 3: Linking Climate Knowledge & information with 

CSA Decisions and Planning 

4.  Core Content Overview Lesson 4: Markets and Marketing in a CSA Landscape 

5.  Core Content Overview Lesson 5: Building an Enabling Environment for CSA 

6.  Core Content Overview Lesson 6: Farm to Landscape CSA Design 

7.  Core Content Overview Lesson 7: Monitoring, Evaluation, and Learning 
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The Facilitator Skill Building Lessons included in this section support MT development of 

pedagogical and instructional strategies that enable the effective facilitation of learning modules 

to a diversity of landscape and audiences. Facilitator Skill Building Lessons Include: 

1. Facilitator Skill Building Lesson 1: Overview of the Training of Trainers (ToT) 

Method 

2. Facilitator Skill Building Lesson 2: Gender and Social Inclusion 

3. Facilitator Skill Building Lesson 3: Collaborative Learning 

4. Facilitator Skill Building Lesson 4: Leadership and Team Building   

Training Goal: 

Capacity building will prepare a strategic selection of landscape leaders and agricultural 

extension officers as master trainers (MTs) to continually apply and promote the landscape 

approach to Climate-smart Agriculture Planning curriculum and related learning resources across 

mainland Tanzania and Zanzibar. 
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Training Objectives: 

1. Reinforce knowledge about principles and practices of CSA on a landscape-scale, ILM, 

and the actionable relationships between them  

2. Develop skills in the use of strategic L-CSA planning and policy concepts and tools that 

enable the design and implementation of landscape CSA initiatives and be prepared to 

instruct others on the development and utilization of these tools and enabling factors 

3. Appreciate the value of L-CSA action plans and be prepared to assist others in the 

development of locally appropriate L-CSA action plans 

4. Become knowledgeable about L-CSA principles and practices from a trainer’s 

perspective and be prepared to carry out extension and training mandates through 

appropriate L-CSA workshops within regions and districts 

Target Audience. 

The course is designed for agricultural extension educators and sub-national professionals 

in agriculture, natural resources, and local government sectors seeking to reinforce competencies 

in the practice of planning climate smart agriculture initiatives at landscape scale. Audiences for 

training courses on CSA planning are expected to be diverse.  The diversity offers valuable 

opportunities for stimulating insightful conversation and innovation, while also requiring trainers 

to be attentive to the variety of learning strengths and styles in their courses and strive to 

optimize learning outcomes for all. Course participants will be trained to become Master 

Trainers of the L-CSA Planning curriculum and prepared to deliver courses across regions and 

districts.  
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Course Timeframe. 

These course materials are designed for a four-and-a-half-day course, while individual 

lessons and learning modules may be adapted to either a shorter or longer course, depending on 

the capacity of the facilitators and needs of the target audience.  This guide should assist course 

facilitators throughout the course planning and implementation process, providing detailed 

instruction of session set-up, needed materials, partner roles and responsibilities, and session 

implementation notes. A sample course agenda is included (See Annex 2)   

Course Slide decks. 

Lesson plans included in this guide may be accompanied by course content conveyed in 

slide decks that are organized around the lessons in each module. The slide decks are designed to 

enable facilitators to deliver a coherent body of information and sequence of learning activities 

for meeting the stated learning objective in each lesson. Information in the “notes” section of 

many slides is aimed at the facilitator. The “notes” elaborate key points that are conveyed in the 

slides, suggest additional knowledge resources that may be drawn upon to illustrate key points, 

and/or offer tips on how to conduct a learning activity.   
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Lesson Plan: Components Guide 

At a Glance: Lesson Topics 

Lesson Topics provide an overview of Lesson Plan concepts that indicate what will be 

taught in each lesson. Reviewing lesson topics will assist Facilitators in choosing and adapting 

appropriate material for L-CSA trainings, landscapes, and stakeholders. 

Learning Objectives 

Learning Objectives describe what key learning the trainees should take away from an 

effectively facilitated lesson. A short list of main learning objectives for each lesson ensures that 

training teams are able to help learners focus on key content that each lesson delivers as well as 

the knowledge, skills and/or values that learners are meant to gain from the lesson.  Trainers can 

use the learning objectives also to help synthesize key “take-home messages” at the end of each 

lesson that will help keep the course on track while simultaneously promoting creativity and 

ingenuity in learners through side conversations and explorations.  

Lesson Duration 

The Lesson Duration indicates the timeframe needed for the lesson, which should be split 

between group activities, lesson slide deck presentation, follow up discussion activities, and 

wrap-up. The time estimates are indicative only. More or less time will be needed to conduct the 

components of a lesson depending on the teaching/learning priorities of the training team 

responsible for a course, number of course participants and other factors.  When the time comes 

to plan an actual course around the content offered, the training team will want to carefully 

determine the amount of time to devote to each lesson and its components.     
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Preparation Guidelines 

Preparation Guidelines include notes and strategies for trainers to enhance pre-course 

preparation. Throughout the course, facilitators engage with learners to contribute to course 

activities and co-facilitation exercises, sometimes well before the course begins. Preparation may 

also involve assigning background readings and pre-course exercises that provide a foundational 

understanding of key concepts. Trainees that come prepared to actively participate in lesson 

activities and content ensure a more conducive learning environment for all.  

Lesson Materials/Equipment 

Learning materials help facilitate lessons. They stimulate communication and innovation.  

Materials include computers, projectors, and screens as well as note cards of various colors and 

sizes, sticky-notes, flip-chart paper, markers in multiple colors, pens, and notepads. “Reference 

Landscape Examples” may require facilitators to provide maps and pictures that enhance group 

activity and visualization. Training teams are wise to be generous in the supply of such materials 

for their courses.   

Worksheets/Handouts 

Handouts provide learners with summaries of key information from the lesson to refer to 

in group learning activities and take home for future reference. Worksheets are used to organize 

and focus key learning activities. Training teams can distribute the handouts and worksheets at 

the appropriate time in a lesson to reinforce the material covered and provide participants with a 

written reference of key concepts, diagrams, and terms introduced in the curriculum. 
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Instruction Outline 

Instruction Outlines follow a similar structure: 

1. Presentation of PowerPoint 

2. Facilitate (Q&A)  

3. Conduct Group Activity  

4. Wrap-up 

Group Learning Activities 

Group Learning Activities describe tasks that pairs, or groups of trainees can undertake to 

explore in more depth topics introduced in a lesson.  Some exercises contextualize the learning in 

the working environments of course participants and generate insightful content for the lesson. 

Each lesson contains at least one group learning activity. Activities will be participatory in nature 

and employ videos, visuals, field trips, role playing, and thought exercises to enrich and 

contextualize learning experiences. Descriptions of the activities include an aim to indicate what 

trainees are expected to gain from the activity. They also state the procedure by which to conduct 

the activity.  

Reference Landscapes  

Reference landscapes are core learning resources in the ToT course, as well as the L-CSA 

Planning curriculum. Reference landscapes represent “real world” places and situations that 

course facilitators and trainees will refer to in the classroom in conducting lessons and learning 

activities.  It is critical to the success of courses built around the L-CSA Planning learning 

modules to decide how best to choose, prepare and convey information about reference 
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landscapes to ensure that learning is contextualized in meaningful settings.  Three main 

approaches are useful in developing reference landscapes for your course.  

1) Real-world CSA landscape initiatives.   

Some L-CSA planning courses will be organized around emergent or on-going integrated 

landscape initiatives that aim to promote CSA activity and generate the positive socio-ecological 

impacts that CSA holds.  Participants in such a course are likely to assume or to aspire to 

leadership roles in the landscape initiative.  A course designed to build capacities for 

implementing a CSA initiative in which many participants are directly familiar and interested 

will use examples and tailor learning activities to that common reference landscape.   A field trip 

to such a reference landscape during the course can enhance its learning value, especially for 

trainees who may not be directly familiar.   

2) “Landscape snap-shots” prepared by trainees.   

Some CSA planning courses will bring together professionals from a variety of different 

agencies and locations within a country or a multi-country region.  In this case it will be valuable 

to have a selection of participants prepare landscape snapshots that convey in 5-6 slides an 

overview of a landscape or related CSA initiative in which they are involved. These multiple 

snapshots become reference landscapes for course activities.  

3) Case studies and examples.   

Many lessons present information about landscape and CSA-related initiatives that is drawn from 

published resources.  Training teams and course participants will want to become sufficiently 

familiar with these resources to feel comfortable sharing ideas about how they might be better 
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understood and improved through CSA planning and practice.  Training teams can usefully 

create case studies and examples to use in the classroom from a variety of online and published 

sources.  

Summary of Main Learning Points 

The Summary of Main Learning Points provides a clear and concise breakdown of lesson 

plan content, focusing on the definition of key terms, frameworks, and theories that support 

trainee learning objectives. This section may be valuable for reference during lesson plan 

delivery and should be reviewed by the facilitator prior to presentation of Slide Deck content. 

Familiarity with course content and background information will prepare facilitators of L-CSA 

learning modules to engage with trainees and better facilitate the development of L-CSA action 

plans and CSA innovations that have integrated landscape potential.  

Additional Lesson Plan Resources & References 

Resources provided at the end of each lesson plan provide the facilitator with further 

information pertinent to course content. Facilitators are encouraged to review resources for 

further investigation into course materials. The Reference section at the end of this document 

provides additional resources that may be useful in binding and delivering the course content. 

Resources also assist MTs and training teams with the development of L-CSA action plans that 

are supported by research and collaborating partners.  
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FACILITATION GUIDE: L-CSA CORE CONTENT 

OVERVIEW LESSON PLANS 

Lesson 1: Introduction to CSA as an Approach to Integrated 

Agriculture and Climate Change Planning 

 

At a Glance: Lesson Topics 

● Introduction to L-CSA key terms and context 

● Climate Change and Agriculture Linkages  

● The CSA Pillars  

● Scaling CSA through the Landscape Approach 

● Landscape approaches: key concepts 

Learning Objectives 

1. Participants understand Climate Change in its relationship to agriculture and livelihoods 

2. Understand Climate-smart Agriculture as a strategy for climate change adaptation and 

mitigation 

3. Understand the landscape approach to planning and scaling farm-scale to landscape-scale 

CSA initiatives 
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Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

30 Minutes 

Preparation Guidelines 

• This lesson introduces key concepts that set the foundation for the course and lessons to 

follow. Be certain that participants comprehend key terms and concepts before moving 

forward. Refer to the course Daily Evaluations (Day 1) and formative assessments to 

gauge learning and progress. If needed adjust materials and add examples, clarification, 

and figures that support your unique audience’s understanding of the content.  

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

Worksheets/Handouts 

• There are no handouts for this lesson, but printed resources or a summary of key learning 

points or reference landscape examples might support learning or facilitate further 

discussion 
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Instruction Outline 

1. Present PowerPoint L-CSA Core Content Overview Lesson 1: Introduction to CSA as 

an Approach to Integrated Agriculture and Climate Change Planning 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.1.1) 

4. Wrap-up 

Summary of Main Learning Points 

1  Climate-smart Agriculture (CSA) and Climate Change 

1.1 Climate Change has led to increased levels of greenhouse gases, global temperature rise, 

and extreme weather events that greatly affect agricultural productivity.  

• In turn, Agriculture increases greenhouse gas emissions, soil degradation, resource 

depletion, and pollution that exacerbates the negative effects of climate change that 

reduces agricultural productivity. 
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Figure 6: Projected Impact of Climate Change on Agricultural Yields 

 

Figure Source: (Cline, 2007) 

1.2 Climate-smart Agriculture is an approach to conservation agriculture that focuses to 

transform and reorient agricultural systems to effectively support sustainable 

development and ensure food security and food sovereignty in a changing climate (FAO, 

2020). 

1.2.1 Climate-smart Agriculture seeks to sustainably increase productivity and income 

through strengthening resilience to climate change and reducing agriculture’s 

contribution to climate change. In addition to this, CSA: 

• Positively addresses the relationship between agriculture and climate change 

• Links adaptation and mitigation opportunities 
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• Maximizes adaptation and mitigation benefits in the context of local/national 

development priorities 

Figure 7: What is CSA? 

 

Figure Source: (Climate-Smart Agriculture Guide, 2019) 

1.3  The three pillars of CSA:  

• Income and livelihood improvement through sustainable development 

• Strengthened resilience and adaptation in response to climate change and climate 

variability  

• Climate change mitigation and reduction in the agricultural contribution to climate 

change through greenhouse gas emission reduction and carbon storage on farmland 
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Figure 8: The Climate-smart Agriculture Pillars

 

Figure Source: (Climate-Smart Agriculture Guide, 2019) 

1.3.1  Sustaining ecosystems calls for more than action at the plot and farm scale. In 

Scaling CSA, we need to expand our frame to look at whole landscapes, and how 

the soil, water and vegetation resources being used by the many different land 

managers can be managed in a more coordinated way.  

1.4 A landscape is a geographic area comprised of ecological processes (functions) and features 

(natural and man-made) in which agriculture and natural resources can be managed to deliver 

a full range of ecosystem conservation, sustainable production, livelihood security, and 

institutional benefits 

2 Part 2: The Landscape Approach and Its Application in Scaling CSA 

2.1 The ten principles of landscape approaches have been established by Sayer and others have 

been accepted by the Convention for Biodiversity (2013). They include: 

• Continued learning and adaptation 

• Common concern entry point 
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• Multiple scales 

• Multifunctionality 

• Multiple stakeholders 

• Negotiated and transparent change logic 

• Clarification of rights and responsibilities 

• Participatory and user-friendly monitoring 

• Resilience 

• Strengthened stakeholder capacity 

2.2 The application of landscape approaches takes into consideration the synergies and trade-

offs among the range of activities carried out to promote the sustainable intensification of 

agricultural production, enhance adaptation to climate change, reduce and/or remove 

greenhouse emissions (3 CSA pillars) at various scales and with many sectors and 

stakeholders. 

• The success of climate-smart agriculture activities in delivering benefits to stakeholders 

requires establishing sound land-use planning and decision-making processes that are based 

on participatory, consensus-based and people-centered approaches, and the establishment 

of an enabling policy and institutional framework. 

• To improve the resilience of landscapes to the impacts of climate change, actions in the 

agriculture sectors and other sectors (e.g. tourism, industry, mining, energy, urban 

development) need to be well coordinated to minimize conflicts, enhance equity and sustain 
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ecosystem services. This involves reducing competition for resources, determining the most 

acceptable trade-offs, minimizing negative externalities, and optimizing synergies (FAO, 

2017). 

• Measuring and monitoring the multiple benefits of climate-smart agriculture interventions 

that apply landscape approaches is essential for tracking the impacts of cross-sectoral and 

multi-stakeholder efforts at different scales and adjusting to change. 

• Scaling up successful pilot projects to large-scale climate-smart landscape programs requires 

specific strategies and processes that support system-wide capacity development that can 

foster country ownership. Involves mainstreaming climate change into policies and 

institutions, creating an enabling policy environment, improving communications, and 

building public-private partnerships. 
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Figure 9: Moving from Farm-scale to Landscape-scale CSA 

 

Figure Source: (Buck et. al, 2019); adapted by author. 

2.3 Catalyzing landscape-scale climate-smart agriculture interventions requires increasing 

access to financing. Financing options that can support the scaling up of sustainable land 

management include creating incentives for sustaining ecosystem services through innovative 

market-based mechanisms that compensate farmers and farming communities for maintaining 

these services. 
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Activity C.1.1 - Think - Pair - Share Discussion on Climate Change 

This activity stimulates thought and discussions on how the Landscape approach to CSA might 

address local climate-based challenges. Trainees should be encouraged to use their prepared 

landscape profiles as their example 

• Break trainees into groups of 3 - 4 people.  

• Individuals are given 5 minutes to think about how a CSA intervention can address local 

climate challenges.  

• If helpful, give participants an example of CSA (use reference landscape examples below in 

needed). (e.g. farmers adopting the use of resilient or improved seed variety increases yield 

and agricultural productivity, reducing the need to engage in unsustainable farming practices 

in attempts to increase yield that may result in soil erosion, land degradation, biodiversity 

loss, and potential deforestation which prevents carbon sequestration in the landscape)  

Figure: CSA Interventions Solving Climate Change Challenges: Example

 

Figure Source: Author 

CSA Intervention: Improved Seed Variety

Improved seed varieties are more 
resilient to drought, heat stress, and 
water stress  that can threaten yeild 
and crop viability as a result of 
climate change challenges.

Increased Yield and Agricultural Productivity

Improved seed variety reduces 
drudgery and crop loss per ha, 
allowing  farmer to produce more on 
less land.

Improved Landscape Outcomes

Reduced use of unsustainable farming 
to increase yield wihch results in:

- Reduced Soil Erosion

- Reduced Land Degredation

- Reduced Deforestation

- Reduced Biodiversity Loss

- Improved Food Security

- Improved Access to Market 
Opportunities
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• Be certain that participants understand the thought exercise before beginning. Give 

participants time and writing materials if necessary, to prepare their examples 

• For 10 minutes, groups discuss and share their examples.  

• For 15 minutes, facilitate a class sharing of examples - the facilitator should focus on 

highlighting the linkages between the farm and landscape CSA within trainee examples.  
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Reference Landscape Example C.1.2 - Kagera TAMP, Kagera region (FAO, 2017). 

Who: FAO- UNDP (GEF-funded) Transboundary Agro-ecosystem Management Project for the 

Kagera river basin 

Where: In Tanzania over 8000 sq. km of land comprised of agricultural land, rangelands, 

wetlands and forest on hills and flat lowlands 

What: promoted an integrated ecosystems approach to land management that enhanced local, 

national, and global benefits from ecosystem services. These benefits included restoration of 

degraded lands, carbon sequestration, climate change adaptation and mitigation, protection of 

international waters, agro-biodiversity conservation, sustainable use, and improved agricultural 

production 

Why: To overcome land degradation, increase productive capacity of croplands and rangelands, 

reduce deforestation and encroachment of agriculture into wetlands 

How:  Introduction of sustainable land management (SLM) practices into the curriculum of the 

Farmer Field School (FFS), practicing a holistic catchment approach to address SLM in an 

integrated and multi-sectoral way 
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Reference Landscape Example C.1.3 - Climate Smart Landscape Initiative in 

Kilimanjaro Region 

Who: FAO’s Globally Important Agricultural Heritage System Initiative (GIAHS) 

Where: 120,000 hectares of Mount Kilimanjaro’s Southern slopes 

What: Training on sustainable land management rethinking income sources, rehabilitating 

irrigation systems 

Why: In a region-based heavily in coffee production, the steep decline in global coffee prices 

and the emergence of pests in the 1990s have caused livelihoods to be put at risk 

How: Training and interventions to shift dependency of producing coffee to producing 

alternative crops and products like vanilla and trout using CSA techniques 
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Reference Landscape Example C.1.4 – Uruguru Mountain Block of the Eastern 

Arc Mountains Conservation Endowment Fund 

Who: GEF- Governments of Norway and Tanzania 

Where: Approximately 950 km2 on the eastern slopes of Mount Uruguru, Morogoro region 

What: Support Community Development, Biodiversity Conservation to promote the biological 

diversity, ecological functions and sustainable use of natural resources in the Eastern Arc 

Mountains of Tanzania 

Why: Catalyze resources to foster conservation of forest biodiversity in the Eastern Arc 

Mountains of Tanzania through investment in sustainable community development and 

livelihood improvement, sustained financing for protected areas management  

How: Community Based Conservation and Development activities for improvement of rural 

livelihoods of forest adjacent communities, applied biodiversity research relevant to the 

conservation of biodiversity, protected areas and climate change Management to improve the 

ecological functions of the ecosystem and strengthen the management capabilities of the 

responsible institutions 
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Additional Lesson Plan Resources 

• The FAO CSA Sourcebook 

• Landscapes for People, Food, and Nature Initiative 

• UN Climate Change Website 

• The Africa CSA Alliance: CGIAR Resources 

• Climate-Smart Agriculture Guideline for the United Republic of Tanzania: A country–

driven response to climate change, food, and nutrition insecurity 

• CGIAR; CCAFS CSA Guide 

 

Return to Lesson List for Navigation 

 

http://www.fao.org/climate-smart-agriculture-sourcebook/en
http://peoplefoodandnature.org/
https://www.un.org/en/climatechange/
https://ccafs.cgiar.org/fr/blog/africa-csa-alliance-path-implementation#.XxzEbp5Ki70
file:///C:/Users/HP%20z220/Downloads/a-i7157e.pdf
file:///C:/Users/HP%20z220/Downloads/a-i7157e.pdf
https://csa.guide/
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Lesson 2: Building a Collaborative CSA Plan for Your 

Landscape and Jurisdiction

 

At a Glance: Lesson Topics 

● L-CSA Planning Cycle  

● Multi-stakeholder partnerships 

● Stakeholder Mapping and engagement 

● Landscape Assessments  

● Action Planning 

● L-CSA Action Plan Implementation 

Part 1: Overview of the CSA Planning Cycle  

Learning Objectives 

1. Identify and understand the steps of the Landscape Climate-smart Agriculture planning 

cycle as key to engaging with, planning, and implementing L-CSA initiatives and action 

plans 

2. Understand the purpose and process of initiating a multi-stakeholder coalition for 

Landscape CSA planning 
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Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes 

Preparation Guidelines 

● Select participants prior to the ToT course who have had prior L-CSA action planning 

experience to help facilitate learning with use of relevant and local examples. Allow these 

trainees to come prepared to share local/relevant examples of collaborative management 

or use of L-CSA planning cycle (livelihood security planning, agriculture, and natural 

resource planning, etc.). These examples may be filled out using the Landscape 

Reference Example C.2.2 template located below.  

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  
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Instruction Outline 

1. Present PowerPoint L-CSA Core Content Lesson 2: Building a Collaborative CSA 

Plan for Your Landscape and Jurisdiction (Part 1: Overview of the CSA Planning 

Cycle) 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.2.1) 

4. Wrap-up 

Summary of Main Learning Points 

1 The Landscape CSA Planning Cycle  

1.1 The L-CSA planning cycle is a multidisciplinary and comprehensive process that guides 

landscape stakeholders and decision makers through the planning, design, and 

implementation of CSA initiatives on a landscape-scale. The cycle will continue to be 

referenced throughout the training course.  
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Figure 10: The L-CSA Planning Cycle for Use in Module Overview Lesson 2 

 

Figure source: Adapted from, (Buck et. al, 2019). 

1.2 The Landscape CSA Planning cycle requires strong collaborative partnerships and 

working groups throughout the Landscape assessment process, vision and action planning, 

implementation, and continued monitoring and evaluation of CSA initiatives on a landscape 

scale. It is important to walk learners through all phases of the planning cycle, with one slide per 

phase.  

1.3 The Key Roles of the Landscape Leaders in Collaborative Landscape Planning are (Heiner, 
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2017): 

● Convening and Facilitating the collaborative planning process 

● Selecting and Applying the right tools for each step in the process 

● Identifying strategic roles and responsibilities at every step 

2 The L-CSA Planning Cycle: A multi-stakeholder partnership or platform (MSP) 

2.1 The center and driving force of the L-CSA planning process is an effective and inclusive 

MSP that moves practitioners and stakeholders through the rest of the planning cycle and 

addresses knowledge gaps and capacity needs while actively garnering a supportive environment 

2.2 An MSP is a network of individuals and organizations from different sectors working 

together, sharing risks, and combining their unique resources in ways that achieve greater impact 

than they could alone. 

● Managing partnership processes 

● Promoting collaborative goals and actions 

● Facilitating learning and communication 

● Negotiating solutions to conflicts   

3 The L-CSA Planning Cycle: Knowledge and Information for Shared Understanding 

3.1 A host of available planning and assessment tools can assist multi stakeholder platforms 

and working groups identify landscape strategies and methods to develop an effective plan for 

managing a landscape in a collaborative way - tools are available each phase of the L-CSA 

planning cycle  
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3.2 These tools provide a framework for basing an L-CSA planning cycle on shared objectives 

between four key dimensions of a CSA landscape: 

● Conservation 

●  Livelihoods 

● Production 

● Institutions  

3.3 Linking desired features in a CSA Landscape requires collaborative vision planning that 

incorporates the development of a vision statement to guide shared goals and achievements, to be 

returned to throughout the planning process. Key elements of a CSA Landscape Vision include: 

● Landscape features 

● Landscape functions 

● Values that stakeholders hold in the landscape 

4 The L-CSA Planning Cycle: Design Interventions for Action Plan 

4.1 Farm to Landscape CSA Design is a key process in the development in an MSP driven 

action plan (See Figure: Example Reference Landscape from Lushoto, Tanzania: 

Community Terracing, Reforestation, and Improved Seed Varieties) 

4.2 Assess CSA Landscape Profiles through existing studies, plans, and tools with reflections 

synthesized and blended with stakeholder perspectives to develop a shared understanding of the 

landscape. 

4.3 Vision planning and statements are a participatory exercise which support the development 
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of shared goals that frame the action plan’s activities  

5 The L-CSA Planning Cycle:  Effective Implementation 

5.1 Multi-stakeholder platforms must engage in strategies for effective design and 

implementation of CSA on the landscape scale  

5.2 Support from enabling resources, such as human capital coupled with financial and policy 

support, is key for the implementation of appropriate CSA initiatives on the landscape scale 

● Markets, policies, and finances are catalysts for landscape change 

● Maintain relationships with leaders in these institutions for ongoing support  

● Use your CSA initiative to help refocus climate finance and development assistance 

toward integrated approaches  

● Additional implementation resources for L-CSA projects may be found with Little 

Sustainable Landscapes Book (Denier, et al., 2015). 

6 The L-CSA Planning Cycle: Monitoring, Evaluation, and Learning 

6.1 A comprehensive MEL framework is critical for outcome monitoring for CSA landscape 

initiatives. Some outcome strategies assessments include: 

● Evaluation need to learn, adapt, and improve performance 

● Identifying and adjusting appropriate goals  

● Measuring progressive achievement of goals  

● “Is the landscape moving in the right direction”?  

http://globalcanopy.org/publications/little-sustainable-landscapes-book
http://globalcanopy.org/publications/little-sustainable-landscapes-book
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Figure 11: Example Reference Landscape from Lushoto, Tanzania: Community Terracing, 

Reforestation, and Improved Seed Varieties 

 

Figure Source: Author; Photo Credit: ©2014CIAT/GeorginaSmith 
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Activity C.2.1 - Prepare group discussion - L-CSA planning experience from 

Zanzibar and Mainland Trainee 

● Prior to the training course, coordinate with one or more trainees for this group activity 

● Prepare trainees to report on their experience with individual L-CSA planning   

● Allow participants to share experiences and introduce their landscapes (15 minutes) 

● Guide the discussion to highlight ways in which collaborative partnerships were built and 

what roles different stakeholders played in design and implementation of the planning (10 

minutes) 

● Allow for clarifying discussion with participants on how planning cycle influences 

planning development, project implementation, and evaluation/monitoring (10 minutes) 

● Facilitator should steer discussion to draw synergies between groups of actors that result 

in shared goals that can be prioritized, as well as challenges faced by those engaging in 

L-CSA planning, and what tactics were used to overcome these barriers. (10 minutes)  
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Reference Landscape Example 2.2 - (Optional) Participant Landscape Example 

Who:  

 

Where:  

 

What:  

 

Why:  

 

Landscape or CSA Connection:  

 

Additional Resources for this Lesson Plan 

• The Little Sustainable Sourcebook 

• The MSP Guide and Accompanying Resources 

 

Return to Lesson List for Navigation 

 

file:///C:/Users/HP%20z220/Downloads/GCP_LSLB_English.pdf
http://www.mspguide.org/msp-guide
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Part 2: Stakeholder Engagement and L-CSA Partnership  

Learning Objectives 

1.  Participant will become familiar with Stakeholder identification and mapping process for 

L-CSA planning 

2.  Participants will practice stakeholder mapping exercise to determine an appropriate 

stakeholder engagement strategy 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes 

Preparation Guidelines 

● The facilitator should collaborate with participants prior to the start of the ToT course 

● Participants should come prepared with an understanding of this landscape assessment 

tool for activities in this lesson, as well as throughout the remainder of the training 

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers   
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Worksheets/Handouts 

1. Please print Table 2: Stakeholder Mapping Template for Participant Use 

Instruction Outline 

5. Present PowerPoint L-CSA Core Content Lesson 2: Building a Collaborative CSA 

Plan for Your Landscape and Jurisdiction (Part 2: Stakeholder Engagement and L-

CSA Advocacy) 

6. Facilitate (Q&A)  

7. Conduct Group Activity (Activity C.2.3) 

8. Wrap-up 

Summary of Main Learning Points 

1 Multi-Stakeholder Partnerships (MSPs)  

1.1 MSPs are key in the process of landscape CSA planning, by which dialogues between 

affected populations, local government, landscape leaders, researchers, market chain actors, and 

other interested parties stimulating the L-CSA planning cycle and projects that are reinforced 

through a foundation of diverse expertise and enabling resources.  

