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EDUCATING UNIVERSITY STUDENTS FOR ENGAGED LEADERSHIP 

ABSTRACT 

Colleges and universities have responsibility to educate and train students in order to 

provide them with various skills that will have applicability to their adult lives and will 

contribute to and impact society.  While there is a continuous debate about which skills should 

be emphasized, leadership continually comes up as useful and necessary.  As more and more 

programming around leadership development is created, which definition of leadership is being 

promoted and do these programs, in fact, result in the development of leadership skills?  This 

study is an examination of the Meinig Family Cornell National Scholars program at Cornell 

University in the context of servant leadership.  Through the use of student reflections on their 

leadership learnings, it becomes possible to demonstrate skills acquisition related to engaged 

leadership, with implications for future application in the real world. 

In all, 75% (117) of graduating students from the Meinig Scholars program shared their 

views about skills development as a result of their time within the program and at Cornell. An 

association appears between program participation and operating as active and compassionate 

citizens; ethical actors aware of their impact on others; with a commitment to collaborative 

process and action; as interculturally competent; with understanding and accepting across 

difference; and as reflective learners and practitioners - all of which are outcomes suggested by 

various theories on leadership as well as those promoted by Cornell’s proposal for Leadership for 

the Greater Good.   
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EDUCATING UNIVERSITY STUDENTS FOR ENGAGED LEADERSHIP 

Many colleges and universities now promote public engagement and leadership 

development initiatives as an important component of undergraduate student life at many 

colleges and universities. (Seemiller, Corey, & Murray, Thomas, 2013; Foreman & Retallick, 

2016). In part, these new programs are a result of the debate about whether or not a college 

degree is necessary or worth the cost of training new professionals. Current leadership and public 

engagement programs are integrated into the curricular and co-curricular aspects of a traditional 

college education. The National Association of Student Personnel Administration (NASPA) and 

The American College Personnel Association (ACPA), in their 2004 document Learning 

Reconsidered:  A Campus-Wide Focus on the Student Experience, encouraged student affairs 

professionals to examine new ways of quantifying and facilitating student learning- establishing 

methodology that considers the whole student and places the student at the center of the learning 

experience.  It also recommended eliminating the distinction between learning that occurs in the 

classroom and that which occurs due to students’ participation in co-curricular experiences. 

This 2004 document, putting forth an alternative way of thinking about the undergraduate 

experience, followed a wave of review of higher education’s mission and methodologies and the 

role of faculty, student affairs professionals, and administration.  In 1999, Ernest L. Boyer (1999) 

challenged faculty to reconsider the definition of scholarship, moving beyond the traditional 

dichotomy of faculty responsibility for teaching and research.  He suggested that the work of the 

scholar would be to not only engage in research and discovery but to also look for connections 

between theory and practice and communicate that knowledge to students (Boyer, 1999, p. 16).  

According to Boyer, the work of the faculty had four overlapping functions – the scholarship of 

discovery; the scholarship of integration; the scholarship of application; and the scholarship of 
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teaching (Boyer, 1999, p. 16).  The third – scholarship of education – moved toward 

engagement, asking how knowledge can be responsibly applied to consequential problems 

(Boyer, 1999, p. 21).  Thus, through faculty posing this question and teaching students to extend 

themselves beyond the classroom, institutions of higher learning could continue to 

evolve/revitalize themselves plus influence/impact the larger society.  Students would learn to 

think beyond themselves and hopefully see benefit in the continual application of their 

knowledge for the betterment of their world.  Boyer (1999) stated, “If the nation’s colleges and 

universities cannot help students see beyond themselves and better understand the interdependent 

nature of our world, each new generation’s capacity to live responsibly will be dangerously 

diminished.”  (p. 77). 

Leadership Reconsidered (2000) understood this mandate and the unique position the 

university held to address the complex problems and challenges facing today’s society.  “To 

cope effectively and creatively with these emerging national and world trends, future leaders will 

not only need to possess knowledge and skills, but will also be called upon to display a high 

level of emotional and spiritual wisdom and maturity.” (Astin, 2000, p. 1).  As graduates of the 

academy would ultimately find themselves in all manner of work, service, and other realms of 

engagement, the university was poised to utilize its already established systems of faculty, 

student affairs professionals, and the administration to develop the leaders of tomorrow.  

Leadership Reconsidered challenged higher education to empower students as leaders by helping 

them develop those special talents and attributes that would enable them to become effective 

social change agents. 

Current social expectations have encouraged colleges and universities to graduate 

students who can get things done in the world and are prepared for effective and engaged 
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citizenship.  There is a general recognition that institutions of higher learning are tasked with 

turning out engaged citizens; people with global and cultural competencies.  As an example, in 

2019, Cornell University stated six core values, one of which is changing lives through public 

engagement, acknowledging the many connections world-wide and the need to engage in various 

communities, applying “the knowledge we create for the benefit of society.”  

The purpose of such an integrated learning environment is to support learning in a variety 

of contexts. Student affairs professionals can provide opportunities for students to learn through 

action, contemplation, reflection and emotional engagement alongside information acquisition.  

According to Learning Reconsidered, “A truly transformative education repeatedly exposes 

students to multiple opportunities for intentional learning through the formal academic 

curriculum, student life, collaborative co-curricular programming, community-based, and global 

experiences.” (NASPA & ACPA, 2004, p. 3). 

As these new ways of learning continue to be explored, there is also a question as to 

which skills and qualities are important for students to leave the academy with and whether 

consensus on these skills exist.  Some educational goals, according to Learning Reconsidered, 

could include:  

1) Engaged citizenship; community service, social justice, and participatory involvement; 

2) career planning; 3) ethical approaches to business, relationships, problem-solving, and 

conflict; 4) practical leadership 5) emotional intelligence; 6) critical thinking; evaluating sources 

of information; 7) informed decision-making; 8) working in teams and groups; conflict 

resolution; 9) cultural competency and cross-cultural understanding; 10) tolerance of ambiguity 

(NASPA & ACPA, 2004, p. 20). 
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Aligned with these educational goals, Leadership Reconsidered indicated that leadership 

should be transformative, ultimately concerned with fostering change and by definition is a 

collective or collaborative process.  It is directed toward some future end condition which is 

desired or valued and is inherently value-based (Astin, 2000, pp. 8-9).  Additionally, the group 

process as well as the individual members’ behaviors are guided by certain values and principles, 

including group qualities (collaboration; shared purpose; disagreement with respect; division of 

labor; a learning environment) and overlapping, corresponding individual qualities (self-

knowledge; authenticity/integrity; commitment; empathy/understanding of others; competence). 

(Astin, 2000, pp. 11-13) 

 As these debates within and outside of the academy continue about the role of leadership 

and public engagement in college education, Cornell University has weighed in with a strong 

statement regarding its commitment to student engagement, as evidenced by the recent Engaged 

Cornell initiative (Appendix 1).  The Engaged Cornell proposal contains six general 

programming components, one specifically addressing the development of leadership skills in all 

Cornell students.  This leadership initiative, as presented in the original proposal for Engaged 

Cornell, was called Leadership for the Greater Good (LGG).  (Appendix 2)  

 I served as co-author of this portion of the proposal.  My involvement came about after a 

series of meetings between faculty and student development professionals determined that some 

of us who had been working on similar initiatives over the years might best serve as champions 

of this new work.  In the early 2000’s, I served as a founding member of a university consortium 

of leadership development personnel, dedicated to collaborative programming and promotion of 

leadership training through various approaches and vehicles.  This group attempted to create a 

common language around what Cornell University meant when it referred to “leadership skills.”  
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This work served as the starting point for the new initiative of Leadership for the Greater Good, 

upon which was layered additional information collected through informal surveying of others.  

This inquiry led to a series of guiding principles, values, and skills that was put forth as what the 

campus would aspire to in its training of future leaders.  This guiding set of principles provides a 

framework that formalizes the elements of leadership many of us around campus have been 

working toward for years.  However, as is the case with so many student development 

professional colleagues, I had been guilty of making assumptions about the worth/effectiveness 

of the programming for which I am responsible as director of the Meinig Family Cornell 

National Scholars (MFCNS) program – a program purported to provide opportunities for 

leadership development.  In the current learning assessment environment where more 

accountability and the demonstration of learning outcomes is stressed, I decided to conduct an 

evaluation of the Meinig Scholars program. 

Using the lens of Leadership for the Greater Good’s suggested areas for skills and values 

development, this research was undertaken to examine what, if anything, student participants in 

the Meinig Scholars program felt they learned about leadership as a result of participating as 

members of this organization. 

 

Developing Leadership Skills in College and University Students 

The primary lens for this review, as stated above, is the resulting skills and values 

development outcomes put forth in the LGG proposal (Appendix 2).  However, it is important to 

review existing theory and research on leadership, including skills and attributes, desired 

personality traits for leaders, and real world applications, for an additional understanding of how 

the LGG skills and values fit with other views of leadership development.  This section will 
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describe how selected existing theories and research on leadership may be applicable to student 

leadership development programs. 

First, according to the proposal for LGG (2014), the guiding philosophy is that there will 

be a program of integrated leadership “for the sake of contributing to the greater good of a 

diverse and inclusive Cornell University, Ithaca, and communities around the globe.” (Appendix 

2).  This philosophy is guided by ethics and values of empathy and care for the whole.  To 

achieve this goal, students will be advised to achieve and embrace a variety of skills and values, 

integrating both the inner development (self) and the outer journey; leadership for the sake of the 

betterment of the being as well as the world they live in. 

The LGG proposal (See Appendix 2) suggests students develop the following skills and 

values as a path to effective leadership: 

 

Table 1:  Skills and Values Developed Through Leadership for the Greater Good 

Active and 
compassionate 
citizens 

  

Responsible and ethical 
actors, aware of one’s impact 
on the community and the 
world 

  

Committed to collaborative 
process and actions 

  

• Self awareness 
• Empathy 
• Followership 
• Service/servanthood 
• Clear 

communication 

  

• Ethical judgment/decision-
making 

• Commitment to justice 
• Power and culture 
• Resiliency 
• Lead/affect change 
• Courage 

  

• Team development- leading 
teams 

• Facilitation of group process 
• Critical thinking 
• Connecting people and groups 
• Creating a shared vision 
• Problem-solving 
• Listen for understanding 
• Goal setting 
• Succession planning 

  
      
Interculturally 
competent 

  

Understanding and accepting 
across difference and finding 
commonalities of purpose 

  

Reflective learners and 
practitioners 

  

• Diversity/inclusion 
• Creativity and 

innovation 

  

• Civil discourse 
• Conflict mediation 
• Respect/open-mindedness 
• Synergy 

  

• Teaching/coaching/mentoring 
• Reflection 
• Time management 
• Motivation 

  

DeLuca, K., Grumbach, C, & Kohut, A., et. al., Leadership for the Greater Good proposal, 2014, p. 6  
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A catalogue of leadership theory over time is presented by Peter Northhouse in his anthology, 

Leadership:  Theory and Practice, 6th Ed., (Northouse, 2013). This extensive review of leadership 

theory and its application to real-world situations beginning in 1900 into present time 

demonstrated that there is not just one definition or type of leadership.  Some theories are 

organized around promoting leadership as a particular trait or behavior while other theories 

emphasize leadership as a process or style (Northouse, 2013, p. 2).  Northhouse suggested the 

following definition as a synthesis of his review:  “Leadership is a process whereby an individual 

influences a group of individuals to achieve a common goal.” (Northouse, 2013, p. 5). 

The question then becomes how a leader influences a group and to what end?  My own 

review of various theories and types for their relevance to developing leadership in college and 

university students suggested that leadership that is transformational and/or in the service of 

others would be essential to implement.  For example, Avolio (2005) defined transformational 

leadership as motivating and inspiring change. Greenleaf (1977; 1991) suggested that the servant 

leader begins with a natural feeling that they want to serve; it is then a conscious choice to aspire 

to lead in the service of others (Greenleaf, 1977, p. 13). Others posited that leadership is a 

developmental process; one that can be learned.  Sternberg (2004) indicated that the skills 

necessary for successful leadership are not innate, but may be developed. (The Educational 

Forum, Vol. 68, p. 108). 
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After this review, I was led to draw a relationship between the theories promoting 

leadership as transformational and in the service of others with the desired outcomes of 

Leadership for the Greater Good.  When writing the original proposal, it was important to 

include “for the greater good” in the title so as to counter the obsession many students at Cornell 

University seem to have with building their resumes for career advancement only.  Our team 

thought it was important to build leaders who cared about something bigger than themselves, 

outside of their own personal advancement.   

Avolio (2005) suggests that leadership has a purpose outside the individual.  He posits 

that leadership should be transformative; that the sole purpose of leading is to change, transform 

the individual and those with whom they work (p. 195).  He talked about inspirational leaders 

who are able to transform first themselves in an effort to lead others, with the overriding purpose 

Table 2:  Selected Leadership Types and Attributes 
 
 
Leadership Type   Attributes      Author 
Transformational   *change situation for the better    Bruce J. Avolio, 2005 
     *develop followers into leaders  
     *change organizations  
     *inspire people through an energizing vision, 
     high ideal, moral and ethical conduct 
 
 
Servant     *primary motivation is to serve    Robert K. Greenleaf, 1977 
 
 
Five Practices of Leadership  *model the way      James M. Kouzes & Barry Z. Posner, 1987 
     *inspire – shared vision 
     *challenge the process 
     *enable others to act 
     *encourage the heart 
 
Leadership for the Greater Good *active and aware citizens    Kristine DeLuca, Carol Grumbach, Amy Kohut,  
     *responsible & ethical actors; aware of   et. al., 2014 
     one’s impact on the community & the world 
     *committed to collaborative process & actions 
     *interculturally competent 
     *understanding & accepting across differences 
     & finding commonalities of purpose 
     *reflective learners & practitioners 
 
WICS     *wisdom      Robert J. Sternberg, 2003 
     *intelligence 
     *creativity 
     *working together in harmony; synthesized 
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of the leadership process being to transform others.  This transformation of the self/others then 

leads to changing or improving the situation that has called for leadership.  Because human 

beings are always involved in this effort, a high ethical and moral imperative must serve as the 

impetus for change. Northouse (2013) highlighted Avolio’s work, indicating that rather than 

providing a specific path, transformational leaders provide a general way of thinking that 

emphasizes ideals, innovations, and individual concerns.  Inherent in the successful 

implementation of this style, leaders must be aware of their own behaviors in relation to their 

followers and within the context of the changing dynamics within that which is to be 

transformed. (p. 204). 

 The theories of transformational and service leadership were also applied by 

Kouzes and Posner (2008, 2005).  In The Student Leadership Challenge:  Five Practices 

for Exemplary Leaders (2008), they set forth their principal findings to include general 

guideposts with directives on how to carry them out/operationalize them.  These 

guideposts essentially outline an implementation/action strategy for student leadership, 

which will be demonstrated later in this article as my chosen support of the LGG 

proposal. 

An exemplary leader would employ “Five Practices”, which include 1) Model the way, 2) 

Inspire a shared vision, 3) Challenge the process, 4) Enable others to act, and 5) Encourage the 

heart (Kouzes & Posner, 2008, p. 22). 

Kouzes and Posner asserted that these five fundamental practices enable leaders 

to get extraordinary things accomplished.  And while extraordinary things are expected, 

the methodology to get things done seems so basic; easy to understand and therefore, 
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perhaps easier to implement.  It makes leadership so much more accessible; not falsely 

attributing leadership opportunities only to those of a certain status, title, or background.  

 Like transformational and servant leadership, leaders who inspire a shared vision 

challenge others to go beyond what is/the status quo, in order to make something happen for 

others.  This commitment to collaborative action, to consider the ideas of others and build a 

coalition of followers for the cause seems a critical aspect of effecting change.  Kouzes and 

Posner (2008) stated that in order to enlist others to the leader’s vision, they must understand 

those with whom they’re working; speak their language, understand their needs and motivations 

and demonstrate how to move forward to achieve shared interests (p. 14).  With the moral and 

ethical imperative, effective leaders create environments where others feel good about their work 

and how it contributes to a greater community (p. 18). 

Through nurturing the good work that comes as a result of a joint struggle for a 

common end; by highlighting and capitalizing on accomplishments and reinforcing 

positive performance, effective leaders create expectations that can become self-fulfilling 

prophecies.  (Kouzes & Posner, p. 14-15).   

When examining the skills and values outlined in the original LGG proposal (See 

Appendix 2), it becomes apparent that there is a strong connection between the learning 

outcomes desired and the theories relating to transformational and servant leadership.  The 

following review and analysis of outcomes of the Meinig scholars program is based on this 

framework. 
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Development of the Meinig Family Cornell National Scholars (MFCNS) Program 

The Cornell National Scholars program was started in 1944 by the Cornell University 

Board of Trustees.  In honor of a generous donation by Cornell alumni Peter Meinig ’61 and 

Nancy Schlegel Meinig ’62 in 1999, the program was renamed the Meinig Family Cornell 

National Scholars (MFCNS).  At the renaming, a part-time director was hired to initiate some 

formal programming, however, it was not until Fall 2000 when the first full-time director of the 

Meinig Scholars program was hired, with the directive to create programming similar to other 

programs within the newly formed Cornell Commitment office.  Over the past 19 years, the 

programming specific to the Meinig Scholars membership was developed, tried, refined, and 

established.  Along with student development programming, program standards/requirements 

were established and a methodology was constructed to ensure compliance with program ideals.  

Today, the Meinig Family Cornell National Scholars program is a student recognition and 

reward program, honoring approximately 200 students from all seven of Cornell University’s 

undergraduate colleges, for their academic excellence and leadership potential.  

The Meinig Family Cornell National Scholars program aims to award approximately 50 

scholarships each year to entering freshmen who have demonstrated significant leadership 

contributions and academic excellence throughout their high school careers.  Prospective 

members are nominated for membership at the college level and a determination to offer 

admission to the Meinig Scholars program is made by a committee of Undergraduate 

Admissions Office and other staff, along with a small number of faculty members.  The majority 

of Meinig Scholars members is admitted through this process, which occurs during the regular 

Cornell admissions process. 
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There is an opportunity for current Cornell students to apply for a select number of 

membership slots at the conclusion of their sophomore year.  Selection is competitive and as few 

as three and thus far, no more than 15 students have been admitted during this process, which 

was begun in 2005.   

Meinig Scholars are members of a select group, representing less than two percent of the 

University’s undergraduate population.  Members are eligible for a variety of program benefits, 

including financial aid to help offset college costs.  Program benefits details are presented in 

Appendix 3. 

In order to continue receiving the benefits of membership, all Meinig Scholars must 

demonstrate, on an annual basis, that they are meeting the established program requirements via 

a re-application process.  For a listing of program requirements, see Appendix 4. 

 For purposes of this review, it is worth noting the specific requirement of contributing 

150 hours of leadership over the course of each academic year.  The Meinig Scholars program 

definition of leadership is “actively engaged in an organization/community; making an impact.”  

(http://commitment.cornell.edu/meinig-scholars/policies).  