1.2 Coordination and collaboration between stakeholders allow for inclusive decision making 

that incorporates varied perspectives, institutional expertise, and available data to focus 

innovations on localized strategies that are appropriate for local challenges. Local stakeholders at 

the farmer and communal level support a greater sense of project ownership and community self-

reliance, built on this active participatory approach. Considerations must be made with regard to 



 

65 

 

how and when stakeholders should be engaged at various stages of the process.   

1.3 Tanzania Climate-smart Agriculture Alliance (TCSAA) - is a platform (and critical MSP 

starting point) for the promotion of CSA across URT, with the aim of creating a truly national 

and broad-based forum on CSA in Tanzania through effective linkages with key CSA initiatives 

at the Region, Africa and Global levels (Tanzania Climate Smart Agriculture Alliance (TCSAA), 

2020). TCSAA focuses on: 

● Policy, advocacy, and communications 

● Knowledge management and best practices 

● Technical and resource mobilization 

2 Stakeholder Engagement to develop or strengthen MSPs 

2.1 Stakeholder engagement is a process of mobilization of affecting or affected parties in a 

landscape for the design and implementation of landscape CSA initiatives. Stakeholders should 

be mapped out in the initial planning phase of developing an MSP, and may include various 

forms of landscape leaders, farmers, community-based organizations, market chain actors, 

NGOs, researchers, educational institutions, communal and district level government officials. 

To ensure diversity of MSP resource and expertise diversity, the engagement process should be 

focused on reaching as many stakeholders as possible through community outreach events, 

meetings, and other creative methods of mass communication. 

2.2 Stakeholders can be mapped through a process of ranking and visualization that aims to 

prioritize stakeholders according to their relevancy, power, agency, and influence in CSA 

initiatives. The ranking process has four parts: 

https://tcsaa.or.tz/


 

66 

 

● Identify - list relevant groups, organizations and people that may be directly or indirectly 

affected by the L-CSA planning cycle, activities, or outcomes. These may be farmer 

groups, community-based organizations, firms extracting natural resources, vulnerable or 

indigenous groups, local government authorities, or even international actors who have 

special interest in the landscape, region, or ward. “Who are the key stakeholders?” 

● Analyze - understand stakeholder perspectives - interests, influence, and power as it 

pertains to the L-CSA planning cycle, project, or initiative. This analysis should help 

planners and CSA practitioners understand and visualize the power dynamic between 

stakeholders within a landscape. “What is their position on the CSA related initiative 

and landscape uses right now?” 

● Map - visualize relationships to objectives and other stakeholders by mapping 

stakeholders and L-CSA planning influencers on a matrix that illustrates power and 

stakeholder relevancy “Are key stakeholders supportive, neutral, or aversive to the 

project or planning?” 

● Prioritize - Using the stakeholder matrix, rank stakeholder’s relevance and power to 

identify challenges and opportunities in realizing L-CSA planning. Communication 

necessary “What can I do to move key stakeholders?” 

3 MSP Stakeholder Matrices and Maps 

3.1 In developing a stakeholder matrix for an MSP, it is important to correctly identify and 

analyze relevant stakeholders 

3.2 Diversity on the team can provide additional insight - stakeholder partnerships with all 
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representative members of a population is key to diversify and keep politics or bias under check 

3.3 Stakeholder maps should be updated regularly - stakeholders change and different actors 

may become involved or interested at different phases of the project and L-CSA planning cycle 

3.4 A Stakeholder map may be used to develop a stakeholder engagement plan to accompany 

the L-CSA planning 

Figure 12: Stakeholder Map Template

 

Figure Source: Adapted from (Eden & Ackerman, 1998).  
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3.5 Stakeholder Engagement based on Stakeholder Matrix 

Meet Their Needs Group (Orange) 

● Engage and consult on interest area 

● Try to increase level of interest 

● Aim to move into right hand box (Key player) 

Key Player Group (Red) 

● Focus efforts on this group 

● Involve in governance/decision-making bodies 

● Engage & consult regularly 

Show Consideration Group (Yellow) 

● Make use of interests through involvement in low risk areas 

● Keep informed & consult on interest area 

● Potential supporter/goodwill ambassador 

Least Important Group (Green) 

● Minimum effort 

● Inform via general communications – newsletters/website/social media 

● Aim to move into right hand box (Show consideration) 
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4 A Stakeholder Engagement: Plans based on a stakeholder map and matrix 

4.1 A stakeholder engagement plan should focus on improving key stakeholder interactions 

and support of CSA projects or planning outcomes though engagement activities that: 

● Inform - Ensure that stakeholders are aware of what is happening in project- activities, 

challenges, opportunities 

● Consult - Seek out and consider the stakeholders’ feedback on the project’s activities, 

impacts, policies, or practices 

● Involve - Work directly with the stakeholders on relevant matters to ensure that their 

interests are accounted for 

● Collaborate - Stakeholders share responsibility with the management team in the 

planning and decision-making of relevant aspects of company activities. 

● Empower - Enable the stakeholders to the lead in planning and decision-making on 

matters relevant to them. 
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Activity C.2.3 - Stakeholder Engagement Exercise - Stakeholder Mapping 

Using the reference landscapes from Activity 2.1 - trainees will remain in same groups, and be 

provided with a prompt that describes efforts to enact a locally specific CSA intervention in the 

reference landscape (i.e. Mangrove planting along a coastal region of Zanzibar, affecting some 

farms, local villages, and a popular ecotourism site.)  

Depending on the geographical location of the landscape, focus the group discussion on varied 

power and stakeholder dynamics for varied landscapes (coastal, grassland, forest, highlands, 

etc.), which may change with each phase in the planning cycle. 

● Ask teams to list out all stakeholders affecting or affected in project, and ways that these 

stakeholders might be engaged for the development of MSPs (20 minutes) 

○ Stakeholder Matrix/Prioritization Steps: 

■ Identify the activity or issue to be analyzed (e.g. CSA intervention) 

■ Identify and list all possible stakeholders using the grid below, regardless 

of their significance and whether you already are in touch with them. You 

can remove the less important ones later.  

■ List affiliation(s) of stakeholders. 

■ Identify topics/interests/motivations of each stakeholder/stakeholder 

group.  (e.g.  water, land use, institutional mission, etc.  

■ Identify whether stakeholders have a positive attitude towards the 

issue/project, a negative attitude or are neutral. Write a ++ (positive), -- 
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(negative) or +/- (neutral) after the name of the stakeholder. 

■ Facilitate ranking of stakeholders based on their interest in the issue or 

innovation, through participant voting 

Table 1: Stakeholder Matrix Template 

NAME AFFILIATION INTEREST ATTITUDE PRIORITY RANKING 

     

     

     

     

     

     

     

     

Table Source: Author 

● Using matrices, have groups map their stakeholders on the grid below:  
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Table 2: Stakeholder Mapping Template for Participant Use 

MEET THEIR NEEDS 

● High Power 

● Low Interest 

KEY PLAYERS 

● High Power 

● High Interest 

LEAST IMPORTANT 

● Low Power 

● Low Interest 

 

SHOW CONSIDERATION 

● Low Power 

● High Interest 

Table Source: Author; adapted from (Eden & Ackermann, 1998). 

● Focus group discussion on highlighting creative innovations for stakeholder outreach, 

and stakeholders that might typically be overlooked in MSPs (15 minutes) (brainstorm on 

what/how marginalized populations can be valuable in designing and developing 

effective Landscape interventions that have scaling potential through community 

ownership and self-reliance)  
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○ Group discussion might additionally focus discussion and matrix building around 

the following prompts: 

“In what ways do women, as stakeholders, need to be engaged for effective L-CSA design 

and implementation? What roles and responsibilities do women have in a MSP?” 

“How can Youth and other marginalized populations be included in L-CSA design and 

planning?” 

“How can CSA Alliances be used to establish a multi-stakeholder platform?” 

“How can we use tools and assessments to monitor the effectiveness of our MSPs?” 

● Teams will have time for a gallery walk of stakeholder matrices following the completion 

of the lesson, during the next health break/lunch 
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Figure 13: Stakeholder Mapping Example

 

Figure Source: Author; Adapted from (MSP Guide, 2016). 
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Additional Resources for this Lesson Plan 

• The Tanzania Climate Smart Agriculture Alliance (TCSAA) 

• The MSP Guide and Accompanying Resources 

 

Return to Lesson List for Navigation 

  

https://tcsaa.or.tz/#:~:text=The%20Tanzania%20Climate%20Smart%20Agriculture%20Alliance%20(TCSAA)%20is%20a%20platform,with%20key%20CSA%20initiatives%20at
https://tcsaa.or.tz/#:~:text=The%20Tanzania%20Climate%20Smart%20Agriculture%20Alliance%20(TCSAA)%20is%20a%20platform,with%20key%20CSA%20initiatives%20at
http://www.mspguide.org/msp-guide
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Part 3: Developing a Shared Understanding for Issues and Opportunities 

in a Landscape 

Learning Objectives 

1. Participants will understand the importance of shared understanding in the development 

of L-CSA projects to prioritize project goals and activities 

2. Participants will become familiar with effective tools that evaluate landscapes and 

potential CSA interventions 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes 

Preparation Guidelines 

● This lesson requires the use of and distribution of previously made L-CSA action plans. 

Use those available, and feel free to print supplementing pictures and maps that illustrate 

action plans provided. 

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  
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Instruction Outline 

1. Present PowerPoint L-CSA Core Content Lesson 2: Building a Collaborative CSA 

Plan for Your Landscape and Jurisdiction (Part 3: Developing a Shared 

Understanding for Issues and Opportunities in a Landscape) 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.2.4.) 

4. Wrap-up 

Summary of Main Learning Points 

1 Developing Shared Understanding with your MSP 

1.1 An effective MSP will engage in assessment to develop shared understanding and 

prioritize landscape goals 

● Assessments can be complete with various levels of rigor, but they are key in 

establishing a baseline for assessing change in the landscape over time and to guide for 

next stage of L-CSA planning  

● Assess CSA Landscape Profiles through existing studies, plans, and tools with reflections 

synthesized and blended with stakeholder perspectives to develop a shared understanding 

of the landscape. 

2 Landscape Assessments and Profiles 

2.1 Desired Elements of a CSA Landscape Profile: 

● Historical and projected climate scenarios 
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● Agricultural systems and production 

● Demographics and livelihoods 

● Ecosystem processes and conservation 

● Institutions and policies 

2.2 Why Conduct a L-CSA Landscape Assessment? 

● Evaluate climate-related risks and vulnerabilities to agriculture  

● Examine risks at household, community, and landscape levels 

● Identify opportunities to help mitigate risks and vulnerabilities through CSA planning, 

policies, and practices 

● Foster collaboration among stakeholders 

● Establish a knowledge base for identifying desired change in the landscape 

● Prepare a landscape profile to summarize key characteristics, needs and opportunities 
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Figure 14: Assessments for Shared Understanding 

 

Figure source:  (The MSP Guide, How to design and facilitate multi-stakeholder partnerships, 

2016).  

2.2.1 Desired Strategies for Assessing a CSA Landscape 

● Use combination of technical expert information and local perceptions 

● Engage multiple stakeholders and use participatory methods 

● Consider gender, age, and other socio-economic factors 

● Iteratively assess the landscape to build the profile as time, interest and financial resources 

allow 

● Examine the past, and project into the future 
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2.2.2 Assessment tools may include: 

● Participatory maps and mapping 

● Participatory workshops 

● Future Scenarios 

● Landscape vision Planning 

● What else? 

2.2.3 Assessments for L-CSA landscapes must correspond with the 3 CSA pillars; how do 

MSP goals for the landscape relate to outcomes that improve livelihood opportunities or aid 

agricultural adaptation and mitigation objectives.  

Figure 15: The CSA Pillars 

 

Figure Source: (Climate-Smart Agriculture Guide, 2019) 

2.3 Goals for sustainable landscapes include: 

● Conservation Goal: The landscape conserves, maintains, and restores wild biodiversity 
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and ecosystem services.  

● Production Goal: The landscape provides for sustainable, productive, and ecologically 

compatible agricultural production systems (crops, livestock, forests, fisheries).  

● Livelihood Goal: The landscape sustains or enhances the livelihoods and well-being of all 

social groups that reside there.  

● Institutions Goal: Institutions are present that enable integrated, ongoing planning, 

negotiation, implementation, resource mobilization, and capacity-building in support of 

the goals of integrated landscape management 

○ A framework tool for measuring landscape performance: Understanding 

EcoAgriculture 

3 Landscape Assessment Tool Example: Visioning an Ideal CSA Landscape 

3.1 Visioning an Ideal CSA Landscape 

● Vision statements are aspirational, describing what you would like to achieve in ideal 

terms 

● Landscape vision provides a guide for action that all stakeholders can agree on 

3.2 Key Elements of a CSA Landscape Vision 

● Landscape features 

● Landscape functions 

● Values that stakeholders hold in the landscape 

https://ecoagriculture.org/publication/understanding-ecoagriculture-a-framework-for-measuring-landscape-performance/
https://ecoagriculture.org/publication/understanding-ecoagriculture-a-framework-for-measuring-landscape-performance/
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3.3 Desired Features in a CSA Landscape 

● CSA practices in farms across landscape 

● Diverse land uses 

● Soil, water, and nutrient management through combination of agroforestry, livestock 

husbandry, crop, forest, and grassland management practices 

3.4 Steps in the Visioning process 

● Brainstorming  

● Clustering 

● Synthesizing  

● Writing vision statement 

● Repeating until all  

● stakeholders included and satisfied with the statement 

Activity C.2.4 - Groups practice using Landscape Vision Planning tool to prioritize 

landscape goals and activities 

● Break participants into groups of 3 - 4 and given flip chart materials 

● Using the provided Reference Landscape Example, ask participants to engage in 

Landscape Vision Planning Process by considering the components of the reference 

landscape and creating a list of landscape features, functions, and stakeholders (15 

minutes): 
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○ Landscape Features 

○ Landscape Functions 

○ Stakeholders  

● Consider these elements in conjunction with potential landscape CSA practices, diverse 

land uses, and landscape management processes. Ask groups to prepare a vision 

statement that describes how CSA interventions potentially could enhance these 

landscape elements (10 minutes). 

● Facilitate a sharing of group work and discuss the similarities and contrasts between the 

different groups’ vision statements (10 Minutes). 

● Ask groups to use vision statements to develop two or three landscape goals. Facilitate a 

sharing of group goals (10 Minutes). 

 

Additional Resources for this Lesson Plan 

• Understanding EcoAgriculture: A Framework for Measuring Landscape Performance 

• The MSP Guide and Accompanying Resources 

• CGIAR; CCAFS CSA Guide: Situation Analysis 

 

Return to Lesson List for Navigation 

  

https://ecoagriculture.org/publication/understanding-ecoagriculture-a-framework-for-measuring-landscape-performance/
http://www.mspguide.org/msp-guide
https://csa.guide/csa/situation-analysis
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Part 4: Action Planning 

Learning Objectives 

1. Participants are familiar with the components of an L-CSA action plan and understand 

how to apply an L-CSA action plan to their landscapes, wards, or jurisdictions 

2. Participants are prepared to guide future trainees and MSPs through the process of 

designing a L-CSA action plan 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

1 Hour 

Preparation Guidelines 

● This lesson part will require the use of L-CSA action plan examples. If possible, print 

these out for trainees with any relevant pictures or maps of landscapes associated with the 

action plans. 

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

● L-CSA action plan Examples 



 

85 

 

Instruction Outline 

1. Present PowerPoint L-CSA Core Content Lesson 2: Building a Collaborative CSA 

Plan for Your Landscape and Jurisdiction (Part 4: Action Planning) 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.2.6) 

4. Wrap-up 

Summary of Main Learning Points 

1 Developing an L-CSA Action Plan from a Vision Statement and Goals 

1.1 From the development of a Landscape Vision plan, the Landscape Action Plan: 

● identifies what interventions to implement, by whom and when by the MSP 
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Table 3: Landscape Action Plan Template

 

Table Source: (Buck et. al, 2019) 

1.2 An Action Plan Should consider the following: 

● What interventions will occur and what objectives will they advance?  

● Who will carry out the interventions?   

● When will the intervention take place and for how long? 

● What policy support and financial resources are needed to carry out the interventions? 
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● How will those responsible for the action plan track and report on progress and impact?  

1.3 The structure of an action plan is flexible. This framework stands to be adapted and 

elaborated on for diverse circumstances and landscapes. A variety of resources are available for 

planning and helping others to develop action plans. Course content included in Module 6 (Farm 

to Landscape CSA Design), will contribute to the development of an L-CSA action plan 

● Draw upon your vision statement and goals to initiate your action plan 

● Identifying the Who, what, where, why, and when of potential L-CSA interventions 

structures the L-CSA action plan 

2 Trainee L-CSA Action Plans 
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2.1 Examples of Trainee L-CSA action plans developed through the pilot course that are 

currently being implemented. 

1. Ruangwa Group: L-CSA Action Plan 

LANDSCAPE 

NAME 
  Chienjele Wards    

Action 

planning team 

members 

 REMO-Lindi, DPLO, DLFDO, DAICO, DEMO, NGO (JANE-GODALL) 

LANDSCAPE 

LOCATION 
  

Ruangwa 

District, LINDI 

Region 

   
Action 

planning 

initiation date 

 28-29 March 2019 

             

             

     

Landscape 

actions 

Roles of key 

people/groups 

implementing 

the action 

Timing of 

the action 

Policy to 

support the 

action 

Roles of key 

people/groups 

implementing 

the policy 

Possible 

means of 

financing 

the action 

Roles of key people/groups 

involved in financing 
PHASE #  Planning Cycle 

Phase 

1 

 Build Strong 

Partnerships; 

Multi-

Stakeholder 

Platform 

1 
Awareness 
creation and 
sensitization 

LGA, NGOs, 
Farmers, 
Researchers 

July - 
October 
2019 

    

 2  
LGA, NGOs, 
Farmers, 
Researchers 

LGA, 
NGOs, 
Farmers, 

Researchers 

    

 3        

2 

 Knowledge and 

Information for 

Shared 

Understanding 

1 
Unreliable 
rainfall 

      

 2 Soil infertility        

 3 Deforestation        
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3 

 Design 

Interventions 

for Action Plan 

1 

ToT to 
extension 
staff on 
intercropping; 
crop rotation, 

soil and water 
management 
practices 

LGA; Capacity 
building 
provision to 
extension staff; 

NGOs- 
Capacity 
building and 
input provision; 
Researchers - 
Capacity 
building; 
Farmers- 

Implementation 

Nov 2018 
to April 
2019 

National 
Environmental 
Management 
Policy; Forest 
Management 

Policy; 
Agricultural 
Policy; Water 
Management 
Policy; 
National 
Human 
Settlements 

Development 
Policy, 2002. 

Government 
(LGA) -

Awareness 
creation, 
support 
implementation 
and 
enforcement of 
laws, 

Actual budget: 
Government 
(Internal 
sources; 
Grants); 
Supplementary 

budget from 
main 
government, 
donors. 

Financial Support; M&E; 
Capacity building, provision of 
other resources (human, capital, 

etc.) 

 3        

4 

 
Implementation 

Effectively, 

Mobilize, and 

Learn 

1 Demo plots 
LGA, NGOs, 
Farmers, 
Researchers 

Nov 2019 - 

My 2020 
do do do do 

 2 Training       

 3 
Farmer Field 
Schools 

      

5 

 
Monitor 

Progress, 

Assess 

Outcomes 

1 

Reports 
(Monthly, 
quarterly, 
annually etc.)  

LGA, NGOs, 

Farmers, 
Researchers 

do do do do do 

 2 
Field visits 
and surveys 

      

 3        
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2. Kongwa Group: L-CSA Action Plan 

LANDSCAPE 

NAME 
  Chakoroma Ward    Action planning team 

members 
 Kongwa District Planning Team 

LANDSCAPE 

LOCATION 
  Kongwa District    Action planning 

initiation date 
 29-Mar-19 

             

             

     

Landscape actions 

Roles of key 

people/groups 

implementing the 

action 

Timing 

of the 

action 

Policy to 

support the 

action 

Roles of key 

people/groups 

implementing 

the policy 

Possible 

means of 

financing 

the action 

Roles of key 

people/groups 

involved in 

financing 
PHASE #  Planning Cycle 

Phase 

1 

 Build Strong 

Partnerships; 

Multi-

Stakeholder 

Platform 

1 
Awareness 
creation and 
sensitization 

Local Government 
Authority, NGOs, 
Farmers, Researchers, 
Tanzania Forest Services 

May-July 

Land use 
planning and 
management 
policy; 
Forestation 
policy; 

Livestock 
policy 

   

 2        

 3        

2 

 Knowledge and 

Information for 

Shared 

Understanding 

1        

 2        

 3        
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3 

 

Design 

Interventions for 

Action Plan 

1 
Terracing/Contour 
bunds 

1.Farmers: Excavation, 
terracing/contour bunds; 
2. Researchers: technical 
recommendations; 3. 

Extension officers: 
Awareness, 
sensitization; capacity 
building; 4. Ward 
leaders - Enforcing 
bylaws 

July - 
November 

Land use 

planning and 
management 
policy 

Department of 
Land: i. Land use 
planning for 
settlement, 
agriculture etc.; ii. 
Conflict resolution 
between land users 
E.g. Farmers and 

livestock keepers 

PPP (Co-
funding) 

i. Public -
provision of Land 
use planning 
guideline, resource 
mobilization and 
surveying; ii. 
Private - Provision 
of equipment and 

land surveying 

 2 Afforestation 

1. Farmers - Establishing 
tree nursery, planting & 
conserving trees; 2. 
Researchers -Provision 
of appropriate tree 
species; 3. Extension 

officers - Capacity 
building; 4. Ward 
leaders - Mobilization of 
afforestation; 5. TFS -
provision of tree 
seedlings 

April - 

October 
Forest policy 

Department of 
Natural Resources: 
i. seedling supply; 
ii. Protection of 
Natural Forest 
reserve; iii. 
Mobilization 

Government 
agency (TFS), 
LEAD 
Foundation, 
Individuals 

i. Govt (TFS)-
Enforcement of 
forest & 
Environmental 
laws; ii. Lead 

foundation - 
capacity building; 
iii. Individuals - 
Adoption of tree 
farming 

 3 
Improved 
livestock breeds 

1.Farmers: Adoption of 
cowshed construction; 2. 
Researchers: Advise on 
the suitable breeds; 3. 

Extension officers: 
Artificial insemination; 
4. Ward leaders - 
Mobilization and 
promotion 

April - 
October 

Livestock 
policy 

Department of 
livestock & 
fisheries: i. The use 
of artificial 

insemination 
technology; ii. 
Establishment of 
pasture plots and 
fodder trees 

Government; 
Individuals 

Government: -
Facilitate 
availability of 
improved 

livestock breeds 
(semen straws); ii. 
Individuals - 
Pasture and fodder 
tree planting 
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 4 
Water source 
conservation 

1.Farmers: Stop farming 
in water catchment areas 
& planting appropriate 
trees; 2. Researchers: 
Advice on the 
appropriate species 
required in catchment 

areas; 3. Ward leaders - 
Mobilization and 
sensitization 

April - 
October 

Water 
resources 
management 
policy 

Department of 

Water: i. 
Identification and 
conservation of 
water sources; ii. 
Protection of 
aquatic organisms 

Government; 

Private 
companies 
(Mkaji 
Foundation, 
LVIA); 
Individuals 

i.Government-
Enforcemento of 
laws on protection 
of aquatic and 
water sources; ii. 
Private companies 
- Water well 
drilling in 

surveyed areas; iii. 
Individuals - 
Water well drilling 
in surveyed areas 

4 

 Implementation 

Effectively, 

Mobilize, and 

Learn 

1 Training 
LGAs, NGOs, 
Researchers 

October 

2019-
September 
2020 

Water 

resources 
management 
policy 

Department of 
Water: i. 
Identification and 
conservation of 
water sources; ii. 
Protection of 

aquatic organisms 

Government; 
Private 
companies 
(Mkaji 
Foundation, 
LVIA); 

Individuals 

i.Government-
Enforcemento of 
laws on protection 
of aquatic and 
water sources; ii. 

Private companies 
- Water well 
drilling in 
surveyed areas; iii. 
Individuals - 
Water well drilling 
in surveyed areas 

 2 Demonstration Researchers, LGAs      

 3        

5  
Monitor 

Progress, Assess 

Outcomes 

1 Field visits  
LGA, NGOs, Farmers, 
Researchers, TFS 

October 
2019-
September 
2020 

Water 
resources 
management 
policy 

Department of 
Water: i. 
Identification and 
conservation of 
water sources; ii. 

Protection of 
aquatic organisms 

Government; 
Private 
companies 
(Mkaji 
Foundation, 

LVIA); 
Individuals 

i.Government-
Enforcemento of 
laws on protection 

of aquatic and 
water sources; ii. 
Private companies 
- Water well 
drilling in 
surveyed areas; iii. 
Individuals - 
Water well drilling 

in surveyed areas 
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3. Bumbwini Group: L-CSA Action Plan 

LANDSCAPE 

NAME 
  Bumbwini Ward    

Action 

planning team 

members 

 1.Shaabani A. Makame 2. Juma Kona Mossi 3.Yussuf Faki Yussuf 4.Hassan Ibrahim 

Khamis 5.Silima Hassan Silima 6.Mashavu KH. Khatib 7. Rehema Kombo 

LANDSCAPE 

LOCATION 
  Kaskazini 'B'    

Action 

planning 

initiation date 

 04 April, 2019 

             

             

     

Landscape 

actions 

Roles of key 

people/groups 

implementing 

the action 

Timing 

of the 

action 

Policy to 

support 

the action 

Roles of key 

people/groups 

implementing 

the policy 

Possible 

means of 

financing 

the 

action 

Roles of key people/groups involved in 

financing 
PHASE #  Planning Cycle 

Phase 

1 

 

Build Strong 

Partnerships; 

Multi-

Stakeholder 

Platform 

1 

To teach 

farmers on 
use of 
tolerant 
varieties 

Extension 

Officers to 
provide 
agricultural 
knowledge 

March-
May 

Agriculture 
Sector 
Policy 2003 

District 
Agricultural 
Officer 
(DADO)-to 
implement the 

policy 

District 
Council 

Financing 

 2 
Integrated 
Pest 
Management 

District Council 
supervision 

Jan-Dec 

Zanzibar 
Climate 
Change 
Strategy 
2014 

District 
Council-to form 
bylaws to 
facilitate the 
policy 

Ministry of 
Agriculture 

Inputs 

 3 Crop rotation 
Research- on 
resistant variety 

Jan-Dec  
Researcher-to 
implement the 
policy 

 Building Capacity 

 

 4 
To provide 
financial 
support 

Plant protection 

division 

March-

June 
- 

Plant Protection 
Officer-to 

implement the 
policy 

  

 5 
To provide 
resistant 
variety 

Provide input 
and technical 
support 

     

 6 

To provide 
input such as 
pesticide and 
technical 
support 
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2 

 Knowledge and 

Information for 

Shared 

Understanding 

1        

 2        

 3        

3 

 

Design 

Interventions 

for Action Plan 

1 

Use of 
varieties 
which are 

resistant to 
pests and 
diseases 

Researcher to 
provide seed 
which are 
resistant to pests 
and diseases 

March-

May 

Agriculture 
Sector 
Policy 

District 
Agricultural 

Officer 
(DADO) 

District 

Council 
Financing 

 2 Intercropping 

Mobilization 
and 
sensitizations by 

community 
leaders 

Jan-Feb 

Zanzibar 
Climate 
Change 

Strategy 
2014 

Coordinating, 
mobilizing 
agricultural 

development 
activities 

Ministry of 
Agriculture 

Inputs 

 3 Crop rotation 

Extension 
Officers to 
provide 
knowledge to 

farmers. Farmer 
Implementer 

March-
June 

    

4 

 

Implementation 

Effectively, 

Mobilize, and 

Learn 

1 

Sensitization 
and 
awareness to 
the farmers 

on uses of 
tolerant 
varieties 

Extension 
officers and 
Community 
leaders-organize 

and mobilize 
community 
participation 

Jan-Feb 
Agricultural 
Policy 2003 

Extension 
Officer- to 
implement the 
policy 

Ministry of 
Agriculture 

Financing 

 2 

Training on 
pests and 
diseases 
control 

Plant protection 
officer-organize 
training on pests 

and diseases 
control 

March-
May 

Zanzibar 
Climate 
Change 

Strategy 
2014 

Plant Protection 
Officer-to 
implement the 
policy 

District 
Council 

Inputs 

 3 
Establishment 
of farmers 
field school 

Extension 
officers-
organize 
farmers filed 

school 

March-
Feb 

Food 
Security 
Policy 2008 

  Capacity Building 

5  1 Follow up 
Extension 
officers-to 
ensure activities 

March-

Feb 

Agricultural 

Policy 2003 

Extension 

Officer- to 

Ministry of 

Agriculture 
Financing 
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Monitor 

Progress, 

Assess 

Outcomes 

are 
implemented as 
planned 

implement the 
policy 

 2 
Data 
Collection 

Extension 

officers and 
farmers- to 
collect data on 
the farmer field 
school 

March-
Feb 

Food 
Security 
Policy 2008 

 District 
Council 

Inputs 

 3 Data Analysis 

Extension 
officers and 

researchers for 
data analysis 
and 
interpretation 

Sept-
Oct 

Zanzibar 
Climate 
Change 
Strategy 
2014 

Researcher-to 
implement the 
policy 

 Capacity Building 

      Report 
writing 

Extension staff-
to write the 

report 
Oct     

     

 

Information 
sharing with 

different 
stakeholders 

All stakeholders 
to share the 

information and 
ideas 

Jan-Feb     
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4. Kusini Group: L-CSA Action Plan 

 

  

LANDSCAPE 

NAME 
  [Landscape 

Name] 
   Action planning 

team members 
 [Team Members] 

LANDSCAPE 

LOCATION 
  Kusini, South 1    Action planning 

initiation date 
 [Date] 

             

             

     

Landscape 

actions 

Roles of key 

people/groups 

implementing the 

action 

Timing 

of the 

action 

Policy to 

support the 

action 

Roles of key 

people/groups 

implementing 

the policy 

Possible 

means of 

financing 

the action 

Roles of key 

people/groups 

involved in financing PHASE #  Planning Cycle 

Phase 

1 

 Build Strong 

Partnerships; 

Multi-

Stakeholder 

Platform 

1 
Capacity 
building 

Central government 
- policy and 

guidelines on 
environmental 
protection; local 
government - 
provide experts and 
technical knowledge 

Feb-April 

Environmental 
policy, 
Agricultural 
policy; Land 
policy 

Local 
government-
implementing the 
policies 

Central and 
local 
government; 
development 
partners; 
private sector; 

NGOs 

Local government provide 
financial support and 
supervision 

 2        

 3        

2 

 Knowledge and 

Information for 

Shared 

Understanding 

1        

 2        

 3        

3  

implementation 

Effectively, 

Mobilize, and 

Learn 

1 
Planting of 
Mangrove 

1. Community - 
mangrove 

conservation… 2. 
Government 
(central) to develop 
policy… 3. Local 
Government - 

April - 
September 

Forest policy; 
environment 
policy 

initiate and 
manage by-laws 

local 

government 
and central 
government 
budgets 

provide fund for planting 
operation 
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implementing 
policy… 4. NGOs - 
awareness creation 
and sensitization 

 2 
Construction of 
Sea Wall 

1. Community -
ownership; 
contribution… 2. 
Central government 
- empowerment… 3. 
Local government - 
provide building 

permit and 
contract… 4. NGO - 
awareness 

January - 
December 

Environment 
policy; 
construction 
policy 

initiate and 
manage by-laws 
and laws 

central and 
local 
government; 
development 
partners 

provide fund for 
construction materials and 
transport 

 3 
planting of short-
term varieties 

local governments; 
extension officers; 
NGOs; provide 

awareness 

Oct- June 
agriculture 
policy 

local government 
supervise 

local 
government 
budget 

local government for 
extension officer; 
transport and  

  zero grazing 

local government 
provides extension 
officers; NGOs 
provide awareness 

Jan-Dec livestock policy 
local government 
supervises 

local 

government 
budget 

 

 4 

Provide 
education on 
pests and 
diseases 
management (for 
crops and 
livestock) 

1. Local government 
- provide extension 

officers… 2. NGOs 
- provide awareness 

January - 

December 

agricultural 

policies 
government 

central and 
local 
government 
budgets; 
investors 

provide fund for 

facilitation 

4 

 
Implementation 

Effectively, 

Mobilize, and 

Learn 

1 

Community 
mobilization in 
tree planting, 
irrigation, and 
conservation of 
natural resources 

local government - 

sensitization and 
supervision 

January - 
June 

agricultural 
policy; forestry 
policy; 
environmental 
policy; land 
policy 

district council; 
CBOs 

government; 

development 
partner 

to support conservation; 
to support finances 

 2 
Financial 
mobilization for 
implementation 

      

 3        

5  1 
Follow up 
progress and 
challenges; 

local government; 
farmers; committees 

Nov-Dec 
Agricultural 
policy; forestry 
policy; 

local government 
council; 
Extension agents 

Government; 
development 

To support evaluation and 
report writing 
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Monitor 

Progress, Assess 

Outcomes 

suggest for 
solutions  

environmental 
policy; land 
policy 

partners; 
NGOs 

 2        

 3        
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Activity C.2.6 - Participants in Groups Initiate Action Plans for Reference 

Landscapes 

● Distribute Trainee examples of L-CSA action plans 

● Using Vision Statements and Landscape Goals developed in Activity C.2.5, ask groups to 

use existing examples of L-CSA action plans to identify a list of CSA interventions that 

are appropriate for the reference landscape provided (20 Minutes) 

● Ask groups to identify the Who, What, Where, Why, and When of each potential CSA 

interventions (20 Minutes) 

● Facilitate a sharing of group examples and discussion on action plan design, feasibility, 

and connection to original Vision Statements (20 Minutes) 

● Further specify your action plan based on the farm to landscape CSA designs (See 

Module 6)  

 

Additional Resources for this Lesson Plan 

• Understanding EcoAgriculture: A Framework for Measuring Landscape Performance 

• CGIAR; CCAFS CSA Guide: Situation Analysis 

• CCAFS: A Toolkit for Prioritizing Interventions in CSA 

 

Return to Lesson List for Navigation 

https://ecoagriculture.org/publication/understanding-ecoagriculture-a-framework-for-measuring-landscape-performance/
https://csa.guide/csa/situation-analysis
file:///C:/Users/HP%20z220/Downloads/A%20toolkit%20to%20prioritise%20interventions%20in%20climate-smart%20agriculture.pdf
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Part 5: L-CSA Implementation 

Learning Objectives 

1. Participants understand a framework to engage in L-CSA implementation 

2. Participants understand the importance of communication with stakeholders to progress 

their action plans during implementation 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes 

Preparation Guidelines 

• This lesson part requires co-facilitation from participants in sharing examples and best 

practices of project management and implementation. Be certain to prepare and connect 

with selected participants during workshop planning and design. 

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

Instruction Outline 

9. Present PowerPoint L-CSA Core Content Lesson 2: Building a Collaborative CSA 
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Plan for Your Landscape and Jurisdiction (Part 5: L-CSA Implementation) 

10. Facilitate (Q&A)  

11. Conduct Group Activity (Activity C.2.7) 

12. Wrap-up 

Summary of Main Learning Points 

1 L-CSA Action Plan Implementation 

1.1 The implementation of an L-CSA action plan is not an easy feat, some tips for effective 

implementation include: 

● Focus on “quick wins” (early successes) 

● Develop strong communications strategies 

● Engage research partners 

● Convene regular, well-facilitated meetings 

● Maintain strong leadership 

● Generate market, policy, and financial support 

● Strengthen multi-stakeholder governance 

1.2 Focus on “Quick Wins” (Early Successes) 

● Develop pilot activities and sites 

● Demonstrate action orientation  
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● Gain media attention 

● Monitor and communicate progress 

1.3 Develop Strong Communications Strategies 

● Take context into account 

● Facilitate discussion and engagement by stakeholders 

● Encourage mobilization and action by stakeholders 

● Establish trust 

● Maintain transparency 

● Engage the media 

● Make a plan! 

1.4 Engage all Partners 

● Deepen understanding of landscape processes 

● Test improved resource management practices 

● Help answer key technical and institutional questions 

● Gain reputation for evidence-based landscape design and evaluation 
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1.5 Convene Regular, Well-Facilitated Meetings 

● Build capacity 

● Exchange ideas 

● Keep stakeholders informed 

● Communicate to external environment 

● Gather feedback 

1.6 Maintain Strong Leadership 

● Provide opportunities for diverse actors to play leadership roles 

● Continuously bring in new leaders 

● Invest in leadership capacity building 

1.7 Generate Market, Policy and Financial Support 

● Markets, policies, and finances are catalysts for landscape change 

● Maintain relationships with leaders in these institutions for ongoing support  

● Use your CSA initiative to help refocus climate finance and development assistance 

toward integrated approaches 

1.8 Strengthen Multi-Stakeholder Governance 

● Consider formalizing the structure of your MSP  

● Invest in capacity building for coordinated planning and decision-making  
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● Gain endorsement for your CSA MSP and action plan by appropriate government leaders 

1.9 Remember: 

● Implementation of the action plan occurs over many years or even decades 

● CSA Multi-stakeholder platform leaders must pay attention to the diverse activities that 

occur throughout the implementation phase to keep the landscape action plan on track 

● Monitoring of change also will occur throughout implementation 

Activity C.2.7 - Participant Experiences and Project Implementation Best Practices 

● Allow selected participants to co-facilitate by sharing their prepared project 

implementation experiences and best practices. (10 minutes) 

● Have groups of 3 - 4 participants brainstorm a list of ways to maintain an MSP and report 

progress to key stakeholders. Ask participants to list (20 Minutes): 

○ Target groups who need to be communicated to during the progress of the L-CSA 

intervention or action plan 

○ What sort of information this target group would be interested in 

○ How frequently it might be to communicate with their target group; and 

○ What method of communication would be most appropriate for communication 

with this target group?  

● The facilitator may use the following table: 
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Table 4: Stakeholder Engagement Plan for L-CSA Action Plans  

Target Groups for 

Communication 

Information to 

Communicate 

Frequency of 

Communication 

Method of 

Communication 

    

    

    

Table Source: Author 

● Facilitate a sharing of ideas, and introduce the following prompt for further discussion 

(20) minutes): 

○ Which vulnerable groups have you included in your target groups for 

communication activities? 

○ In what ways do your methods of communications ensure that these vulnerable 

groups will be included in future project or action planning decisions? 
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Additional Resources for this Lesson Plan 

• The MSP Guide and Accompanying Resources 

• CGIAR; CCAFS CSA Guide: Program Support  

 

Return to Lesson List for Navigation 

  

http://www.mspguide.org/msp-guide
https://csa.guide/csa/programme-support
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Lesson 3: Linking Climate Knowledge & Information 

with CSA Decisions and Planning 

 

At a Glance: Lesson Topics 

● Climate Change and weather 

● Climate change impacts on agricultural productivity and sustainability 

● Climate data and models 

● Using climate information for CSA planning 

Learning Objectives 

1. Understand the role of Agrometeorological Information in the Agriculture Sector 

2. Understand the perception and reliability of weather forecasts and climate Services for 

agricultural application  

3. Understand the use of agrometeorological information and advisories for informed 

decision making 

Lesson Duration/Timeline 

2 Hours (including group activity) 

Group Activity 

1 Hour 
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Preparation Guidelines 

• This lesson requires the use of heavy graphics and charts, any figures that can be printed 

and handed out to participants will improve the learning process.  

Session Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

● An example of agricultural production calendar of a geographic region/Landscape for 

(crops, livestock, & fisheries) 

● Long-term climatic information indicating parameters such as rainfall and temperature 

trends. 

● Seasonal/dekadal/daily weather forecast (most recent copy) 

Worksheets/Handouts 

1. TANZANIA TRAINING OF TRAINERS MANUAL AND GUIDE: For Extension 

Officers on Interpretation and Use of Agrometeorological Information and Products for 

Climate-resilient Agriculture and Food Security. 

2. Climate Outlook for June – August (JJA), 2020 season (English version)                   

Mwelekeo wa hali ya hewa kwa Tanzania kipindi cha Juni – Agosti 2020 (Swahili 

version). 

3. April- May update of the Masika rainfall season 2020 (English version)/                   

Mrejeo wa mvua za masika kwa mwezi Aprili na Mei 2020 (Swahili version). 

file:///C:/Users/HP%20z220/Desktop/ENGLISH%20Agromet%20Manual%20new%20FINAL%2011%20June%202020.pdf
file:///C:/Users/HP%20z220/Desktop/ENGLISH%20Agromet%20Manual%20new%20FINAL%2011%20June%202020.pdf
file:///C:/Users/HP%20z220/Desktop/ENGLISH%20Agromet%20Manual%20new%20FINAL%2011%20June%202020.pdf
file:///C:/Users/HP%20z220/Desktop/TMA-JJA_2020_Outlook_English.pdf
file:///C:/Users/HP%20z220/Desktop/TMA-JJA_2020_Outlook_Swahili.pdf
file:///C:/Users/HP%20z220/Desktop/TMA-JJA_2020_Outlook_Swahili.pdf
file:///C:/Users/HP%20z220/Downloads/TMA-Update%20of%20Seasonal%20Rainfall%20Outlook%20MAM%202020%20(1).pdf
file:///C:/Users/HP%20z220/Downloads/TMA-Update%20of%20Seasonal%20Rainfall%20Outlook%20MAM%202020%20(1).pdf
file:///C:/Users/HP%20z220/Downloads/TMA-Mrejeo%20wa%20Mwelekeo%20wa%20Mvua%20za%20Msimu_%20MAM%202020%20(Kiswahili)%20(1).pdf
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Instruction Outline 

1. Present PowerPoint L-CSA Core Content Overview Lesson 3: Linking Climate 

Knowledge & Information with CSA Decisions and Planning 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.3.1) 

4. Wrap-up 

Summary of Main Learning Points  

1 The Role of Agrometeorological Information in the Agriculture Sector (15 minutes) 

1.1 Agrometeorological advisories and agricultural production 

● An agrometeorological advisory is an advisory given to the agricultural stakeholders 

based on the climatic conditions of a local area, seasonal weather outlook or forecasts 

before, during and after the rainy season. 

● An agricultural production calendar is a planning tool that provides information on the 

circle of agro-production and appropriate agronomic practices in crop farming, livestock 

keeping, and fisheries at a certain time frame usually per season. 

The unimodal and bimodal rainfall regimes in Tanzania:  

● The unimodal regime includes all areas within the country that receive only one rainy 

season commonly known as Msimu. The season is six-month long, starting in November 

and ending in April of the following year. 

● Bimodal rainfall regime, on the other hand, involves areas, which receive two rainy 

seasons per year commonly known as Masika (long rains) for the rains starting from 
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March to May and Vuli (short rains) for the rains from October to December in the same 

year. 

1.2 Preparation of Agricultural Production Calendar. 

● Key features of the production calendar include identification of times for land 

preparation, selection of crop or seeds for planting, sowing, vegetative phase, weeding, 

fertilizing, flowering period, maturity and harvesting. 

● In the processes of preparing the seasonal agricultural calendar for crops, farmers need to 

clearly identify proper time when key features mentioned above are likely to be 

implemented within the season at the local area based on climatological information and 

seasonal weather outlook.  

● In most cases, the calendar is drawn as a chart, which includes time in terms of month or 

week, type of crops or agricultural products and key activities (Figure 17) in relation to 

the respective rainfall regime whether bimodal or unimodal (Figure 16). 
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Figure 16: Kongwa District: Ten day (Dekadal) mean rainfall 

 

Figure Source: (URT; MoA; TMA; MANRLF, 2020). 
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Figure 17: Agricultural Calendar for Tabora and Singida 

 

Figure Source: (Training of Trainers Manual and Guide: For Extension Officers on Interpretation 

and Use of Agrometeorological Information and Products for Climate-resilient Agriculture and 

Food Security, 2020) 

1.3 Proper use of agrometeorological information and advisories in agriculture. 

● The agrometeorological information and advisories inform agricultural stakeholders on 

the expected weather conditions and likely impact on the performance of agricultural 

sector in relation to the conditions of the climate systems. 

2 Perception and Reliability of Weather Forecasts (15 minutes) 

2.1 Weather forecast 

● The scientific weather forecast is an outlook or prediction of the future state of the 
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atmospheric condition for a given location and time. 

● Indigenous knowledge weather forecast using indigenous knowledge is informed through 

observation of the behaviors of the local environment, animals, insects and plants. 

2.2 Perception on the weather forecast 

● Farmers and community perception of the scientific weather forecast is affected by the 

inability to timely access it and make proper interpretation of the information. Weather 

and climate forecasts provided at large scale sometimes could compromise the accuracy 

of the weather forecast at the local level. 

2.3 Reliability of weather forecast 

● Through use of improved technologies, localized models, professional and skilled experts 

countrywide, TMA has improved on the provision of accurate information and advisory 

services. Development of advisories based on the weather forecasts is a participatory 

process. It involves different agricultural stakeholders. 

2.4 Climatological analysis and decision making in agricultural activities 

● Analysis of historical data and presentation in a user-friendly form helps to better inform 

farmers and other users on local climatological conditions. 

● Historical climatic information is important to agricultural stakeholders as well as 

extension officers in the provision of relevant agrometeorological advisories for informed 

decision making in agricultural production. For example, the average amount of rains 

received in a season determines the types and varieties of crops cultivated within the 

season at a particular location. 

3 Weather and Climate Services for Agricultural Application (15 minutes) 
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3.1 Agrometeorological services. 

3.1.1 Daily weather forecasts: The daily weather forecast is useful in agricultural 

production activities because it provides expected weather conditions for the next 24 

hours.  

3.1.2 Severe weather warnings and advisory: TMA provides warning alerts on severe 

weather once they monitor signs of severe weather conditions in a given locality and 

warn the public to take necessary precautions to avoid or minimize risks associated. The 

warnings are usually communicated using all possible communication channels including 

TVs, Radios, Social media and Farm SMS. 

3.2 Agrometeorological bulletins. 

3.2.1 Seasonal agrometeorological bulletin. 

● The seasonal agrometeorological bulletin is released by TMA just before the start 

of the agricultural (rainy) season in the month of February for the Masika season, 

September for the Vuli, and October for the Msimu seasons. 

● Bulletin contains information on the start and end of the season, length of the 

season, spatial rain distribution and probability of expected rainfall performance 

described as above normal, below normal, and normal (Figure 22) and advisory 

for the season. 

3.2.2 Dekadal agrometeorological bulletin. 

● The dekadal agrometeorological bulletin is released after every ten days. It 

contains information on weather performance for the past ten days and an outlook 

for the upcoming ten days. It includes information on the impact of the expected 
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weather condition and advisories in relation to the agriculture sector. 

3.3 Access to weather information and agrometeorological services. 

● Weather bulletins and agrometeorological information are available in both English and 

Kiswahili languages for farmers, extension officers and other agricultural stakeholders in 

the country.  

● This information is available through different products and services produced and 

disseminated by TMA through mobile phones message service known as FarmSMS, 

radio and television stations, newspapers, TMA and WMO websites, emails, social media 

including Twitter, YouTube, Instagram, WhatsApp and Facebook as well as at 

meteorological stations in the country. 

● To access the information via mobile phones or email, one needs to register her/his 

telephone number and/or email address in the TMA database by contacting TMA offices 

in the country.  

● An agricultural extension officer is advised to register in the TMA email database and 

FarmSMS system for timely access of relevant weather information, advisories, and 

warnings directly from TMA. 
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Figure 18: Farm SMS 

 

Figure Source: (URT; MoA; TMA; MANRLF, 2020) 

 

4 Use of Agrometeorological Information and Advisory for Informed Decision Making (15 

minutes) 

4.1 Use of agrometeorological information and advisory before the rainy season (Normal rains, 

Above normal rains, Below normal rains) 

● Normal rainfall:  probability forecast means the forecasted seasonal rain is expected to 

be within the range of the long-term seasonal average rains received in an area in the 

season. 

● Above normal rainfall: probability forecast means, the forecasted rain in a season is 

expected to exceed the long-term average recorded in an area during the season. 

● Below normal rainfall: probability means, forecasted rain for the season at an area is 

expected to be less than the long-term average rainfall received by an area in the season. 
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4.2 Use of Agrometeorological information and advisory during the rainy season 

● Within the rainy season, dekadal and daily forecasts are released by TMA for the inform 

decision making on preparation of agricultural activities such as relevant times for 

weeding, application of fertilizer, mulching, harvesting of rainwater, use of drip irrigation 

and preparations for disaster impacts reduction measures. 

4.3 Use of agrometeorological information and advisory after rainy seasons 

● At the end of the rainy seasons, crops and pasture are usually at the maturity stage and 

ready for harvesting, storage, and transportation to the markets.  

● At this stage, agricultural produce no longer faces challenges associated with nutrient 

deficiency, but challenges associated with post-harvest handling and management to 

ensure food safety and quality.  

● It is therefore important for farmers to consider appropriate post-harvest handling and 

storage technologies to preserve quality of the produce. 

4.4 Considerations in communication and dissemination of weather information at local level 

Because of differences in literacy level among the agricultural stakeholders, there is difference in 

interpretation and application of agrometeorological information and advisories. Therefore, a 

need to package and communicate the information and advisories based on the target user for 

effective communication and utilization of the information. 

A. Face-to-face communication through meetings, religious or traditional gatherings and 

sports event may be preferred at the community level. 

B. Sectoral, political and government events or meetings such as farmer field days, 

counselors’ meetings, agricultural training workshops and planning meetings can be 
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effective. 

C. Agricultural stakeholders’ meetings is another meeting where agrometeorological issues 

should be presented at local levels. 

D. Information and communication technologies such as mobile phones and community 

radio should be used.  

4.5 Use of Agrometeorological Information in Selection of appropriate climate-smart agriculture 

practices or technologies 

● Extension officers and farmers should make use of appropriate CSA practices and 

technologies described in the CSA Guidelines by the Ministry of Agriculture in Tanzania. 

The document is accessible through the Ministry of Agriculture website 

(www.kilimo.go.tz). 

4.6 Monitoring, evaluation, and learning. 

Monitoring, evaluation, and feedback in the use of agrometeorological information by the 

agricultural stakeholders to inform developers is crucial to enhance learning. This can be through 

regular assessment and feedback from the agricultural stakeholders to the developers of 

agrometeorological information. Assessments and evaluation should focus on identifying 

potential benefits obtained by farmers using the agrometeorological information and advisories 

as well as key challenges faced. 

The following are some of possible questions to capture the impacts of using agrometeorological 

services in the implementation of agricultural activities. 

A. What are the results obtained from utilization of agrometeorological information? 

B. What changes in knowledge, attitudes, and practices occur because of the use of 
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agrometeorological information? 

C. Are there changes in the adaptive capacity of the agriculture sector to the impacts of 

climate change resulting from the use of agrometeorological information and advisories? 

D. What are the drivers of the observed changes? 

E. Are there unintended impacts and effects? 

Impact assessment and stakeholders’ feedback in the use of agrometeorological information and 

advisories is key in leveraging support on investment in the use of the information in the 

agriculture sector. 
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Activity C.3.1 - Use the actual and most recent TMA seasonal forecast bulletin and 

work with the participants to discuss seasonal agricultural activities. 

(Activity to be led by co-facilitators from FAO and TMA) (60 minutes)  

● Divide participants in groups of 5 people (8 groups at most). Assign them a geographical 

region in Tanzania (preference - if possible, where they come from - or - have worked - 

or visited - or studied from). They look at the most recent TMA forecast bulletin.  

● Work with the participants to identify differences in weather forecasting probabilities. 

Ask them to propose suitable CSA practices and technologies based on rainfall under the 

scenario (either normal rains or above normal rains or below normal rains). 

● Pick at least three key advisories and discuss with the participants on key channels and 

key consideration for effective communication and dissemination at local level (if time 

allows - brainstorming on a Landscape communication ideas/plan for the advisories 

developed). 

● Afterward, remind the participants about the need to make use of the dekadal and daily 

weather forecasts during the season and on the need to use them in guiding for short term 

agricultural operations.  

● Encourage them to use any form of gathering at the local landscape level to discuss the 

integration of dekadal and daily weather forecasts in the implementation of the seasonal 

agricultural calendar. 

● At the end, describe the roles of an extension officer and farmers to ensure timely access 

and proper utilization of the agrometeorological information and advisories. 
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Additional Resources for this Lesson Plan 

• Tanzania Meteorological Agency  

• Tanzania Training of Trainers Manual and Guide: For Extension Officers on 

Interpretation and Use of Agrometeorological Information and Products for Climate-

resilient Agriculture and Food Security. 

• Climate Outlook for June – August (JJA), 2020 season (English version)                 

• Mwelekeo wa hali ya hewa kwa Tanzania kipindi cha Juni – Agosti 2020 (Swahili 

version). 

• USAID; USDA; URT: CSA Ton Ten Decisions to make with weather info (flyer) 

 

Return to Lesson List for Navigation 

  

http://www.meteo.go.tz/
file:///C:/Users/HP%20z220/Desktop/ENGLISH%20Agromet%20Manual%20new%20FINAL%2011%20June%202020.pdf
file:///C:/Users/HP%20z220/Desktop/ENGLISH%20Agromet%20Manual%20new%20FINAL%2011%20June%202020.pdf
file:///C:/Users/HP%20z220/Desktop/ENGLISH%20Agromet%20Manual%20new%20FINAL%2011%20June%202020.pdf
file:///C:/Users/HP%20z220/Desktop/TMA-JJA_2020_Outlook_English.pdf
file:///C:/Users/HP%20z220/Desktop/TMA-JJA_2020_Outlook_Swahili.pdf
file:///C:/Users/HP%20z220/Desktop/TMA-JJA_2020_Outlook_Swahili.pdf
file:///C:/Users/HP%20z220/Downloads/WEATHER%20DRAFT%2017th%20July%20%20%5b1%5d.pdf
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Lesson 4: Markets and Marketing in CSA Landscapes 

 

At a Glance: Lesson Topics 

● Overview: Concepts and Principles of markets and marketing in CSA Landscapes 

● Participatory Market Chain Approach (PMCA) 

● Landscape Labeling 

Learning Objectives 

1. Participants understand the key concepts related to markets/marketing with L-CSA 

2. Participants become familiar with the PMCA process, and how to use the PMCA 

framework to motivate landscape stakeholders to develop markets and products that 

improve income and are beneficial for the development of new landscape initiatives 

3. Participants understand how Landscape Labeling can be a tool for driving and financing 

sustainable landscape initiatives and PES 

Lesson Duration/Timeline 

1.5 hours (including group activity) 

Group Activity 

45 Minutes 
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Preparation Guidelines 

• This lesson should be participatory in nature; as a facilitator, make sure to give time for 

questions, as well as for participants to practice creating and analyzing market chain 

approaches in small groups. 

• This lesson includes multiple recommended and optional Reference Landscape 

Examples. If possible, print out pictures and maps of preselected landscapes for 

enrichment of the group activities  

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

● Reference Landscape Example Pictures and Maps 

Worksheets/Handouts 

• A printout of a Diagram of the PMCA and Landscape Labeling planning phases will be 

useful for participants engagement in the material and course activities. 