Through association with the Meinig Family Cornell National Scholars program, it is 

asserted that students will make significant contributions to campus life that enhance their own 

educational experience and often benefit a larger community. The intention is to set the stage for 

Meinig Scholars to utilize and then continue the application of what we define as these 

leadership skills beyond graduation, whether vocationally or avocationally.   

 

 

 

http://commitment.cornell.edu/meinig-scholars/policies
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Methods 

As stated previously, as director of the Meinig Scholars program, I have always asserted that 

students’ participation in MFCNS programming had a positive influence on skills development, 

particularly the skills related to leadership.  The goal of this current study, however, was to 

actually examine the experiences of these students to see if there was, in fact, any relationship 

between their experiences and the development of skills related to leadership.  Utilizing 

qualitative data analysis methods, I conducted a review of the reflective essays completed by 

most Meinig Scholars seniors from the graduating classes of 2013, 2014, and 2015. For purposes 

of this review, data collected during the last semester of a Meinig Scholar’s senior year, prior to 

their graduation, was analyzed.  The data were collected via the Excellence in Leadership Award 

application document, which asks students a series of questions regarding their contributions in 

organizations over their last academic year, as well as seeks a cataloguing of any honors, awards, 

and/or special recognitions.  All students are also asked to reflect on their leadership learnings 

via an essay of no less than 500 words, responding to a multi-layered question.  The specific 

prompts to guide this reflection are: 

Leadership is about people, mutual responsibilities, and ethics; practical experience and 
intentions to positively influence society by contributing our time and effort.  1) Describe 
how your experience at Cornell, through the lens of a Meinig Scholar, align with the 
above philosophy. 2) How has your participation in your organization(s) or group(s) 
provided you with practical experience? 3) What positive impact has your contribution 
made on your group or society in general? 4) How do you plan to utilize what you have 
learned (both theoretically and experientially) as a leader in the next chapter of your life? 
(MFCNS Excellence in Leadership Award application) 
 

Seventy-five percent (117) of seniors in these three class years chose to complete the 

final documentation.  Given that this information is requested toward the conclusion of these 

students’ final year, there is no consequence for not submitting a completed Excellence in 
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Leadership Award application.  Therefore, 25% of students chose to not submit anything.  A 

copy of the Excellence in Leadership Award application is provided in Appendix 5.  

This analysis relies on a qualitative approach; utilizing the process of content analysis.  

The questionnaire and essay format were devised years before this analysis was begun and 

therefore not constructed so as to elicit direct response to the learning outcomes now used for 

analysis. 

Traditional titles of leadership (i.e., director, chair, president, captain, founder, etc.) were 

catalogued.  Statements made by the students within their leadership essays that spoke to the 

particular learning outcomes specified in the Leadership for the Greater Good (LGG) proposal 

for Engaged Cornell were highlighted utilizing an open coding of content and then grouped 

within the categories of the consensus framework (Cresswell, 2003).  Statements that did not 

have relevance to these particular categories were not analyzed for the purposes of this review.  

Thus, this is not a comparative study.   

The analysis of the essays was inductive in design (Cresswell, 2003).  According to 

Creswell, inductive analysis places much weight on the insight and perceptions of the individual, 

allowing flexibility for a multitude of views rather than narrowing to fit into a few categories or 

ideas.  An inductive strategy relies on understanding the participants’ views of the situation as 

much as possible (Creswell, 2003, p. 8).  Just as meaning is constructed by the individual, 

researchers utilizing qualitative research methods also assign meaning to the data being 

analyzed.  Utilizing open-ended questions so that participants are free to express their views, the 

researcher then generates meaning from these statements and observations.  

The use of the Excellence in Leadership Award application, with its in-depth reflective 

essay, allowed me to collect student comments that described their own personal assessment of 
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meaning attributed to their experiences associated with being a Meinig Scholar.  Student data 

was additionally interpreted by me, as I assigned those statements then to what I believed was 

the best match between a student statement and an element of the LGG consensus framework of 

leadership.  Because the interpretation is also guided by interaction with others in a human 

community, the classification of specific statements to leadership outcomes was assisted by an 

understanding of other’s research on what they too consider important to the demonstration of 

effective leadership. Findings from the inductive analyses were recorded by me in a way that 

preserves the anonymity and confidentiality of the students. The names used in the Results 

section are pseudonyms. 

 

Sample 

A total of 157 students comprised the graduating classes of 2013, 2014, and 2015, with 

117 or 75% of them providing information and reflection (via essay writing) through completion 

of the Excellence in Leadership Award application.  To give a picture of the membership of the 

Meinig Scholars program in general, below is a list of characteristics of the seniors in each of the 

Classes of 2013, 2014, and 2015.  Each class is targeted to consist of 50 members, although the 

yield of the incoming class, as coordinated by the Office of Undergraduate Admissions, often 

results in more than our targeted number.  The program has an unusually high retention rate 

(93%) of our members from year to year.  The upper-class selection process for rising juniors 

supplements the last two years’ class size should students leave due to failing to meet program 

requirements.  An individual’s membership does remain fairly consistent throughout a Meinig 

Scholar’s Cornell career. 
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Sixty-four percent of Meinig Scholars received financial aid, which then made them 

eligible to receive up to $4000 per year as a Meinig Scholarship, which went toward the 

reduction of the student loan component of the student’s financial aid package. 

 

Results 

Among these graduating seniors, they held 268 traditionally titled leadership positions; at 

least 1.7 positions of traditionally-titled leadership per student.  The range, however, was from 
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one student holding one traditionally-titled position to multiple students holding five or more.  

Students participated in an average of almost three (2.7) organizations.   

Additionally, 55% of seniors participated in programs specific to the MFCNS program at 

some point during their Cornell career.  Most students are selected to membership prior to their 

start at Cornell University and then are required to participate in Freshman Forum for the 

duration of their first year. Additionally, 36% participated in the Executive Mentoring program, 

27% in the Peer Advising program, and another 61% utilized the Leadership Support Account to 

fund leadership-related experiences outside the classroom. Of those students who utilized their 

support account funding, 71% used it to support experiences domestically, in comparison to the 

38% who utilized it for international experiences.  While many students (51%) utilized their 

funding for short term/less than two week experiences, typically done over winter and spring 

breaks, the majority (76%) participated in summer experiences that could be either leadership 

and/or career related.  Most summer experiences are eight to ten weeks in duration and can be 

supported up to the full amount of $3500. 

The students who chose to respond to the survey questions in the three review years took 

the task of reflection seriously.  They shared insights regarding their actions within and impacts 

upon the various organizations in which they practiced their leadership skills.  Without 

prompting them to categorize their activities within the Leadership for the Greater Good skills 

and development framework, their writings demonstrated the use of and appreciation for many, 

if not all, of the LGG skills.  Specific comments appear below to highlight findings, with 

pseudonyms used as a way to protect the individual students’ identities. 

Of the six primary categories of skills and values development outlined through the LGG 

proposal (Appendix 2), more of the comments from the participants in the study accumulated 
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under Active and Compassionate Citizens and Committed to Collaborative Process and Action.  

All six categories were addressed in the student reflections, with some comments having a 

clearly singular relationship to one of the six primary categories, while others had a more broad–

reaching scope and could have been catalogued under multiple categories. 

Student leaders acknowledged that they could not achieve objectives without a collaborative 

process, understanding the necessity/benefit of team development around a specific goal, along 

with continual care of the relationship within the team.  No longer did they think that being a 

strong leader meant doing things on their own.  Their experiences strengthened the notion that 

their effectiveness was enhanced by the efforts of the whole.  To demonstrate the students’ 

assessment of their own experiences, highlights of their comments within the six primary skills 

and values of LGG follow. 

Reflective Learners & Practitioners   

This aspect of leadership acknowledges the importance of reflecting on the experience to be 

able to analyze the situation with which they were dealing; and to understand the outcomes of 

their actions.  Dayna ’15 indicated that re-evaluation of her experiences at the end of each year 

“…reminded me of my accomplishments on- and off-campus.” 

Reflection was important to understanding how to motivate team members as well as provide 

instruction on the continual movement toward goals.  Students talked about situations where they 

found themselves showing the way to others, sometimes serving in a coaching or mentoring role.  

According to Josephine ’15, “…one of my strongest qualities as a leader is my ability to guide, 

but also be guided.  To impart my knowledge and also to be receptive to what others have to 

teach me.  To inspire and also seek inspiration from others.”   
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Many students talked about the importance of staying attuned to the needs of the group and 

continually encouraging them through coaching and mentoring, first to achieve the initial 

objectives of the group but then to help insure that the process/group continued into the future, 

whether the initial leader was there or not.  Tito ’14 indicated that it was “…essential to 

understand the importance in the longevity of whatever…you create.”  This understanding led 

him to train others so that a solid team could take over when others departed. 

Committed to Collaborative Process & Actions 

Students spent a lot of time talking about the lessons learned through sharing power, 

collaborating on a goal, and relying on the fact that you build followers by understanding your 

group’s motivations and values and using that to create a shared vision.  According to Meghan 

’15,  

It is with collaboration, respect for each other, and teamwork that tasks get accomplished 
in life. Leaders will fall into place if that strategy is kept in mind. But without the rest of 
the team, a leader is simply one person who held a different job than the rest of the team, 
and does not have any of the advantageous characteristics of a team when they stand 
alone. 

Students shared many ideas about what went into building that collaborative team, including 

creating relationships where all felt included and had a meaningful contribution to make.  Strong 

communication was required, including listening for understanding, so as to be sure all ideas 

were considered.  Often statements were made that a revision to how they originally thought of 

what a leader was – THE person who knew best/had the answer – occurred as a result of their 

experiences; acknowledging that the objectives arrived at by the group made for better outcomes 

through the overall effort.  Samuel ’15 indicated that leadership was truly about people and not 

the leader.  He stated that leadership is about “…the people that the leader serves. Understanding 
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that inspired me to lead my team in a way that created a team culture in which we cared for one 

another.  I pushed my teammates to always encourage one another, to always to be willing to 

help.”  (Samuel ’15).  And Amanda ’15 provided this insight: 

You can be the best ‘you,’ but without the right people on board and a solid 
support system, a leader cannot effectively inspire others, spark change, and 
promote greatness. Cornell University has taught me that effective leadership 
requires a solid network of committed, passionate, and driven people who 
collaboratively and cooperatively work together in an honorable and respectable 
manner to inspire greatness and leave the world better than they found it.  

Words such as trust, respect, and rapport were used when describing how to build a team with a 

shared vision.  Many respondents acknowledged that team members needed to feel there was a 

safe space to speak their minds and offer alternative views.  

The crucial aspect that every good leader needs to have is the ability to be a good 
listener. A leader can reach out to people and bring people together, and a good 
leader can make these people feel comfortable enough to share their ideas, hopes, 
and opinions. (Anna ’13). 

This sense of “we’re all in this together” and “everyone has a contribution to make” 

allowed leaders to have more flexibility in advancing the shared mission, especially when 

problems arose or situations changed.  Many talked about more buy-in when there was a mutual 

understanding of the individual responsibilities and accountability to the whole.  Seth ’15 

suggested that “Success is attained most readily by a cohesive group with mutual understanding 

of the responsibilities of each member and an ingrained sense of accountability in the pursuit of a 

goal.” 

Understanding and Accepting Across Differences & Finding Commonalities of Purpose 

 Meinig Scholars talked about embracing the thoughts and voices of others, providing a 

non-judgmental space for all to be able to contribute.  As stated when discussing collaborative 

process, students talked about the lessons learned through opening dialogue and navigating 
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through conflict.  They opined that they, as leaders, had to learn how to discuss sensitive subjects 

and create an atmosphere “…that is understanding and encouraging of the fact that everyone has 

different personalities and skills with something unique to offer.”  (Stephanie ’15).   

Some students talked about the difference between personal ethics of a dominant culture 

and how that may create conflict when working with a community and culture different from 

their own.  Striking a balance between this area of dissonance was another way students 

discussed their work in “accepting across difference.”  Josephine ’15 encountered this situation 

when working with a population of incarcerated young men, a community very different from 

her own.  In her comments about mediating this difference, she states 

I recognized my own position as an outsider entering the community, and 
accepted the fact that my ethical compass might not apply in this particular 
culture. The lesson learned was that ethical debates are not always resolved. 
Sometimes a compromise must be reached, and concessions made for the greater 
good. 

 The overall sentiment was that students understood that in their efforts to influence 

others, they had to work “…to understand how other people might view my actions or why other 

people might think differently than me about something.”  (Lee’ 14) They also indicated the need 

to be open minded to considering a different way of doing. 

 
Active & Compassionate Citizens 

 Through the process of reflection, students were able to demonstrate an awareness of 

themselves and a quest to understand their place in a larger community.  They shared many 

comments about being agents for change and serving a mission greater than themselves.  It 

appeared that although they may have participated in leadership activities as a commitment to the 

Meinig Scholars’ requirements, they learned to appreciate the role of leadership as service – 
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service to their team, the organization with which they worked, as well as the placement of 

themselves across a larger community.  Lee ’14 said that he “…felt obligated to use my abilities 

to make the world a better place…while pursuing my passion…”  Cameron ’14 stated that for 

him, leadership was first and foremost about people and his actions that led to leaving a 

community better than he found it.   

Angela ’13 talked about making tangible change in other people’s lives. Comments then 

followed about the satisfaction one can get by helping bring about that change.  Some reflections 

talked about being a servant leader as almost a selfish practice, because of the feeling that comes 

to the individual as a result of impacting a change.  According to Kelly ’13,  

That feeling, after learning that my contributions have in some way made a 
significant impact, and (hopefully) made someone’s experience a little easier, a 
little more enjoyable, and a little more successful, is one of the most rewarding 
feelings. 

Meinig Scholars talked about having a sense of empathy for the other as well as a sense 

of the obligation to others.  This obligation was discussed as a way of working with the team – 

creating followers/partners in participating in the work, as well as a commitment to a greater 

society.  Nicole ’15 demonstrates that obligation to both through her statement with much detail.  

Regarding the group, she says she  

…is better able to delegate tasks, voice her disagreement about a decision without fear, 
provide alternative suggestions, improved upon her communication, people and research 
skills, and gained a world of invaluable knowledge.   

Then she describes her overall impression regarding the act of serving:  

In the end, serving and leading any organization is about establishing a community of 
people, who embrace and care for others, before themselves and look to make positive 
impacts on the community without taking anything in return.  
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A young woman from the Class of 2013 made a very eloquent statement regarding the benefit of 

even the smallest gesture or the fact that the benefactor might only be an army of one versus a 

number of more significance, yet the impact is still worthwhile.  Caroline ’13 states, 

This taught me the most important lesson of leadership that I will carry with me for the 
rest of my life, which is to never think something is not worth it, to never think you are 
too small to change something, and to never not go the extra mile and give your all 
because even if you only impact one person you have made a difference.  

 

Responsible & Ethical Actors 

 The Meinig Scholars acknowledged that they achieve a sense of self and an element of 

learning by doing for others, yet they understand they have an obligation to a higher moral 

imperative than self-service.  They also talk about learning FROM others so as to best affect the 

change that is desired by the group or community.  Dayna ’15 talked about “becoming a part of a 

society…and then motivating others to better their community…” as the best way to make a 

difference.   

 Regarding making a difference within communities, students talked about a need for 

understanding the culture of that community, knowing about issues of privilege and power, and 

employing an ethic of justice into the work that is done.  It is not enough to know about 

inequities and injustices in the community.  Alexis ’15 demands that in knowing these, “…you 

must do something to address these issues.”  Then the challenge is to figure out what is the best 

approach to doing something and incorporating as many voices as possible in order to affect and 

lead change.  Michael ’15 talked very strongly about leadership being about people, 

responsibilities and ethics.  He indicates that a leader must respect their colleagues to gain the 
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most buy-in and effort but cautions “…the ethics of a leader are paramount and should be 

extended to their own motivation for pursuing their post.”  

 
Interculturally Competent   

Meinig Scholars are representative of the overall undergraduate community at Cornell 

and, as such, represent a variety of cultures and ethnicities.  They appreciate the lens their own 

background provides yet understand how understanding the “other” is important to effecting 

meaningful change.  They made many statements about appreciating the value of gaining an 

alternative perspective – perhaps one not so aligned with their own – so that new ways of 

thinking could be offered, which then could positively affect outcomes.  There also was an 

appreciation for including many voices because issues can be complex and a multi-layered 

approach might be warranted.  Some students talked about “true public engagement” being a 

reciprocal process where everyone involved has something valuable to bring to the experience 

(Alexis ’15).  Alexis also talked about how her experiences showed her that “the world is a 

complex and dynamic place where we must have the capacity to understand perspectives of those 

who do not experience the world the way we do.”  Dayna ’15 talked about her opportunities to 

“…improve my understanding of the world and improve communication skills with people of 

different nations, languages, and cultures.” 

 

Discussion and Conclusion 

This examination of the Meinig Scholars program and its relationship to leadership 

development is a small-scale qualitative study and does not attempt to generalize these findings 

to other leadership development programs or other students, for that matter, either at Cornell 
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University or elsewhere. However, I believe that an in-depth examination such as this is useful 

for designing a more comprehensive evaluation in the future of how such programs can achieve 

their learning outcomes. 

The original question was to examine whether participation in activities either facilitated 

or directly supported by the Meinig Family Cornell National Scholars program, as a condition of  

membership, assisted in the development and application of any of the skills and values related 

to leadership.  While it would be impossible to demonstrate direct cause and effect, it would be 

fair to conclude that there is an association between the Meinig Scholars’ reflections on what 

they learned about themselves as leaders and the outcomes suggested by various theories on 

leadership as well as those promoted via the Leadership for the Greater Good proposal.  The 

student voices demonstrate not only an understanding of these components but an application of 

them to influence some sort of change.  

The program model for Leadership for the Greater Good (LGG) was used as a road map 

for leadership development at Cornell University.  The original thought behind LGG was to 

provide a developmental pathway consisting of skills and values development, experiential 

application, and mentored reflection.  Through this pathway, LGG hoped to further strengthen 

students’ capacities as leaders who practice respect and empathy; seek collaboration, 

cooperation, and creativity; embrace differences and diversity in all aspects of their personal, 

professional, and civic lives; and are dedicated to working together to help solve some of the 

world’s most intractable problems.  The learning outcomes achieved through participation in the 

Meinig Scholars program, as presented through the specific comments of the Meinig Scholars 

themselves, seemed to coincide with those skills and values offered through the proposed LGG 

pathway. Those landmarks have also been tied to established writings/research regarding the 
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makeup of effective, transformational, service-oriented leaders.  Again, I offer Table 2 to 

highlight a selection of those attributes related to these types of leaders: 

 

Table 2:  Selected Leadership Types & Attributes 

 

  
 

In the context of the various leadership styles and attributes examined, one could draw 

some relationship between those attributed to LGG and the individual theories discussed earlier.  