Instruction Outline 

1. Present PowerPoint L-CSA Core Content Overview Lesson 4: Markets and 

Marketing in CSA Landscapes  

2. Facilitate (Q&A)  

3. Conduct Group Activity  

4. Wrap-up 
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Summary of Main Learning Points 

1 Introduction to Markets as a driver for L-CSA 

1.1 Several market mechanisms, or ways of using markets for the profitable sale of products 

and services from climate-smart farms and landscapes, include those below. To support 

climate smart landscapes each should be pursued through collaboration among producers and 

ecosystem service providers. 

• Sustainability standards and certifications  

• Landscape (climate smart landscape) labels/branding 

• Payments for ecosystem services  

1.2 Sustainability standards and certifications define a set of practices or performance criteria 

for how a crop should be sustainably produced, that farmers or companies can use to promote 

the special value of crops produced according to the standard, in our case according to CSA 

performance criteria 

1.2.1 Landscape labels involve a process of cooperative branding or marketing between 

farmers and other land users that set standards to provide incentives to implement 

multiple climate smart-smart production and conservation practices across a whole 

landscape. The approach enhances market values for a sustainably managed landscape to 

wholesalers, retailers and consumers who value supporting the landscape. 

1.2.2 Payments for ecosystem services (PES) link buyers from local, national and global 

communities to land managers - the sellers - to compensate them for implementing 

sustainable practices that result in carbon emission reduction or sequestration, reduced 

forest clearing, improved water quality and/or biodiversity conservation.  
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1.3 Market Structures for Agricultural Products in Tanzania focuses on a system that is 

primarily subsistence agriculture, with the majority of agricultural products being for auto 

consumption and some surplus being sold at local markets or exported to international 

markets depending on producer access. Four types of markets can be identified in Tanzania: 

(Agricultural Marketing and Supply Chain Management in Tanzania: A Case Study, 2005). 

1.3.1 Market Types: 

• Local Village Markets that cater to a smaller population and fluctuate depending on 

access to crops, weather/climate influences, and season. These markets do not ensure 

access to food security and are not connected to international markets. These market 

chain actors are often made up of women and youth.  

• Regional Markets are often located in more populous areas of a region or district, and 

offer a more variety of products, while still subject to some scarcity. These markets are 

well organized and regulated, and producers can be classified into small, medium and 

large-scale producers that often pay a fee to participate in these market locations and have 

varying degrees of risk associated with their participation in this market. 

• National Markets offer a diversity of products that are sold in the most populous areas, 

namely Dar es Salaam, or comprise trade activities between multiple national markets. 

This market is dominated by large-scale producers or actors working with smaller 

producers or local traders, as the larger producers or actors have access to the capital and 

transport resources to get products to market. This market provides opportunities for 

expansion as smaller producers gain access to this market or methods of accessing this 

market.  
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• Export Markets, such as the coffee and cashew markets (which have a limited domestic 

market) offer important livelihood opportunities for producers who have access to this 

market. This market is dominated by large-scale producers and traders at this level are 

often foreign and have access to a greater capital and market power resources that 

influence price and trading. There are few Tanzania traders that engage in export trade, 

and products are often unprocessed agricultural products.  

1.3.2. Market Actors & Market Chains: 

• Market actors are individuals or organizations who make their living from the 

market chain. 

• Market chains are the linked actors (individuals and organizations) that bring a 

specific product from production to consumer sales (Cornell Cooperative 

Extension, 2006). 
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Figure 19: Tanzania National Market Chain Example

 

Figure Source: (Eskola, E., 2005). 

1.3.3 Inclusive and Green Market Chains 

• Inclusive market chains include the poor, women, youth, ethnic minorities, and/or other 

marginalized groups who are often excluded from traditional market systems. Inclusive 

markets break down access barriers and offer vulnerable groups resources they need to 

participate effectively in market chains   
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• Inclusive green market systems build participatory market chains for sustainably 

produced products and services to help support transition to an “inclusive green 

economy” and ensure that benefits of markets that reward sustainable production systems 

are shared by those who might otherwise be excluded. 

1.3.4 Market Challenges in Tanzania: (Agricultural Marketing and Supply Chain 

Management in Tanzania: A Case Study, 2005). 

• The lack of sufficient physical Infrastructure increases the cost of transportation and 

production that prevents producers from getting perishable products to market 

• The lack of appropriate business know-how in capacity building (producers are risk 

averse) and available capital (financial resources) lead to difficulties in managing and 

obtaining loans and supports needed to engage in market chain opportunities 

• Poor Institutional framework in the form of weak regulation and insufficient 

availability of market information results in a lack of support for the formation of strong 

regulatory and cooperative entities that improve capacity building efforts and ensure 

fairer bargaining terms for producers.  

1.4 Policy Recommendations to solve these barriers include: 

• Increased funding for physical infrastructure 

• Development of intra-regional market developments 

• Capacity building for potential and small-scale producers 

• Improved access to credit and financial literacy for management of credit schemes 

• Empowerment of regulatory and representative bodies that fight weak institutions and 
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corruption 

• Regulation and enforcement of existing laws 

• Improved access to market information 

2 Participatory Market Chain Approach 

2.3 PCMA is an approach that engages smallholder farmers, market agents, researchers, 

and other service providers in a collaborative effort to identify business opportunities 

that have equitable benefits for diverse actors in the market chain (Mukono ZARDI, 

2018).  

• PMCA is an innovative strategy for doing research and development (R&D) with 

smallholder farmers engaging with potential market opportunities by bringing together 

market actors that collaborate to set priorities and develop market chain innovations.  

2.3.4 PMCA includes strategies that support market involvement of farmer organizations, 

business development, policy change, and public awareness that cultivates successful 

innovation processes.  

2.3.5 PCMA seeks to harmonize the needs of farmers to have equitable market access to 

sell agricultural products with market intermediaries that seek to have a dependable 

supply of high-quality agricultural products that satisfy market needs.  

2.3.6 Farmer cooperatives can play a key intermediary role for smallholder farmers that 

have little negotiating power or technology access.  

2.3.7 PCMA brings together stakeholders - farmers with market intermediaries - through a 

participatory process that promotes social learning, builds trust and fosters innovation, 
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allowing farmers equitable access to market opportunities.  

2.4 PCMA Process (Bernet, Thiele, & Zschocke, 2006): 

2.4.4 Phase 1. Getting to know market chain actors and their activities 

• Facilitating organization or MT takes the lead in the exploration or diagnostic phase in 

which a market chain is selected, and market chain actors are engaged - this process may 

take a few months and should conclude with presenting of survey results.  Rapid market 

assessment 

2.4.5 Phase 2. Joint Analysis of Potential Market Opportunities 

• Facilitating Organization should manage exploratory meetings to analyze potential 

market opportunities with identified potential partners This phase may take 6 to 10 

meetings that prioritize business opportunities.  

2.4.6 Phase 3. Joint development of innovation 

• Groups focus on market testing and marketing specific innovations prioritized from 

phase 2.  
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Figure 20: The Participatory Market Chain Approach Methodology

 

Figure Source: (Participatory Market Chain Approach (PCMA): User Guide, 2006) 

3 Landscape Labeling (LL) 

3.3 LL is a concept that combines ideas drawn from PES with product certification concepts, 

but focuses on collective branding or marketing a series of products within a climate-smart 

landscape 

• Labeling systems are put in place to incentivize growers to adopt ecologically conservative 

technologies and sustainable innovations through secure market segmentation and higher 

selling prices for their value-add products. Ex. fair-trade, organic, shade-grown, etc.  

3.4  LL was envisioned to serve local farmers in two ways:  
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• As a method of exploring new marketing mechanisms and opportunities for local 

products; and  

• To foster farmer organization and collective action that furthers landscape initiatives.  

3.5 LL could be managed and implemented through a partnership of multiple organizations 

that represent landholders, NGOs, government agencies, researchers, and farmer/villager 

representatives.  

3.6 Landscape Labeling considers PES, offers incentives for sustainable production over a 

large geographic region, but only for the provision of ecosystem services - i.e. water 

quality, carbon sequestration, etc. 

3.7 “Large consumer goods corporations such as Unilever and Mars have made serious 

commitments to sourcing sustainably produced commodities.” - supplying these committed 

organizations with sustainable products requires a sustainable label  - Developing a brand 

for entire landscapes, rather than individual producers, is one option for corporations to 

rapidly expand sustainable sourcing 
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Activity C.4.1 – Group Review of Selected Reference Landscape Examples and 

Guided Discussion 

• In consideration of your target audience and participants’ capacity for market and 

marketing-related content. Select one or two of the landscape reference examples 

included below. If desired, group participants and assign different landscapes to analyze. 

• Use 20 minutes to introduce the landscape and each reference example component (the 

Who, What, When, Where, and Why) that communicates the connection between the 

content presented and the development of CSA interventions in a landscape. If using 

more than one landscape, work with groups individually or introduce both one after the 

other before allowing for discussion time.  

• Ask participants individually or in groups to discuss their landscape’s key innovations 

and challenges. Ask participant or groups to list out: 

- How has your landscape engaged with markets and market opportunities? 

- What Market Chain actors were engaged in your landscape example? 

- How were market opportunities engaged? 

- Was this process participatory and if so, how or how not? 

- Were any vulnerable groups engaged in your example and if so, which ones? How 

might others have been included in activities? 

- What challenges can you identify that are mentioned in your example? 

- What future opportunities exist for continued market opportunities in your example 

that work to incorporate CSA interventions? 
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• Facilitate a group discussion with participants in the remaining 20 minutes, allow all 

groups to share their perspectives and answers. Feel free to put flip chart paper up for a 

gallery walk during the next health break.  

 

Reference Example C.4.1 - Enabling Tanzania Common Bean Farmers (ICRISAT, 

2017)  

Who: ICRISAT: Tropical Legumes project with Zinduka Womens Group  

Where: Mshewe, Mbeya 

What: Both as a group and individually, the Zinduka women's group engaged in improved 

farming training in 2013 and learned how to cultivate improved seed varieties that could be 

processed and sold in local markets. The improved seeds have better yield and are more resilient. 

Apart from growing beans as a group, the women also grow 600 kg per acre per person that are 

produced only for sale. The women’s group has used bean profits to improve livelihoods 

standard and invest in more arable land for cultivation.  

Why: Women involved in the group reported a reduction in yields from old seed varieties. The 

introduction of new seed varieties and improved agricultural education has supported these 

women in efforts to engage in production and post-harvest processing that facilitates their 

participation in their local market. The use of improved seed varieties increase yield per acre and 

reduces agricultural inputs needed to produce sufficient crop for sale. Reducing market margins 

and cost production which makes it more feasible for the women to transport their crop to local 

markets.  

Landscape CSA Connection: This case study is a good example of cooperative action and use 
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of agricultural technology (improved and resilient seed varieties) to sustainably intensify 

agricultural production. With this case study as an example, the facilitator should guide a 

discussion of what or why these producers might benefit from a branding or marketing strategy 

that diversifies their product. Focus on value-add strategies, challenges, or opportunities the 

women have in expanding their production to a wider market.  

 

Reference Example C.4.2 - Adding Value to the Export Crops: Women’s Initiative 

to Process Cashew Nuts (Eskola, 2005).  

Who: Kitangari Tulinge Women’s Development Association (KITUWODEA) 

Where: Kitangari, Tanzania 

What: The KITUWODEA women’s group has begun to engage in activities related to cashew 

production that adds value to the crop, by grading and processing the kernels to be sold in 

national and local markets. The 55 members work in groups to produce 15 kilos of processed 

nuts daily. Members market nuts to local markets and profits are split between members or used 

for collective projects that improve community livelihoods or expand production of cashew nut 

schemes.  

Why: Currently, the vast majority of Cashew nuts farmed in Tanzania are not processed in the 

country but instead are exported to processing centers in Viet Nam and India. This missed 

market opportunity has local and national market potential, if engaged with a collective action 

and sustainability mindset.  

Landscape CSA Connection: Post-harvest cashew nut processing and value-add activities 

represent a market opportunity that producers can engage in to improve livelihood opportunities. 
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If farming and processing is done sustainably and in collaboration with other landscape 

initiatives, cooperatives can partner with processing groups to develop a collective brand to 

segment and market cashew nuts to local and national markets. Branding opportunities that 

include processing and production sustainability may be paired with CSA initiatives that seek to 

improve agricultural production and livelihood standards while improving conservation 

practices.  

 

Additional Resources for this Lesson Plan 

• PCMA User Guide 

• EcoAgriculture Partners - Publications on Landscape Labeling: 

o Assessing the Ecological Impacts of Agricultural Eco-Certification and Standards: 

A Global Review of the Science and Practice 

o Pilot testing a landscape labeling approach to marketing in Mbeya, Tanzania 

o Landscape Labeling: A marketing approach to support integrated landscape 

management 

o Landscape labeling approaches to PES: Bundling services, products, and stewards 

 

Return to Lesson List for Navigation 

 

file:///C:/Users/HP%20z220/Downloads/132675620.pdf
https://ecoagriculture.org/publication/assessing-the-ecological-impacts-of-agricultural-eco-certification-and-standards/
https://ecoagriculture.org/publication/assessing-the-ecological-impacts-of-agricultural-eco-certification-and-standards/
https://ecoagriculture.org/publication/landscape-labeling-a-marketing-approach-to-support-integrated-landscape-management-framework-document-for-landscape-leaders/pilot-testing-a-landscape-labeling-approach-to-marketing-in-mbeya-tanzania-a-case-study/
https://ecoagriculture.org/publication/landscape-labeling-a-marketing-approach-to-support-integrated-landscape-management-framework-document-for-landscape-leaders/
https://ecoagriculture.org/publication/landscape-labeling-a-marketing-approach-to-support-integrated-landscape-management-framework-document-for-landscape-leaders/
https://www.cifor.org/knowledge/publication/3544/
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 Lesson 5: Building an Enabling Environment for CSA 

 

At a Glance: Lesson Topics 

● Core Session Overview 

● Resource Mobilization 

● Blended Finance 

 

Part 1: Policy Support for CSA Landscapes 

Learning Objectives 

1. Understand the policy barriers to Landscape CSA, which policy processes, organizations, 

and institutions can help overcome these barriers 

2. Understand how the government of URT can continue playing a leadership role in 

supporting and incentivizing CSA 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes to 1 Hour 
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Preparation Guidelines 

● The two parts of this lesson require ample participation from trainees who are familiar 

with project planning or relevant policy and are equipped to share their best practices and 

experiences with other trainees. For the effective facilitation of both parts, trainees must 

be engaged prior to the dissemination of the lesson to coordinate co-facilitation activities.  

● In circumstances where it is unlikely that the trainees have had experience in project 

planning or are unable to co-facilitate, recorded webinars or videos of participants 

sharing their experiences can be developed and attached to this. Such shared experiences 

can represent the breadth of experience and expertise that L-CSA trainers have available 

to them.  

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

Worksheets/Handouts 

● A printout of the enabling CSA related policies or policy resources may be helpful for 

trainees  
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Instruction Outline 

1. Present PowerPoint L-CSA Core Content Lesson 5: Building an Enabling 

Environment for CSA (Part 1: Policy Support for CSA Landscapes) 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.5.1) 

4. Wrap-up 

Summary of Main Learning Points 

1 Elements of a Strong Enabling Environment for Landscape CSA 

1.1 L-CSA requires a supportive environment to allow interventions and action plans come to 

fruition, some elements of this enabling environment include: 

○ CSA plans based on the cross-sectoral, landscape-scale planning process  

○ Sufficient production and distribution of landscape CSA information  

○ Government bodies support CSA through effective policy  

○ Adequate funding for CSA farm and beyond - farm investments 

1.2 Policy Support and Tanzania’s CSA Strategy 

○ Climate change affects agriculture more than any other sector in Tanzania’s 

economy 

○ Tanzania implementing CSA Program (2015-2025) and National Adaptation Plan 

of Action 
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○ Now 25 CSA policies are aligned with its National Development Mission 2025 

Table 5: CSA Supporting Policies in Tanzania 

Regional 

Comprehensive 

Africa Agriculture 

Development 

Program 

(CAADP) 

Based on four reinforcing pillars for investment in agriculture to improve performance 

through strengthening country presence, focused lending program based on coordinated 

sector plans, enhanced capacity for policy, analytical work, and knowledge/ partnership 

management: 

1. Expanding the areas under sustainable land management and reliable water control 

systems. 

2. Improving rural infrastructure and trade-related capacities for market access 

3. Increasing food supply and reducing hunger 

4. Expanding agricultural research and technology transfer and dissemination 

East Africa 

Community Food 

Security Action 

Plan  

Developed to address food insecurity in the region. It forms the initial step of 

implementing the provisions of the EAC Treaty as set out in Chapter 18 Articles 105 -110. 

One of the main objectives of the EAC as set out in the Treaty is the achievement of food 

security and rational agricultural production. The EAC- Food Security Action Plan will 

guide coordination and implementation of the joint programs and projects emanating from 

this plan. 

East Africa 

Community Climate 

Change Policy 

The purpose is to guide EAC Partner States and other stakeholders on the implementation 

of collective measures to address climate change impacts and causes in the region through 

adaptation and mitigation actions while assuring sustainable social and economic 

development.  

Macro Economics 

Tanzania 

Development 

Vision (TDV) 2025  

Developed with the intention of coordinating and directing national efforts and resources 

towards economic and social development by 2025.  

1. Achieving quality life for all,  

2. Good governance and the rule of law, and 

3. Building a strong and resilient economy that can effectively withstand global 

competition. 

The National 

Strategy for Growth 

and Reduction of 

Sets targets and goals on accelerating economic growth, reducing poverty and improving 

living standards and social welfare of Tanzanians.  
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Poverty II  

Agricultural Sector  

National 

Agricultural Policy 

Aims at setting instruments for the development of an efficient, competitive and profitable 

agricultural industry that contributes to the nation's economic growth and wellbeing of 

Tanzanians. 

Tanzania 

Agriculture and 

Food Security 

Investment Plan 

(TAFSIP) 

Ten-year investment plan, which maps the investments, needed to achieve the CAADP 

target of six percent annual growth in agricultural sector GDP. It aims to contribute to the 

national economic growth, household income and food security in line with national and 

sectoral development aspirations. 

Agricultural Sector 

Development 

Program (ASDP2) 

Main objectives are to enable farmers to have better access to and use of agricultural 

knowledge, technologies, marketing systems and infrastructures for higher productivity 

and profitability; and to promote involvement of the private sector in agricultural 

transformation under improved regulatory and policy frameworks. 

Livestock Sector 

Development 

Strategy (LSDS) 

Aims at developing a competitive and more efficient livestock industry that contributes to 

the improvement of the livelihoods of all livestock keepers and the national economy.  

Tanzania 

Agriculture Climate 

Resilience Plan 

(ACRP)  

Designed to develop a sustainable, competitive and more efficient fisheries and 

aquaculture industry that contribute to the sustainable livelihood improvement and the 

national economy.  

Southern 
Agricultural Growth 

Corridor of 

Tanzania 

(SAGCOT) 

The goal is to expand investment in agribusiness leading to income growth among 
smallholders and employment generation across agribusiness value chains in the Southern 

Corridor 

Big Result Now 

(BRN) 

The objective is to address critical sector constraints and challenges and to speed-up 

agriculture GDP, improve smallholder incomes and ensure food security by 2015, mainly 
through smallholder aggregation models for main cereals and high potential crops 

contributing to import substitution, farm income and food security.  

Environment and Climate Change   

National 

Environmental 

Policy (NEP) 

Aims at ensuring sustainable and equitable use of resources for meeting basic needs, 

preventing and controlling degradation of land, water, vegetation and air, and improving 

the condition and productivity of degraded rural and urban areas 
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National Climate 

Change Strategy 

(NCCS)  

Sets out strategic interventions for climate change adaptation measures and greenhouse gas 

emissions reductions. It has outlined objectives for all sectors and proposed strategic 

interventions in those sectors and themes that are highly vulnerable to climate change such 

as agriculture. 

Land, Land use and Forestry  

The National 

Strategy (and 

Action Plan) for 

Reduced Emissions 

from Deforestation 

and Forest 

Degradation 

(REDD+)  

The strategy (and plan) aims to facilitate an effective and coordinated framework for 

reducing deforestation and forest degradation. It guides the implementation and 

coordination of mechanisms required for Tanzania to benefit from a post-2012 

internationally approved system for forest carbon trading, based on demonstrated emission 

reductions from deforestation and forest degradation and other aspects of REDD+ 

Table Source: (Tanzania Ministry of Agriculture, Food Security, and Cooperatives, 2015) 

1.3 CSA Policy Highlights (Natai & Kingazi, n.d.) 

1.3.1 Agricultural Sector Policy:  Policy goal is to promote sustainable development of the 

agricultural sector for social, environmental, and economic benefits  

1.3.2 Food Security And Nutritional Policy: Policy goal is to create a conducive environment 

that enables access to safe, nutritious, and culturally appropriate food that allows individuals, 

families and communities to lead healthy lives, aiming to provide special protections for those 

identified as particularly vulnerable. 

1.3.3 Climate Change Policy: This policy focuses on capacity building, provision of 

information, and awareness, including:  

● Improved access to meteorological data and climate information  

● Protection of indigenous knowledge 

● Enhanced monitoring, particularly for pests and diseases that affect crops 

and livestock  

https://marlo.cgiar.org/data/ccafs/projects/56/caseStudy/TANZANIA-CSA-PROGRAM-Final-version-3-August-2015.pdf
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● Agricultural research and development  

● Enhanced extension services 

● Enhanced forecasting and early warning information, accessible to farmers 

1.3.4 Environmental Policy: This policy focuses around the monitoring, handling, and disposal 

of harmful agrochemicals, raising awareness for environmental and social issues pertaining to 

agriculture, and the promotion of conservation agriculture practices, such as organic farming, 

rainwater harvesting, and the implementation of a national land use plan.  

● Agriculture Climate Resilient Plan (2015-2019); which includes 4 goals: 

1. Improve agricultural land and water management 

2. Accelerate uptake of climate smart agriculture 

3. Reduce impacts of climate-related shocks through improved risk 

management  

4. Strengthen knowledge and systems to target climate action 

1.4 Government Initiatives: 

○ ASSP-DL –Agriculture Support Service Program /Livestock 

○ PADEP – Participatory Agriculture Development and Empowerment Project 

○ MIVARF – Marketing Infrastructure, Value Addition and Rural Finance 

○ ERPP- Extensive Rice Production Project 
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○ CSA Guideline Formulation 

○ Climate Resilient and Food Security Project 

1.5 CSA Guidelines: 

1.5.1 Based on the Agriculture Climate Resilient Plan (2015 - 2019) - to accelerate the uptake 

of CSA, the guidelines aim to: 

● Inform CSA implementation practices 

● Increase the adoption of CSA  

● Focus on vulnerable and small-scale producers  

● Increase productivity and income  

● Build community resilience to climate change challenges while protecting the 

environment 

○ Guidelines are meant for use by extension agents and development planners, 

while also targeting policy markets and private sector actors.  

1.5.2 How are the guidelines implemented? 

● Mainstreaming guidelines into Local Government Authority (LGA) plans - monitoring 

this has shown some success 

1.5.3 What challenges are faced in mainstreaming these guidelines into LGA budget and 

plans? What do we need to address? 

● Knowledge of CSA is limited 



 

145 

 

● Farmer attitudes may delay adoption 

● Lack of resources - human, technological, and financial 

● Budgets for CSA and agriculture are generally smaller in comparison to other sectors 

which are more so prioritized  

1.5.4 How can we address these challenges? 

● Identify key climate challenges in districts 

● Identify kay training and capacity needs 

● Identify appropriate CSA practices to be promoted 

1.6 Policy Barriers to Landscape CSA result from sectorally siloed government planning and 

decision-making, counterproductive fiscal and policy incentives for land and resource 

management, and limitations on landscape negotiation processes 

1.7 Policy Guidelines for Landscape CSA envision all relevant strategies and policies that 

harmonize sectoral plans to incorporate multiple CSA goals within sustainable landscapes 

through an alignment of objectives, budgets, and capacities that facilitate, fund and reward 

interagency coordination and collaboration 

1.8 Empowerment of self-reliance and civil society should be pursued when possible through 

decentralization of governance and natural resource responsibility  that strengthens local-level 

decision-making power - facilitating further inclusive participation of locally relevant 

stakeholders in all aspects of the Landscape CSA process - where the strengthened capacity for 

local stakeholders, community-based organizations, and underrepresented population increases 
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commitment to the participatory and sustainable management of natural and other public 

resources 

Activity C.5.1 - Participants share policy and resource best practices 

● For this activity, please allow visiting experts or past participants to share their 

experiences with CSA policy environments in Tanzania. (5 - 10 minutes) Experts, Nassor 

Mkarafuu, Ministry of Agriculture, Natural Resources, Livestock and Fisheries 

(MANRLF) and Proper Makundi, Acting Head of Environmental Management Unit 

(EMU), Ministry of Agriculture (MoA) discuss Tanzania’s current policy climate and 

what opportunities exist for CSA interventions.  

● (5 – 10 minutes). Experts of Tanzania Climate-smart Agriculture Alliance 

(Shakwanaande Natai and Stefano Kingazi), will discuss the TCSAA, how it works, how 

as a platform it can support efforts to bring together stakeholders for landscape CSA 

planning and implementation, and how the districts can form their platforms and link 

with TCSAA. 

● Please allow for trainees to watch and these listen to short presentations of these experts 

and engage in a follow-up discussion around CSA policy in Tanzania and policy 

resources that can support L-CSA projects (10 - 15 minutes) 

Activity C.5.2 - Identify possible supporting policies for Landscape CSA 

interventions 

● The reference landscape example used for this exercise should be sourced from trainees, 

selected in pre-workshop design.  
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● Break trainees into groups of 3-4 people to role play as different stakeholders in a 

planning workgroup  

● Allow 10 minutes to discuss CSA projects or opportunities related to reference landscape 

examples, and the policy support that might enable the successful implementation of 

these CSA interventions.  

● For 5 minutes, facilitate a class sharing of examples - focus on highlighting feasible 

policies that support L-CSA interventions  

● Ask groups to consider how and which stakeholders need to be engaged to mobilize 

resources (focusing on identified policies) for Landscape CSA interventions (Allow 5 - 

10 minutes for discussion)  

● For 10 minutes, facilitate a class sharing of examples - focus on highlighting effective 

strategies for stakeholder engagement and resource mobilization 
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Reference Landscape Example C.5.3 - Participant Selected or Previously Used 

Landscape 

Who: 

 

Where:  

 

What:  

 

Why:  

 

How:  

 

Additional Resources for this Lesson Plan 

• Tanzania CSA Alliance on Policy 

• Tanzania CSA Program 2015 -2025 

• The World Bank, Climate Knowledge Portal 

Return to Lesson List for Navigation  

https://tcsaa.or.tz/policy-advocacy-communications/
https://marlo.cgiar.org/data/ccafs/projects/56/caseStudy/TANZANIA-CSA-PROGRAM-Final-version-3-August-2015.pdf
https://climateknowledgeportal.worldbank.org/sites/default/files/2019-06/CSA-in-Tanzania.pdf
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Part 2: Blended Finance for L-CSA Project 

Learning Objectives 

1. Understand the use of blended finance through private, civic, and public investment in 

Landscape CSA initiatives 

2. Participants are aware of strategies that can be used to leverage blended financial flows to 

support L-CSA projects and action plans 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes to 1 Hour 

Preparation Guidelines 

● The two parts of this lesson require ample participation from trainees who are familiar 

with project planning or relevant policy and are equipped to share their best practices and 

experiences with other trainees. For the effective facilitation of both parts of this lesson, 

trainees must be engaged prior to the dissemination of the lesson to coordinate co-

facilitation activities.  

● In circumstances where it is unlikely that the trainees have had experience in project 

planning or are unable to co-facilitate, recorded webinars or short videos may be 

produced and attached to this lesson in subsequent versions of this guide, as a link that 

can be shown to trainees. Past participant experiences with L-CSA and project planning 
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represent the breadth of creativity and expertise that L-CSA trainers have available to 

them; whenever possible seek input from past participants in course development, design, 

and dissemination.  