From my point of view, the relationship seems most affiliated with servant leadership 

(Greenleaf, 1977), as well as transformational (Avolio, 2005), with specific resonance with the 

Five Practices put forth by Kouzes and Posner (2008).  For purposes of discussion, not all skills 

and attributes align perfectly within the categories/main tenants of LGG, so some overlap in 

demonstrating relationship is to be expected.   
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Active & Compassionate Citizens 

The LGG concept was designed to engage students to be active and compassionate 

citizens.  This is meant to create leaders who care, who know themselves, and have empathy for 

others.  First and foremost, the basic tenant of servant leadership is service first, above all else.  

“The servant-leader is servant first.  It begins with the natural feeling that one wants to serve, to 

serve first.  Then conscious choice brings one to aspire to lead.”  (Greenleaf, 1977, p. 13) 

Kouzes and Posner (2008) suggest that leaders must be able to “model the way” to 

followers and to do that, they must be clear about their own guiding principle and values.  They 

also must be transparent about those values so that those they are working with believe they have 

their best interests at heart.  Leaders need to listen to diverse points of view, treat others with 

dignity and respect, and engender the group as a whole to do good work around a common vision 

for the benefit of the greater community. (pp. 11, 14 & 18)  “They must build agreement around 

common principles and common ideals (p. 11). 

Meinig Scholars often indicated the importance of knowing themselves and being honest 

with their intentions.  They also expressed concern for meeting the objectives of the collective 

whole, sometimes tamping down their initial desires for the benefit of the outcome and their care 

for the other. 

Committed to Collaborative Process & Actions 

LGG puts forth that in order to affect change, one must be able to harness the ability for 

clear communications in order to build a team, facilitate a group process dedicated toward a 

common goal, and problem solve as one moves through the process.  Avolio (2005) named 

communication as a necessary tool for influence.  He sets forth a sort of “check list” of tasks a 

servant leader must achieve as a part of the process of preparing an individual to effectively 
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influence one or more persons to move toward a particular goal or objective.  This servant leader 

would know how to articulate their core message to groups to motivate them to work toward 

their common purpose and objectives. (p. 174). 

Student leaders acknowledged that they could not achieve objectives without a 

collaborative process, understanding the necessity/benefit of team development around a specific 

goal along with relationship building within the team.  No longer did they think that as a strong, 

charismatic leader they could do it alone.  Further exposure to these activities strengthened the 

notion that their effectiveness was enhanced by the efforts of the whole.  They understood that 

individuals on the team had different personalities and skills with something unique to offer and 

actually encouraged this way of operating.  This could resonate with Kouzes & Posner’s 

principle of “enabling others to act” and inspiring a shared vision. (Kouzes & Posner, 2008). 

Reflective Learners and Practitioners 

The LGG proposal felt it important that leaders be able and willing to reflect on their 

activities at all stages along the way.  Practice – with reflection – is essential to learning because 

regardless of whether a goal is achieved or not, something new is known; positive or negative.   

Another task for the servant leader, according to Avolio (2005), is to learn reflective strategies 

that help review and learn important moments/events.” (p. 175).  Critical to the process of review 

is the ability to analyze what has come before and then make decisions about appropriate next 

steps.  Sternberg talks about the various types of intelligence in the WICS model (academic, 

practical, tacit), all of which are critical to analyze, evaluate, and judge information (academic) 

(Sternberg, 2004, p. 108); solve problems and manage tasks (practical); and enable the individual 

to adapt to and shape real-world environments (tacit) (Sternberg, pp. 109-110).  While some of 

this intelligence comes from education or expert study, much of it comes from living a life and 
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learning from experiences.  Reflective leaders would need the ability to employ their knowledge 

to be effective as leaders.  Given this, reflection can manifest itself as effectiveness/success. 

Understanding across Difference and Intercultural Competence 

Group process, team building, finding passion for a common goal, and valuing the other 

seem to be consistent themes in all literature around leadership.  It definitely is a value promoted 

by the Meinig Scholars program and consistent with another guiding philosophy of the LGG 

proposal - the need for understanding and accepting across difference and finding commonalities 

of purpose. Additionally, statements made by Meinig Scholars demonstrated their 

acknowledgement that the world is a complex, multicultural, and dynamic place and that 

effective leaders need to have the ability to honor and learn from those who don’t see the world 

the same as them.  They understand the necessity of considering multiple perspectives and the 

improvement of the outcome that results. 

 Kouzes and Posner suggest that in order to be effective, a leader must recognize the 

contributions of others (2008). Joint expectations must be developed and to do that, all 

perspectives must be considered.  A genuine appreciation of another’s way of thinking and being 

builds trust and helps form a cohesion that spurs the effort forward.  Truly knowing who makes 

up your community helps motivate others and encourages their hearts. ”Personalizing 

recognition requires knowing what’s appropriate individually and culturally.” (2008, p. 131).   

Responsible and Ethical Actors 

Leadership for the greater good was a deliberate title for the leadership development 

piece of the Engaged Cornell proposal, demanding responsible and ethical actors.  This is 

supported by the work of Avolio, again talking about the leader who is transformational: 
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These style orientations represent a cluster of interrelated styles that characterize leaders 
who change situations for the better, develop followers into leaders, overhaul 
organizations to provide them with new strategic directions, and who inspire people by 
providing an energizing vision and high ideal for moral and ethical conduct.”  (Avolio, 
2005, p. 195) 
 

 
  Greenleaf asks the relevant questions about the effect of the action undertaken by 

leaders, indicating that without this, one could not be thought of as a servant leader – and it could 

be suggested – a responsible and ethical actor: 

 
“The difference manifests itself in the care taken by the servant – first to make sure that other 
people’s highest priority needs are being served.  The best test, and difficult to administer, is:  Do 
those served grow as persons?  Do they, while being served, become healthier, wiser, freer, more 
autonomous, more likely themselves to become servants?  And what is the effect on the least 
privileged in society; will they benefit, or, at least not be further deprived?” (Greenleaf, 1977, pp. 
13-14). 
 

Meinig Scholars talked often about the need to move beyond self-service and to expand 

their work for the service of others.   At the end of the day, their dedication to something larger 

than themselves brought the most reward. 

 

Implications for College and University Leadership Programs 

Learning Reconsidered encourages the elimination of the distinction between what’s 

learned in the classroom and what’s learned within co-curricular experiences.  Many of the 

Meinig Scholars seniors talked about the fact that they highly valued what they learned about 

themselves, others, and the world around them as integral to the learning experience of their 

college career. They talked about this learning in the context of their time as a Meinig Scholar, 

however, that time was not separate from their time as a Cornell University student.  Therefore, 

it would appear that there is value for experiential learning opportunities within the academy, 

whether it is done within the confines of a classroom or otherwise. 
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 Some of the specific educational goals promoted by Learning Reconsidered were skills 

Meinig Scholars discussed through their reflections of their experiences - in particular, engaged 

citizenship; community service; social justice; ethical approaches to relationships and problem 

solving; critical thinking; informed decision-making; working in teams; cross-cultural 

understanding.  These skills parallel the skills and values promoted in the LGG proposal, which 

coincide with the suggested skills promoted by Learning Reconsidered.  It is almost uncanny 

how  the words utilized in the description of these three, separate pieces/programs mirror each 

other! 

 If public and higher education were created to develop an informed citizenry; to facilitate 

active engagement in our form of government and way of life, we have an obligation to ensure 

we are creating mechanisms to develop the type of person we wish to have.  As institutions of 

higher learning, through graduating students, are sending potential leaders of our society into the 

realm, wouldn’t it be appropriate to expect that those leaders are of higher ideals; have a concern 

for ethics and the “other,” so as to use their learned skills for the benefit of the common good? 

Additionally, the National Associate of Colleges and Employers (NACE) has put forth a 

list of those skills and competencies employers have identified as critical to career success.  Of 

the eight they cite, most have relationship to those skills related to leadership discussed 

throughout this manuscript – critical thinking/problem solving; oral/written communication; 

teamwork/collaboration; leadership; professionalism/work ethic; and global/intercultural fluency.  

(https://www.naceweb.org/career-readiness/competencies/career-readiness-defined/). The only 

ones not related to leadership per se are digital technology and career management.  According 

to NACE, leadership is defined as  

 

https://www.naceweb.org/career-readiness/competencies/career-readiness-defined/
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Leverage the strengths of others to achieve commons goals, and use interpersonal skills 
to coach and develop others.  The individual is able to assess and manage his/her 
emotions and those of others; use empathetic skills to guide and motivate; and organize, 
prioritize, and delegate work.  (https://www.naceweb.org/career-
readiness/competencies/career-readiness-defined/ 
 

I would suggest that it would make sense for colleges and universities to promote 

methods for students to participate in multiple experiences, in and out of the classroom, designed 

in concert to promote and imprint the skills that continually get highlighted in all these works 

dedicated to learning and leadership.  Collaborative brain trusts between faculty and staff could 

encourage either collaborative or complimentary programming so that students receive messages 

multiple times in multiple ways.  Having opportunity to learn in various venues allows one to 

capitalize on their preferred method of learning.  Repetition fosters practice and understanding 

and “owning” the skill so that it can be employed almost automatically when offered a situation 

in the future.  If these are the values we all desire in our society; if these are the skills many have 

suggested lead to success, either as leaders or simply competent citizens or employees, shouldn’t 

there be a concentrated effort to promote these skills in whatever capacity we can at all levels of 

higher learning? 

To close this argument, I leave it to the voice of a Meinig Scholar: 

This is why I am so grateful to have been involved with Meinig. At the core of Meinig 
Family Cornell National Scholars is the idea that leadership is what bridges academia and 
action. Meinig’s commitment to supporting young leaders in their endeavors outside of 
class is what enabled me to look up from my textbooks, to engage in communities outside 
of Cornell, and to become an agent of change early in my career. Taking on leadership 
roles outside the classroom is what ultimately led to my greatest accomplishments as an 
undergraduate student, and none of these accomplishments were achieved alone…My 
time at Cornell as a Meinig Scholar has opened countless doors and given me 
innumerable opportunities to learn and grow as a scholar, a leader, and an agent of 
change.–  Josephine ‘15  
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“I met myself in India, and that was 
really powerful. I learned so much 
about people and the world that first 
summer.” 

—Jessica Sparling ’13, nutritional sciences major, on her sophomore field experience in 
Kenchanahalli, India, led by the College of Human Ecology’s Global Health Program and the 
Cornell ILR Office of International Programs
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Imagine Cornell University in 2025: Every 
department in its ten colleges and professional 
schools is offering community-engaged learning 
courses. Every graduating senior is taking at 
least one of those courses. And Cornellians are 
entering the world as educated global citizens who 
practice respect and empathy; seek collaboration, 
cooperation, and creativity; and embrace differences 
and diversity in all aspects of their personal, 
professional, and civic lives.

Imagine Cornell University in 2025: Faculty, 
students, and alumni are collaborating with an 
increasing number of local and international 
community partners to expand their own learning 
and to help solve some of the world’s most 
intractable problems. 

Imagine Cornell University in 2025: The 
recognized leader in public engagement in higher 
education.

Imagine Engaged Cornell.

Since its beginnings in 1865, Cornell University 
has advanced academic excellence for the public 
good—a commitment rooted in our founding 
mission. As Cornell responds to ever-more-complex 
local, national, and global challenges, our programs 
have expanded as our faculty and students continue 
to pursue increasingly rigorous learning, teaching, 
research, and outreach, which engage communities 
near and far. 

At this moment, an unprecedented opportunity 
is moving Cornell toward tremendous change—a 
transformation driven by faculty renewal, an 
increase in demand from our students and faculty 
for community-engaged experiences, the growing 
needs of communities throughout the world, and 
an enduring commitment to public engagement by 
our leadership.  

Engaged Cornell will be a catalytic response to 
these opportunities, a university-wide initiative 
that will allow Cornell to achieve new goals 
within three strategic areas: student and faculty 
engagement, impactful partnerships, and 
transformative leadership and influence in higher 
education. 

By 2025, the work of Engaged Cornell will:  

• be a major reason why students and faculty 
choose Cornell.

• elevate student participation in community 
engagement to 100%.

• support every academic department across 
all colleges in offering community-engaged 
learning courses. 

• prepare 500 faculty members for community-
engaged research and teaching.

• establish university-wide learning outcomes to 
instill universal values across Cornell curricula, 
student life, and campus culture. 

• support and develop 480 community-
university partnerships.

• recognize students who excel in leadership and 
community-engaged learning and faculty who 
excel in community-engaged teaching and 
research.  

• provide official, accurate, and unbiased 
information and analysis for outcomes 
assessment.

• position Cornell as a recognized educational 
leader in community engagement.

EXECUTIVE SUMMARY 
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To meet these objectives, Cornell will seek strategic new investments of at least $150 million for 
activities that will cross all colleges and units and involve a broad base of on-campus and off-campus 
participants. Investments will be distributed across the abovementioned strategic areas: 

To propel Engaged Cornell, the university seeks an investment totaling $50 million over ten years, 
which will nucleate and sustain the initiative. Philanthropy of this magnitude will transform Cornell 
while simultaneously attracting further private support for the broader endeavor. As Cornell approaches 
its Sesquicentennial in 2015, we call upon the generosity of our champions to help us advance 
our commitment for the next 150 years toward “knowledge with a public purpose”—and for the           
greater good. 

Student 
and Faculty 
Engagement 

Impactful 
Partnerships

Transformative 
Leadership and 
Influence

$115 Million $22 Million $13 Million



ENGAGED  
CORNELL>
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ENGAGED CORNELL: A CALL TO ACTION

SETTING THE COURSE FOR CORNELL’S NEXT 
150 YEARS

early 150 years ago, Cornell University was 
built upon a bedrock of public engagement, 
visionary leadership, and strategic 
philanthropy enabled by the sale of public 

lands granted to the State of New York through the 
Morrill Land-Grant Act and with a founding gift from 
Ezra Cornell. Central to the university’s mission since 
then is the idea that what happens in the world shapes 
our laboratories and classrooms and what happens in our 
university matters to the world. As Cornell celebrates its 
Sesquicentennial in 2015, we call upon the generosity of 
our champions to help renew and expand our founding 
commitment to “knowledge with a public purpose”—and 
for the greater good. 

Today, Cornell is in a position to significantly advance its 
commitment to public engagement, making community-
based learning a core academic goal and a top educational 
priority. Under the banner of Engaged Cornell, we plan 
to expand and strengthen our academic and institutional 
culture through innovations that bring high-impact 
practices and community-engaged learning to more 
students and faculty and to increase opportunities for 
partnerships in the local, national, and global arenas.

Through Engaged Cornell, we will establish community 
engagement in teaching, learning, and research as a 
hallmark of the Cornell experience and as a shared 

practice that defines “any person … any study.” We will 
educate citizens who will enrich not only our community 
but also the places across the globe in which they choose 
to live and work. We will recruit outstanding and 
engaged faculty and challenge them to serve as thought 
leaders inside and outside of the classroom. We will 
multiply and deepen our partnerships to amplify Cornell’s 
reach and to better inform our practices. Lastly, we will 
re-engineer our organizational structures to enable the 
long-term stability and high quality of the initiative and 
its outcomes. In this process, Cornell can become a model 
for public engagement in higher education, leading the 
way for educational institutions in the nation and around 
the world.

“Under the banner of Engaged Cornell, we 
plan to expand and strengthen our academic 
and institutional culture … and to increase 
opportunities for partnerships in the local, 
national, and global arenas.”

N

Defining Community-Engaged Learning

Community-engaged learning is a form of experiential 
education where students, faculty, and staff:

• build collaborations with diverse stakeholders, through 
organized service-activities in specific community 
contexts, to address social problems and issues.

• integrate theory with practice.

• engage in active, reflective learning.

• gain knowledge and skills in academic disciplines while 
advancing their personal, professional, and social 
development.



In today’s highly interconnected society, colleges and 
universities across the globe have begun to implement 
high-impact practices like community-engaged learning 
to help fulfill their academic and civic missions.

Empirical studies corroborate the correlation between 
community engagement and student achievement 
and point to an array of positive outcomes, including 
academic benefits for undergraduate, graduate, and 
professional students. In particular, engaged students 
have higher retention rates, improved writing skills, 
and expanded critical thinking capacity, which all 
lead to higher GPAs and the increased likelihood of 
participation in both on- and off-campus activities. 
Apart from their academic achievements, engaged 
students also have a significant social impact, supporting 
communities through special projects that otherwise 
suffer from inadequate public funding or staffing. 

The importance of community-engaged learning and 
participation is increasingly recognized by national 
organizations that support colleges and universities. 
Federal agencies such as the National Institutes of 
Health and the National Science Foundation now 
require that research proposals include demonstrations 
of broad community impact. University and community 
leaders across the country have founded several 

important national organizations, including Campus 
Compact (1985) and Imagining America (1999), which 
promote public and community service in higher 
education. In 2005, the Carnegie Foundation for the 
Advancement of Teaching established the Community 
Engagement Classification, which aids institutions in 
the process of self-assessment and quality improvement 
regarding community engagement. 

Today, more students and faculty—at Cornell and 
elsewhere—are pursuing community-engaged learning 
and public service opportunities. Surveys indicate that 
Cornell students seek greater depth and breadth of 
engaged curricular offerings that have better structures, 
coordination, and oversight. Although there have been 
improvements over the past few years in this area, 
Cornell students continue to look for more resources, 
institutional support, and faculty guidance in order to 
excel in community engagement. Similarly, Cornell 
faculty members are increasingly eager to make 
connections to communities and networks of colleagues 
with shared aims. They routinely advocate for additional 
support in the form of funding, infrastructure, and 
institutional leadership in order to create a culture of 
engagement and to build strong, reciprocal relationships 
with community partners.

8   Engaged Cornell

WHY COMMUNITY ENGAGEMENT? 
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ver the last twenty years, higher education 
has experienced economic instability and 
reduced public funding. These pressures have 
contributed to a narrow view of education 

as primarily a tool for economic development and the 
production of a utilitarian workforce. As a result, students 
and faculty often see teaching, learning, and research as 
mere instruments for personal advancement: a means to 
secure better jobs and higher positions, greater incomes, 
and increased professional opportunities. At its best, this 
instrumental and individualistic view of education can 
drive excellence through competition, but, at its worst, it 
can lead to apathy and a lack of civic awareness.

Yet, during these two decades, networks of scholars have 
explored a new socially aware and collaborative paradigm 
for the academy and its culture. In particular, they have 
gathered strong evidence to demonstrate the positive 
impact of community-engaged learning and teaching 
on student and faculty achievement as well as on the 
individuals, communities, and organizations with whom 
they engage.

In line with this broader view of education, Engaged 
Cornell will lead students and faculty to a new 

understanding of what defines an educated global 
citizen: one who practices respect and empathy; seeks 
collaboration, cooperation, and creativity; and embraces 
differences and diversity in all aspects of personal, 
professional, and civic life. This aspiration is firmly 
aligned with key learning outcomes already established 
across Cornell: civic engagement, intercultural 
competence, integrative learning, critical reflection, and 
ethical practice.

A PARADIGM SHIFT 

IN HIGHER EDUCATION 

O

“Engaged Cornell will lead students and faculty 
to a new understanding of what defines an 
educated global citizen: one who practices 
respect and empathy; seeks collaboration, 
cooperation, and creativity; and embraces 
differences and diversity in all aspects of 
personal, professional, and civic life.” 

Cornell students and Cornell Cooperative Extension staff at a farmer’s 
market in Harlem, conducting a food preparation demo as part of 
nutrition and health initiatives



RECRUITMENT:  
Our leadership in 
community-engaged 
learning will be a major 
reason why students 
and faculty choose 
Cornell.

STUDENTS:  
We will elevate  
student participation  
in community 
engagement to 
100%—all 
undergraduates will 
take at least one 
community-engaged 
course and participate 
in at least one 
community-service 
effort during their time 
at Cornell.

DEPARTMENTS 
AND FACULTY:  
Seventy-eight 
departments, which 
include 100% 
of departments 
representing 
undergraduate 
education, will offer 
community-engaged 
learning courses, 
and at least 500 
faculty members 
(30%) will receive 
substantial training 
and professional 
development in 
community-engaged 
research and teaching.

COMMUNITY 
IMPACT:  
We will influence  
at least 480
community partnership 
programs.

RECOGNITION 
FOR EXCELLENCE:  
Students who excel in 
community-engaged 
learning will receive 
an official seal of 
distinction on their 
diplomas following 
the completion of the 
Leadership for the 
Greater Good program. 
New awards will be 
created to honor the 
best publicly engaged 
faculty.

QUALITY 
LEARNING:  
We will establish 
university-wide learning 
outcomes to instill 
universal values across 
Cornell curricula, 
student life, and 
campus culture. These 
learning outcomes 
are civic engagement, 
intercultural 
competence, integrative 
learning, critical 
reflection, and ethical 
practice.

ASSESSMENT:  
The Office of 
Institutional Research 
and Planning will 
provide official, 
accurate, and unbiased 
information and analysis 
that will be used in the 
assessment of efforts 
within the Engaged 
Cornell initiative.

LEADERSHIP 
IN HIGHER 
EDUCATION:  
Cornell will be a 
recognized leader in and 
convener of community 
engagement in higher 
education.

ENGAGED CORNELL’S  
CRITICAL OBJECTIVES FOR 2025

10   Engaged Cornell
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• The Center for Teaching Excellence 
disseminates research-based best practices in 
teaching and provides instructors with the 
support and resources they need to help their 
students learn better. 

• Cornell Abroad offers students the chance to 
pursue community engagement, service-learning, 
internships, and other co-curricular opportunities 
through a variety of foreign study programs that 
are intellectually challenging, socially diverse, 
and culturally enriching. 

• The Cornell Tradition, Hunter R. Rawlings 
III Cornell Presidential Research Scholars, 
and Meinig Family Cornell National Scholars 
programs constitute The Cornell Commitment. 
These programs recognize, reward, and encourage 
further development of a select group of students 
who exemplify the university’s commitment to 
academic excellence, work and service, research 
and discovery, and leadership and learning, 
and in doing so, enrich students’ experiences at 
Cornell and beyond. 

• Cornell Outdoor Education develops 
community and team skills among students, 
faculty, staff, and corporate groups throughout 
the United States, while promoting an ethic of 
land stewardship and conservation. It also strives 
to enhance academic performance and success 
in the workplace by developing leadership, 
teamwork, and personal achievement through 
experience-based education in the outdoor 
environment.

• Engaged Learning + Research provides 
opportunities for students to engage in 

academics-based or course-based community-
engagement opportunities. It also supports 
faculty development through training programs. 
In addition, it conducts research on the impact of 
community engagement on students, faculty, and 
community partners. 

• The Office of Academic Diversity Initiatives 
works for community engagement, inclusion, 
and achievement across the Cornell campus so 
that students of all backgrounds excel in their 
academic goals. 

• The Office of Fraternities, Sororities, and 
Independent Living seeks to provide a sense 
of community on campus, while enhancing 
community engagement, personal growth, and 
leadership development through philanthropy 
and volunteerism. It advocates for the Greek 
community’s pursuit of fraternal ideals and serves 
as a resource to develop and educate leaders 
in a diverse, self-governed, living-learning 
environment. 

• The mission of the Office of Institutional 
Research and Planning is to provide official, 
accurate, and unbiased information and analysis 
about the university in support of institutional 
planning, decision-making, and reporting 
obligations. 

• The Public Service Center seeks to connect 
Cornell students, alumni, and faculty with 
communities through volunteerism and co-
curricular community-engaged experiences. The 
center has over thirty student-run programs that 
are involved with service experiences regionally 
and nationally.

POSITIONS OF STRENGTH: SELECT ENGAGEMENT-RELATED 
PARTNERS WITHIN CORNELL



STRATEGIC 
AREAS AND 
GOALS>

As part of the AguaClara team, Cornell engineering students are making efforts to bring clean water to rural villages in Honduras and elsewhere. Carol Serna ’06, 
MEng ’07 mixes cement during the groundbreaking ceremony for a student-designed water-treatment plant in the Honduran village of Tamara.
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ngaged Cornell starts from positions of strength. 
More than ever, Cornellians are melding their 
academic pursuits with their civic aspirations to 
make a difference on campus, in their professions, 

and throughout their social spheres. Already, students 
and faculty are eager for greater engagement. Already, 
community-engaged learning opportunities exist in every 
college. Already, exemplary faculty are working with 
communities locally and globally to solve formidable 
problems. Already—having been honored as an 
“institution of community engagement” by the Carnegie 
Foundation for the Advancement of Teaching in 2010 
and having served as the host of the New York chapter of 
Campus Compact since its inception in 2001—Cornell 
University has risen as a leader in higher education, 
positioned to further improve and elevate itself and to 
transform its partners and peers.

However, because Cornell’s abundant strengths and 
resources are distributed in so many different areas, we 
must strengthen them as a whole to truly maximize their 
impact. We need an overarching initiative that will unite 
Cornell’s ingenuity, compassion, and creativity for the 
greater good.

Engaged Cornell will be a driving force for advancing 
the university, enabling the achievement of new 
goals within three strategic areas: student and faculty 
engagement, impactful partnerships, and transformative 
leadership and influence in higher education.

STRATEGIC AREAS

“We need an overarching initiative that will 
unite Cornell’s ingenuity, compassion, and 
creativity for the greater good.”

E

Students protest against sexual violence in all its forms at a Take 
Back the Night march sponsored by Women in Public Policy. 

TO REALIZE THE VISION OF ENGAGED CORNELL
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Student and Faculty Engagement
We will shape a future for Cornell where all students participate in rigorous community-
engaged learning and discover clear pathways to leadership in public service; where hundreds 
of faculty are trained and empowered to implement high-quality teaching and scholarship 

in community engagement; where most departments require engagement in their curricula; and where key 
student learning outcomes related to community engagement are fully realized across the university. Our 
strategies for this area are directly aligned with the high-impact educational practices identified by the much-
respected Association of American Colleges and Universities’ Liberal Education and America’s Promise (LEAP) 
initiative, which describes itself as a “national advocacy, campus action, and research initiative that champions 
the importance of a twenty-first century liberal education—for individuals and for a nation dependent on 
economic creativity and democratic vitality.”

Impactful Partnerships
We will establish and sustain hundreds of multi-year partnerships with local, national, and 
global stakeholders, extending throughout all of Cornell’s schools, colleges, units, and campuses. 
These mutually enriching relationships will result in significant, documented impacts on Cornell 
and on the communities with which we engage. Our partners will include public and private 

organizations, as well as our vital network of Cornell alumni, families, and friends who are making a difference 
where they live and work. Through partnerships, we will advance community-engaged scholarship and teaching 
as we work together with our allies in understanding and solving the world’s most formidable issues.

Transformative Leadership and Influence
We will advance in this area by first establishing an overarching leadership and administrative 
infrastructure dedicated to public engagement for the entire university, including the creation 
of a director of engagement position reporting directly to the provost and to the president of 

Cornell (see Appendix E, “Engaged Cornell Administrative Structure”). We also will organize and streamline 
our engagement resources throughout Cornell, as we strengthen and sustain engagement expertise across 
colleges, units, and campuses. Additionally, we will disseminate effective and sustainable practices for 
community-engaged learning. In doing so, Cornell will be transformed into a paragon of public engagement in 
higher education—informing, inspiring, and guiding institutions in the education of tomorrow’s leaders.

Student scholars of the Iscol Family Program for Leadership Development in Public Service, collaborating with Ed Fishkin, medical director 
at Woodhull Medical Center in Brooklyn
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Three Strategic Areas—One Engaged Cornell

These strategic areas all form one Engaged Cornell, and they are interdependent and mutually propelling. 
As dynamic components of Engaged Cornell, they advance the university toward the greater good: As we 
enrich the thinking and practice of our students and faculty through public engagement, we strengthen our 
reciprocally sustaining relationships with communities. As we enlarge our awareness and impact through these 
vital partnerships, we develop Cornell’s leadership and amplify the university’s transformative influence on higher 
education and the world at large. As our scholars help to shape communities, they in turn are molded, enriched, 
and energized by their endeavors.

STRATEGIC AREAS LEADING TO THE GREATER GOOD



John Jack Elliott, professor of design and environmental analysis, and his undergraduate research assistants posing with Victus—described 
by Professor Elliott as a “work of creative scholarship on art and the environment”

STUDENT AND 
FACULTY  
ENGAGEMENT>
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STRATEGIC AREA #1 

STUDENT AND FACULTY ENGAGEMENT

A. The Engaged Student Experience
Year by year, students come to Cornell with increasingly 
diverse backgrounds, broad life experiences, and 
outstanding academic achievements. Cornellians are  
active learners, pursuing knowledge in every corner of 
our vast university, from our campus in Ithaca to Weill 
Cornell Medical College and Cornell NYC Tech in  
New York City.

Data suggest that our students participate in active 
learning at levels similar to students in peer institutions, 
especially in areas of undergraduate research and 
internships, but they lag behind when it comes to 
community or volunteer service. At the same time, 
surveys clearly show high demand for engagement 
experiences. This situation presents an important 
opportunity for growth, where we can develop and 
channel our students’ active learning toward community-
engaged learning.

Through institutionalized pathways that include 
rigorous academics, research, career preparation, 

leadership development, and the spectrum of living-
learning experiences, Engaged Cornell will raise the 
visibility, coordination, and integration of engagement 
opportunities across all aspects of student life for all 
Cornellians—from undergraduates to students in our 
graduate school and professional schools or colleges. 

For undergraduates, in particular, we will elevate student 
participation in community engagement to 100%. 
Equally important, we will empower more students 
not only to participate but also to lead in engagement. 
In other words, we will provide all students with 
transformative “introductory” experiences, while offering 
a tiered sequence of “advanced” experiences for those who 
are exceptionally motivated in pursuing higher levels of 
engagement.

These strategies intervene in the “supply and demand” 
sides of student engagement while promoting a holistic 
view of education and inspiring Cornellians to contribute 
toward the greater good.   

“Cornellians are active learners, pursuing 
knowledge in every corner of our vast university, 
from our campus in Ithaca to Weill Cornell 
Medical College and Cornell NYC Tech in New 
York City.”
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Engaged Departments Grants Program Request for 
Proposal Form”).

The Community-Engaged Department Grants Program 
will be complemented by a multidisciplinary program 
called “Engagement across the Disciplines,” which 
will focus on both introductory core courses and capstone 
courses at the 4000 level. Courses at the 4000 level will 
include community-engaged learning elements that 
reveal different dimensions of social problems through 
multidisciplinary lenses. Such courses also will build upon 
students’ developmental trajectories as these students 
explore issues within their majors, delve into engaged 
experiences, and finally synthesize their learning through 
writing, research, and practice. 

For graduate and professional-school students, the 
grants program will promote engaged curricula within 
participating departments and fields. In addition, 
Engaged Cornell will bolster the inclusion of 
community-engaged teaching and research strategies in 
seminars provided by the Center for Teaching Excellence 
and the Center for the Integration of Research, Teaching, 
and Learning. 

Provide opportunities to merge engagement 
with leadership development and career paths. 

Building upon existing diverse strengths across the 
university, Engaged Cornell will increase engagement 
opportunities while merging them with avenues for 
personal and professional development and career 
preparation. 

Focusing on undergraduates, one major tactic is 
the creation of a university-wide student leadership 
development program—Leadership for the Greater 
Good—built upon campus and community engagement 
and critical self-reflection. The program model is a 
developmental pathway—a leadership quest—consisting 
of skills development, experiential application, and 
mentored reflection, culminating in participants 
mentoring other students. The program is meant to 
attract students from any discipline, who aspire not only 
to participate but also to excel in public engagement. 

The leadership program will be supported by a range 
of both co-curricular and curricular units that offer 
maximum flexibility for students, and it will be 
integrated with many existing leadership experiences 

CONTINUED ON PAGE 20

Strategies to Strengthen Engaged 
Student Experiences
The fundamental practices of community-engaged living 
and learning include setting personal goals; undergoing 
critical reflection; attending to personal and community 
narratives of development and discovery; and building 
diverse relationships that challenge and inspire empathy 
and respect for other perspectives and life experiences. 
In keeping with these practices, Engaged Cornell will 
strengthen the student experience through the following 
strategies:

• Align engagement with curricula, university-wide 
learning outcomes, and research.

• Provide opportunities to merge engagement with 
leadership development and career paths.

• Generate and coordinate clear and abundant 
information and messaging.

• Create a physical space to collocate engagement 
services.

• Fund and recognize student engagement.

• Assess learning outcomes that require rigorous 
engagement.

Align engagement with curricula, university-
wide learning outcomes, and research.

The alignment of engagement endeavors with university-
wide student learning outcomes will instill universal 
values across Cornell’s curricula, student life, and campus 
culture. These learning outcomes will not replace 
disciplinary or professional learning—engineers must 
still learn engineering and artists, art—but rather, they 
will frame disciplinary learning within a larger societal 
context. This strategy directs resources toward faculty at 
the department level, an approach proven to be effective 
in spurring innovation. To this end, a new Community-
Engaged Department Grants Program will serve as 
a vehicle for implementing community engagement 
as a strategy for learning in undergraduate majors 
and minors as well as within graduate-level courses, 
fostering academic exploration with relevance to society. 
Through this program, Engaged Cornell will support 
new community-engaged research and the creation of 
innovative curricula (see Appendix A, “Community-
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INTERCULTURAL 
COMPETENCE

CIVIC
ENGAGEMENT

INTEGRATIVE 
LEARNING

CRITICAL  
REFLECTION

ETHICAL
PRACTICE

ENGAGED CORNELL 
LEARNING OUTCOMES

Civic engagement 
promotes adjustments 
in attitudes and 
beliefs by working 
within and learning 
from the diversity 
of communities and 
cultures. It connects 
and extends knowledge 
from academic study 
to civic life, politics, 
and government and 
promotes engagement 
in those arenas. 
Through the civic 
engagement of our 
students, we cultivate 
independence of 
thought and action, 
initiative in team 
leadership, and 
reflective insights or 
analyses about the aims 
and accomplishments 
of engaged actions. 

Intercultural 
competence is 
fundamental to a 
democratic society, 
both locally and 
globally, and it is an 
institutional priority 
for Cornell. Cornell’s 
core diversity principles 
do not only include 
the composition of 
our campus, but also 
go beyond that to 
explicitly focus on 
engagement with 
diversity, inclusion of all 
people in our campus 
life, and support of 
achievement. In the 
context of community-
engaged learning, our 
mission is to foster 
mutually rewarding 
relationships that 
are the foundation 
of socially relevant 
research and teaching. 
Examples of such 
partnerships include 
participatory-action 
research—in which 
community partners 
participate in framing 
research questions and 
evaluating solutions— 
and service-learning 
partnerships that 
provide education to 
community members, 
as well as Cornell  
students.

Diverse relationships 
are powerful tools for 
understanding multiple 
perspectives on 
questions, issues, and 
events. They nurture 
us toward Cornell’s 
longstanding value of 
“thinking otherwise.” 
Within the academy, 
diverse perspectives 
also come from the 
academic disciplines, 
which train our minds 
to view the world 
through particular sets 
of concepts, skills, or 
types of knowledge.  
Community-engaged 
learning challenges us 
to practice integrative 
learning and synthesize 
multiple perspectives—
including diverse 
worldviews and 
academic disciplines—
by cultivating skills such 
as stakeholder analysis, 
appreciative inquiry, 
and multidisciplinary 
research. Perspective-
taking, or the capacity 
to “put ourselves 
into someone else’s 
shoes,” is central to the 
concept of empathy. 

Critical reflection is the 
means by which we 
construct knowledge 
and gain understanding 
from experiences 
such as community 
engagement.Through 
reflection, we pause 
from action to 
critically consider the 
connections among 
experience, knowledge, 
values, and emotions. 
Reflection not only 
happens in our minds, 
but also becomes richer 
and clearer through 
writing and supportive 
discourse with peers 
and mentors. High-
quality community-
engaged learning 
experiences embed 
reflective practice 
and feedback before, 
during, and after the 
experience. Developing 
reflective habits is 
the basis for lifelong 
learning.  

Ethics connects the 
outer dimension 
of understanding 
institutional, 
cultural, and moral 
standards and the 
inner dimension of 
developing one’s own 
core beliefs and ethical 
practices. Ethical 
practice results 
from an ongoing 
reflective process 
involving judgment, 
decision-making, and 
action, integrated 
across the realms of 
personal, academic, 
professional, and 
civic life. Community 
engagement is high-
impact because it 
requires the student 
to attempt ethical 
practice (i.e., service) 
and experience the 
challenge of it—not 
vicariously but directly. 
A well-educated ethical 
person appreciates the 
connection between 
one’s actions and 
the well-being of 
communities and  
society and is able to 
act accordingly.
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at Cornell, including initiatives established within the 
colleges—such as Cornell Engineering Leadership—
as well as programs in living-learning communities, 
athletics, engaged majors and minors, public service, 
Greek Life, and student clubs, among others. Leadership 
for the Greater Good will coordinate with these existing 
programs in instilling leadership competencies of 
active citizenship, ethical action, collaborative process, 
intercultural competence, and reflective practice.

Currently, Cornell students have many opportunities to 
develop leadership skills. Some of these opportunities 
are in the form of formal and substantial programs or 
courses, both in and outside the classroom, with rigorous 
curriculum and learning outcomes. Others are through 
informal and unstructured activities, typically offered 
by student clubs and organizations. In the first category, 
some of Cornell’s signature programs in the Division of 
Student and Academic Services are:

• Outdoor Odyssey Guide (Cornell Outdoor Education 
[COE])

• Exploration in Leadership course (COE)

• The Greek Leadership Academy (COE and the Office 
of Fraternities, Sororities, and Independent Living)

• Sustainability Leadership (Cornell’s Department of 
Energy and Sustainability and the Cornell Team and 
Leadership Center [COE])

• Meinig Executive Mentoring Groups (Cornell 
Commitment)

• Meinig Freshman Forum Project (Cornell 
Commitment)

• Cornell Commitment Leadership Development 
Program

• Public Service Center (PSC) Scholars

• PSC Public Achievement Scholars

• PSC Leadership Council

• Pre-Orientation Service Trips (POST) (PSC)

• Leadership training for registered student 
organizations (Office of Student Leadership, 
Engagement & Campus Activities [SLECA])

Additionally, for the first time, during the 2013-2014 
academic year, Cornell Commitment, COE, SLECA, and 
PSC piloted a joint leadership development program.