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers, sticky notes 

Instruction Outline 

1. Present PowerPoint L-CSA Core Content Lesson 5: Building an Enabling 

Environment for CSA (Part 2: Blended Finance for L-CSA Project) 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.5.4) 

4. Wrap-up 

Summary of Main Learning Points 

1 Finance and Investment Barriers to CSA 

1.1 The high cost of transition to CSA 

• Adaptation and mitigation actions require substantial investment  

o UNFCCC estimates this will cost US$14 billion annually 
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• Mitigation challenges 

o Developing countries unable to invest sufficiently without support 

o Benefits of mitigation may be less tangible in the short-term. 

• Climate change negatively impacts productivity, cost of impact to welfare, So long-term 

vision is needed 

1.1.1 Lack of access to capital 

• Many CSA practices take years before farmers see positive change 

• Hard to realize positive returns on these investments 

• Short-term losses while ecosystems are being restored can be major disincentive for 

adopting CSA 

Figure 21: Investment Barrier to Adoption 

 

Figure Source: FAO, 2007. 
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1.2 Limited public funding directed towards CSA 

• Lack of long-term public finance support for farmers, herders, fishers to invest in CSA   

• Limited national and international commitment to “Climate finance” 

• Adaptation financing strongly focused on agricultural development, not GHG reduction 

• Smallest producers face longest wait for positive returns 

o There is a need for long-term financing for poverty reduction 

1.3 Private sector investment is mismatched with CSA needs 

• CSA financing needs are at odds with CSA available funding  

• Siloed CSA objectives and limited financing streams 

• CSA is a long-term investment, and results take years, which can be a disincentive for 

politicians 

• Funding sources are often separate for mitigation and adaptation 

2 Blended Finance for L-CSA Projects and Action Plans 

2.1 Blended finance is complimentary use of public, civic, and/or private sources of capital that 

make projects viable and sustainable - public money can be used to encourage private and civic 

sector investment, creating conditions and incentives for farmers and other actors to make 

needed investments in Landscape CSA - financing for long-term transitions, a focus on resilience 

vs. average productivity gains, attention to the efficiency of input/resource use, and a focus on 

adaptive capacity and flexibility (See LIFT tool) 
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2.2 How blended finance works to support CSA: 

● Attracting private investment for environmental, social, and economic progress 

● Public and civic sector institutions reduce private sector risk, absorb first losses, and 

provide co-funding  

● Public sector institutions provide strategic investments when the business case for 

investment is not strong enough on its own 

2.3 Potential sources of funding for CSA 

○ UN Agencies 

○ Multilateral Development Banks (MDBs) 

○ Bilateral public funding 

○ Carbon markets 

○ Philanthropic institutions – civic sector  

○ Private sector investment, including local sources 

2.4 Resource Mobilization is a part of and directly connected to MSP, stakeholder engagement, 

and blended finance activities, in which realizing the landscape CSA action plan can be done 

through a creative use of collaborative partnerships, community man-power, institutional 

resources, and diverse financial flows.  

2.5 The stimulation of blended sources of financial support requires the use of MSP leaders to 

provide and direct new opportunities. These actors should be identified during the stakeholder 
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identification and engagement phase of MSP development. Relationship building with these 

actors lead to opportunities for collaboration and co-creation of projects that serve L-CSA, as 

well as multiple purposes.    
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Activity C.5.4 - Identify possible funding sources for Landscape CSA 

interventions 

● Break trainees into groups of 3-4 people to role play as different stakeholders in a 

planning workgroup, use landscape reference example pre-selected from Activity 5.1 

● Give groups 20 minutes to discuss potential sources and barriers of funding for CSA 

interventions, either using a participant selected reference landscape example or 

previously used reference landscape example. Have participants write these ideas on 

sticky notes or flip chart paper. 

● For 20 minutes, facilitate a cross-group sharing of examples. Focus on highlighting 

feasible innovations that fund interventions and opportunities they are aware of to 

leverage existing project resources for L-CSA projects 

● Ask groups to consider how and which stakeholders need to be engaged to mobilize 

resources for Landscape CSA interventions (Allow 5 - 10 minutes for discussion)  

● For 10 minutes, facilitate a cross group sharing of examples - focus on highlighting 

effective strategies for stakeholder engagement and resource mobilization 
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Additional Resources for this Lesson Plan 

• World Economic Forum: Blended Finance How to Guide 

• LIFT Toolkit 

• CSA Guide: Sources of Financing Tool 

 

 

Return to Lesson List for Navigation 

  

file:///C:/Users/HP%20z220/Downloads/WEF_Blended_Finance_A_Primer_Development_Finance_Philanthropic_Funders.pdf
https://liftkit.info/
https://csa.guide/csa/overview-of-sources
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Lesson 6: Moving from Farm-level CSA to Landscape-

scale CSA Practices 

 

Lesson Topics 

● Agriculture - climate change links in selected Agroecological Zones (AEZs) of Tanzania 

● Field-based and farm-based CSA practices appropriated for selected AEZ  

● Integrated landscape initiatives to achieve a climate-smart landscapes  

Learning Objectives 

1. Participants understand the agro-ecological zones and important climate change related 

risks. 

2. Participants understand how to identify appropriate CSA practices for specific agro-

ecological zones at plot, farm, and landscape levels. 

3. Participants understand the transformational approaches for landscape climate smart 

agriculture and how to implement them 

Lesson Duration/Timeline 

1 hours and 45 hours (including 2 group activities) 

Group Activity 

1 Hour 
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Preparation Guidelines 

● The facilitator will follow the instruction outline, giving participants time to brainstorm 

and share together.  

● In this session, we will also bring out challenges in landscape projects. These include 

gathering relevant climate related information, knowing existing policies that guide 

implementation of L-CSA activities, managing complexity and the interdisciplinary 

nature of landscape activities, and engaging stakeholders/partnerships for synergy. 

● Activity 5.1: Participants are provided with maps of AEZs for them to study and perform 

the following: 

○ Appreciate major AEZs and relate climate change challenges 

○ Appreciate diversity of farm activities, climate stressors they face and 

recommended plot/farm level CSA practices. 

● Activity 5.2 Reference landscapes (Lowe Kagera Basin, Mount Kilimanjaro Southern 

Slopes and Uluguru Mountains) for trainees to appreciate and identify their high level 

diversity in terms of land use, land cover, water bodies, plant and animal species 

diversity, etc., the ecosystem services they provide and CSA practices to maintain  

functionality. 
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Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

● Maps of agroecological zones 

● Photos of selected landscapes 

Worksheets/Handouts 

• Share the maps of selected AEZs, pictures of selected landscapes including short 

descriptions of landscape initiatives, and relevant CSA practices based on the climate 

related risks - these can be printed for the group, as well as distributed via email. 

Instruction Outline 

1. Present PowerPoint: L-CSA Core Content Overview Lesson 6: Farm to Landscape 

CSA Design This includes an introduction of key functions of landscapes in different 

AEZs 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activities C.6.1 &, C.6.2) 

4. Wrap-up 

Summary of Main Learning Points  

1 Climate related risks affecting agriculture at landscape scale 

1.1 Variability in precipitation and future projections 
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● Temperature changes. 

● Extreme events 

● Shifting of Agro-Ecological Zones 

● Negative effects on crop production 

● Negative effects on livestock production and aquaculture 

● Biophysical drivers of vulnerability (Infrastructure, pressure on Tanzania’s water 

resources, soil erosion and land degradation, pests, and diseases) 

● Socio-economic drivers of vulnerability (Population growth, and conflicts from 

transboundary resource competition) 

2 From climate smart agriculture to climate smart landscapes 

2.1 An assessment of climate change related risks to agriculture indicates that three key 

features should be part of a transformational approach to establish climate-smart 

landscapes:  

● Climate-smart practices at the field and farm level.  

●  A diversity of land uses in the landscape, which including areas set aside for 

conservation, the provision of ecosystem services, and improvements in the capacity 

of ecological and social systems to cope with extreme events (see module 2); and  

● The management of ecosystems and land-use interactions at the landscape scale to 

deliver social, economic, and ecological benefits (Scherr, Shames and Friedman, 

2012). 

2.2 The need for landscape approaches to achieve climate-smart agriculture objectives 
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• Increasing the resilience of agricultural communities so that they can maintain their 

food security in the face of climate change calls for multiple interventions that 

include social protection, climate-smart agricultural practices, biodiversity 

conservation and risk management 

3 Implementing climate smart agriculture through landscape approaches 

3.1 Elements guiding landscape approaches for climate-smart agriculture 

● The integration of mechanisms for the governance of natural, semi-natural and 

agricultural ecosystems. 

● Support multiple ecosystem functions. 

● Support governance and an enabling environment. 

● Adaptive to the agroecological zones 

3.2 Step-by-step guide to implement landscape approaches for climate-smart agriculture 

● Step1: Designing the methodology. 

● Step 2: Assessing and prioritizing. 

● Step 3: Analyzing and planning. 

● Step 4: Implementing, monitoring, and learning to scale up best practices. 

4 The appropriate CSA practices at farm and landscape scale 

4.1 Agro-ecological Zones (AEZs) are natural physical regions which are uniform in climate, 

physiography and soil types which are used to plan and analyze constraints and 

opportunities for agriculture given available environmental variables and resources 

(Tanzania MoA, web.)  
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4.2 Elements of AEZs: 

• Soil types 

• Annual rainfall and pattern  

• Length and characteristics of growing season 

• Altitude 

• Watershed, drainage, or movement in the physiographic region 

• Natural Vegetation 

4.3 A List of AEZ characteristics may be found here 

https://www.kilimo.go.tz/maps/Tanzania_Agro-Ecological_Zones.pdf
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Figure 22: Agro-Ecological Zones (AEZs) in Tanzania 

 

Figure Source: (De Pauw, 1984). 
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4.4 CSA practices in Tanzania: Refer to the list of diverse technologies and practices 

available in the Tanzania national CSA guideline. 

Table 6: Recommended CSA Practices and Technologies in Tanzania

 

Table Source: (CSA Guidelines, 2017). 
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Activity C.6.1 - Participants are provided with maps of AEZ (from FAO-VUNA 

work – see attached files) to study and perform the following: (20 minutes) 

● The facilitator breaks trainees into groups of 2-4 people. Each group gets specific AEZs 

to study. Appreciate major AEZ and relate climate change challenges 

● Trainees appreciate diversity of farm activities, climate stressors they face and 

recommended plot/farm level CSA practices. 

● Trainees think and discuss how different farms/households interdependent for sustainable 

application of identified farm/plot CSA practices/technologies 
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Activity C.6.2. Reference landscapes Example Review 

(Kagera basin, Uluguru Mountains and Lushoto, by FAO/GEF Kagera –TAMP, Critical 

Ecosystems Partnership Fund (CEPF -Eastern Arc Mountain and Coat Forest of Kenya and 

Tanzania and DANIDA CERCAP, respectively) (40 minutes) 

● The facilitator breaks trainees into groups of equal number of people for each reference 

landscape 

● On the maps, trainees identify major components of the landscape in terms of land use, 

land cover, other natural features and different human activities undertaken on the 

landscape. 

● Trainees identify/ list different services each component of landscape provides (risk 

reduction, strategic food and feed services, habitat and carbon stock sustenance, etc.), the 

current stresses/ threats and possible CSA practices to restore or ensure sustainable use. 

● Trainees appreciate the importance of landscape CSA and the need for multi-stakeholder 

planning and implementation 
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Maps for Lesson Group Activity 

Figure 23: CSA Practices and Technologies for Crop Production in Tanzania

 

Figure Source: (Tanzania Meterological Agency, 2020). 
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Figure 24: CSA Practices and Technologies for Livestock Production in Tanzania

 

Figure Source: (Tanzania Meterological Agency, 2020). 
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Figure 25: CSA Practices and Technologies for Fisheries in Tanzania 

 

Figure Source: (Tanzania Meterological Agency, 2020).  
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Additional Resources for this Lesson Plan 

• Tanzania Agro-Ecological Zones 

• Tanzania CSA Guidelines 

• FAO CSA Sourcebook 

 

Return to Lesson List for Navigation 

  

file:///C:/Users/HP%20z220/Downloads/Tanzania_Agro-Ecological_Zones.pdf
file:///C:/Users/HP%20z220/Downloads/a-i7157e.pdf
http://www.fao.org/climate-smart-agriculture-sourcebook/en
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Lesson 7: Monitoring, Evaluation, and Learning in CSA 

Landscapes  

 

At a Glance: Lesson Topics 

● Monitoring, Evaluation, and Learning (MEL) key concepts 

● L-CSA Indicators and indicator types 

● Learning and communication strategies 

● MEL resources for L-CSA planners and managers 

Learning Objectives 

1. Understand what MEL is and be able to define when MEL is needed for CSA Projects 

and how monitoring and evaluation are complementary to one another 

2. Understand what MEL indicators are and how to approach the monitoring and evaluation 

of CSA projects 

3. Understand how to choose appropriate MEL tools and indicators that balance 

conservation, livelihood, production, and institution goals for the selected landscape 

Session Duration/Timeline 

2 Hour (including group activity) 

Group Activity 
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1 Hour 

Preparation Guidelines 

• This lesson covers concepts and key terms related to MEL that may be difficult for 

some audiences to understand. Gauge learner comprehension through formative 

assessments and make modifications to lesson content as needed.  

Session Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

Instruction Outline 

1. Present PowerPoint L-CSA Core Content Overview Lesson 7: Monitoring, 

Evaluation, and Learning 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity C.7.1) 

4. Conduct Optional Activities 

5. Wrap-up 
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Summary of Main Learning Points 

1 Monitoring, Evaluation, and Learning (MEL): Key Concepts 

1.1 Monitoring helps determine whether your CSA interventions are having the desired effect, 

whether  stakeholders are complying with their commitments, if available resources are being 

used effectively, and whether changes need to be made in project planning or design to better 

achieve desired goals or landscape benefits.  

Monitoring addresses two key questions: 

● Are the CSA actions you selected effective? 

● What can you learn from these actions to inform future CSA decisions? 

1.1.1 Evaluation is complementary to Monitoring and assesses whether goals for your landscape 

and objectives of your action plan are being realized by examining defined indicators of success 

at specific time intervals.   

● Evaluations may assess the effectiveness, efficiency, and impact of intervention activities 

to help determine progress toward goals and objectives.  

1.1.2 Learning involves a process of reflecting and communicating on information generated 

through monitoring and evaluation to ensure that multi-stakeholder partnerships are asking the 

right questions and using meaningful indicators to track progress and assess results.  

● Learning and communication let us know that goals are being met and how these 

successes support greater global and national goals, such as the SDGs and INDCs  
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Figure 26: MEL Framework 

 

Figure Source: Author, adapted from (Buck et. al, 2019). 

1.2 Why does MEL matter? 

● Quality: To ensure that programs maintain the highest quality and are constantly 

adapting to emerging challenges and opportunities 

● Evidence: To prove or reinforce why your specific CSA project or action plan is needed  

● Support/enabled environment: To meet current and future donor expectations and 

demonstrate to stakeholders why the project is successful and in need of further support 

1.3 MEL frameworks for all L-CSA management plans  involve a 1) Description 

(quantitative or qualitative) of baseline conditions; 2) Description (quantitative or qualitative) of 

the change in conditions as a result of L-CSA activities; and 3) Appraisal of whether 

implemented L-CSA activities were sufficient in meeting the goals set through the landscape 

visioning and action planning process.   
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1.3.1 The development of a logical framework (e.g. Logframes) supports project activities and 

are one of the most used MEL tools. Another MEL framework is a Theory of Change (ToC) (See 

Optional group exercise C.7.2) 

1.3.2 LogFrames and ToRs include: 

● Project Outcomes (project objectives or purpose) 

● Project Outputs (project results) 

● Activities (What is done during the life of the project) 

● Impacts (What long term goals are expected from successful achievement of project 

outcomes through activities) 

1.3.3 These components are measured through indicators, which are variables that can be 

measured and verified to demonstrate that outcomes, outputs, and activities are being achieved. 
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Figure 27: Log frame example: Kagera Landscape

 

Table Source: (Buck et al, 2019). 

2 Monitoring variables and Indicators 

2.1 Monitoring variables and indicators describe how you will evaluate whether your L-CSA 

objectives and goals (outcomes, outputs, and activities) have been achieved, or whether you have 

reached a critical point along the way. Ideally, these variables can address whether your plan was 

effective under a changing climate. Variables can be: 

● Quantitative: can be counted, e.g., crop yield, seedling height or diameter, percent bare 

ground, etc.; often ideal because they are objective measures that can be compared across 

management units using the same or similar variables 
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● Qualitative: cannot be counted, but in some cases may be preferable or necessary, e.g., 

aerial videos, before-after photo-points (though for some values, photos and videos 

provide useful quantitative information as well)  

2.2 Indicators should be chosen (the SMART way) with consideration of variables that are 

Specific, Measurable, Achievable, Relevant, and Timely, Trackable, and Targeted 

2.2.1 Indicators should also be chosen to align with existing MEL systems and account for 

stakeholder priorities and objectives while informing decision-making - data can be qualitative 

and quantitative and gathered from a variety of resources 

● Engage stakeholders in all aspects of the M&E process (choosing indicators, 

measurement, data analysis and synthesis, communication, and learning activities, etc. 

● Indicators must be chosen and developed to correspond with project outputs, outcomes, 

and impacts - with preference given to indicators and methods that measure multiple 

objectives (Process and Outcomes) (Conveners Guide, 2017). 

2.4 The CSA Guide provides practitioners with a helpful decision tool for determining 

indicators that correspond with intervention phase:  
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Figure 28: CSA Guide Indicator Decision Tool

 

Figure Source: CSA Guide: Indicator Decision Tree (Climate-Smart Agriculture Guide, 2019). 

2.3.1 Readiness Indicators determine readiness (initial capacity, supporting structures, 

successful MSP, etc.)  for CSA interventions. Readiness indicators should correspond to the CSA 

intervention and may indicate further preparation or information is needed prior to CSA project 

implementation.  

2.3.2 Process Indicators allow CSA initiatives to be evaluated for CSA objectives and goal 

progress so that changes may be made to reorient a L-CSA action plan. Process indicators 

provide programmatic insight into certain aspects of the project planning, including gender and 

diversity of the planning team, the number and quality of community engagement activities, and 

https://csa.guide/csa/monitoring-evaluation-and-learning
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timeliness of reporting. These indicators work to ensure the equity and transparency of L-CSA 

projects and interventions.  

2.3.3 Progress/impact/outcome indicators are often related directly to landscape goals and aim 

to measure project progress through a comparison or analysis of the relationships between inputs 

and outcomes. These indicators may measure the adoption of a particular CSA intervention, 

calculated sequestered carbon, or change in income, yield, or productivity. 

● These indicators are needed to be measured over a period of time (each season) - 

through reflection, data synthesis, and learning reveal aspects about the landscape that 

can be used to improve L-CSA projects (i.e. needs of the landscape for remediation or 

projects with project outcomes in livelihood security, biodiversity, production, etc.) 

● Numerous progress indicators describe each of the CSA pillars and can be measured to 

assess how projects are working to meet broader sustainability, productivity, and 

resiliency goals.  
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Table 7: Progress Indicators to measure aspects of the CSA pillars 

Productivity and Income 

Indicators  

Mitigation Indicators Adaptation and Resilience 

Indicators  

 

Yield (e.g. product per unit of 

land, water, energy nutrient, 

labor) 

 

Emissions of methane, nitrous 

oxide and carbon dioxide 

from agricultural sources (e.g. 

soils, energy, etc.) 

Adaptation and Resilience 

Indicators (Social) 

Access to capitals (e.g. 

financial, human, social, 

political, physical, natural, 

etc.) 

Income (e.g. gross margin, 

net present value) 

Removal and accumulation of 

carbon/organic matter in soil  

Access to services (e.g. 

climate information services, 

TMA) 

Labor (e.g. person hours, 

labor allocations by gender) 

Changes in land use 

 

Level of capacity to access or 

engage in CSA 

Productivity indications that 

measure food security 

Fuel wood consumption Diversity in livelihood and 

income sources 

Food consumption (e.g. 

calories, protein, dietary 

diversity) 

Biofuel use Market access (e.g. Food, 

agricultural inputs, 

agricultural market chain, 

etc.) 

Food deficits (e.g. hungry 

months) 

 Gender equity (e.g. labor, 

income differences, etc.) 

Food prices  Adaptation Indicators 

(Biophysical) 

Percentage of income spent 

on food 

 Biodiversity (e.g. Shannon, N 

%) 
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Children’s nutritional status 

(e.g. upper arm measurements 

to indicate wasting or 

stunting) 

 Pests/pathogens (e.g. % loss, 

damage rates) 

  Erosion/soil loss (e.g. kg/ha) 

  Soil quality (e.g. changes in 

C, N, soil water balance, etc.) 

  Adaptation Indicators 

(Economic) 

  Income and savings  

  Access to credit 

  Land rights/tenure 

  Access to insurance 

  Proportion of income from 

climate-dependent sources 

  Adaptation Indicators 

(Institutional) 

  Enabling policy and 

regulation 

  Incentives 

  Subsidies 

  Safety net scheme 
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  Early warning systems  

  Disaster recovery strategies 

Table source: Adapted from, (Climate-Smart Agriculture Guide, 2019). 

3 Learning Strategies - Using monitoring and evaluation results and analysis to improve L-CSA 

initiatives or action plans (Conveners Guide, 2017). 

● Engage stakeholders in analyzing and synthesizing the measurement of process and 

outcome indicators (Lessons learned activities, etc.) 

● Allow stakeholders perspectives to guide action planning steps and reorientation of the 

MSP’s expected goals, outcomes, and impacts 

● Based on stakeholder feedback, change, or modify L-CSA projects and action plans to 

reflect lessons learned from the monitoring and evaluation activities.  



 

183 

 

Activity C.7.1 - Guided Indicator Selection Activity Using Reference Landscape 

and Discussion 

For this group activity, select or highlight land degradation present in the example (overgrazing, 

overstocking, nitrification of soil, poor water quality, deforestation, etc.) and assist trainees in 

selecting indicators that correspond to CSA activities that work to solve degradation challenges.  

Climate-smart management practice implementation – Utilize selected reference landscape 

profiles or selected participant landscape references and pictures to guide discussion activity with 

groups of 3 - 4 participants (answers should be written on flip chart paper to be shared in group 

discussion). (20 minutes) 

● Using the photos shown on the screen with your worksheet note the management 

practice. 

● Ask groups to identify what type of indicator should be used for each CSA practice 

● Ask groups to identify which CSA pillar indicators correspond with measuring 

productivity, mitigation, or adaptation/resilience 

● Ask groups to Identify whether each indicator is qualitative (ranked scale) OR 

quantitative (numerically measured).   

● Ask groups to speculate how, if the practice were a success, what outcomes might occur 

and how this could be understood from monitoring indicators selected. 

● Ask groups to consider their chosen indicators in terms of gender and social inclusivity. 

If time allows incorporate the following prompt into the subsequent discussion: 
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“Did your group select an indicator that is gender or socially inclusive? Why, or why not? 

How could you modify or improve your project plan to better include women, youth, and 

vulnerable populations in MEL activities” 

Allow for a group discussion (10 minutes) before introducing the next step of the activity, which 

can be done as a class with a volunteer to record on flip chart paper, general class consensus: 

(Allow 20 minutes for next activity and 10 minutes for discussion following the activity) 

● For each suggested practice/technology, the class should then select an indicator that can 

be measured for learning and communicating process to improve stakeholder planning 

and engagement 

● As a class, all should identify whether the example indicator is qualitative (ranked scale) 

OR quantitative (numerically measured).   

● Speculate how, as a class, if the practice was a success, how it might have outcomes that 

resulted in greater adaptation or mitigation benefits. 

● During the discussion, highlight the role that women and other socially excluded groups 

play as key stakeholders to be communicated with, discuss how women may or may 

benefit from selected CSA practices, and how the communication and learning process 

can improve this. 

● Guide a discussion on how these indicators might be measured and what tools and 

resources can be engaged 
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(Optional) Activity C7.2 - Theory of Change (ToC) for L-CSA interventions and 

action plans 

● Group participants and distribute materials. Using the grid below, have the groups fill out 

a theory of change that corresponds with the selected indicators in Activity C.6.1. - see 

the ToC example below. (20 Minutes) 

● Ask participants to use selected indicators and list: 
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Table 8: Theory of Change Template 

CSA Activities 

 

 

 

 

   

Outputs 

 

 

 

 

   

Outcomes 

 

 

 

 

   

Impacts 
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Table Source: Author 

● Facilitate a sharing of group examples and discuss the similarities between groups’ ToCs, 

highlight how a ToC can be used alongside the Landscape Vision Statement as a tool that 

can be gone back to several times over the L-CSA planning cycle to maintain shared 

missions and values. (25 Minutes) 

Figure 29: Theory of Change Example

 

Table source: (Buck et. al, 2019). 
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Reference Landscape Example 6.3 - Participant Selected or Previously Used 

Landscape 

Who: 

 

Where:  

 

What:  

 

Why:  

 

How:  
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Additional Resources for this Lesson Plan 

● UNFCCC SAMPLES Tool 

● USDA Monitoring Manuals for Rangeland, Grassland, Shrubland, and Savannah  

● FAO Climate-smart Sourcebook Tool 

• CSA Guide: Monitoring, Evaluation, and Learning 

• USAID: MEL Learning Lab 

 

Return to Lesson List for Navigation 

  

https://samples.ccafs.cgiar.org/
https://samples.ccafs.cgiar.org/
http://jornada.nmsu.edu/monit-assess/manuals
https://cgspace.cgiar.org/handle/10568/75646
https://csa.guide/csa/monitoring-evaluation-and-learning
https://usaidlearninglab.org/node/14636
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FACILITATION GUIDE: FACILITATION SKILL 

BUILDING LESSON PLANS 

Lesson 1: Training of Trainers (ToT) Overview 

 

At a Glance: Lesson Topics 

● ToT Methodology 

● Laying ground rules and introductions 

● Trainee Evaluations  

● Master Trainers’ Toolbox 

Learning Objectives 

1. Understand the Training of Trainers (ToT) method to scale out the practice of Landscape-

Climate-Smart Agriculture. Locally appropriate CSA practices across landscapes 

2. Understand the ground rules, learning objectives, and expectations of a ToT course that 

prioritizes respectful group dynamics, relationship building, knowledge sharing, and 

community-driven innovation 

3. Appreciate the importance of trainee evaluations for ToT course improvement and 

adaptation 
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Lesson Duration/Timeline 

2 Hours and 15 Minutes (including group activity and participant pre-test evaluations) 

Group Activity: 

1 Hour and 15 Minutes 

Preparation Guidelines 

● This session serves both as an introduction to the ToT course as a model, and an 

extension framework for engaging farmers and other stakeholders in planning CSA 

initiatives at landscape scale.  Participants will be asked to introduce themselves in this 

session, time for sharing, and relationship building is critical.  

● During introduction activities and participatory activities, take note of trainee 

personalities and collaboration styles while working together, independently, or in larger 

groups. Become aware of who is more opinionated and more reserved; as the course 

progresses take special care to allow opportunities for everyone to speak, and have their 

opinions heard. In some cases, this may require active management of trainees who are 

more used to speaking first and asking questions. It’s appropriate to call on those who 

haven’t yet shared or ask some to step back and allow others space.  

● In addition to personalities, take note of trainee speaking, writing, and reading levels so 

that if there is a comprehension disparity, accommodations can be made. In some cases, 

content should be modified to best meet the needs of trainees.  
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Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

● Name tags for participants 

Worksheets/Handouts 

● There are no handouts for this lesson, but printed resources or a summary of key learning 

points might support learning or facilitate further discussion 

Instruction Outline 

1. Present PowerPoint Facilitation Skill Building Lesson 1: Training of Trainers (ToT) 

Method and Overview  

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activities F.1.1 & F.1.2) 

4. Wrap-up 

Summary of Main Learning Points 

1 The Training of Trainers Method 

1.1 The Training of Trainers model refers to a method of extension where Master Trainers 

(MTs) learn how to train and instruct others in specific content that can be adapted and 

scaled to diverse circumstances and needs (Brion & Cordeiro, 2018).  