While these myriad leadership development opportunities 
are diverse and some, such as the above examples, are very 
rich, they are uneven and disconnected. By developing a 
pedagogical and administrative infrastructure premised 
upon a core curriculum, specific philosophical principles 
and values, and designated learning outcomes and 
assessments, the new initiative would ensure a uniform 
level of rigor and create a comprehensive and integrated 
suite of offerings based upon best practices (e.g., reflective 
practice) and Cornell’s core value of service for the 
public good. By connecting co-curricular and curricular 
offerings, the new initiative would deepen learning for 
students, staff, and faculty members involved.  

In addition, there currently are insufficient leadership 
opportunities for the majority of undergraduate 
students to participate in them, and the opportunities 
that do exist seem out of reach of students who are not 
confident about or adept at navigating the complex and 
decentralized university. Many of these students would 
greatly benefit from and contribute to the experiences. By 
creating additional offerings and visible pathways to the 
leadership offerings, the new initiative would provide for 
a heightened level of participation and inclusion.

Leadership for the Greater Good also will help students 
develop professional competencies highly valuable in 
today’s workplace, such as critical and creative thinking 
and the ability to solve complex problems. Additionally, 
the program will provide training for advisors—at 

Leadership for the Greater Good Synergizing with  
Cornell Engineering Leadership

Cornell’s College of Engineering ranks among the best in the 
world and is first among Ivy League universities. The college’s 
graduates enter a world that calls on them to solve our 
most urgent problems and to improve people’s lives. Cornell 
Engineering Leadership prepares engineering students to 
answer this call, and it is a frontrunner within Cornell’s 
Leadership for the Greater Good initiative.

Under the direction of Erica Dawson PhD ’04, Cornell 
Engineering Leadership recently selected the first cohort 
of twenty-eight exceptional students for the Leadership 
Certification Program, a one-year experience comprising 
group retreats, two experiential classes, designing and 
executing a project with positive social impact, and 
demonstrating mastery of nearly sixty competencies in 
the areas of self-management, teamwork, leadership, and 
professional skills. 



ENGAGED STUDENT PATHWAYS

departments and in career services—to better inform 
students about the benefits of engaged experiences in 
pursuing careers or advanced degrees.

Finally, the program will provide certifications for 
student achievement in community engagement and 
leadership, which will appear on academic transcripts. 
This recognition will be known as the “Distinction in 
Engaged Leadership.”

CONTINUED ON PAGE 23
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What Employers Want

Recent studies by Northeastern University and 
the American Association of Colleges and 
Universities found that a large majority of 
employers are looking for college graduates with 
broadly applicable skills like oral and written 
communications, a capacity to think critically, 
solve complex problems, take responsibility, and 
innovate, as well as people who demonstrate 
ethical judgment and integrity. Specific industry 
experience ranks much lower.

–Krislov, Marvin and Steven S. Volk. 2014. 
“College Is Still for Creating Citizens.”                   
The Chronicle of Higher Education. 
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Rachel Harmon ’15, a senior in the ILR School, has always 
seen her Cornell education as greater than her own 
education. Even in high school, she dreamed about teaching 
for the Cornell Prison Education Program (CPEP) that offered 
courses toward a degree for inmates at the Cayuga and 
Auburn Correctional Facilities. Because of CPEP’s no-
freshman rule, she had to wait until her sophomore year to 
serve as a teaching assistant for a CPEP English class.

“The program really shows how education can play a role 
in personal and social transformation,” she says. “Most 
of the inmates in these classes have not had very good 
experiences with the public education system. Some of them 
had terrible teachers or poor curriculums, so for a lot of them 
that is the first time that they’re experiencing education as 
something that can actually be freeing.”

The experience was deeply transformative for Harmon as 
well. “CPEP has been absolutely central to my education not 
only as a student but also as a global citizen,” she says.

She adds: “When I know that academic work is connected 
to a greater good in our society, it’s more meaningful. If it 
feels like this completely cerebral exercise that has no real 
consequence, then it’s harder for me to be motivated as a 
student. But if I know that this is going to help understand 
issues like educational inequality, mass incarceration, or the 
labor struggle, then I’m in class, I’m reading, I’m engaged 
because these things matter to me.” 

A Public Service Center Scholar, and a recipient of two  
undergraduate research fellowships, she benefits from  
focused mentorship, a network of diverse peers, and 
financial support to conduct in-depth community-engaged 
research project. 

“My project is currently focused on the effects of high levels 
of incarceration on Southern rural communities,” she says. 
“I’m curious about what happens in these communities and 
the effects of having so many people funneling in and out of 
the criminal justice system.”

Inspired by Cornell faculty, Harmon envisions a career where 
she further merges academic inquiry and civic life. She plans 
to pursue a PhD in sociology while continuing to volunteer 
for organizations, eventually becoming a professor and 
researcher.

“I want to use an academic position in an educational 
institution in Mississippi as a platform to do policy advocacy, 
to support community organizations around issues that are 
important, and also to produce research that will be useful 
for non-profit organizations. What I like about the idea of an 
academic position is that it gives you some level of authority, 
and I want to lend that authority to movements for a just and 
more equitable society.”

Rachel Harmon
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Generate and coordinate clear and abundant  
information and messaging.

Engaged Cornell will synergize all units of the Division 
Student and Academic Services, the Office of the Vice 
Provost for Undergraduate Education, the Graduate 
School, and the associate deans of all undergraduate and 
professional schools and colleges. Through this effort, we 
will embed key messages, values, and opportunities for 
community-engaged learning into all aspects of student 
recruitment, orientation, advising, and the first-year 
experience. Through compelling messaging and the use 
of engaged student stories in all of our communications 
materials, students will be not only well-informed 

but also inspired to contribute their own engagement 
narratives.

To create key messages that resonate throughout the 
university, we will build an Engaged Cornell website 
where we will provide timely information, news, and 
stories on different aspects of public engagement. A major 
component of this Web presence is a new information 
system for students, which will help them find 
opportunities for engagement across the whole campus. In 
addition, we envision an interface that will provide links 
to external partner organizations and that will respond to 
students’ searches with direct results, as well as relevant 
suggested opportunities they may not have been aware of. 

CONTINUED ON PAGE 25



A graduate student at the College of Architecture, Art, 
and Planning, Luis Angel Martinez is not just studying 
socioeconomic issues in urban spaces and communities, 
but also doing something about them. 

For an urbanism seminar supported by an Andrew 
W. Mellon Fellowship, for example, he is currently 
conducting a project called “#TGTH There Goes 
The Hood: Stories of Community Resistance to 
Gentrification,” which is part-research and part-
intervention, performed through interactions with people 
on the streets of South Bronx as well as through dialogue 
with concerned netizens on social media and the Web. 

“[The project] collaborates with community partners 
and activists to highlight the voices and tactics of 
grassroots organizers from across the country in their 
struggle against gentrification,” he says. “This multimedia 
resource and oral history archive will be used by 
residents, educators, and community organizers to bring 
the neighbor back to the hood.”

Martinez also aims to bring engagement into academics, 
as a Cornell New York City Urban Scholars Program 
coordinator for the Engaged Learning + Research center 
(EL+R). “Engaged learning is a method in which students 
begin to challenge their reality in order to move toward 
a deeper, working, understanding of some of our most 
difficult social issues,” Martinez explains.  

He adds: “Everyone knows how challenging it is to 
work in the public sector, to achieve socially oriented 
change, and yet we continue to recommit because of 
its importance. The aim is for each scholar to begin to 
find his or her path toward learning how to grapple with 
these realities in order to transform them as they continue 
their journey in their academic and professional careers. 
At EL+R, I work to support and guide this important 
mission.”

He is most critically engaged with the intersections 
among economic realities and cultural and racial 
identities. To address urban and regional issues affecting 
Latin(o) communities, in particular, he started the journal 
Práctica and founded the Latino Design and Research 
Lab, which connects the Cornell community with civic 
leaders and residents and  “supports the development 
and creation of knowledge from Latin(o) communities to 
deepen civic engagement, generate community-engaged 
practices, inform policy, mobilize community assets, and 
develop socially conscious leaders.”

Martinez sees his graduate work as a public duty 
as much as a mode of inquiry: “I believe that the 
development and creation of knowledge should serve 
a particular social purpose and, further, that the co-
production of knowledge, with a particular constituency-
public, has the potential to produce positive social 
impact.” 

Engaged Learning + Research 

Society for the Humanities

Latino Design and Research Lab

Práctica Journal

Telluride Association

Office for Academic  
Diversity Initiatives

Urban Scholars Program

Luis Angel Martinez
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Create a physical space to collocate  
engagement services.

The previously mentioned virtual gateway to student 
engagement will be paralleled by a new physical 
hub for student engagement on the Ithaca campus, 
reinforced by satellite engaged living-learning 
communities on North and West Campuses. In this new 
hub, key university-wide units—including Engaged 
Learning + Research, the Public Service Center, the 
Office of Academic Diversity Initiatives, Cornell Abroad, 
and others—will be strategically collocated in order to 
welcome students into a rich environment of community-
engaged opportunities. 

This shared space also will facilitate student support 
and referrals and serve as a “front door” for community 
partners. Such a space will offer economies of scale for 
the units involved, all of which will be able to share 
certain functions and resources, such as reception and 
programming spaces, infrastructure and logistical 
coordination, and faculty development and technical 
assistance. The collocated space and shared resources will 
help not only to eliminate costly redundancies, but also 
to foster collaboration and dialogue among engagement 
units while providing a more seamless supportive 
experience for students.

Students at the 2013 Diversity in Scholarship and Engagement Symposium

Fund and recognize student engagement.

Cornell has recently been identified as the eighth 
most economically diverse comprehensive national 
university. Given the economic makeup of our student 
body, a number of Cornellians face financial obstacles to 
participation in public engagement and other related 
initiatives. In a 2014 survey of graduating Cornellians, 
for example, 40% reported that they had to forego non-
paying research or internships due to the need to work or 
to a lack of financial resources. Without intervention, this 
percentage will escalate as our student body increases in 
economic diversity and as the demand for community-
engaged learning rises. 

Engaged Cornell will address real and perceived 
cost barriers to public engagement. Through the new 
Community-Engaged Department Grants Program, for 
example, we will help cover the costs of engagement 
activities, which would otherwise be passed on to 
students as program fees. Through other programs 
incentivizing engagement across the disciplines in core 
courses and stimulating community-engaged research, 
we also will subsidize the costs of off-campus learning. 
Additionally, we will sustain and expand awards for 
student engagement and build upon recognitions such 
as the Robinson-Appel Humanitarian Award given out 
by the Public Service Center and the Service-Learning 
Showcase hosted by Engaged Learning + Research. Lastly, 
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Vice President Susan Murphy ’73, PhD ’94 presenting Karim 
Abouelnaga ’13 with the Robinson-Appel Humanitarian Award

CONTINUED ON PAGE 28

we will support and recognize graduate and professional-
school students, in particular, through Engaged Cornell 
Graduate Fellowships.

To make sure that funding opportunities are equitable 
throughout the university, we will systematically review 
and revise policies for direct funding to students to make 
guidelines simpler, clearer, and more consistent. We also 
will integrate funding information into the previously 
mentioned online system, so that resource information is 
readily accessible to students from every college or school.

Assess learning outcomes that require rigorous 
engagement.

Engaged Cornell will regularly assess learning outcomes 
arising from students’ high-impact engagement with local 
and international communities. Through professional 
development for faculty, departments, and leaders, we will 
discuss and disseminate research evidence showing the 
impacts of community-engaged learning, research, and 
reflection on student learning and achievement. We will 
institutionalize assessment of these learning outcomes, and 
report them to departments and colleges to provide critical 
feedback and to further promote the implementation of 
high-impact practices for students. 

Students participating in the Pre-Orientation Service Trips Program plan a labyrinth at Hospicare in Ithaca.



“When future generations ask what I did to stop the AIDS 
epidemic, I want to have an answer,” says Ed Pettitt ’05. 

Since he graduated from the College of Human Ecology, 
this former Cornell Tradition Scholar has been dedicating 
his passion, ingenuity, and creativity to respond to one of 
the greatest scourges of our time. Currently stationed in 
Botswana, he is serving as a senior project coordinator 
for Baylor College of Medicine International Pediatric 
AIDS Initiative (BIPAI) at Texas Children’s Hospital, while 
completing his master’s in public health from the University 
of Texas School of Public Health. 

“In the past decade, I’ve gone from doing very grassroots 
HIV-testing at Cornell as a volunteer at the Gannett Health 
Center, to doing HIV prevention education for high schools 
in Malawi that was funded by a Cornell Tradition Fellowship, 
to volunteering with the Peace Corps in Botswana and 
later working for Baylor’s program—first by providing 
psychosocial programs to kids who were born with HIV, and 
now working on a very high-tech, cutting-edge scientific 
project that tries to understand the influence of genetics on 
HIV and other diseases.”

A former residence hall advisor, Pettitt emphasizes the 
importance of building ties within and beyond the Cornell 
community through public engagement. He traces his 
earliest formative community-engaged experience to the 
Public Service Center’s pre-orientation program, where, 
as an incoming student, he performed community service 
activities around the city of Ithaca.

“It’s all about creating a sense of community. For freshmen 
trying to transition into a university setting and dealing with 
the new pressures of being a student at Cornell, engagement 
is especially important,” he says. “It was a great experience 
for me because it allowed me to get to know the community 
of Ithaca, where I’d be living, in a more intimate way than if 
I had only come with the intention of staying on the Cornell 
campus. And that set the tone for the rest of my four years 
there.”

Ithaca Youth Bureau

Cornell Big Brothers/Big Sisters

Public Service Center

Gannett Health Center

Cornell Tradition Scholarship

Global Health and Development  
Alumni Network

Cornell Alumni Admissions  
Ambassador Network

Cornell Teen-Adult HIV/AIDS  
Communication Project

Pettitt has stayed very close to Cornell over the years. “Now 
engagement means staying engaged with current students at 
Cornell. I’m happy to be able to provide the mentorship that I 
received when I was there,” he says. 

Pettitt currently volunteers for the Cornell Alumni Admissions 
Ambassador Network, serves on the board of the Global 
Health and Development Network, and mentors students 
participating in the Global Health Minor—a minor that he 
wished existed during his time at Cornell.

“I’m happy to see that Cornell is providing more 
opportunities for students to do overseas practicums, or 
field experiences. These kinds of experiences outside of the 
classroom have impacted me the most, and being engaged 
in different communities has allowed me to pursue this 
career in global health and to continue having this mindset of 
wherever I’ve been planted that’s where I need to grow, and 
where I also need to invest and to give back,” Pettitt says.

“I’ve taken that philosophy with me everywhere I go, and I’ve 
tried to stay engaged and to give back to Cornell,” he adds. 

Ed Pettitt
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B. Engaged Faculty Expertise
Cornell’s faculty is an intellectual and creative 
powerhouse, composed of Nobel Laureates, MacArthur 
Fellows, Pulitzer Prize winners, and recipients of honors 
granted by various prestigious organizations, from the 
National Institutes of Health to the American Academy 
of Arts and Sciences. Among our thought leaders, we 
also find exemplars of public engagement who apply 
their insights and innovations toward understanding and 
addressing urgent social realities. 

In their teaching, mentorship, research, and outreach, 
faculty also serve as links between students and the world 
beyond the classroom. They guide Cornellians toward 
lives of critical reflection and civic action, while building 
partnerships with communities that give profound and 
immediate relevance to academic inquiry. They also 
work to expand upon the level of engagement within 
the university at large through professional development 
and campus organizations like the Public Engagement 
Council, which is charged with supporting Cornell’s 
work toward our strategic goal of “Excellence in Public 
Engagement” (see Appendix G, “Institutional Structures 
Summary: The Public Engagement Council”). 

Strategies to Strengthen Engaged 
Faculty Expertise
Engaged Cornell will increase the supply of 
and demand for the university’s engagement 
opportunities for faculty, while also deepening 
the professional relevance of these experiences. 
Our strategies and tactics will foster growth in 
community-based research and teaching by enabling 
faculty to further pursue key issues and partnerships 
that lead to advancements in their own fields 
of study, while empowering them to galvanize 
learning and discovery for students, colleagues, and 
communities who benefit from their theory and 
practice. Strategies include the following:

• Fund and stimulate the integration of 
engagement in departments and curricula.

• Expand professional development 
opportunities and create cross-disciplinary 
networks for faculty.

• Recognize faculty achievement in engagement.

• Facilitate off-campus, faculty-led engagement 
endeavors.

Richard Kiely PhD ’02, director of Engaged Learning + Research, talking about the work of the center in integrating engagement and academics



Fund and stimulate the integration of 
engagement in departments and curricula.

Designed to effect lasting change within academic 
departments, the Community-Engaged Department 
Grants Program will be crucial for the success of Engaged 
Cornell. This program will provide grant funding 
to faculty for the purpose of developing department-
based curricula and courses that integrate community-
based teaching with research, service, and outreach 
(see Appendices D, “Guide to Community-Engaged 
Courses”).

The Community-Engaged Department Grants Program 
builds on the success of similar models in other 
institutions and represents an important shift in Cornell’s 
support for academic community engagement—from 
a focus on individual faculty to an emphasis on faculty 
groups and departments. By directing substantial funding 
to endeavors that embed community-engaged teaching 
within majors and minors, the grants program will 
bolster the expansion of engaged courses that will directly 
fulfill academic requirements and pedagogical functions. 
By combining community engagement with faculty 
interests and departmental missions, we also will elevate 
the relevance and sustainability of engaged teaching.  

Faculty teams will apply for competitive grants and 
submit proposals for projects that, among other criteria, 
must have an impact on a significant proportion of 

students enrolled in a particular degree program.            
In addition, grant-funded endeavors must support the 
specific knowledge and skills outcomes of the major or 
minor, along with satisfying Engaged Cornell’s learning 
outcomes. The scope of the proposals may vary by 
discipline and by major or minor, and the community-
engaged teaching may take different forms, including 
service-learning, community-based academic internships, 
community-engaged mentored research, among others. 
Preference will be given to projects that create or leverage 
supplementary courses in order to help students prepare 
for and then interpret their community-engaged learning.

Targeting specific stages of departmental engagement, 
the Community-Engaged Department Grants Program 
also will offer different kinds of grants: planning, 
development, and sustaining grants. Planning grants 
will provide short-term support to departments as they 
determine and establish opportunities for faculty to 
collaborate. Larger two-year development grants will 
support curriculum development, implementation, and 
assessment, and will require faculty teams to participate 
with other departmental teams in cohort programs, which 
are offered by Engaged Learning + Research. Sustaining 
grants will support endeavors that successfully implement 
best practices for partnerships and demonstrate 
achievement of student learning outcomes. All grants will 
require the support and endorsement of the department 
chair and dean. 

The Purpose of the Community-Engaged Department Grants Program

Our intent is to enable every student at Cornell, including undergraduate, professional, and graduate students, to experience 
learning that incorporates community engagement through the integration of curricular learning with perspectives and knowledge 
of community members.

In addition to learning outcomes specific to a major, minor, or department, Community-Engaged Department Grants must be 
designed to achieve the following broad student learning outcomes: civic engagement, intercultural competence, integrative 
learning, critical reflection, and ethical practice.

Successful applications or models may include the following examples:

• Community engagement that combines classroom teaching (before and/or during and/or after the service) with community 
partner-based service projects related to academic learning goals

• Team-based project learning in collaboration with community partners to address current issues jointly identified by faculty 
and community members

• Mentored creative or artistic projects in collaboration with community members, which address or express community 
interests while enhancing creative scholarship

• Mentored internship program for students, in relevant community-based organizations, governmental organizations, or 
industries serving communities and enriching student learning and development

–Excerpted from Appendix A, “Community-Engaged Department Grants Request for Proposal Form”
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To summarize, the grants program will challenge 
faculty to innovate as it situates community-engaged 
teaching within majors and minors. It will incorporate 
rigorous assessment of student learning outcomes and 
community outcomes into program design. It will offer 
incentives for departments to collaborate with Cornell 
Cooperative Extension and the Public Service Center 
and require faculty development through Engaged 
Learning + Research. Lastly, it will develop faculty teams 
in departments and build a deeply ingrained culture of 
engagement within them.

Similar in its focus on departments, the creation of the 
“Engagement across the Disciplines” program will fuse 
community-engaged activities with first- or second-year 
interdisciplinary courses, as well as in capstone courses at 
the 4000 level. This high-impact merging of coursework 
with community engagement is supported by a strong 
research base and builds upon the success of other 
endeavors at Cornell. 

To further integrate engagement with faculty scholarship, 
the grants program will fund faculty research on 
engagement itself, critically analyzing methods, 
strategies and techniques, beginning with rigorous 
assessment of impacts on student learning outcomes and 
continuing through the examination of the process of 
institutionalization and culture change. 

Expand professional development 
opportunities and create cross-disciplinary 
networks for faculty.

Engaged Cornell will offer new, expansive, and 
innovative opportunities for professional development 
in public engagement, which draw upon expertise from 
Engaged Learning + Research, the Center for Teaching 
Excellence, the Public Service Center, Cornell Cooperative 
Extension, engaged scholars throughout the university, 
and visiting pioneers from around the world. The focus of 
this professional development will be to enhance skills in 
the application of engaged pedagogies; research methods; 
partnership communications and principles of partnership 
practice; the assessment of student learning through 
engaged experiences; and strategies for developing 
publications and lines of research from these activities. 

The Community-Engaged Department Grants Program 
will foster faculty peers who will benefit from Engaged 
Cornell’s support while having the opportunity to 
share ideas and solutions with each other around 
teaching, research, and partnership-building. Beyond 
the Community-Engaged Department Grants Program, 
Engaged Cornell will explore other ways to also bring 
together individuals with similar disciplinary approaches 
and interests, enlivened by occasional cross-disciplinary 
discussions. We will support these networks in producing 
concrete collaborations for different projects, such as 
Cornell’s new initiative on Massive Open Online Courses 
(MOOCs), among others. 

The Department at the Heart of Cultural Change

The future of service-learning will depend to a large extent 
on its ability to access and to win over the power at the 
heart of contemporary higher education:  the academic 
department … Will individual faculty seeping up from below 
and administrative encouragement trickling down from 
above finally reach each other at the level of departmental 
culture …?

–Zlotkowski, Edward and John Saltmarsh. 2006. “The Engaged 
Department in the Context of Academic Change.” In Engaging 
Departments: Moving Faculty Culture from Private to Public, 
Individual to Collective Focus for the Common Good, edited by 
Kevin Kecskes, 278-289. Boston: Anker Publishing Company, Inc.

Last September, we co-facilitated a retreat for twenty-
five faculty and staff from across Cornell University, an 
important step toward forming a core group to help 
implement the vision of Engaged Cornell … The retreat was, 
without question, one of the most positive and powerful 
experiences we’ve had in higher education. Everyone 
knows that Cornell has more than enough intellectual 
horsepower to pursue the vision of engaged teaching, 
research, and practice. We can attest to the fact that it also 
has a rare degree of “relational trust” among faculty, the 
factor that more and more research points to as a key to 
mission success.

 —Marcy Jackson (co-founder and Senior Fellow of the Center for 
Courage and Renewal) and Parker J. Palmer (founder and Senior 
Partner of the Center for Courage and Renewal, and author of The 
Courage to Teach and Healing the Heart of Democracy)
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Recognize faculty achievement in engagement.

Engaged Cornell will honor achievement by supporting 
existing and new awards, thereby further stimulating 
faculty in community-engaged teaching, research, 
mentorship, and outreach. Existing examples of these 
recognitions include the Public Service Center’s Kaplan 
Family Distinguished Service Award and the Engaged 
Learning + Research center’s Service-Learning Showcase. 
In addition, the Public Engagement Council is poised 
to launch a new mid-career achievement award in public 
engagement to promote faculty achievement—an honor 
that will be on par with the Weiss Presidential Fellowship 
for Excellence in Teaching that is presented by the Cornell 
University Board of Trustees.

Facilitate off-campus, faculty-led engagement 
endeavors.

Nationally and internationally, the often-complex 
logistics and policies behind off-campus teaching and 

learning—including risk management, community-
based placements, and travel—can pose challenges for 
the engagement efforts of our faculty. To address this 
issue, we will leverage existing off-campus resources 
and connections. First, we will consolidate and promote 
information about Cornell’s abundant resource for off-
campus endeavors through various communications 
avenues, including the to-be-created Engaged Cornell 
website and virtual gateway. Second, dedicated staff will 
help to coordinate logistical arrangements.

Concurrently, we will review and revise policies 
in support of community engagement (e.g. risk 
management, transport, funding, accreditation) to 
make them simpler, clearer, and more consistent across 
the university. To support training and to facilitate 
implementation of these streamlined policies, we will 
make strategic use of staff within Engaged Learning + 
Research.
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When Angela Gonzales, 
associate professor of 
development sociology 
and a 2014 recipient 
of the Kaplan Family 
Distinguished Faculty 
Fellowship in Service-
Learning, was tasked 
with teaching her 
department’s new senior 
capstone course in the 
spring of 2014, she had 
two primary learning 
outcomes in mind: a 
culminating experience 
where students could 

apply the knowledge, theories, and methods they’d learned 
as development sociology majors, and real-world service to a 
community in need.

The course Gonzales developed connects her fifteen students 
with nonprofit organizations on the Hopi Reservation in 
northeastern Arizona, to work collaboratively on projects that 
address community needs. Hopi community partners have kept 
in contact via WebEx and e-mail, and several came to campus 
March 24-27 to meet the students face to face.

“Conditions students might find in underdeveloped countries can 
be found on many Indian reservations in the U.S.,” said Gonzales, 
a member of the Hopi Tribe. “I wanted to find a way to support 
community organizations in looking into problems or issues that 
limited resources and manpower prevent them from addressing.”

As the only federally recognized Native American tribe in Arizona 
without a casino, the Hopi maintain strong cultural traditions and 
practices, including sumi’nangwa, a Hopi value of emphasizing 
collaboration and community service.

Joyce Hamilton, manager of the Hopi Special Diabetes Program, 
wanted help revising the tribe’s school wellness policies to make 
them more effective and reflective of Hopi needs.

“Having Cornell University tied to the work we’re doing will help 
us really delve into this, but it’ll also definitely strengthen our voice 
with the Hopi students,” Hamilton said.

Some of Gonzales’s students are working with the Hopi Education 
Endowment Fund (HEEF), which has provided more than $8 
million to Hopi students for higher education scholarships since 
2000. The Cornell students are developing an assessment plan 
to solicit input on educational priorities from the 7,000 tribal 
members living on the 1.5 million-acre reservation.

“This has been a great learning experience for both the students 
and ourselves,” said HEEF staff member Sam Tenakhongva. 
“They are providing perspectives on our work that we often do 
not consider, which will definitely help to support the work of the 
HEEF.”

Other students are working with the Natwani Coalition, an 
organization dedicated to improving the Hopi food system and 
community health. The coalition works on multiple projects to 
promote local farming, including overseeing an Heirloom Seed 
Initiative to preserve traditional corn varieties.

“The partnership with Cornell students has helped me, as a one-
person staff, to gather and organize information to strengthen our 
community-based programs,” said program manager Samantha 
Honani Antone. The Cornell students are helping Antone develop 
strategies to strengthen outreach and discussion with the Hopi 
community, such as a website, radio shows, and community 
workshops.

Working directly with community organizations has provided 
Cornell students with real-world experience in applying the 
methods of development sociology. It also has helped them learn 
to be resourceful in resolving challenges. During an early WebEx 
meeting between students in Ithaca and a community partner in 
Arizona, for instance, the groups ran into a problem: The Hopi 
partner could see the Cornell students but couldn’t hear their 
questions.

“I was worried about the technology; if something goes wrong, 
what are we going to do?” Gonzales asked. “But one of the 
students just jumped in and used the chat feature to type student 
comments, and we were back on track. It was one of those 
wonderful moments when you appreciate students’ initiative and 
problem-solving ability.”

Kaplan Family Distinguished  
Faculty Fellowship in  

Service-Learning

College of Agriculture and  
Life Sciences

Development Sociology  
Capstone Course

Wellness Promotion  
Service-Learning Project

Cornell Academic  
Technology Center

Engaged Learning + Research

Public Service Center

As a community-based researcher, 
Gonzales works with tribal programs 
to develop culturally sensitive 
interventions and collaborates with 
tribal leaders to implement health 
care policies to improve the health 
and wellness of all tribal members. 
She says, “Engaged research ties 
together the land-grant mission of 
Cornell and the College of Agriculture 
and Life Sciences, and it’s very 
exciting to see its impact on Hopi 
people.”

Engaged Faculty Profile •

•

•

•

•

•

•

—Adapted from the Cornell Chronicle

Angela Gonzales 
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American Capitalism: A History, taught by Louis Hyman and Edward Baptist, is a Cornell MOOC featured on iTunes.
Jacqueline Novogratz, founder and CEO of the Acumen Fund and author of The Blue Sweater: Bridging the Gap Between Rich and Poor in an 
Interconnected World, delivers the 2010 Iscol Family Program for Leadership Development in Public Service Lecture.

Human Development faculty Anthony Burrow and Jane Mendle focus their research on youth development.



1O5FIVE-YEAR MILESTONES
AND KEY PERFORMANCE INDICATORS FOR  
STUDENT AND FACULTY ENGAGEMENT: 
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• Adopt new university-wide engaged learning outcomes. 

     •  By 2020, we anticipate that 71% of undergraduates will meet these     
   learning outcomes.

• Clarify, simplify, and disseminate public engagement policies.

• Build and launch information system and virtual gateway for engagement.

• Create and deliver the Community-Engaged Department Grants Program. 

 •  By 2020, we anticipate that 170 community-engaged courses will be     
   offered, with 2,900 students participating.

• Establish, promote, and confer a family of faculty and student awards in public  
engagement.

• Develop university-wide student leadership development program. 

 • By 2020, at least 240 students per year will enter the Leadership for the        
 Greater Good program. A cumulative total of 211 students will have  
 completed the program.

• Institutionalize assessment of university-wide learning outcomes with the  
support of the Office of Institutional Research and Planning. 

• Create and implement “Engagement across the Disciplines” and the  
engagement capstone programs. 

 •  By 2020, we anticipate that 38 departments, or 49% of departments across    
   Cornell’s campus, will offer a series of community-engaged learning courses.

• Open physical hub for student engagement on campus in 2015–16, with an  
expected expansion in 2017–18.



Celebrate Urban Birds! in Central Park, a collaboration among Central Park Conservancy, Cornell Cooperative Extension in NYC, and the  
Cornell Lab of Ornithology

IMPACTFUL
PARTNERSHIPS>
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“Our faculty and students rely on partners to 
enlarge and apply their knowledge, while 
our partners benefit from our ingenuity and 
creativity.”

ornell’s partnerships with communities, public 
and private organizations, and individuals 
directly determine the university’s relevance 
and reach. Historically, Cornell’s four contract 

colleges have pioneered these external relationships 
across New York State, most especially through Cornell 
Cooperative Extension—which is a partnership in itself, 
bringing together federal, state, and local governments, 
the national land-grant system, and the Cornell 
community.

As local and global issues become increasingly 
intertwined, and as society continues to be transformed 
by new technologies and emergent realities, Cornell’s 
partnerships keeps growing from its Extension origins to 
animate all areas of the university and to drive the work of 
faculty, students, and staff impacting localities across the 
nation and overseas. 

From the Cornell Lab of Ornithology’s citizen scientists, 
to the network of corporate sponsors of Entrepreneurship 
at Cornell, to the university’s non-profit partners—such as 
the global humanitarian organization CARE and national 
foundations like the Posse Foundation and the Einhorn 
Family Charitable Trust—Cornell’s vital alliances and 
collaborations continue to thrive. 

Research reveals that high-quality partnerships create 
high-quality learning and pedagogy, especially when 
faculty are well supported and students are deeply 
involved. Our faculty and students rely on partners to 
enlarge and apply their knowledge, while our partners 
benefit from our ingenuity and creativity. Similarly, 
diverse communities that benefit from our teaching, 
research, and outreach also impart invaluable knowledge 
to us.   

C

STRATEGIC AREA #2

IMPACTFUL PARTNERSHIPS

Cornell’s Network of Centers

Cornell has more than a hundred interdisciplinary research 
organizations, with multiple partnerships inside and 
outside the university. These organizations promote a 
range of rigorous cross-college engagement endeavors—
from those involving specific themes (such as the David 
R. Atkinson Center for Sustainability) to those involving
public engagement writ large (such as Engaged Learning +
Research). Cornell is also home to two national research
centers as well as cutting-edge facilities unparalleled in the
region, such as the powerful magnetic resonance imaging
scanner housed in Martha Van Rensselaer Hall. Combined
with our outstanding faculty and students, all of these
resources will help us build upon and establish impactful
partnerships for generations to come.
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Engaged Cornell will support the many programs 
and endeavors that make these mutually enriching 
partnerships happen and that foster networks with 
individuals and organizations from as close as Ithaca and 
Tompkins County to as far away as South Africa and 
other regions around the world. Through the insights, 
discoveries, and talents of our community of scholars, we 
will inform and empower our partners in the shared work 
of bettering society. 

Strengthen existing engagement resources and 
leverage them to create new partnerships. 

Engaged Cornell will elevate its partnerships by 
strengthening and leveraging existing public engagement 
resources—including the Public Service Center, Engaged 
Learning + Research, and Cornell Cooperative Extension, 
and numerous programs across colleges and units. 
Aligned with this aim, we will target strategic areas of 
growth in rural and urban communities, particularly in 
New York State. For example, in New York City—with 
its proximity to the Ithaca campus and its abundance 
of Extension partners—we will hire and assign a staff 
person to cultivate relationships and collaborations among 
Cornell’s teaching faculty, city-based Extension leaders, 
and other prospective partners. In addition, we will 
facilitate learning tours for teams of faculty who would 
like to explore collaboration opportunities in the city, 
as they develop proposals for the Community-Engaged 
Department Grants Program.

To attract new partners, we will also promote the 
university’s formidable and expansive centers, institutes, 
and facilities for innovative translational research, which 
have significant public impact. 

Charles Guard (right) and Daryl Nydam (center), associate professors of population medicine and diagnostic sciences, at Sunnyside Farms

CONTINUED ON PAGE 42

Strategies to Bolster Impactful 
Partnerships
Engaged Cornell will expand partnerships in 
number, quality, and diversity, thereby supporting 
community engagement that embodies reciprocity, 
ethical action, and respect for multiple perspectives 
and forms of knowledge. Strategies will include the 
following:

• Strengthen existing engagement resources and
leverage them to create new partnerships.

• Formulate and promote effective principles,
best practices, and strategies for partnerships.

• Recognize and celebrate our partnerships.

• Conduct continuous research and assessment
of our processes and impacts.



The Solar House in Washington, D.C., made by Cornell University Sustainable Design, an interdisciplinary student organization with wide-ranging 
external partnerships, describing itself as “dedicated to promoting education through action, empowerment, and innovation”

Cornell Cooperative Extension: Extending the Land-Grant Mission

The land-grant mission has three parts: access to education for the industrial classes, education in agriculture and 
mechanic arts, and military science. The United States Congress passed legislation in 1862, which provided for the sale 
of government-owned land to universities with a charge of broad-based education and public benefit. Extension systems 
were established to “extend” the resources of those universities to a wide range of citizens.

As New York’s land-grant institution, Cornell has the privilege and responsibility of addressing state and national needs 
through teaching, research, and extension. Cornell Cooperative Extension connects the research-based knowledge of 
Cornell to individuals, families, businesses, and communities. Some 170 Cornell-employed faculty and academic staff 
work collaboratively with 500 locally employed professional extension educators, aiming to enhance economic well-being 
and quality of life all over the state. Within this broad-based educational system, Cornell Cooperative Extension creates 
ongoing, real-time linkages between the research and resources of Cornell.

The goal of Engaged Cornell is to include students among the university resources that are extended to communities. An 
early pioneer of Cornell Cooperative Extension described it as “a door swinging both ways,” allowing Cornell’s outreach 
and inspiration to enter communities and, just as importantly, allowing the rich experiences and wisdom of New York’s 
communities to enter Cornell. Community-Engaged Department Grants will enable faculty members from across Cornell’s 
campus to partner with Cornell Cooperative Extension in the boroughs and counties of New York, with support from a full-
time staff person in New York City and another in Ithaca, who will facilitate relationships and logistics. By these means, we 
will ensure that many more Cornell students walk through this “door that swings both ways.” 
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After being led into the sprawling, 1,100-piece “visible 
storage gallery” of the Herbert F. Johnson Museum of Art, 
tour guide Lesley Alegria ’14 asked a group of elementary 
students how many objects they thought were featured in 
the exhibit.

“Thirty?”

Kids from Ithaca’s Southside Community Center were 
paired up with Cornell freshmen from the Townhouse 
Community to explore masks at the museum and make 
their own using paint, ribbon, glitter, pipe cleaners and 
more. Chaperone Crystal Simon, the youth program 
coordinator at the center, said, “The kids have been 
talking about this all week. They’re so excited!”