• The ToT model has proven an effective way to train large numbers of leaders 
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who might otherwise not have access to formal or specific education subjects, 

fields, or content areas.  

• This model has been used widely in health and agriculture sector related 

projects by World Vision, FAO, and other research institutes focusing on 

addressing challenges associated with child and infant wasting, nutrition and food 

security, education, animal husbandry, and systems of rice intensification (SRI).  

• An effective ToT considers solutions to challenges such as language barriers 

between the trainers and trainees or misalignment of trainer/trainee motivations or 

needs.  

1.2 The strengths of an effective ToT model include: 

1.2.1 Cultural responsiveness that is rooted in community needs and realities 

1.2.2 A foundation of adult learning strategies that enhance the transfer of concepts 

from trainers to trainees 

• Using an instructional framework of Explanation, modeling, and practice that 

provides trainees with a more dynamic learning process that is different from the 

typical “lecture” style of teaching 

1.2.3 Guiding facilitation materials provide detailed lesson plans, enriching activities, 

and PowerPoint slide decks with valuable content for trainers throughout training 

experiences. 

1.2.4  Relationship-building and Peer-network cultivation is the foundation of both 

the ToT framework and the L-CSA concepts.  
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• Strong relationships are built by consistency, time, and adaptation to local 

needs and motivations.  

• Effective teaching incorporates a participatory approach built on this trust, 

where learners are also co-teachers.  

• Questioning, feedback, and communication are essential, as community 

members and learners should feel heard, respected, and included in the knowledge 

sharing and learning process. 

1.2.5 Follow-up and Feedback encourage trainers to remain in contact with trainees 

after the course has ended 

• WhatsApp and social networks is a great platform for the maintenance of these 

relationships, as well as a resource for future problem solving and collaboration 

activities. 

2 ToT Ground Rules, Expectations, and Learning Objectives 

2.1 It is key an effective ToT to establish clear ground rules for trainees, including: 

• Expectations for trainees as being co-teachers and knowledge sharers  

• Respectful group dynamics should be inclusive and allow everyone the space to express 

their thoughts, opinions, and ideas 

• Other examples of ground rules may be seen/developed in Group Activity F.1.1. 

2.2 Learning objectives are to clarify what the trainee should learn, understand, or be able to 

do by successfully completing the lesson or module being facilitated. Learning objective 

can/should be modified to fit local needs or motivations 
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3 Trainee evaluations throughout the course are critical to assess trainee growth and 

understanding of core curriculum content while identifying potential knowledge and capacity 

gaps 

3.1 Diagnostic (Pre-test) evaluations measure trainee initial understanding of content prior 

to instruction, so that facilitators can modify content delivery to meet learner needs or 

content competency level. 

3.2 Formative evaluations occur during the course and should measure comprehension of 

content material, “Taking stock” of learner understanding.  

• These evaluations can be done informally as verbal check-ins such as, “does this 

make sense?” and “does anyone have any questions or need clarification?” 

3.3 Summative (Post-test) evaluations occur after the course has concluded and can be 

measured against the trainee pre-test for overall knowledge growth and competency in 

content - in this course, summative evaluations are given daily and upon the conclusion 

of the course. 

4 A Master Trainer Toolkit is a set of strategies that trainers can rely on in the development, 

implementation, or design of training that promotes the optimal development of trainee 

learning and comprehension of the key core curriculum. We will assemble these content-

related tools over the course of the training. 
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Activity F.1.1 - Introductions and Ground Rules 

● Sometimes during group introductions, participants are distracted and neglect to absorb 

key information about their peers or fellow trainees. The purpose of this activity is to give 

trainers the opportunity to begin to get to know their cohort of trainees. In this 

introduction activity, trainees will introduce their fellow trainees. Once participants know 

that they will be required to recall information about other participants, they will pay 

more attention to what their fellow trainees are saying during their introductions. The 

familiarity between participants will jump-start relationship building.  

● The facilitator breaks trainees into groups of 2-4 people. Group members should not 

know each other. 

● Ask participants to introduce themselves within their groups (5 - 10 Minutes). Allow each 

member should have 2 to 3 minutes to talk (Advise when members should switch so that 

everyone has a chance to share during the session) Let group members know that during 

the sharing session, they will introduce their fellow group members.  

● Ask groups to share the following about their group members (20 Minutes, give each 

group 5 minutes to introduce their fellow group members): 

○ Background 

○ Agency 

○ Experience 

○ The motivation for taking this course 

● Ask individuals to elaborate out their backgrounds and motivations in general 
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introductions (if time allows)  

● After Introductions have concluded, engage in a conversation about course ground rules. 

Suggestions for ground rules and expectations from participants should be written on flip 

chart paper. The final version of the rules should be kept in sight for the duration of the 

course. If possible, trainees should take responsibility for writing and reporting so that 

language is understandable and uncomplicated. Some examples of ground rules might 

include (15 minutes): 

1. Expectations for trainees 

2. Expectations for facilitators 

3. Respecting each other, even when you disagree 

4. Agreeing to participate actively 

5. Having the right not to participate in an activity that makes you feel uncomfortable 

6. Listening to what other people say without interrupting them  

7. Respecting confidentiality  

8. Being on time  

9. Turning off cell phones or other electronic devices 

Rules may need to be added throughout the course as new circumstances arise. Trainees should 

be encouraged to suggest new or relevant rules at any time. 
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Activity F.1.2 - Pre-test Evaluations 

● Provide trainees with pre-test evaluations. Allow at least 30 minutes for this evaluation. If 

trainees find they need more time, use flexible time in designated health breaks (See 

Agenda) 

 

Additional Resources for this Lesson Plan 

• MSP Guide 

• MEAS Extension Approaches  

• Session Lab: Train the Trainer Design Guide 

 

Return to Lesson List for Navigation 

  

http://www.mspguide.org/msp-guide
https://meas.illinois.edu/wp-content/uploads/2016/03/Kromah-Abibatu-2016-Extension-Approaches-in-Agricultural-Extension.pdf
https://www.sessionlab.com/blog/train-the-trainer/
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Lesson 2: Gender and Social Inclusion 

 

At a Glance: Lesson Topics 

● Gender equality and mainstreaming  

● Closing the gender gap in agriculture and natural resource management 

● Considering gender, youth, and other marginalized populations in planning for inclusive 

climate-smart policies and practice 

Lesson Learning Objectives 

1. Participants will understand the difference between gender equality, social inclusion, 

gender mainstreaming, and gender-responsive planning 

2. Participants will become aware of linkages between gender with agriculture and climate 

change 

3. Participants will understand how gender mainstreaming and the integration of the voices 

of gender, youth and marginalized populations in climate change policies and curricula 

benefit landscape innovations 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 
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Group Activity 

45 Minutes 

Preparation Guidelines 

● Follow the instruction outline and remember to give participants time to brainstorm, 

process, and share together  

● Whenever possible, highlight participatory approaches to gender and socially inclusive 

landscape planning (e.g. participatory landscape mapping, community assessments, and 

other participatory practices) 

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

Worksheets/Handouts 

● There are no designated handouts for this lesson, but printed resources or a summary of 

key learning points might support learning or facilitate further discussion 

● Share the Gender Resources, Tanzania/East Africa Gender resources, Gender + CSA 

Toolkits, and Reference Landscapes included below - these can be printed for the group, 

as well as distributed via email. 
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Instruction Outline 

1. Presentation of PowerPoint Facilitator Skill Building Lesson 2: Gender & Social 

Inclusion 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activities F.2.1 & F.2.2) 

4. Conduct Optional Group Activities (If time allows) 

5. Wrap-up 

Summary of Main Learning Points  

1 Introduction to gender inclusion and key terms 

1.1 Gender issues in a landscape planning approach include participation, agency, and decision-

making power, but few landscape planning approaches explicitly consider gender.  

1.2 Gender mainstreaming is important in planning, policymaking, and strategic action - 

without an explicit focus on gender and social inclusion, local stakeholders cannot equally 

benefit from landscape-level CSA approaches 

2 Research on gender inclusion and CSA 

• If constraints in access to finances, information and workload are addressed, 

women can design and adopt innovative tools and techniques in farming. 

• New technologies and practices for climate change will be adopted more 

successfully when they are appropriate to women’s interests, resources and 

demands. 
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• Increased knowledge and information for women leads to their increased status 

in the family and community, as well as improved production and sustainable 

livelihoods. 

• Gender-sensitive, socially inclusive community efforts provide greater 

opportunities for communities to build resilience from their existing strengths and 

to experience the ensuing benefits. 

• If women are given equal opportunities with men, they can help in making better 

farm management decisions (Huyer et al., 2015; Huyer, 2016; Jost et al., 2016; 

Mittal, 2016; Nyasimi et al., 2016). 

3 Recommendations for enhancing gender and social inclusion in L-CSA 

3.1 Gender-responsive landscape project approaches must understand the different roles that 

men and women play throughout all aspects of the landscape: what do men and women like 

to grow, and why? How is their time spent differently at the farm, livestock, and community 

level? 

3.2 Gender-responsive strategies range from land tenure restrictions lifted to include women 

and marginalized populations, contracts are made with community groups rather than 

individuals, increased investment in training and hiring women to facilitate, timing extension 

visits to coincide with women’s free time to ensure participation, making sure that women 

receive information directly, and providing “women’s seedlings” e.g. tree plants that women 

use for fodder, livestock, shade, and fruit (through participatory community plant variety 

assessments, field visits/landscape walks) 

• Effective CSA strategies are gender and socially inclusive; working to ensure inclusion 
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of youth, women, and vulnerable populations leads to multi-stakeholder engagement and 

socially inclusive CSA practices at the landscape scale  

• Identify and scale up viable gender-sensitive CSA solutions. 

• Identify and prioritize CSA support structures such as gender-responsive investment 

and financial instruments. 

• Support and promote women’s groups in smallholder agriculture initiatives in a 

sustainable livelihoods framework. 

• Develop, track and monitor policy implementation and service delivery to women in 

such a way that they do not intensify pre-existing inequalities between men and women. 

• Undertake participatory and consultative processes which include women, the young 

and other less represented social groups in the planning, design, and implementation of 

CSA activities. 

• Provide women-targeted training in CSA technologies and practices. 

3.3 Nevertheless, participation is not sufficient: increases in control and decision-making by 

women on the use of resources are still needed to take gender mainstreaming in CSA to the 

next level. 

• Support actions to increase women’s income and access to finance through savings and 

credit, as well as diversified vegetable and market gardening. 

• Develop women-targeted climate services (information and insurance) and appropriate 

channels for these services to support women’s access to and use of productive assets. 
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• Ensure that CSA practices and technologies do not increase women’s workload but are 

geared towards reducing women’s burdens. 

• Raise awareness among men to help them understand the causes and consequences of 

socially constructed norms (e.g., issues of masculinity), and to ensure that they do not feel 

left out. 
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Activity F.2.1. - Inclusive Planning for CSA Interventions/Involvement of Women 

in Value Chains – Roleplay  

● Participants in groups will engage in various exercises that are important in landscape 

CSA planning such as needs assessment and value chain analysis exercises which must 

accommodate needs of both men and women and youth. (45 minutes for both, or 20 - 25 

minutes individually) 

● It is recommended that one roleplay and reference landscape example is chosen for time 

allocated for group activities, depending on the target audience or trainee needs.  

Role play 1:  Gender dynamics/inclusivity in Landscape CSA planning.   

Setting: Members of an imaginary village are conducting a needs assessment as a first step 

towards designing a Landscape CSA plan. They have been experiencing erratic weather which 

has been causing floods. 

The members:  

1. Mzee Ng’ombe – An elderly male pastoralist. His main concern is to have land to graze 

his cattle. He often has conflict with agriculturists 

2. Mzee Nahashon – A Male farmer. He has been experiencing low yield of maize last year 

due to floods and invasion by cattle. He is frustrated he may not be able to take care of 

his family. 

3. Mama Halima – Wife to Mzee Nahashon.  Very submissive. Culturally she is not 

allowed to speak in front of men and especially her husband, so will be quiet most of the 

https://www.care.org/sites/default/files/documents/FFBS_4_Gender_Tools.pdf
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time. Her husband keeps answering for her. Her concern has been food for the children, 

her vegetable garden, and travelling far to get water.  

4. Upendo - A widow. She has to speak for herself. She is trying to talk but is constantly 

being interrupted. Her concern is she would like to keep livestock, but women are not 

allowed to own livestock.  

5. Bwana Kijiji – The village chief. He does not understand why the facilitator keeps 

asking the women and youth for their opinion. In their community, the man is the head, 

owns the land and has the final say. He keeps interrupting the facilitator.  

6. Juma – A young unemployed man. He is concerned with ensuring there are jobs for the 

youth. He is not able to express himself in the presence of his elders. 

7. Bi Maendeleo – A Development worker leading the needs assessment. She is tasked with 

ensuring all actors are able to express their needs including women and youth, so the 

interventions cater for them too. However, the men keep interrupting her.  

Reflection Questions.  

a. What did you personally learn from doing the role-play? How did your role feel? 

b. Can you name one new thing that you learnt from the role-play?  

c. How successful was the exercise in terms of identifying the needs of the 

community? 

d. How do you think this will affect the interventions?  

e. What can be done to capture the views of women and youth  
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Role play 2: involvement of women along the value chain analysis 

Location: Imaginary Kahawa district. It is the end line evaluation of a project that sought to 

develop the coffee value chain to increase production for export to increase farmer’s income and 

revenue using climate smart agriculture. Men own the land and the coffee. Though both men and 

women work on the coffee, women do most of the work and men get all the money. Being 

gender neutral, the assumed project will benefit the whole community. It did not have specific 

activities for women.  

The members 

1. Bwana Kahawa - A male farmer. Very successful with good yields. Surprised his wife is 

upset as he thinks she has been benefiting from money from coffee and she does more 

work. He thinks he does more work. He is considering marrying a second wife with 

increased income.  

2. Bibi Kahawa - Wife to Bwana Kahawa.  Very hardworking.  Not happy with her 

husband for not involving her in the decision on how to spend money. Not able to work 

on vegetable patches as coffee is too much work. Afraid that the husband will marry a 

second wife.  

3. Bi Majaliwa – In charge of the farmer cooperative. Several men did not pay back their 

loans. 

4. Bwana Maendeleo – The project officer. Absolutely gender blind. 

5. Bi Maendeleo ya jamii – The community officer. Malnutrition is high. Most land is now 

under coffee production.  Women not working on vegetables. 
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6. Widow – Unable to get involved in production of improved varieties of coffee as she is 

not a member of cooperative. Her life has not changed with the project intervention.  

7. Bi Fatuma – External M&E officer. Documenting the project’s success for men and 

women, income, and nutrition.  

Questions: 

- What did you personally learn from doing the role-play? How did your role feel? 

- Can you name one new thing that you learned from the role-play?  

- How successful was the project in terms of benefiting both men and women, 

youth/family welfare?  

- What could have been done to better involve women in the project  

- Group to carry out a gender value chain analysis.  

o Identify all actors along the value chain: Equipment and input suppliers; 

Producers; Traders and marketers (local) Consumers; Transporters; 

Processors/packaging; Export marketers; Retailers (shops/grocery stores) .  

o Identify activities women are involved in/can be involved in in the value chain 

and possible interventions to boost their activities.  

o identify institutional and legal barriers that limit women’s access to resources and 

services. Suggest solutions.  
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(Optional) Reference Landscape Example F.2.2 - Kilimanjaro Landscape 

Investment - Solidaridad 

Who: Solidaridad East and Central Africa 

Where: Kilimanjaro landscape that covers 5 districts of Rombo, Hai and Moshi rural of the 

Kilimanjaro region as well as Meru and Longido districts of Arusha region 

What: Facilitating improvement of the ecosystem of Mount Kilimanjaro through introduction of 

sustainable landscape management practices and enhanced investment within the landscape 

Why: Improving the Mount Kilimanjaro ecosystem by conducting training on gender and 

organizational building and also established pilots in land use planning, agroforestry, 

beekeeping, pasture planting and management, good agricultural practices for coffee, water 

resources management and conservation through establishing a community forest. Other pilots 

are on improved livestock breeds and alternative energy models. The project also developed the 

Kilimanjaro Investment framework for attracting and enhancing investment in the landscape. 

Gender Focus: Some of the communities that the project works with e.g. the Maasai, gender 

disparities are high because of cultural practices and norms. Hence limiting participation of 

women in the project activities. After conducting a gender analysis and identifying the role 

women have in shaping ecosystems, the project built the capacity of communities within the 

landscape using the Solidaridad gender inclusivity approach and the Gender Action Learning 

Systems (GALS) methodology to narrow the gender gap within the societies and increase 

participation of women on the project activities. 
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About: Solidaridad is a global civil society organization (CSO) that provides market driven 

solutions for sustainable production practices across different supply chains. We envision a 

world in which all we produce, and all we consume, can sustain us while respecting the planet, 

each other and the next generations. Our mission is to bring together supply chain players and 

engage them with innovative solutions to improve production, ensuring the transition to a 

sustainable and inclusive economy that maximizes the benefit for all stakeholders. 
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(Optional) Reference Example F.2.3 - Youth Participation in Post-harvest Cashew 

Nut Value Chain 

Who: Women and youth in Tanzania’s Cashew Nut supply chain 

Where: Mtwara, Tandahimba, Newala, Ruangwa, Liwale, Mkuranga districts, Tanzania 

What: While women and youth play significant roles in the cashew nut supply chain, they often 

face challenges to participation in production, processing, and marketing due to lack of access to 

land, credit, and membership in marketing cooperatives. Additionally, these and other socially 

marginalized groups lack sufficient access to necessary technology, resources, and capacity that 

supports participation in the market without having to rely on intermediaries.  

Why: This example argues that inclusive approaches to women and youth inclusion in the 

cashew nut value chain and market must seek to increase youth and women ownership of 

productive assets, access to credit, technology, and capacity building.  

Landscape CSA Connection: Cashew nuts are perennial tree crops that when farmed with 

sustainable systems (intercropping, improved varieties, maximized co-benefits), offer valuable 

opportunities for carbon sequestration and value added production for livelihood improvement 

(Monteiro, et al. 2017.). 

This example may be used to facilitate a discussion with participants on how inclusive access to 

cashew nut markets by youth and women can support the development of landscape initiatives 

focusing on cashew nut agroforestry systems sequester carbon while supporting the livelihoods 

of youth, women, and their communities across the landscape.  

Facilitators should focus on what identifiable barriers might prevent youth and women access 
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(credit, capacity, available technology, identification of market chain actors, etc) to the cashew 

nut market, and what solutions (capacity building, strengthened institutional knowledge, 

inclusive policy, inclusive access to credit, etc.) may help these populations overcome these 

challenges. The facilitator should additionally draw the connection between cashew nut 

agroforestry systems and the general goals of CSA and landscape scale CSA. 
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Additional Resources for this Lesson Plan 

Gender Resources: 

• CGIAR GENDER Platform  

• IFPRI Gender and Development Resources  

• Gender Integration from CARE  

• FAO Gender  

• USAID Office of Gender Equality & Women’s Empowerment   

• World Bank: Gender Resources  

 Tanzania and East Africa Gender Resources: 

• CCFAS-CGIAR Tanzania  

• CCFAS Gender and Social Inclusion  

• Female Farmer Extension agents in Tanzania 

• Gender Mainstreaming, National Policies, and Gender/Climate Change in Tanzania  

Gender + CSA Toolkits and Training Guides: 

• Gender in CSA; FAO/World Bank Module  

• CGIAR Gender Toolbox 

https://cgiargender.exposure.co/iwd2020
https://gender.ifpri.info/blogroll/
https://www.care.org/our-work/womens-empowerment/gender-integration/innovation/gender-integration-research
http://www.fao.org/gender/en/
https://www.usaid.gov/who-we-are/organization/bureaus/bureau-economic-growth-education-and-environment/office-gender
https://www.worldbank.org/en/topic/gender/overview
https://ccafs.cgiar.org/tanzania#.XmQXZJNKh0t
https://ccafs.cgiar.org/flagships/gender-and-social-inclusion
https://www.sciencedirect.com/science/article/pii/S0305750X96001295
https://ccafs.cgiar.org/es/blog/state-gender-responsiveness-tanzania%E2%80%99s-climate-change-policies#.XnDQcZNKh0s
http://www.fao.org/3/a-i5546e.pdf
https://cgspace.cgiar.org/bitstream/handle/10568/45955/CCAFS_Gender_Toolbox.pdf?sequence=7
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• Feed the Future - Women’s Empowerment in Agriculture Index 

• GIF integration framework 101  

• Using the GIF and WEAI in your work  

• CGIAR, CCFAS - Gender Tools 

 

Return to Lesson List for Navigation 

  

https://www.feedthefuture.gov/the-womens-empowerment-in-agriculture-index/
https://www.agrilinks.org/training/gender-integration-framework-gif-101
https://www.agrilinks.org/blog/gettin%E2%80%99-gif-fy-it-using-weai-and-gif-mainstream-gender-your-work
https://ccafs.cgiar.org/gender-tools#.Xnd1XpNKh0s
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Lesson 3: Facilitating Collaborative Learning 

 

At a Glance: Lesson Topics 

● Facilitating Innovation systems 

● Principles of Effective Facilitation 

● Training Workshop Design 

● Building a Facilitator's toolkit 

Learning Objectives 

1. Understand the main role of a L-CSA Master Trainer (MT) as cultivators of innovation 

and be prepared to strategically use learning alliances and social learning as methods of 

promoting the development of appropriate solutions to complex challenges 

2. Understand the basics of workshop design and lesson planning with consideration to the 

target population needs 

3. Be familiar with the considerations associated with good facilitation for L-CSA 

initiatives, including tools and strategies that strengthen our MT Toolkits 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes 
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Preparation Guidelines 

● This lesson serves as a continuation of instruction in effective training facilitation through 

participatory and inclusive approaches, with tools that promote collaborative problem 

solving and cooperative design. Trainees should be made aware that while some 

techniques will be discussed, more resources and tools are available.  

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

Worksheets/Handouts 

● There are no handouts for this lesson, but printed resources or a summary of key learning 

points might support learning or facilitate further discussion 

Instruction Outline 

1. Present PowerPoint Facilitation Skill Building Lesson 3: Facilitating Collaborative 

Learning  

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activities F.3.1 & F.3.2) 

4. Wrap-up 
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Summary of Main Learning Points  

1 The role of an L-CSA Master Trainer 

1.1 A Trainer’s main role is to stimulate innovation and facilitate shared understanding and 

good learning processes among landscape stakeholders.  

• Learning alliances are relationships among varied actors who have roles in the learning 

process, an effective facilitator will want to cultivate relationships to build learning 

alliances that bridge gaps of understanding and mitigate conflict between diverse actors. 

• “An effective facilitator believes in the creed, “You teach some by what you say, teach 

more by what you do, but most of all you teach most by who you are.” While it is the 

learner’s experience that is most important in the adult learning process, it is also 

important to be aware of the wealth of experience a good facilitator brings to the situation 

(Brookfield 1986; Kaner et al. 2007).” 

1.2 Innovations platforms can generate appropriate solutions from interactions among people 

who are invested in landscape management outcomes. In L-CSA, the cultivation of 

Innovation is important when: 

• problem-solving and meaningful behavior change depends on group action because 

changes in individual behavior are relatively inconsequential, as in watershed 

management 

• concerted action is needed by farmers organizations, clubs, user groups, management 

associations, and the like  

• local ownership of solutions across different groups of actors is essential to ensure 
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ongoing participation and cooperation 

• adaptation is important because management options are knowledge-intensive, and 

solutions are unclear or unacceptable to some who are affected 

• understanding of complex systems is needed to decide on strategic objectives, 

management strategies, and action (Buck & Scherr, 2008) 

1.3 Key characteristics of good facilitation for L-CSA is: 

1.3.1 The use of Social Learning as a process in which knowledge and experiences are shared 

through interactions and peer-networks when participants engage in co-learning, co-

teaching, and co-creation that leads to changed understanding (Harvey & Ensor, 2013).  

• Social learning systems are beneficial for collaborative problem solving of complex 

issues through innovation networks and dynamic group decision making (Braakman and 

Edwards,2002).   

• A process of “learning together for change” by which knowledge sharing and co-

teaching through peer networks generates behavior change and new insight with diverse 

actors. For L-CSA, the practice of Social learning is needed for the management of 

biological and institutional complexity (Buck & Scherr, 2008).  

1.4 A Participatory learning approach that assumes that or groups (such as farmers) or other 

stakeholders have expertise to contribute and exercise greater control to influence activities 

and priorities, throughout the learning or phases of project processes as co-learners, co-

teachers, and knowledge-sharers (FAO,2001, MEAS, 2016).  

• A participatory approach assumes that farmers or various stakeholders can act as 
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partners in all project phases and are experts in local knowledge but can benefit from 

additional knowledge. 

1.5 Experiential, Action, and Discovery learning approaches that are hands-on and draw on 

learner reflection and experience to discover facts, make observations, improve, or change 

behavior (Buck & Scherr, 2008). 

1.5.1 Experiential Learning or extension activities with farmer groups is often motivated by 

(Franz, et. al 2010): 

• Saving time 

• Saving Money 

• Learning about new technologies, innovations, or research 

• Engaging in social learning 

1.5.2 Program or project participation is often motivated by the needs of the participants; 

therefore, trainers should be aware of what these motivations are to avoid misalignment 

of content and effective planning for locally appropriate training and content 

1.5.3 Developing Trainees learning abilities and self-reliance - Trainees that participate in 

collaborative problem solving develop a sense of ownership for relevant solutions. 

Additionally, Trainers can empower trainees through the process of developing skills to 

‘self-learn’ or obtain necessary information that can fill knowledge gaps in content - this 

can be a process of instructing trainees on available resources or enabling supports that 

currently exist (such as local extension agencies or information databases) 
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2 Workshop design  

2.1 Workshop Design is a process that should consider the needs and motivations of participants, 

just as landscape challenges are considered for workshop design and problem-solving 

2.2 An assessment of learner profiles for an L-CSA training should include: 

• Age 

• Gender 

• Language 

• Socioeconomic status (example: In the case of smallholder farmers, resource-rich farmers 

may have more capacity to experiment with CSA innovations, while resource-poor 

farmers need additional support) 

• Job/livelihoods (Are these trainees, farmers, service providers, extension agents, or 

market chain actors?) 

• Education level (Consider whether literacy or terminology needs to be considered) 

• Power as a stakeholder or resource provider (In an L-CSA action plan, what role might 

these future collaborators have?) 

• Motivations and needs pertaining to the landscape and possible ecosystem services 

2.3 Learning Styles describe the way in which a person perceives, records, or processes 

information from educational stimuli 

2.3.1 Kinesthetic (hands-on), Visual, and Auditory Learning modalities are most 

considered - While it is expected that most people learn from a combination of learning 
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modalities, one or two might be more dominant. 

• Effective facilitation requires trainers to consider the learning styles of their participants 

and their own learning styles - as facilitators often try to disseminate information in their 

preferred learning method. 

• A study with producers reported most participants (who were farmers) learned with 

kinesthetic learning style - with visual learning modality being second.  

2.3.2 To plan for a diversity of learning styles, mixed method teaching that incorporates 

various ways of communication content is key. This may require facilitators to plan 

lessons that include hands-on learning, videos, field visits, and role-playing exercises to 

optimize trainee comprehension.  

2.4 In the workshop design process, special considerations should be made to trainee motivations 

and needs. A training of L-CSA planning should provide information and content that is 

learner-centered and not teacher-centered 

3 The Master Trainer’s Toolbox 

3.1 The MTs Toolkit or the use of tools by facilitators enhance engagement, awareness, and 

understanding that fosters transparency and legitimacy that leads to trust  

3.2 Key Social Learning Tools that improve learning outcomes 

3.2.1 Workshop Facilitation Techniques: Verbal Tools 

• Participants are leaders from their institutions/organizations and need to learn these skills that 

they can apply daily at their workplaces. Some examples of verbal tools for effective 

facilitation include: 
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o Probing 

o Paraphrasing 

o Redirecting Questions and Comments 

o Bridging Key Concepts 

o Shift Perspectives 

o Summarizing 

o Giving Positive Reinforcement 

o Including more Reserved Participants 
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Figure 30: Verbal Tools for Group Facilitation

Figure Source: (Cserti, 2019). 