After bonding with their buddies over silly drawings, the 
students took turns typing object numbers into gallery 
iPads that gave detailed information on the various 
pieces. They then read descriptions aloud and discussed 
masks they saw.

Inspired by an interactive exhibit titled What Is Missing? 
that focused on endangered animals, Kenneth, a third-
grader at Northeast Elementary, decided to make a mask 
composed of animal features, including rabbit teeth and 
a lion’s mane. Another student, second-grader Nyrece, 
gave her mask a glitter nose ring while Antonio, a third-
grader at South Hill Elementary, decided to make an 
“angry” mask. Asked by Alegria what types of masks 
they’d seen so far, Antonio answered, “Ones that scare 
people and ones that celebrate people.”

Bryan Duff, lecturer in education, organized the program 
as part of his service as a North Campus Faculty 
Fellow. Fellows work with Faculty in Residence and 
other residential life staff to design programs to build 
community and help students experience the fun side of 
intellectual interests.

Freshman Amiri Banks said he thoroughly enjoyed his 
first time at the museum with his new buddy, Rausheen: 
“It was a really refreshing change of pace from college 
life.”

Herbert F. Johnson Museum of Art’s Programs

Examples of Impactful Partnerships

Herbert F. Johnson Museum of Art

Ithaca’s Southside Community Center

North Campus Faculty in Residence

Cornell Townhouse Community

K-12 Education

•
•
•
•
•

—Adapted from the Cornell Chronicle
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Imagine a bird walk in Costa Rica, one of the world’s 
premier birding destinations and home to nearly a thousand 
bird species. Overgrown fields and woodland edges teem 
with tanagers, screech with parakeets, and buzz with 
hummingbirds. Perhaps a Chestnut-sided Warbler or Wood 
Thrush hides among the leaves of this tropical landscape, far 
from its summer home in the United States and Canada.

Now imagine taking the trip as an elementary-school 
student, seeing and hearing that tumult of species in a single 
morning. Though it’s little more than a dream for kids in the 
United States, for Costa Rican children it’s an incredible 
opportunity that knocks each day.

And it’s the focus of a new branch of the Cornell Lab of 
Ornithology’s BirdSleuth program. We’ve adapted our 
popular curriculum for classrooms in Central America, 
translating the materials into Spanish and developing 
resources that meet the needs of small, rural classrooms. In 
2008–09, we put it into practice at a handful of schools in 
Costa Rica.

Tropical Central America is a perfect location to introduce 
kids to birds, science, and conservation. It’s home to colorful 
species, living lessons of evolution, and—in the annual visits 
of migrant birds—potent reminders of the connectedness of 
distant countries.

After six weeks of test-driving BirdSleuth–Costa Rica, the 
feedback was clear. Teachers loved the opportunity to 
share the science of their surroundings using resources 
that had been written specifically for them. Children loved 
the opportunity to pursue lessons outside, with examples 
chosen especially to match what they saw. And, just like with 
BirdSleuth in the United States, participants sent their data 
back to scientists through citizen-science efforts such as 
eBird.

The BirdSleuth team is now seeking funding to expand the 
curriculum to more schools in Costa Rica and in Mexico 
as well. It’s a brilliant opportunity to introduce science and 
conservation to young minds. And its potential extends 
beyond national borders to reach right back to the United 
States. Using the migrant birds our countries share, 
BirdSleuth offers a way to link classrooms, promote a 
continental vision, and maybe even make some new friends.

At the Cornell Lab, we find wonder in feathers; joy in song; 
fascination in behavior. Birds are the most direct, most 
compelling route we know of toward understanding the 
environment and its secrets. We believe the finest naturalists, 
the most perceptive scientists, the strongest conservationists 
of the future are already among us, in the elementary, middle, 
and high schools of the United States and the world.

Cornell Lab of Ornithology’s 
BirdSleuth Program

Lab of Ornithology

K-12 Education

International Travel

Citizen Science

Graduate Student Research

Undergraduate Student Ambassadors

•
•
•
•
•
•

Examples of Impactful Partnerships

—Adapted from the Cornell Lab of Ornithology’s website
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Recognize and celebrate our partnerships.

In the same spirit of honoring our engaged faculty and 
students, Engaged Cornell will celebrate partners who 
have advanced Cornell’s engagement mission. Toward 
this aim, we will implement awards and other forms of 
recognition, which we will also publicize in our various 
communications venues. 

We will expand upon successful existing awards, 
including recognitions for regional partners (such as the 
Partners in Sustainability Award) and for community 
leaders (such as the Cornell Public Service Center’s 
Civic Leadership Program), as well as honors given to 
outstanding alumni and non-alumni partners who shape 
the university with their service and philanthropy while 
also transforming their communities and professions. 
These awards include the Foremost Benefactor Award, the 
Frank H. T. Rhodes Exemplary Service Award, and the 
Robert S. Hatfield Fellowship in Economic Education. 

Conduct continuous research and assessment 
of our processes and impacts. 

Engaged Cornell will develop a systematic measurement 
strategy for Cornell’s public impact that combines 
evidence about partnerships, activities, student learning, 
research discoveries, and other public goods. We will 
make this information available on the Engaged Cornell 

Finally, Engaged Cornell will expand Cornell 
Cooperative Extension partnerships as we increase other 
forms of partnerships throughout the university. In doing 
so, we will establish a new concept for Extension that goes 
beyond the contract colleges and that permeates different 
fields of study and all areas of Cornell.

Formulate and promote effective principles, 
best practices, and strategies for partnerships.  

Working closely with faculty and staff, external 
consultants, and the Public Engagement Council that 
is composed of representatives from Cornell’s colleges 
and units, we will develop best practices, principles, 
and strategies for sustainable and mutually rewarding 
partnerships. We will communicate these widely through 
different avenues, including professional development 
activities, mentoring programs for staff and faculty, 
digital and print media, and immersive cross-training 
activities for Cornell and our community partners.

In line with these immersive cross-training activities, we 
will launch regular Cornell Partnership Convenings, 
where we will invite partners engaged in similar themes 
or issues for joint learning and planning meetings with 
faculty and students across various disciplines. Through 
these gatherings, we will not only increase coordination 
and strategic planning, but also build greater 
understanding and camaraderie.

Principles of Good Campus-Community Partnerships

• Partners have agreed upon the mission, goals, roles, norms, processes, and measurable outcomes for the partnership.

• The relationship between partners is characterized by reciprocity, mutual trust, respect, inclusion, genuineness, collaboration,
and commitment.

• The partnership builds upon identified strengths and assets, but also addresses areas that need improvement.

• The partnership balances power among partners and enables resources among partners to be shared.

• There is open, transparent, and accessible communication between partners, with a shared priority for flexibility, empathy,
attentiveness to each other’s needs, and a common and clear language.

• Partners endeavor to build capacity and share the credit for accomplishments.

• Partnerships take time to develop and evolve over time.

–Adapted from:

Jacoby, Barbara and associates. 2003. Building Partnerships for Service-Learning. San Francisco, CA: Jossey-Bass.

Strand, Kerry. 2003. Community-Based Research and Higher Education: Principles and Practices. San Francisco: Jossey-Bass.
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website, and we will disseminate the process of data 
collection and our subsequent findings through academic 
publications and other external channels in order to 
advance and share best practices and successful models. 
Equally important, we will institutionalize our system of 
measurement in the Office of Institutional Research and 
Planning, which serves as the information clearinghouse 
for the university and provides information and analysis 
about Cornell in support of institutional planning, 
decision-making, and reporting.

We will also create new mechanisms to deepen learning 
from and about partnerships. These include developing 
a mechanism for collecting data that describes Engaged 
Cornell partnerships and activities, and that uses factors 
articulated in existing national tools such as Carnegie’s 
Community Engagement Classification. This mechanism 
will yield a comprehensive portrait of the university’s 
diverse interactions with external communities, and it 
also will provide the basis for measuring impacts and 
outcomes. 

Using our collected data, we will then identify 
opportunities for collaboration and for linking related 
activities within and across disciplines in order to enhance 
efficiency and effectiveness in student learning, faculty 
productivity, and community impact.  

David Atkinson (center) with faculty directors from the David R. Atkinson Center for a Sustainable Future

Carnegie Classification Recognizes Cornell’s Commitment 
to Partnerships

Recoginzed as an “institution of community engagement” 
by the Carnegie Foundation for the Advancement of 
Teaching, Cornell builds many vital partnerships. “The 
classification demonstrates the strength and range 
of Cornell’s relationships, with groups from nonprofit 
organizations to local governments,” says Susan Murphy, 
vice president for student and academic services. “Benefits 
exist both for the university, as well as for communities. 
Our students can apply lessons learned in the classroom 
and come to understand the real issues that often underlie 
theories and principles. Our faculty members gain robust 
research sites for their work. And communities have the 
opportunity to educate us about what is needed for them 
to thrive.”
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1O5FIVE-YEAR MILESTONES
AND KEY PERFORMANCE INDICATORS FOR  
IMPACTFUL PARTNERSHIPS:
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• Launch Cornell Partnership Convenings program. 

 •  By 2020, we anticipate offering nine partnership convenings per year.

• Design, integrate, and distribute principles of good practice for  
Engaged Cornell partnerships.

 •  By 2020, we anticipate we will have influenced at least 270 partnerships.

• Hire community engagement liaison with Cooperative Extension in  
New York City.

• Implement cross-training program with partners.

• Implement systematic monitoring and disseminating of public impacts  
through partnerships.

• Establish new partnership for Extension that includes all of Cornell’s colleges  
and units. 



TRANSFORMATIVE 
LEADERSHIP AND 
INFLUENCE>
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STRATEGIC AREA #3

TRANSFORMATIVE LEADERSHIP AND INFLUENCE IN 
HIGHER EDUCATION

“For the next ten years, Engaged Cornell’s main 
goal is to reach a new normal for a research 
university, in which public engagement is 
deeply ingrained, fully institutionalized, and 
widely shared.”

Engaged Cornell’s goal of transformative influence 
on higher education begins from within. As 
Cornell radically transforms public engagement 
for its students and faculty and its partner groups 

and communities, we must transform our organizational 
and leadership structures of engagement. Most especially, 
Cornell must bring its engagement efforts under 
one directorship, thereby facilitating the oversight, 
coordination, assessment, support, and development of the 
whole of Cornell’s community-engagement efforts. 

Such an endeavor needs to be undertaken carefully, 
establishing a balance between central governance and 
a necessary degree of autonomy of pre-existing entities 
such as the Public Service Center, Cornell Cooperative 
Extension, Engaged Learning + Research, and the many 
engagement and outreach programs within colleges 
and units. Through this networked structure, Engaged 
Cornell will establish and implement a shared vision 
while allowing for a variety of manifestations of public 
engagement.

The question of leadership and accountability elevates 
public engagement as a critical priority. In this light, 
Engaged Cornell will strengthen engagement among 
deans, directors, chairs, and other leaders—empowering 
them to serve as legislators, practitioners, and 
ambassadors of public engagement.

Public Engagement as a Strategy

The connection of the Engaged Cornell initiative to the 
university’s key strategic priorities is widely seen as a smart 
strategy to secure the success and long-term sustainability 
of the initiative. The team has done an excellent job 
of shifting the initial casting of public engagement as a 
separate strategic goal and initiative (i.e., as presented in 
the Cornell Strategic Plan) to a strategy that intersects with 
and serves other strategic priorities. This reframing is key 
in helping faculty, students, and administrative leaders see 
how the public engagement agenda connects to their work 
and why the academic side of Cornell should participate.

—Engaged Cornell External Review Team, 2013
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Instate new leadership and administrative  
infrastructure.

A new leadership and administrative infrastructure will 
increase Engaged Cornell’s effectiveness, authority, and 
accountability. The time is right: In 2010, Cornell was 
recognized as an “institution of community engagement” 
by the Carnegie Foundation for the Advancement in 
Teaching, and the university launched Engaged Learning 
+ Research, with Richard Kiely PhD ’02 as its director. 
In the same year, Rebecca Stoltzfus MS ’88, PhD ’92 was 
appointed as the provost’s fellow for public engagement 
to help stimulate and coordinate engagement across the 
university by working closely with Engaged Learning + 
Research, the Public Service Center, Cornell Cooperative 
Extension, and faculty and students. Most recently, in 
2013, the Public Engagement Council was established 
to create a university-wide advisory body for Engaged 
Cornell. This council is co-chaired by Vice Provost 
Judith Appleton and Provost’s Fellow Rebecca Stoltzfus, 
and includes a faculty representative from each college 
nominated by the dean, along with the directors of the 
Public Service Center, Engaged Learning + Research, and 
Cornell Cooperative Extension.  

Visionary Leadership in Engagement
Public engagement shaped Cornell University’s founding, 
and it continues to drive our evolution. From Ezra Cornell 
and A. D. White to David J. Skorton, the university’s 
leaders have supported and strengthened public engagement 
as central to our mission and integral to the distinct 
character of Cornell. 

Our ongoing practice and mission of engagement with the 
public—longer and larger than any individual—will be a 
hallmark of Cornell University for generations to come. 

We look ahead to Cornell’s continued leadership in public 
engagement as we honor our land-grant origins while 
discovering greater possibilities for making a difference in 
New York State, the nation, and the world.

—W. Kent Fuchs, provost, Cornell University

Strategies to Amplify Engaged 
Cornell’s Leadership and 
Transformative Influence
For the next ten years, Engaged Cornell’s main goal 
is to reach a new normal for a research university, 
in which public engagement is deeply ingrained, 
fully institutionalized, and widely shared. During 
this process, Cornell will serve higher education as 
both a model and a proving ground, engaging and 
empowering diverse students, academics, and partners 
who share a common future, the quality of which 
depends upon our collective capacities for civic-
mindedness and problem-solving. Strategies include 
those that will:

• Instate new leadership and administrative 
infrastructure.

• Develop and institutionalize internal and 
external communications.

• Produce theory and evidence around Engaged 
Cornell.

• Integrate documentation, research, and 
assessment into our engagement endeavors.

• Lead dialogues and conventions around the 
Engaged Cornell model.
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To advance these recent structural developments, we will 
formally place Engaged Cornell under the leadership of 
Vice Provost Appleton, to whom the Public Engagement 
Council and the provost’s fellow for public engagement 
already report. As such, she will hold the added title 
and role of director of engagement. A compelling 
justification for placing Engaged Cornell under Vice 
Provost Appleton’s purview is the wide scope of her office 
in public engagement, which includes coordinating 
Cornell’s four contract colleges in their dealings with the 
State University of New York and the state government; 
overseeing the Cornell Prison Education Program; and 
supporting our land-grant mission across all colleges.

In addition to this directorship, Engaged Cornell will 
create the following new key positions (see Appendix F, 
“Engaged Cornell Core Staffing Expectations”):

Cornell Cooperative Extension
• Student-programming staff member
• Community-engagement liaison
Engaged Cornell 
• Executive director (reporting directly                        

to the director of engagement)
• Brand manager
• Communications specialist
• Administrative assistant
• Engagement grants manager
Engaged Learning + Research
• Two associate directors for faculty development
• Student-programming staff member
Public Service Center
• Student-programming staff
Institutional Research and Planning
• Researcher on partnerships and engaged  

student outcomes
Leadership for the Greater Good Program
• Director

As Engaged Cornell develops its central leadership, 
we also aim to strengthen engaged leadership across 
colleges and units through the previously mentioned 
Community-Engaged Departments Grants Program, 
which will support the professional and leadership 
development of faculty fellows. In addition, the Public 
Engagement Council—with dean- or director-appointed 
members from every college and unit—will continue 
to serve as a liaison between Vice Provost Appleton and 
university administrators.

Develop and institutionalize internal and  
external communications.

Including media channels such as the to-be-created virtual 
gateway and website, Engaged Cornell will promote 
excellence in engagement across and beyond Cornell 
through a variety of university-wide communications 
efforts—from student and faculty recruitment messaging 
to inspiring feature stories. As a related tactic, we will 
commission faculty, students, and partners to publish 
their engagement experiences and insights in major 
higher education journals or newsletters and major public 
media outlets.

With leadership from Cornell University Communications, 
we will develop an Engaged Cornell “brand,” which we 
will promote and integrate internally throughout colleges 
and units and externally through partner organizations and 
peer institutions. Working with the Division of Alumni 
Affairs and Development (AAD), we will produce a series 
of feature stories to highlight the public service careers 
or volunteer endeavors of Cornell alumni. In partnership 
with campus colleagues in AAD, we also will use Engaged 
Cornell to bring attention to a broad set of college and 
unit funding needs associated with community-engaged 
learning and public service.

Produce theory and evidence around  
Engaged Cornell.

Through rigorous data collection, specific research, and 
carefully documented evidence of impacts on students, 
faculty, partners, and the university, we will transform 
Cornell and the national higher education sector. We will 
develop an explicit internal research agenda to assess the 
role of community engagement on the development of 
Cornell student and alumni outcomes, including career 
trajectories, participation in public service, and continued 
engagement with Cornell. An important focus of this 
research will be the mechanisms linking community 
engagement to critical student issues at Cornell and 
higher education broadly, such as racial conflict, sexual 
violence, substance abuse, and mental health. 

In addition, enabling Engaged Cornell to meet national 
standards of best practice, Cornell will continue to confer 
with an expanded network of external experts. We will 
formalize this group into an advisory council that will 
report to the director of engagement. 
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Integrate documentation, research, and  
assessment into our engagement endeavors.

We will document and analyze Cornell’s transformation 
throughout the different phases of Engaged Cornell. This 
will require integrating systematic assessments into all 
of community-engaged learning initiatives. We will also 
fund a faculty and professional research team to monitor 
and analyze assessment data so as to improve outcomes 
for Cornell and shape research on teaching protocols and 
models.

To further integrate research on the structures, methods, 
and outcomes of public engagement at Cornell, we will 
also create five “Scholar of Community-Engaged Learning 
and Teaching” awards to provide funding over three 
years for the development and dissemination of scholarly 
projects examining the impact of a community-engaged 
partnership on students, faculty, communities, and 
Cornell.

Lead dialogues and conventions around the  
Engaged Cornell model.

Administrative leaders, faculty, and staff representing 
Engaged Cornell will present their research on 
engagement and showcase their own engagement work 
at leading national conferences every year, including 
those held by the Association of American Colleges 
and Universities. In addition, we will convene and 
lead conversations on community-engaged scholarship 
amongst peer institutions in three spheres: the Southern 
Tier Network, members of New York Campus Compact, 
and the Ivy-Plus circle, which includes the Ivy League 
institutions plus Stanford and MIT. 