3.2.2 Icebreakers and Energizers 

• Icebreakers and Energizers are great for team building, getting to know each other, getting 

people to think about a specific topic, or simply just to wake up a sleepy and tired group. An 

example of some easy ice breakers or energizers include: 

o A group stretch or exercise 

o Verbal group games or puzzles 

o Mindfulness exercises or meditation 
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o Share a joke or something about yourself 

3.3 Key Landscape Planning Tools that stimulate social learning and innovation 

3.3.1 Participatory Rural Appraisal (PRA) 

• PRA is an exercise that allows members of an MSP or L-CSA MT to engage with local 

people, transferring the role of planning, leading, or decision making to the target group or 

community. PRA seeks to (FAO, n.d.): 

o Respond to the needs of community members and target populations 

o Emphasize project flexibility to adapt to community needs or timeframe 

o Allow local groups to develop self-analysis and reflective tools and communication 

techniques 

o Frame project focus and end product on needs and future use of community 

o Enable communities or target groups to make demands of responsible institutions and 

assume greater agency 

• PRA is an exercise that can be engaged in through participatory workshops, community 

mapping, direct observation, transect walks, and many other strategies to incorporate local 

knowledge and perspectives into all project phases. 

3.3.2 Participatory Land Use Planning (PLUP) 

• PLUP is a rights-based approach to planning and analyzing land, water, and other resources, 

ensuring inclusive and gender-responsive land governance, especially for those whose rights 

to land are not fully acknowledged. Some of PLUP exercises include (CCAFS/CGIAR, 

2018): 

http://www.fao.org/3/W2352E/W2352E06.htm


 

225 

 

o Presenting the community or target group with relevant data and landscape information 

o Community mapping of land-use or vegetation-types  

o Participatory identification of land degradation problems through a  

o Transect walks 

o Gender task analysis 

Activity F.3.1 - Energizer: Name Tag Grab 

● This activity is an example of a quick 10-minute energizer.  

● Organize participants into a circle and hand each person a name tag 

● Tell each participant to write their name on the name tag 

● Take all the name tags and redistribute them at random to the participants. (You 

may not have your own name tag or the person to your right in the circle). 

● Instruct the participants to place the name tag they are holding on the back of the 

person to their right. 

● On the "go" signal everyone must move among the group members and try to 

locate their own name tag while avoiding someone finding the name tag that is on 

her or his back. 

● Once a person finds their own name tag, they grab it off of the person's back and 

place it on their chest for all to see. 

● Participants stay in the game until they find their own name and the person whose 

name was on their back finds her/his name. 
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○ If time allows, facilitate a sharing of participants’ favorite energizers. Seek 

opportunities throughout the course to let participants lead energizers and 

icebreakers. 

Activity F.3.2 - Gender and Socially Inclusive PLUP: Gender Task Analysis 

● Group participants into groups of 4 - 5. 

● Ask participants to identify important livelihood activities for farmers and producers (see 

example Gender Task Analysis Checklist) (15 Minutes). 

● Discuss the role of women and men in each activity and record the percentage of time 

and effort required for each activity (20 Minutes). Highlight the disparities between men 

and women's free time, agency, and power to make decisions in the community.  

Figure 31: Gender Task Analysis Checklist

 

Figure Source: (CCAFS, 2018). 
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Figure 32: Sample Checklist Format

 

Table Source: (CCAFS, 2018). 
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Additional Resources for this Lesson Plan 

• MSP Guide 

• MEAS Extension Approaches  

• Session Lab: Train the Trainer Design Guide 

• Facilitators Guide to Participatory Decision-Making 

• Systems Research for Agriculture: Innovative Solutions to Complex Challenges (See 

Chapter 2) 

• FAO CSA Training Manual: A Reference for Extensionists  

 

Return to Lesson List for Navigation 

  

http://www.mspguide.org/msp-guide
https://meas.illinois.edu/wp-content/uploads/2016/03/Kromah-Abibatu-2016-Extension-Approaches-in-Agricultural-Extension.pdf
https://www.sessionlab.com/blog/train-the-trainer/
http://www.storypikes.com/workshops/PDFs/Facilitators%20Guide%20to%20Participation%20by%20Sam%20Kaner%20with%20Lenny%20Lind-Catherine%20Toldi-Sarah%20Fisk%20and%20Duane%20Berger-2007.pdf
file:///C:/Users/HP%20z220/Downloads/Systems_Research_for_Agriculture%20(1).pdf
file:///C:/Users/HP%20z220/Downloads/Systems_Research_for_Agriculture%20(1).pdf
http://www.fao.org/3/CA2189EN/ca2189en.pdf
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Lesson 4: Leadership and Team Building

 

At a Glance: Lesson Topics 

● Leadership styles and skills 

● Team building and dynamics or shared leadership 

● Conflict management and the culture of collaboration 

● Cultivating innovation through participatory decision making  

Learning Objectives 

1. Participants will understand various leadership styles, recognize, and share their own 

leadership style, and learn how to engage the political leadership in Tanzania. 

2. Participants will be familiar with group dynamics and the role of a leader in building and 

managing diverse groups. (focus on skill building) 

3. Participants will become more comfortable with conflict management and team cohesion 

to support a culture of collaboration. 

Lesson Duration/Timeline 

1.5 Hours (including group activity) 

Group Activity 

45 Minutes 
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Preparation Guidelines 

● The purpose of this session will be to familiarize participants with leadership qualities 

and the importance of a diverse team in the process of cultivating innovation or 

developing an MSP.  

● Participants should be given ample time to interact with one-another in group activities 

and given time for self-reflection.  

Lesson Materials/Equipment 

● Projector and screen 

● Computer and cords 

● Flip charts, markers  

Worksheets/Handouts 

● There are no handouts for this lesson, but printed resources or a summary of key learning 

points might support learning or facilitate further discussion 

Instruction Outline 

1. Presentation of PowerPoint Facilitator Skill Building Lesson 4: Leadership and Team 

Dynamics 

2. Facilitate (Q&A)  

3. Conduct Group Activity (Activity F.4.1) 

4. Wrap-up 
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Summary of Main Learning Points 

1 Developing a Plan for Building Leadership 

● "It takes a village to raise a child," is a popular African proverb. By the same token, it 

takes an organization to raise a leader. Developing leadership is a serious endeavor, but 

it's worth the time and effort because leaders are valuable especially in Landscapes. 

1.1 Why do you need a plan for building leadership? 

● As with any endeavor, a plan will get you where you want to go. It does not have to be 

complicated or technical.  

1.2 How do you develop a plan to build leadership? 

1.2.1 Envision your leadership team 

● How many leaders do you want on your team? 

● What kinds of skills will they have? 

● Will your leadership team reflect the community which your organization serves or 

works in? 

● How will your leadership team support each other and you? 

● How will your leaders be committed to the goals of your organization?  

1.2.2 Set leadership development goals for your group or organization 
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● To start, think about the group you have right now, and compare it to what you envision 

your ideal leadership team to be. What are the strengths of your group, and how do they 

fit in with your vision? What are its difficulties? 

1.2.3 Pick your methods: modelling good leadership, teaching as you lead, mentoring, 

exchange programs, Orientations, Orientations, Retreats, Leadership groups 

1.2.4 Set leadership development goals for individuals: 

● Determine individual leadership skills you need in your group? 

● Investing in each person is important 

● Writing an individual leadership plan 

1.2.5 Recruiting new people to lead: new members are your next generation of leaders 

1.2.6 Develop yourself as a leader: You will need leadership development to continue to grow.  

2 Building Teams: Broadening the Base for Leadership 

2.1 What is team building? 

● Members of teams need three kinds of skills: technical or functional (i.e., the expertise 

in the field that they and the team are working in); problem-solving; and interpersonal. 

● Find the right people for the right jobs on the team, and assemble a group that fits 

together well  
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2.2 When should you build teams? 

2.2.1 General guidelines for when a team is likely to be more effective than an individual. Some 

of the most important are: 

● The people in the team, in general, have the skills to tackle the task at hand. 

● The task requires the complementary skills of a number of people. 

● The task specifically requires several people (e.g. helping one another to plant crops, or 

harvest). 

● The success of the task is not based on the performance of the weakest team member. 

● Team members have experience working in teams. 

● The perceived importance of the task is high. 

● Group commitment to the task is high. 

2.2.2 Particular times when teams might work especially well. 

● Creating an action plan for addressing community issues. A participatory approach to 

action planning would involve building a community team to develop 

● Starting a new L-CSA program or intervention within an organization or initiative. A 

community team might plan or begin to implement a new intervention. 

● Performing a function within a community program or initiative. L-CSA needs the 

formation of teams to address specific issues. 
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● Changing the community over the long term. Community organizing and community 

development are long-term processes. They are often difficult and frustrating, and they 

rely on the dedication of those engaged in the work.  

2.3 What makes a good team? 

● Greatness starts with superb people. 

● Great groups and great leaders create each other. 

● Every great group has a strong leader. 

● Leaders of great groups love talent and know where to find it. 

● Great groups are full of talented people who can work together. 

● Great groups are optimistic, not realistic. 

2.4 How do you build a team? 

● Start with the vision. 

● Build team bonds. 

● Make sure that the concept of a team is clear, and that everyone understands what that 

means for themselves. 

● Involve the team in jointly planning how it will function and what the team and each of 

its members will do. 

● Address personal issues. 
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● Establish team norms. 

● Start the team with a task that is both doable and requires teamwork to accomplish. 

● On a regular basis, go back over both successes and failures to understand what happened 

and learn for the future. 

● Provide both individual and team support. 

● Give people something extra for working as a team. 

● Reward accomplishments like crazy. 

3 Leadership: Skills, Strategies, and Conflicts 

3.1 In the process of developing a team, many and diverse leaders will be needed to solve 

complex problems.  

3.1.2 To motivate the team, a Project leader or facilitator (MTs) is needed to cultivate 

innovation systems and MSPs that can collaboratively solve problems through a participatory 

decision-making process.  

3.2 Leadership skills required for effective leadership of collaborative L-CSA projects (Buck & 

Scherr, 2008) 

3.2.1 Communication 

● Clear use of communication in an individual and group setting 

● Active listening skills 

● Appropriate use of interpersonal styles to steer team members towards goals 
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● Delegation of decision-making and responsibilities to appropriate team members 

3.2.2 Interpersonal Skills 

● Relationship building with peers and associates 

● Creating a culture of cooperation by facilitating interactions, social learning, and open 

communication for participatory decision-making 

3.2.3 Professionalism 

● Maintain technical competence and content knowledgeability 

● Modeling and example setting for consideration of others and high standards for quality 

work 

3.2.4 Recognition 

● Use of positive reinforcement for participant contributions 

● Enforce fair and inclusive norms in participatory decision-making process 

3.2.5 Project management 

● Set a course and adapt as needed through the L-CSA planning process as flexible changes 

are needed to meet landscape goals and MSP needs, dealing effectively with external 

forces and unexpected variables 

● Establish norms that support effective meetings, goals setting, and record keeping 

● Finance and resource responsibility  
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3.3 Leadership Strategies: While the central role of a leader will be to bridge gaps of 

understanding and conflict, leaders should also understand that L-CSA collaborative planning 

requires different members assuming leadership roles at varied times and that a careful 

facilitation of leadership sharing can strengthen overall project planning processes. 

● Convening leadership that encourages stakeholders to come together 

● Constituency leaderships that works to represent various groups’ interests 

● Supporting leadership that is often outside the directly involved team but still supports 

group actions and goals 

● Organizing leadership that works to keep logistics in check and mobilize resources that 

move processes forward 

● Informing leadership that ensures needed knowledge is available and communicated in 

a way that is appropriate for all stakeholders 

● Facilitation leadership that improves collective learning through participatory methods 

3.4 Conflict Management: While the process of participatory decision making is critical for 

cooperative problem solving and concerted group action for landscape initiatives, it is normal for 

this process to be fraught with conflict and stagnation.  

3.4.1 As diverse actors and groups come together and attempt to find common ground in 

shared values and goals related to landscape use, short tempers, defensiveness, and 

misunderstanding can be a hurdle common for teams or MSPs to overcome.  

3.4.2 Good leadership is needed to ease the group through this period of conflict by using a 
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variety of strategies to aid in the convergence of ideas and alignment of shared values. (Kaner 

et. al, 2007). During this process, a facilitator will: 

● Delegate responsibilities 

● Prevent experts in certain fields from controlling meetings 

● Encourage all members to participate 

● Ensure that everyone in the group is working on the same problem with the same 

strategies 

● Promote mutual understanding 

● Foster inclusive solutions 
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Activity F.4.1 - Enhancing Leadership in AEZs 

● Participants are asked a question on how they can develop or enhance Landscape CSA 

leadership in their Agroecological Zones (AEZs) while also engaging the local political 

leader for scaling up (30 minutes). 

●  The facilitator breaks trainees into groups of 2-4 people. Each group is based on specific 

geographical regions or AEZs Appreciate the local political leadership’s role in scaling 

Landscape CSA. 

● Trainees appreciate diversity of Landscape CSA stakeholders needed for achievement 

● Trainees think and discuss how to develop Landscape CSA leaders 

 

Additional Resources for this Lesson Plan 

• MSP Guide 

• MEAS Extension Approaches  

• Session Lab: Train the Trainer Design Guide 

• Facilitators Guide to Participatory Decision-Making 

• Systems Research for Agriculture: Innovative Solutions to Complex Challenges (See 

Chapter 2) 

 

Return to Lesson List for Navigation 

http://www.mspguide.org/msp-guide
https://meas.illinois.edu/wp-content/uploads/2016/03/Kromah-Abibatu-2016-Extension-Approaches-in-Agricultural-Extension.pdf
https://www.sessionlab.com/blog/train-the-trainer/
http://www.storypikes.com/workshops/PDFs/Facilitators%20Guide%20to%20Participation%20by%20Sam%20Kaner%20with%20Lenny%20Lind-Catherine%20Toldi-Sarah%20Fisk%20and%20Duane%20Berger-2007.pdf
file:///C:/Users/HP%20z220/Downloads/Systems_Research_for_Agriculture%20(1).pdf
file:///C:/Users/HP%20z220/Downloads/Systems_Research_for_Agriculture%20(1).pdf
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ANNEX 1 

A Training of Trainers Evaluation Framework 

Evaluation Purpose 

Evaluations of the L-CSA ToT course identify gaps in capacity and assist in the 

development of strategies to address challenges. Lessons synthesized from evaluations allow 

facilitators to learn from training experiences and improve course content, reference landscape 

relevancy, and group activities that enrich course content and material comprehension.  

The following evaluation framework includes: 1) A diagnostic (pre-test) assessment that 

measures initial trainee understanding of course content; 2) Resources for formative assessments 

that occur during course activities, which let the trainer know if learning is occurring and 

whether the content or delivery must be modified; and 3) A series of summative assessments that 

are distributed daily to measure overall knowledge gain and motivation to further engage in 

related content. Evaluations will include a series of questionnaires that determine: 

1. What the course has achieved in terms of learning (either at the immediate point in 

execution or at the conclusion of the course’s implementation) 

2. How the course is perceived or valued 

3. Other questions pertinent to participant experience and general program design, 

management, and operational decision making or problem solving 
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Course evaluations incorporate a mix of Likert scale questions and open-ended questions that 

can be used for both before and after comparisons, as well as thematic synthesis by facilitator 

and training team. While the following provides an initial framework for course improvement, 

questions included in the diagnostic, summative, and formative evaluations may be adapted by 

the facilitator and training team to fit the needs of the audience and training context. Evaluation 

questions are intended to be: 

1. Relevant to the course goals, course content, and the participant’s experience and 

motivation to further engage in L-CSA innovations 

2. Within the scope of the material and relative comprehension of content by trainees 

3. Clear in understanding with appropriate language and terminology 

When adapting evaluation questions to fit specific needs, the training team should follow 

these, and other guidelines set by implementing organizations and supportive institutions to 

develop questions that provide relevancy and scope to information gaps needing to be addressed. 
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Course Diagnostic Evaluation 

Pre-Course Evaluation Form 

The purpose of this form is to evaluate the pre-existing knowledge of Landscape Climate Smart 

Agriculture Pilot Course Trainees. Please help us to improve our training program by answering 

a few questions about your experience. We value your feedback and we will incorporate your 

thoughts, ideas, and suggestions to improve future courses. Thank you in advance for your time! 

 1. What is your job title?: ________________________________________________________ 

2.  How many years have you worked in your current job? ______________________________ 

3. Before completing Day 1 of ToT Landscape CSA pilot course, please evaluate your ability in 

the following concepts and terms. (Circle the number that best corresponds to your opinion). 

  *Not at all Somewhat Moderately A lot 

I have experience directly working 

on or participating with the 

Training of Trainers (ToT) 

method in my past work experience 

1 2 3 4 

Please elaborate on your experiences working with the ToT method. 

 

 

 

 

I am experienced with the 

application of (diagnostic (pre-test) 

– formative – summative (post-

test)) evaluation procedures 

1 2 3 4 
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associated with trainings I have led 

or co-led in the past 

Please elaborate on your experience in evaluation of training programs. 

 

 

 

 

I am familiar with the challenges 

associated to Climate Change and 

understand its connections to 

agriculture and livelihoods 

1 2 3 4 

Please elaborate on your experiences working with Climate Change adaptation or 

mitigation initiatives.  

 

 

 

 

I am familiar with Climate-smart 

Agriculture (CSA) and have 

worked on CSA initiatives in the 

past as a part of my work 

responsibilities 

1 2 3 4 

Please elaborate on your experiences with CSA initiatives. 

 

 

 

 

I am familiar with the landscape 

approach and integrated landscape 

management (ILM) concepts  

1 2 3 4 

Please elaborate on your experiences with Integrated landscape management or the 

landscape approach. 

 

 

 

I am familiar with the L-CSA 

Planning Cycle phases and have 

used this framework in the past 

1 2 3 4 
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Please elaborate on your experiences using the L-CSA planning cycle. 

 

 

 

 

I am familiar with stakeholder 

engagement planning and 

mapping to support Multi-

stakeholder Partnerships (MSPs) 

and have used these in the past for 

work-related responsibilities 

1 2 3 4 

Please elaborate on your experience with stakeholder engagement planning and 

mapping. 

 

 

 

 

I am familiar with landscape 

evaluation and goal setting for 

CSA project design 

1 2 3 4 

Please elaborate on your experience with CSA goal setting and project design. 

 

 

 

I am familiar with CSA action 

planning processes for project 

development and management 

1 2 3 4 

Please elaborate on your experience with CSA action planning. 

 

 

 

I am familiar with CSA project 

management and implementation 

1 2 3 4 

Please elaborate on your experience with CSA project implementation. 

 

 

 

I understand the linkages between 

gender and marginalized 

1 2 3 4 
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populations with agriculture, and 

actively work to incorporate the 

voices of women, youth, and others 

in my work-related responsibilities 

Please elaborate on your experiences working to include diverse voices in your work 

activities. 

 

 

 

 

I understand the difference between 

weather and climate and how 

climate change is determined 

1 2 3 4 

Please elaborate with your experience working on climate change related issues. 

 

 

 

 

I understand how to access and use 

the Tanzania Meteorological 

Agency (TMA) and available 

climate information in my work-

related activities 

1 2 3 4 

Please elaborate on your experiences using appropriate climate-related information 

for work and planning purposes.  

 

 

 

 

I am familiar with the 

Participatory Market Chain 

Approach (PMCA) and have used 

this framework in my work-related 

activities 

1 2 3 4 

Please elaborate on your experience using the PMCA framework. 
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I am familiar with Landscape 

Labeling and have used this tool in 

my work-related activities 

1 2 3 4 

Please elaborate on your experiences with Landscape Labeling. 

 

 

 

 

I am familiar with the policy 

associated with CSA in Tanzania 

1 2 3 4 

Please elaborate on your experience with CSA-related policy in Tanzania. 

 

 

 

 

I am familiar with the process 

associated with blended finance to 

support my work-related activities 

and projects 

1 2 3 4 

Please elaborate on your experience using blended financial sources to support 

projects and programs. 

 

 

 

 

I understand the role of a facilitator 

in training and supporting project 

and programs 

1 2 3 4 

Please Elaborate on your experiences as a facilitator or trainer. 

 

 

 

 

I understand the basics of 

workshop design and lesson 

planning for optimal learning 

1 2 3 4 

Please elaborate on your experiences designing or planning learning experiences. 
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I have a host of tools that I use to 

create collaborative learning 

experiences. 

1 2 3 4 

Please elaborate or list some of the social learning tools you have used to improve 

workshop and learning experiences. 

 

 

 

 

I am familiar with Tanzania’s agro-

ecological zones (AEZs) 

1 2 3 4 

Please Elaborate on your understanding of Tanzania’s agro-ecological zones. 

 

 

 

 

I understand how to identify 

appropriate CSA practices for 

specific agro-ecological zones at 

plot, farm, and landscape levels  

1 2 3 4 

Please elaborate on your experiences identifying appropriate CSA practices for 

diverse areas and situations.  

 

 

 

 

I am familiar with monitoring, 

evaluation, and learning (MEL) 

frameworks 

1 2 3 4 

Please elaborate on your experiences working with MEL frameworks or procedures. 

 

 

 

 

I understand what MEL indicators 

are best to be used for CSA 

practices and projects 

1 2 3 4 
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Please list possible indicators that might be used for CSA related projects. 

 

 

 

 

I am familiar with the value of 

leadership in CSA related projects 

1 2 3 4 

Please elaborate on your experiences with leadership and leadership building in 

your work responsibilities. 

 

 

 

 

I understand the importance of 

team building for improved project 

outcomes 

1 2 3 4 

Please elaborate on your experience in team building for improved group cohesion. 

 

 

 

 

I have engaged in conflict 

management training or have used 

conflict management strategies in 

my work-related responsibilities 

1 2 3 4 

Please elaborate on your experiences using conflict management strategies. 

 

 

 

 

*Not at all – I came with a lot of previous knowledge 

4. Why have you applied to participate in this training? How might this training assist you in 

your work roles and responsibilities? 
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5. What do you hope to learn from this training, given your understanding of the topic and 

learning module content? 

 

 

6. Do you have any concerns about the training or content materials at this time? Are there any 

adjustments you feel will need to be made for your participation in this training? 
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Course Formative Evaluations 

Course formative evaluations are a way of “checking in” with trainees during course 

exercises to gauge whether learning is occurring or if there are barriers to learner comprehension. 

Formative evaluations allow trainees and trainers to take stock of learning outcomes, so that 

adjustments can be made to optimize comprehension (Wisconsin-Madison, 2020). Also known 

as Classroom Assessment Techniques (CATs), these evaluations may be completed by the 

trainer at any time, and facilitators are encouraged to complete formative evaluation multiple 

times during the course. A formative evaluation can take many forms and varied degrees of time 

and effort. Some examples include: 

• Concept Maps 

• Practice Quizzes or Activities 

• One-minute Papers or One-sentence summaries 

• Verbal Check-ins 

• Educational and Content-related Games 

The group activities included in many of the lesson plans also provide an opportunity to 

gauge trainee learning through general observation. If many trainees are not participating or 

appear disinterested, the activity or content might need to be adapted to learners who are 

struggling with comprehension. Verbal check-ins are also a valuable and simple form of 

formative evaluation and can be applied in the form of a question or prompt from trainers to 

trainees. The question or prompt might be, “Is everyone following and understanding this 

lesson?” or “Does anyone have any questions about these terms or concepts?”.  
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Impromptu quizzes, silent voting or classroom polls also indicate whether and which 

trainees are following the content and understanding key concepts. Quiet or reserved trainees 

who appear reluctant to participate may be confused or not understand key content. At any 

opportunity, the facilitator may call on or question trainees who are not participating in group 

activities to determine whether the course content is being understood or if elaboration is needed. 

Course evaluations should inform any changes to course design or modifications to delivery. A 

L-CSA facilitator should conduct these evaluations to inform the types of changes needed to 

improve participation and learning.  
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Course Summative Evaluations 

Day 1 Course Evaluation Form 

The purpose of this form is to evaluate the Training of Trainers L-CSA Course. Please help us to 

improve our training program by answering a few questions about your learning experience 

today. We value your feedback and will incorporate your ideas and suggestions to improve 

future courses. Thank you in advance for your time! 

 1. What is your position title? ____________________________________________________ 

2.  How many years have you been in your current position? _____________________________ 

3. After completing Day 1 of L-CSA ToT course, please evaluate your ability or knowledge 

gained relative to your previous understanding (i.e., how has the information presented prepared 

you relative to each question below). (Circle the number that best corresponds to your opinion). 

  

Key Content Takeaways from Day 1:  *Not at 

all 

Somewhat Moderately A lot 

Key Content Takeaways from Facilitator Skill Building Session 1:  Overview of the 

Training of Trainers (ToT) Method 
 

“I have learned something new that I did not know about the following topics and 

concepts…” 

The basics of the ToT method, as an 

effective way to scale out locally 

appropriate CSA practices across 

landscapes 

1 2 3 4 
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Please elaborate on what you have learned about this topic. 

 

 

 

 

Setting ground rules, learning objectives 

and expectations for a ToT course 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Trainee and course diagnostic (pre-test), 

formative, and summative (post-test) 

evaluations  

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Core Content Overview Session 1:  Introduction to 

CSA as an approach to Integrated Agriculture & Climate Change planning 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

Climate Change and its connections to 

agriculture and livelihoods 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

The 3 climate-smart agriculture pillars  

 

 

1 2 3 4 

Please elaborate on what you have learned about this topic. 
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Climate-smart Agriculture and CSA 

initiatives that are practiced in Tanzania 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

The landscape approach and integrated 

landscape management (ILM) 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Using the landscape approach to scale 

farm-level CSA initiatives 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Facilitator Skill Building Session 2:  Gender and Social 

Inclusion 

“I have learned something new that I did not know about the following topics and 

concepts…” 

Terms associated with gender 

mainstreaming and equality 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Social inclusion challenges with gender, 

youth and other vulnerable populations 

1 2 3 4 
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Please elaborate on what you have learned about this topic. 

 

 

 

 

Gender and socially responsive planning 

strategies to ensure the inclusion of youth, 

women, and vulnerable populations in 

CSA planning 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

*Not at all – I came with a lot of previous knowledge 

4a. Please indicate to what extent you disagree or agree with the following aspects related to the 

course?   (circle the number that best corresponds to your opinion). 

  Strongly 

Disagree 

Disagree Neither 

disagree 

nor agree 

Agree Strongly 

Agree 

Were the use of photos, 

videos, and content from 

the lessons effective? 

1 2 3 4 5 

Was the layout of the 

lessons logical and easy to 

follow? 

1 2 3 4 5 

Was the mix of delivery 

methods effective? 

1 2 3 4 5 

Was overall quality of the 

lessons good? 

1 2 3 4 5 
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Were the use of case 

studies and examples 

useful? 

1 2 3 4 5 

The content of today’s 

lessons is very relevant to 

my work? 

1 2 3 4 5 

The course material was 

well organized? 

1 2 3 4 5 

The course delivery 

methods were engaging? 

1 2 3 4 5 

The language used in the 

course was appropriate for 

my level of 

comprehension? 

1 2 3 4 5 

4b. For the aspect(s) that you do not agree with in question 4a., what changes would you 

suggest? 

  

5. Do you think the learning objectives stated at the beginning of the lessons were met?  

(Select one) 

- Yes - Somewhat - No - 

 

6. Please provide any other comments you have about today’s lessons  
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Day 2 Course Evaluation Form 

The purpose of this form is to evaluate the Training of Trainers L-CSA Course. Please help us to 

improve our training program by answering a few questions about your learning experience 

today. We value your feedback and will incorporate your ideas and suggestions to improve 

future courses. Thank you in advance for your time! 

 1. What is your position title? ____________________________________________________ 

2.  How many years have you been in your current position? _____________________________ 

3. After completing Day 2 of L-CSA ToT course, please evaluate your ability or knowledge 

gained relative to your previous understanding (i.e., how has the information presented prepared 

you relative to each question below). (Circle the number that best corresponds to your opinion). 

  

Key Content Takeaways from Day 2:  *Not at 

all 

Somewhat Moderately A lot 

Key Content Takeaways from Core Content Overview Session 2:  Building a 

Collaborative CSA plan for your Landscape and Jurisdiction  

 

Part 1: Overview of the CSA Planning Cycle 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

The L-CSA Planning cycle 1 2 3 4 

Please elaborate on what you have learned about this topic. 
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Using a multi-stakeholder partnership or 

platform for CSA planning 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

The key roles of stakeholders and 

landscape leaders in collaborative vision 

planning and implementation 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Part 2: Stakeholder Engagement and L-CSA Partnership 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

Stakeholder identification and mapping 

for MSP development 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Stakeholder engagement strategies and 

prioritization for MSP development or 

CSA projects  

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Part 3: Developing a Shared Understanding for Issues and Opportunities in a 

Landscape 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 
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Engaging in goal prioritization and shared 

understand for project development 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Tools for landscape evaluation to 

determine CSA innovation potential 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Part 4: Action Planning 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

The process of developing an L-CSA 

action plan 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Helping others develop an L-CSA action 

plan that is appropriate for your district or 

ward 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

*Not at all – I came with a lot of previous knowledge 

4a. Please indicate to what extent you disagree or agree with the following aspects related to the 

course?   (circle the number that best corresponds to your opinion). 
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  Strongly 

Disagree 

Disagree Neither 

disagree 

nor agree 

Agree Strongly 

Agree 

Were the use of photos, 

videos, and content from 

the lessons effective? 

1 2 3 4 5 

Was the layout of the 

lessons logical and easy to 

follow? 

1 2 3 4 5 

Was the mix of delivery 

methods effective? 

1 2 3 4 5 

Was overall quality of the 

lessons good? 

1 2 3 4 5 

Were the use of case 

studies and examples 

useful? 

1 2 3 4 5 

The content of today’s 

lessons is very relevant to 

my work? 

1 2 3 4 5 

The course material was 

well organized? 

1 2 3 4 5 

The course delivery 

methods were engaging? 

1 2 3 4 5 

The language used in the 

course was appropriate for 

my level of 

comprehension? 

1 2 3 4 5 
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4b. For the aspect(s) that you do not agree with in question 4a., what changes would you 

suggest? 

  

5. Do you think the learning objectives stated at the beginning of the lessons were met?  

(Select one) 

- Yes - Somewhat - No - 

 

6. Please provide any other comments you have about today’s lessons  
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Day 3 Course Evaluation Form 

The purpose of this form is to evaluate the Training of Trainers L-CSA Course. Please help us to 

improve our training program by answering a few questions about your learning experience 

today. We value your feedback and will incorporate your ideas and suggestions to improve 

future courses. Thank you in advance for your time! 

 1. What is your position title? ____________________________________________________ 

2.  How many years have you been in your current position? _____________________________ 

3. After completing Day 3 of L-CSA ToT course, please evaluate your ability or knowledge 

gained relative to your previous understanding (i.e., how has the information presented prepared 

you relative to each question below). (Circle the number that best corresponds to your opinion). 

 

Key Content Takeaways from Day 3:  *Not at 

all 

Somewhat Moderately A lot 

Key Content Takeaways from Core Content Overview Session 2:  Building a 

Collaborative CSA plan for your Landscape and Jurisdiction  

 

Part 5: L-CSA Implementation  

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

L-CSA or CSA project implementation 1 2 3 4 

Please elaborate on what you have learned about this topic. 
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Strategies for communicating project 

progress and activities to MSPs and 

stakeholders 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Core Content Overview Session 3:  Linking Climate 

Knowledge & Information with CSA Decisions and Planning 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

The difference between climate change 

and weather 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

How to make CSA planning decisions 

using available climate and weather data 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Where are how to attain appropriate 

climate and weather data for CSA 

planning 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Core Content Overview Session 4: Markets and 

Marketing in CSA Landscapes 
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“I have learned something new that I did not know about the following topics and 

concepts…” 

How markets can be used to support CSA 

projects and initiatives 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Using the Participatory Market Chain 

Approach to support producers in CSA 

landscapes 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

How Landscape Labeling can be a tool 

used to drive and finance sustainable 

landscape initiatives 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Facilitator Skill Building Session 3: Facilitating 

Collaborative Learning 

  

“I have learned something new that I did not know about the following topics and 

concepts…” 

The role of facilitators to support the 

planning and development of CSA 

landscapes 

1 2 3 4 

Please elaborate on what you have learned about this topic. 
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How workshop planning and design can 

optimize learning outcomes 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Social learning and planning tools that 

support L-CSA learning 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

*Not at all – I came with a lot of previous knowledge 

4a. Please indicate to what extent you disagree or agree with the following aspects related to the 

course?   (circle the number that best corresponds to your opinion). 

  Strongly 

Disagree 

Disagree Neither 

disagree 

nor agree 

Agree Strongly 

Agree 

Were the use of photos, 

videos, and content from 

the lessons effective? 

1 2 3 4 5 

Was the layout of the 

lessons logical and easy to 

follow? 

1 2 3 4 5 

Was the mix of delivery 

methods effective? 

1 2 3 4 5 
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Was overall quality of the 

lessons good? 

1 2 3 4 5 

Were the use of case 

studies and examples 

useful? 

1 2 3 4 5 

The content of today’s 

lessons is very relevant to 

my work? 

1 2 3 4 5 

The course material was 

well organized? 

1 2 3 4 5 

The course delivery 

methods were engaging? 

1 2 3 4 5 

The language used in the 

course was appropriate for 

my level of 

comprehension? 

1 2 3 4 5 

4b. For the aspect(s) that you do not agree with in question 4a., what changes would you 

suggest? 

5. Do you think the learning objectives stated at the beginning of the lessons were met?  

(Select one) 

- Yes - Somewhat - No - 

 

6. Please provide any other comments you have about today’s lessons  
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Day 4 Course Evaluation Form 

The purpose of this form is to evaluate the Training of Trainers L-CSA Course. Please help us to 

improve our training program by answering a few questions about your learning experience 

today. We value your feedback and will incorporate your ideas and suggestions to improve 

future courses. Thank you in advance for your time! 

 1. What is your position title? ____________________________________________________ 

2.  How many years have you been in your current position? _____________________________ 

3. After completing Day 4 of L-CSA ToT course, please evaluate your ability or knowledge 

gained relative to your previous understanding (i.e., how has the information presented prepared 

you relative to each question below). (Circle the number that best corresponds to your opinion). 

 

Key Content Takeaways from Day 4:  *Not at 

all 

Somewhat Moderately A lot 

Key Content Takeaways from Core Content Overview Session 5: Building an 

Enabling Environment for CSA 

 

Part 1: Policy Support for CSA Landscapes  

  

“I have learned something new that I did not know about the following topics and 

concepts…” 

What policy barriers exist to CSA 

landscapes in Tanzania and which 

organizations and institutions help 

overcome these barriers 

1 2 3 4 

Please elaborate on what you have learned about this topic. 
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How governments and institutions play a 

constructive role in supporting and 

incentivizing CSA in Tanzania 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Part 2: Blended Finance for L-CSA Projects 

  

“I have learned something new that I did not know about the following topics and 

concepts…” 

What blended finance is and how it can be 

used to garner public, private, and public 

investment for CSA initiatives 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Strategies to leverage financial flows to 

support L-CSA projects and action plans 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Core Content Overview Session 6:  Moving from 

Farm-level CSA to Landscape-scale CSA Practices 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

Agro-ecological zones and important 

climate change risks in Tanzania 

1 2 3 4 

Please elaborate on what you have learned about this topic. 
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How to identify appropriate CSA 

practices for specific agro-ecological 

zones in Tanzania 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

How transformational approaches to CSA 

can scale farm-level CSA practices across 

landscapes 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Core Content Overview Session 7: Monitoring, 

Evaluation, and Learning in CSA Landscapes 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

What role monitoring, evaluation, and 

learning (MEL) has in CSA landscapes 

and projects 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

What appropriate MEL indicators are for 

CSA projects  

1 2 3 4 

Please elaborate on what you have learned about this topic. 
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How to choose appropriate MEL 

indicators and tools that balance 

conservation, livelihood, production, and 

institutional goals in a selected landscape 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Key Content Takeaways from Facilitator Skill Building Session 4: Leadership and 

Teambuilding 

 

“I have learned something new that I did not know about the following topics and 

concepts…” 

What leadership style I have and how that 

relates to others’ leadership styles 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

The role of a leader in building and 

managing diverse groups 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

Conflict management strategies that 

improve shared understand and group 

goals 

    

Please elaborate on what you have learned about this topic. 

 

 

 

 

*Not at all – I came with a lot of previous knowledge 
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4a. Please indicate to what extent you disagree or agree with the following aspects related to the 

course?   (circle the number that best corresponds to your opinion). 

  Strongly 

Disagree 

Disagree Neither 

disagree 

nor agree 

Agree Strongly 

Agree 

Were the use of photos, 

videos, and content from 

the lessons effective? 

1 2 3 4 5 

Was the layout of the 

lessons logical and easy to 

follow? 

1 2 3 4 5 

Was the mix of delivery 

methods effective? 

1 2 3 4 5 

Was overall quality of the 

lessons good? 

1 2 3 4 5 

Were the use of case 

studies and examples 

useful? 

1 2 3 4 5 

The content of today’s 

lessons is very relevant to 

my work? 

1 2 3 4 5 

The course material was 

well organized? 

1 2 3 4 5 

The course delivery 

methods were engaging? 

1 2 3 4 5 
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The language used in the 

course was appropriate for 

my level of 

comprehension? 

1 2 3 4 5 

4b. For the aspect(s) that you do not agree with in question 4a., what changes would you 

suggest? 

  

5. Do you think the learning objectives stated at the beginning of the lessons were met?  

(Select one) 

- Yes - Somewhat - No - 

 

6. Please provide any other comments you have about today’s lessons  
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Day 5 Course Evaluation Form 

The purpose of this form is to evaluate the Training of Trainers L-CSA Course. Please help us to 

improve our training program by answering a few questions about your learning experience 

today. We value your feedback and will incorporate your ideas and suggestions to improve 

future courses. Thank you in advance for your time! 

 1. What is your position title? ____________________________________________________ 

2.  How many years have you been in your current position? _____________________________ 

3. After completing Day 5 of L-CSA ToT course, please evaluate your ability or knowledge 

gained relative to your previous understanding (i.e., how has the information presented prepared 

you relative to each question below). (Circle the number that best corresponds to your opinion). 

 

Key Content Takeaways from Day 5:  *Not at 

all 

Somewhat Moderately A lot 

Key Content Takeaways from Facilitator Skill Building Session 4: Leadership and 

Teambuilding 

  

“I have learned something new that I did not know about the following topics and 

concepts…” 

What leadership style I have and how that 

relates to others’ leadership styles 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

The role of a leader in building and 

managing diverse groups 

1 2 3 4 
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Please elaborate on what you have learned about this topic. 

 

 

 

 

Conflict management strategies that 

improve shared understand and group 

goals 

1 2 3 4 

Please elaborate on what you have learned about this topic. 

 

 

 

 

*Not at all – I came with a lot of previous knowledge 

4a. Please indicate to what extent you disagree or agree with the following aspects related to the 

course?   (circle the number that best corresponds to your opinion). 

  Strongly 

Disagree 

Disagree Neither 

disagree 

nor agree 

Agree Strongly 

Agree 

Were the use of photos, 

videos, and content from 

the lessons effective? 

1 2 3 4 5 

Was the layout of the 

lessons logical and easy to 

follow? 

1 2 3 4 5 

Was the mix of delivery 

methods effective? 

1 2 3 4 5 

Was overall quality of the 

lessons good? 

1 2 3 4 5 
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Were the use of case 

studies and examples 

useful? 

1 2 3 4 5 

The content of today’s 

lessons is very relevant to 

my work? 

1 2 3 4 5 

The course material was 

well organized? 

1 2 3 4 5 

The course delivery 

methods were engaging? 

1 2 3 4 5 

The language used in the 

course was appropriate for 

my level of 

comprehension? 

1 2 3 4 5 

4b. For the aspect(s) that you do not agree with in question 4a., what changes would you 

suggest? 

5. Do you think the learning objectives stated at the beginning of the lessons were met?  

(Select one) 

- Yes - Somewhat - No - 

 

6. Please provide any other comments you have about today’s lessons  
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Post-training Course Evaluation Form 

Please help us to improve our training program by taking a few minutes to answer a few 

questions about your training experience during the past week. We value your feedback and will 

incorporate your thoughts, ideas, and suggestion in future trainings: 

Date of training:                                                         Training location: 

Name (Optional):                                                                                                                       

Evaluation of Training Program 

Please rate the training course based on the following criteria: 

Course content Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

This course has improved my 

knowledge on Climate Smart 

Agriculture practiced at the 

Landscape-scale 

  
      

This course has improved my 

knowledge of L-CSA training and 

capacity building 

 
   

I learned skills/concepts that I will 

be able to apply in my work 

  
      

I feel prepared to train others in 

this course content 

 
   

The materials provided me useful 

information 
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This course was relevant to me 

and my role 

  
      

Training Quality Strongly 

Agree Agree Disagree Strongly 

Disagree 

The overall quality of the training 

I received was high 

  
      

The materials were presented in a 

way that facilitated learning 

  
      

The length of the training was 

sufficient 

  
      

Course presentation Strongly 

Agree Agree Disagree Strongly 

Disagree 

The methods of content delivery 

were appropriate for this course. 

  
      

Class participation and interaction 

were encouraged. 

  
      

The content was well organized 

and easy to follow. 

  
      

The vocabulary used in the course 

was clear and easy to understand 

  
      

The trainers were knowledgeable 

and effective 

  
      

Course Objectives Strongly 

Agree Agree Disagree Strongly 

Disagree 

This course covered the material I 

expected 
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The course met the learning 

objectives 

  
      

The course met my training needs   
      

Overall Impressions Strongly 

Agree Agree Disagree Strongly 

Disagree 

Overall, this is an excellent course   
      

I would like to attend further 

Landscape Climate Smart 

Agriculture training courses 

  
      

I would recommend this course to 

other colleagues 

  
      

Trainees views about the training 

On which topics would you like to receive additional training? 

 

List one item from the training that you are going to implement or review when you return to 

work? 

  

What are your suggestions for improvement of the course as a whole? 
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ANNEX 2 

 

Sample L-CSA ToT Course Agenda 

Day 1. 

SESSION 

NUMBER  

TIME TOPIC  OBJECTIVE  ACTIVITY  FACILITATOR NOTES  

1 8:30 Registration  Provide participants with course 

materials, ensure they feel 

welcome  

Host registration 

desk, hands out 

name tags and 

folders 

  

2 9:00  Official 

opening, 

Participants feel welcome, 

officials feel part of the 

program 

   

3 9:30 Health Break Participants and officials refresh 

and mingle  

Venue sets up tea in 

advance so ready 

when we break 

  

4 10:00 Facilitation 

Skills Lesson 

1: 

Overview of 

the Training of 

Trainers (ToT) 

Method 

1. Understand the Training of 

Trainers (ToT) method to scale 

out locally appropriate CSA 

practices across landscapes. 

 

2. Understand the ground rules, 

learning objectives, and 

Prepare Pre-Test 

Evaluations to be 

taken during group 

activity 

 

Set up slide deck 

and flip chart paper 

  

https://docs.google.com/document/d/1Klz4Hq3sPUhYVVaxOSvmyF0W4_VPPVDI/edit#heading=h.30j0zll
https://docs.google.com/document/d/1Klz4Hq3sPUhYVVaxOSvmyF0W4_VPPVDI/edit#heading=h.30j0zll
https://docs.google.com/document/d/1Klz4Hq3sPUhYVVaxOSvmyF0W4_VPPVDI/edit#heading=h.30j0zll
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expectations of a ToT course 

that prioritizes respectful group 

dynamics, relationship building, 

knowledge sharing, and 

community driven innovation. 

 

3. Understand the importance of 

Trainee evaluation throughout 

ToT course content 

dissemination. 

in advance for 

PowerPoint 

presentation and 

group activities 

5 12:00 Group photo Capture image of participants 

and officials while all present 

Photo outside venue 
  

6 12:30 Lunch 
    

7 1:30 L-CSA Core 

Content 

Overview 

Lesson 1: 

Introduction to 

CSA as an 

Approach to 

Integrated 

Agriculture and 

Climate 

Change 

Planning 

1. Participants understand 

Climate Change in its 

relationship to agriculture and 

livelihoods 

 

2. Understand Climate-smart 

Agriculture as a strategy for CC 

adaptation and mitigation 

 

3. Understand the landscape 

approach to planning and 

scaling farm-scale to landscape-

scale CSA initiatives 

Set up slide deck 

and flip chart paper 

in advance for 

PowerPoint 

presentation and 

group activities 

 

Prepare landscape 

reference photos for 

group activity use 

  

8 3:00 Health Break 
    

9 3:30 Facilitator 

Skill Building 

 Prepare slide decks 

and flip chart paper 
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Lesson 2: 

Gender and 

Social 

Inclusion  

1. Participants will understand 

the difference between gender 

equality, social inclusion, 

gender mainstreaming, and 

gender-responsive planning 

 

2. Participants will become 

aware of linkages between 

gender with agriculture and 

climate change 

 

3. Participants will understand 

how gender mainstreaming and 

the integration of gender in 

climate change policies and 

curricula benefit landscape 

innovations 

 

4. Participants will become 

familiar with existing CSA 

practices that promote gender 

equality 

for presentation and 

group activities in 

advance 

 

Have resource 

handouts printed 

and available for 

trainees 

 

Have role playing 

roles and activity 

description printed 

and available for 

group activity 

10 5:30 Reflection and 

Wrap-up 

 
Administer Day 1 

Evaluations 

  

11 6:30  Welcome 

dinner  

Socializing among participants 

and training team 

Dining room at 

venue 

  

12 7:30  Close Thank trainees for their 

participation, address any 

challenges or needs for the 

course 

Encourage 

participant to return 

promptly next 

morning  

  

13 7:45 Facilitator team 

meeting if/as 

needed 
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Day 2. 
SESSION  TIME TOPIC  OBJECTIVE  ACTIVITY  FACILITATOR NOTES 

1 8:30 Check-in and 

overview 

Recap Day 1 and provide an 

overview of Day 2 

   

2 9:00 L-CSA Core 

Content 

Overview 

Lesson 2: 

Building a 

Collaborative 

CSA Plan for 

Your Landscape 

and Jurisdiction 

 

Part 1: Overview 

of the CSA 

Planning Cycle 

1. Identify and understand the 

steps of the Landscape Climate-

smart Agriculture planning 

cycle as ley to engaging with, 

planning, and implementing L-

CSA initiatives and action plans 

 

2. Understand the purpose and 

process of initiating a multi-

stakeholder coalition for 

Landscape CSA planning 

As this lesson 

requires participant 

co-facilitation, be 

sure to prepare all 

materials and 

lesson plan 

modifications in 

advance 

 

Prepare slide decks, 

stakeholder 

mapping visuals, 

and flip charts in 

advance 

  

3 10:30 Health Break 
    

4 11:00 L-CSA Core 

Content 

Overview 

Lesson 2: 

Building a 

Collaborative 

CSA Plan for 

Your Landscape 

and Jurisdiction 

 

Part 2: 

Stakeholder 

1. Participant will become 

familiar with Stakeholder 

identification and mapping 

process for L-CSA planning 

 

2. Participants will practice 

stakeholder mapping exercise to 

determine an appropriate 

stakeholder engagement 

strategy 
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Engagement and 

L-CSA 

Partnership 

5 12:30 Lunch 
    

6 1:30 L-CSA Core 

Content 

Overview 

Lesson 2: 

Building a 

Collaborative 

CSA Plan for 

Your Landscape 

and Jurisdiction 

 

Part 3: 

Developing a 

Shared 

Understanding 

for Issues and 

Opportunities in 

a Landscape 

1. Participants will understand 

the importance of shared 

understanding in the 

development of L-CSA projects 

to prioritize project goals and 

activities 

 

2. Participants will become 

familiar with effective tools that 

evaluate landscapes and 

potential CSA interventions 

   

7 3:30 Health Break 
    

8 4:00 L-CSA Core 

Content 

Overview 

Lesson 2: 

Building a 

Collaborative 

CSA Plan for 

Your Landscape 

and Jurisdiction 

 

1. Participants are familiar with 

the components of an L-CSA 

action planning and understand 

how to adapt an L-CSA action 

plan to their landscapes, wards, 

or jurisdictions 

 

2. Participants are prepared to 

guide future trainees and MSPs 
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Part 4: Action 

Planning 

through the process of 

designing a L-CSA action plan  
9 5:30 Reflection/Wrap-

up 

 
Administer Day 2 

Evaluations 

  

10 6:30 Dinner 
    

 

Day 3. 
SESSION  TIME TOPIC  OBJECTIVE  ACTIVITY  FACILITATOR NOTES 

1 8:30 Check-in and 

overview 

Recap Day 1 and provide an 

overview of Day 2 

   

2 9:00am L-CSA Core 

Content 

Overview Lesson 

2: Building a 

Collaborative 

CSA Plan for 

Your Landscape 

and Jurisdiction 

 

Part 5: L-CSA 

Implementation 

Part 5: L-CSA Implementation 

 

1. Participants understand a 

framework to engage in L-

CSA implementation 

 

2. Participants understand the 

importance of communication 

with stakeholders to progress 

their action plans 

   

3 10:30 Health Break 
    

4 11:00 L-CSA Core 

Content 

Overview 

Lesson 3: 

Linking Climate 

Knowledge & 

Information with 

CSA Decisions 

and Planning 

1. Understand the difference 

between climate and weather 

and how climate change is 

determined 

 

2. Understand the effects of 

Climate change on agricultural 

productivity and management 

Prepare slide 

decks and flip 

chart paper for 

presentation and 

group activities in 

advance 

 

Have climate 

information and 
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of landscape services and other 

natural resources  

 

3. Understand the basics of 

climate data and models and 

how they can be incorporated 

in Landscape CSA planning 

TMA resources 

printed and 

available for 

trainees 

5 12:30 Lunch 
    

6 1:30 L-CSA Core 

Content 

Overview 

Lesson 4: 

Markets and 

Marketing in 

CSA Landscapes  

1. Participants understand the 

key terms related to 

markets/marketing and ILM 

 

2. Participants become familiar 

with the PMCA process, and 

how to use the PMCA 

framework to motivate 

landscape stakeholders to 

develop markets and products 

that improve income and are 

beneficial for the development 

of new landscape initiatives 

 

3. Participants understand how 

Landscape Labeling can be a 

tool for driving and financing 

sustainable landscape 

initiatives and PES 

Set up slide deck 

and flip chart 

paper in advance 

for PowerPoint 

presentation and 

group activities 

 

Prepare landscape 

reference photos 

for group activity 

use 

  

7 3:30 Health Break 
    

8 4:00 Facilitator Skill 

Building Lesson 

3: Facilitating 

1. Understand the main role of 

a L-CSA facilitator as 

cultivators of innovation and 

be prepared to strategically use 

Set up slide deck 

and flip chart 

paper in advance 

for PowerPoint 
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Collaborative 

Learning  

learning alliances and social 

learning as methods of 

promoting the development of 

appropriate solutions to 

complex challenges. 

 

2. Understand the basics of 

workshop design and lesson 

planning with consideration to 

the target population needs. 

 

3. Be familiar with the 

considerations associated with 

good facilitation for L-CSA 

initiatives, including tools and 

strategies that strengthen our 

MT Toolkits. 

presentation and 

group activities 

 

Have print outs 

and resources 

available for 

trainees 

9 5:30 Reflection/Wrap-

up 

 
Administer Day 3 

Evaluations 

  

10 6:30 Dinner 
    

 

Day 4. 
SESSION  TIME TOPIC  OBJECTIVE  ACTIVITY  FACILITATOR NOTES 

1 8:30 Check-in and 

overview 

To recap Day 3 and provide an 

overview of Day 4 

   

2 9:00am L-CSA Core 

Content 

Overview Lesson 

5: Building an 

Enabling 

Environment for 

CSA 

1. Understand the policy 

barriers to Landscape CSA, 

which policy processes, 

organizations, and institutions 

can help overcome these 

barriers 

 

Set up slide deck 

and flip chart 

paper in advance 

for PowerPoint 

presentation and 

group activities  
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2. Understand how 

governments can play a 

constructive role in supporting 

and incentivizing CSA 

3 10:30 Health Break 
    

4 11:00 L-CSA Core 

Content 

Overview Lesson 

5: Building an 

Enabling 

Environment for 

CSA 
 

1. Understand the use of 

blended finance through 

private, civic, and public 

investment in Landscape CSA 

initiatives 

 

2. Participants are aware of 

strategies that can be used to 

leverage blended financial 

flows to support L-CSA 

projects and action plans 

Set up slide deck 

and flip chart 

paper in advance 

for PowerPoint 

presentation and 

group activities  

  

5 12:45 Lunch 
    

6 1:30 L-CSA Core 

Content 

Overview Lesson 

6: Moving from 

Farm-level CSA 

to Landscape-

scale CSA 

Practices 

  

1. Participants understand the 

agro-ecological zones and 

important climate change 

related risks. 

 

2. Participants understand how 

to identify appropriate CSA 

practices for specific agro-

ecological zones at plot, farm, 

and landscape levels. 

 

3. Participants to understand 

the transformational 

approaches for landscape 

climate smart agriculture and 

how to implement them 

Set up slide deck 

and flip chart 

paper in advance 

for PowerPoint 

presentation and 

group activities 

 

Prepare 

landscape 

reference photos 

for group activity 

use 
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7 3:30 Health Break 
    

8 4:00 L-CSA Core 

Content 

Overview Lesson 

7: Monitoring, 

Evaluation, and 

Learning in CSA 

Landscapes 

1. Participants understand 

what MEL is and be able to 

define when MEL is needed 

for CSA Projects and how 

monitoring and evaluation are 

complementary to one another 

 

2. Participants can identify 

MEL indicators and how to 

approach the monitoring and 

evaluation of CSA projects 

 

3. Participants understand how 

to choose appropriate MEL 

tools and indicators that 

balance conservation, 

livelihood, production, and 

institution goals for the 

selected landscape  

Set up slide deck 

and flip chart 

paper in advance 

for PowerPoint 

presentation and 

group activities 

 

Prepare 

landscape 

reference photos 

for group activity 

use 

  

9 5:30 Reflections/Wrap-

up 

 
Administer Day 

4 Evaluations 

  

10 6:30 Dinner 
    

 

Day 5. 
SESSION  TIME TOPIC  OBJECTIVE  ACTIVITY  FACILITATOR NOTES 

1 8:30 Check-in and 

overview 

To recap Day 4 and provide an 

overview of Day 5 

   

2 9:00am Facilitator Skill 

Building Lesson 

1. Participants will understand 

various leadership styles, 

recognize, and share their own 

Set up slide deck 

and flip chart 

paper in advance 
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4: Leadership and 

Team Building  

leadership style, and learn how 

to engage the political 

leadership in Tanzania. 

 

2. Participants will be familiar 

with group dynamics and the 

role of a leader in building and 

managing diverse groups. 

(focus on skill building) 

 

3. Participants will become 

more comfortable with 

conflict management and team 

cohesion to support a culture 

of collaboration. 

for PowerPoint 

presentation and 

group activities 

 

Prepare landscape 

reference photos 

for group activity 

use  

3 10:30 Health Break 
    

4 11:00 Reflections and 

training wrap-up  

Reflections, allow for time for 

participants to fill out final 

evaluations 

 

Distribute participant 

reference materials, 

certificates, and take group 

photos 

Administer Day 5 

and Post-Test 

Evaluations 

  

5 12:45 Closing Lunch 
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