Rebecca Stoltzfus, professor of nutritional science and provost’s fellow for public engagement, in conversation with students
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PAST AND CURRENT EXTERNAL ADVISORS 
FOR ENGAGED CORNELL

• Balu Balassubramaniam, Frank H.T. Rhodes Class of ’56 Professor 
at Cornell University and founder of Swami Vivekananda Youth 
Movement 

• Robert Bringle, professor emeritus at Indiana University-Purdue 
University Indianapolis Center for Service and Learning

• Nadinne Cruz, speaker, author, and independent consultant

• Tim Eatman, co-director of Imagining America and assistant professor 
of higher education at Syracuse University

• Andy Furco, associate vice president for public engagement at the 
University of Minnesota

• Barbara Holland, speaker, author, and independent consultant on 
organizational change in higher education and the former director of 
Learn and Serve America National Service-Learning Clearinghouse

• Jeff Howard, founding editor of the Michigan Journal of Community 
Service-Learning, and director of faculty development at DePaul 
University

• Tania Mitchell, assistant professor of postsecondary teaching and 
learning in the College of Education and Human Development at the 
University of Minnesota

• Parker Palmer, founder and senior partner of the Center for Courage 
and Renewal

• Susan Sturm, George M. Jaffin Professor of Law and Social 
Responsibility and director of Center for Social and Institutional 
Change at Columbia University

• Laurie Worrall, executive director of New York Campus Compact 
and former associate vice president for academic affairs at DePaul 
University
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5FIVE-YEAR MILESTONES
AND KEY PERFORMANCE INDICATORS FOR  
TRANSFORMATIVE LEADERSHIP AND INFLUENCE:

52  Engaged Cornell 

• Place Engaged Cornell under the leadership of Vice Provost Judith Appleton,  
who will also be known as the director of engagement.

• Establish an Advisory Council under the leadership of Vice Provost and  
Director Judith Appleton.

• Launch the branding for Engaged Cornell.
 • Align Engaged Cornell messages throughout digital and print media  

 centrally and in colleges. 

• Offer faculty funding program for scholarship on engagement. 

• Convene Ivy-Plus group on community-engaged learning.

• Incorporate Engaged Cornell messaging in hiring, planning, and search descriptions.

• Complete the hiring of key positions.

• Complete a review of policies related to community-engaged learning.

• Present Engaged Cornell’s scholarship strategy, as a work in progress, in key  
communications, including the Engaged Cornell website and at vital national meetings.

 • By 2020, we anticipate that the number of related publications and  
 presentations by Cornell faculty will total at least 18 per year.

• Create a system for assessing the long-term impact of Engaged Cornell on alumni  
by working with the Division of Alumni Affairs and Development (AAD).

• In partnership with campus colleagues in AAD, we will use Engaged Cornell to bring 
attention to a broad set of college and unit funding needs associated with community-
engaged learning and public service.
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THE OPPORTUNITY

TO EMPOWER ENGAGED CORNELL 

“Cornell is radically redefining what it means to 
create knowledge with a public purpose.”

Since its founding in 1865, Cornell University has 
advanced academic excellence for the public good, 
a commitment rooted in our land-grant mission. 
As Cornell responds to ever-more-complex local, 

national, and global challenges, our programs have 
expanded while our faculty and students continue to 
pursue increasingly rigorous learning, teaching, research, 
and outreach to engage communities near and far from a 
multitude of angles.

Almost 150 years later—on the heels of significant 
transformations that include the establishment of 
Engaged Learning + Research, the appointment of a 
university-wide provost’s fellow for public engagement, 
the creation of a cross-college Public Engagement 
Council, and the launch of Cornell NYC Tech, which has 
been described as the “new land grant” for the twenty-first 
century—Cornell is radically redefining what it means to 
create knowledge with a public purpose. 

All of these advancements in public engagement would 
not have been possible without the generosity of Cornell’s 

champions. Now more than ever, philanthropic support is 
crucial and far-reaching. Impending faculty retirements, 
an increase in demand of our students and faculty for 
engaged experiences, the growing needs of communities 
throughout the world, and a renewed commitment to 
public engagement by Cornell leadership—all of these 
conditions are setting the stage for a great transformation 
of the university through Engaged Cornell.

First, Cornell faces a remarkable opportunity to secure 
new faculty members. In light of the fact that nearly half 
of our distinguished faculty members will reach emeritus 
status in the next ten years, we must hire 800 professors, 
a hiring rate that will not occur again in our lifetimes. 
This is an opportunity that Provost Kent Fuchs has 
likened in importance to the original hiring of faculty by 
Ezra Cornell and Andrew Dickson White. This hiring 
challenge presents an extraordinary opportunity to renew 
academic culture toward the values of public engagement, 
which are needed to address the educational and social 
needs of the twenty-first century. New faculty will be 
at the heart of the academic renewal we envision—



An architectural rendering of the atrium of a building at Cornell NYC Tech, which has been described as the new land-grant institution for New York City



Students bring their enthusiasm for innovation at the 2014 Zero Landfill Game.

embodying civic-mindedness and interdisciplinary 
collaboration and invigorating the university through 
innovations in teaching, research, and service. In short, 
Engaged Cornell is poised to shape Cornell’s faculty 
renewal, and the new faculty will in turn shape Engaged 
Cornell. Thirty years from now, this talented, visionary, 
and diverse pool of individuals will become our legacy for 
the university and the communities we benefit.

Second, our increasingly diverse students and faculty 
are entering Cornell with an ever-more-intense desire 
for public engagement in different forms, challenging 
Cornell to embed community-engaged discovery in 
student and faculty achievement and academic culture in 
general. Already, our engaged programs have multiplied 
to meet this high demand, a groundswell that our recent 
three-year planning and pilot period—funded by a 
grant from the Einhorn Family Charitable Trust—has 
studied and started to address. Building upon what this 
grant has already made possible, Engaged Cornell will 
further advance the idea of an international research 
university where public engagement is both a strategy 
and an inevitable outcome of living, learning, and 
teaching at Cornell—not just for a few exemplars but 
for all of our students and for most of our faculty. We are 
presented with the opportunity to establish rigorous and 
intersecting pathways for engagement—an opportunity 

to connect and unite a wealth of engaged gateways toward 
elevated civic awareness and action.

Third, the emergence of formidable new human 
challenges at local and global scales—such as population 
growth, climate change, widening inequalities, and rapid 
urbanization—has created the unparalleled need for 
collaborations with communities near and far. To discover 
solutions and to educate global citizens and future leaders, 
Cornell is intensifying its engagement with diverse 
stakeholders and partners. 

Finally, public engagement has risen as a university 
priority, informing and galvanizing Cornell’s topmost 
leadership—from the president to the provost and from 
the deans to faculty members—who all share a profound 
commitment to advancing public engagement for 
the future of the university and higher education (see 
Appendix H, “Biographical Notes on Cornell’s Top-Level 
Public Engagement Administrators”).

All of these conditions have converged to leverage 
and maximize the impact of philanthropic support for 
Engaged Cornell. As visionary philanthropy founded 
Cornell, so too will it be a force that will sustain our 
impact on communities near and far over the next 150 
years.

Engaged Cornell   573
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Engaged Cornell investments will be focused on the three strategic areas of the initiative:

Student 
and Faculty 
Engagement 

Impactful 
Partnerships

Transformative 
Leadership and 
Influence

$115 Million $22 Million $13 Million

ornell seeks to redefine academic success and 
effectiveness in a new era for the American 
research university. To be successful, the 
university seeks strategic new investments of 

at least $150 million for activities that will cross all 
colleges and units and that will involve a broad base of 
on-campus and off-campus constituents. These catalytic 
resources will allow us to unify and expand existing 
engaged programs—bringing them together to create 
greater efficiencies—and they also will enable us to create 
more opportunities for community-engaged learning 
and research in every school and college. Philanthropic 
support will empower us to respond to changing 
conditions and opportunities and to establish a new 
academic culture that aligns the research university with 
important innovations in student learning and knowledge 
production and dissemination.  

We envision our trajectory in two stages. During the first 
ten years, we will focus on building institutional skills, 
structures, and capacities. In this initial stage, we will 
establish internal teams and networks of engagement 
across faculty departments and disciplines in order 

CRITICAL INVESTMENTS 

C to accelerate shifts in academic culture and to create 
organizational capacity for persistence and resilience in 
the face of key leadership transitions. These actions, in 
turn, will drive our progress beyond the Sesquicentennial 
celebration and set the course for Cornell’s next 150 
years. The implementation and scaling up of the 
Community-Engaged Department Grants Program and 
the development of faculty leadership will exemplify this 
stage. 

In the latter stage, we will shift our emphasis from 
infrastructural changes and the Community-Engaged 
Department Grants Program. We will move toward 
the routinization of engagement, the expansion of 
partnerships, and the demonstration of public impact. 

All throughout these two stages of implementation, we 
will continue to provide students with equitable access 
to community engagement. We will also support a 
robust and rigorous agenda of assessment, evaluation, and 
research on the process of change itself, as well as on its 
impact on students, faculty, alumni, the institution, and 
our community partners.

“Philanthropic support will allow us …  
to establish a new academic culture that 
aligns the research university with important 
innovations in student learning and knowledge 
production and dissemination.”

FOR STRATEGIC AREAS

(see Appendix C, “Engaged Cornell Core Budget”)
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PURPOSE:  Engaged Cornell aims to support 
departments in developing public engagement as 
a strategy toward achieving their academic goals 
for students and faculty. Our intent is to enable 
every student at Cornell, including undergraduate, 
professional, and graduate students, to experience 
learning that incorporates community engagement 
through the integration of curricular learning with 
perspectives and knowledge of community members.

We define community broadly as a “group of people 
with diverse characteristics who are linked by social ties, 
share common perspectives, and engage in joint action 
in geographical locations or settings.” 1 Departments are 
encouraged to engage with external communities that 
best serve the learning, practice, or research goals of their 
faculty and students.

In addition to learning outcomes specific to a major, 
minor, or department, Community-Engaged Department 
Grants must be designed to achieve the following broad 
student learning outcomes:

• Civic engagement

• Intercultural competence

• Integrative learning

• Critical reflection

• Ethical practice

Successful applications or models may include the 
following examples:

• Community engagement that combines classroom 
teaching (before and/or during and/or after the 
service) with community partner-based service 
projects related to academic learning goals

• Team-based project learning in collaboration with 
community partners to address current issues jointly 
identified by faculty and community members

• Mentored creative or artistic projects in collaboration 
with community members that address or express 
community interests while enhancing creative 
scholarship

• Mentored internship program for students, 
in relevant community-based organizations, 
governmental organizations, or industries serving 
communities and enriching student learning and 
development

Specific strategies will vary by discipline and may 
include community-engaged learning courses that are 
embedded in core curricula, minors, majors, certificates, 
theses, capstones, pre/post courses, and student 
participation in community-engaged research. Rigorous 
evaluation of learning outcomes must be incorporated 
into proposals. Communities may be local, regional, 
national, international, or global. We would expect that 
most departments will present a mix of methods and 
models to address a strategic agenda of engaged teaching, 
learning, and research that will benefit students, faculty, 
and community partners.

Prospective applicant teams are required to attend 
a 90-minute training session in which information 

APPENDIX A

Community-Engaged Department Grants Program Request for Proposal Form 

DRAFT

1MacQueen, Kathleen M. et. al. 2001. “What Is Community? 
An Evidence-Based Definition for Participatory Public Health.” 
American Journal of Public Health (91) 12: 1929–1938.
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regarding the goals of the program and guidance for 
grant preparation will be provided. To view a schedule of 
training sessions and examples of model proposals, and to 
learn more about Engaged Cornell, visit  <Link>.  

ELIGIBILITY:  Proposals will be submitted by teams 
comprised of departmental faculty members together 
with a representative of the community partner (or the 
organization that is facilitating the partnership). Teams of 
four or more members will be comprised of no fewer than 
50% tenured or tenure-track faculty. Collaboration with 
other colleges/schools or units (e.g., institutes, centers, 
museums) is encouraged. 

TYPES OF FUNDING:  
Three types of awards will be made:

• Planning Grants (six months) for the purpose of 
exploring a new partnership or course concept, 
maximum of $10,000

• Development Grants (one year, renewable for 
one year),  for the purpose of developing and 
implementing a curricular concept created with 
a Planning Grant, or building upon an existing 
partnership, maximum of $80,000 per year

• Sustaining Grants available to teams, funding 
not to exceed $500 per student participant per 
year, contingent upon successful completion of a 
Development Grant and with consultation with the 
Community-Engaged Department Grants Program

Research equipment, capital projects, salaries, or stipends 
for non-Cornell employees are not allowable expenses. 
Total funding for a project will not exceed $170,000 
over three years (Planning and Development Grants 
combined). 

All community-engaged learning must be linked to 
curriculum. 

Planning grants:
The Community-Engaged Department Grants Team will 
be provided with up to $10,000 to afford budget relief to 
the department for staff/student/grad assistant support of 
the planning process, funds for travel, or other necessary 
expenses.

Development grants:

• Each faculty member applicant will be granted 
$5,000 to support his/her research or other university 
activities, as long as these are directly relevant to the 
course under development (not to exceed $25,000 per 
year).

• The department (or departments) will be provided 
with funding (shared in the case of multiple 
departments or colleges) to partially offset this new 
effort (not to exceed $30,000 per year); for example, 
funding may be applied toward teaching relief during 
the period of the grant.

• Operating budgets to include funding for student 
interns, graduate assistants, and/or staff to assist with 
course development, funding for travel to the site, 
and establishment of support structures (not to exceed 
$30,000 per year). 

UNIVERSITY SUPPORT:  In addition, support for the 
design and creation of courses will be provided by the 
university. 

Applicants are required to attend a 90-minute 
training session in which information regarding 
the goals of the program and guidance for grant 
preparation will be provided.   

Successful department teams will be required to 
participate in six-month (Planning Grants) or twelve-
month (Development Grants) professional development 
programs offered by Engaged Learning + Research. 
Attendance by department team members will be 
required at: 

a. A summer two-day institute to support Planning or 
Development activities

b. A three-hour fall meeting to support and report 
progress in Planning or Development activities each 
year of the grant

c. A three-hour spring meeting to support and report 
progress on Development activities each year of the 
grant

DRAFT
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Sessions will provide opportunities for interaction and 
learning among peers from different departments. 
Content for these sessions will include programmatic and 
pedagogical support, including assistance in formulating 
a community-based program partnership, developing 
a syllabus, formulating learning outcomes, organizing 
course content, and creating meaningful assessments.  
Resources related to professional development, 
scholarship, and publication will be provided. Teams 
will be linked to relevant expertise across the university 
(e.g., the Center for Teaching Excellence, Cornell Abroad, 
partnership facilitators, etc.) to assist them as needed 
throughout the year.

DEADLINE: Applications must be submitted on or before 
mm/dd/yyyy at the following site: http://_______

REVIEW PROCESS: Proposals will be reviewed by a 
subcommittee of the Public Engagement Council. Final 
decisions will be announced by mm/dd/yyyy.

Applications will be evaluated according to the following 
criteria:

1. Proposed impact of the course(s) on departmental 
teaching with evidence of collaboration among 
departmental faculty

2. Clearly articulated descriptions of how the 
course(s) are expected to affect student learning 
in the discipline with specific description of the 
learning goals for students

3. Plan for the establishment/strengthening/
diversification of community partnerships and 
description of the role partners play in designing 
and delivering student learning activities, 
including value of the deliverables/activities 
students will do with the partners

4. Strategic integration of the proposed course(s) into 
major, minor, or degree program

5. Number of students and proportion of eligible 
students expected to enroll in the course 

    (A central goal of Engaged Cornell is to provide 
opportunities for community-engaged learning 
to all Cornell students. Proposals that effectively 

address the challenge of scale and access, while also 
creating high-quality experiences, will be favored.) 

6. Plan for student reflection during learning 
and summative assessment of student learning 
outcomes and course impact

7. Justification for costs of course implementation and 
plan for supporting continuation of course beyond 
the period of the grant award

EXPECTATION AND DELIVERABLES:

1. Attendance of team members at one Institute and 
one, two, or three meetings, depending on the type 
of award

2. Department plans, course materials, and 
approaches to be shared broadly across campus and 
in structured settings in the larger realm of higher 
education

3. Progress reports, including a detailed description 
of the program developed and additional funding 
receiving in support of the program, to be 
submitted every six months during the term of an 
award prior to awarding of any additional funding

QUESTIONS:  Questions about the application process 
should be addressed to <Engaged Cornell Department 
Grants administrator> at _____.edu or 255-______.

Questions about Engaged Cornell should be addressed 
to the Office of the Vice Provost, the provost’s fellow for 
public engagement, EL+R, or members of the Public 
Engagement Council. Contact information may be found 
at Engaged Cornell <Link>.

INSTRUCTIONS:  The proposal should be prepared on 
the forms provided at Engaged Cornell <link>, and 
should contain the following information, within the 
space limits described on the form. Items marked with * 
are required for Planning Grant applications. All items 
are required for Development Grant applications.

1. *Names of department, college, team members 
and their affiliations

2. *Abstract: executive summary of the proposal 
that conveys its rationale, key features, goals, and 

DRAFT
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intended impacts for the students, discipline, and 
any other expected outcomes relating to teaching, 
learning, and research  

    (The primary learning outcome(s) that will be the 
aim of the proposal should be listed here along 
with rationale for their selection.)  

3. *Students targeted by the proposal:  
undergraduate, professional, graduate school(s) or 
college(s)

4. *Major, minor, concentration, or degree program

5. *Relevance of the proposal to the goals of Engaged 
Cornell <link>

6. Community partner: location, available or 
established support infrastructure(s) and 
relationships, uniqueness or strength of the 
community in relation to the goals of the proposed 
learning opportunity

7. Course information: working title, proposed 
launch date, position of the course (s) in the 
academic calendar (Fall, Spring, Winter, Summer) 
and rationale for this placement, length (e.g., six, 
eight, ten, or twelve weeks), subject category, brief 
course description (~140 words)

8. Prerequisites and related coursework to be taken 
pre- and post- community engagement (strongly 
encouraged)

9. Learning outcomes for the course(s) (what 
participants will leave the course knowing or being 
able to do) and proposed assessments (how you will 
measure what participants have learned) 

    (See guidance at Engaged Cornell <link>.)

10. * Description of any research that is planned 
to investigate the educational outcomes of the 
proposal or any other outcomes relating to impact 
on students, faculty participants, or community 
partners, issues or their constituents

11. *If discipline-related research is part of the 
course, description of how the research results will 
be evaluated and reported

   (If students will be conducting research, describe 
their activities, supervision, and the goals of 

the research experience. If the research involves 
community participation/data, describe their 
involvement and potential benefits/outcomes.)

12. *Description of research funding that 
complements the community-engaged learning 
activities proposed, with names of the funding 
agency/organization, key investigators, annual and 
overall budget, duration, and a brief description of 
goals of the project emphasizing their relationship 
to the Community-Engaged Departmental Grants 
Program application

13. Description of any comparable or related course 
offered on campus and opportunities to partner 
with other departments

14. Description of any enabling technologies 
proposed for teaching this course (e.g, Web 
conferencing, on-line learning, electronic 
presentations, video, etc.)

15. *Budget, formatted into categories as described 
in Instructions, using form provided

16. Budget justification – aligned directly with 
budget categories, with description of strategy to 
continue programming when Engaged Cornell 
funding ends

17. Assessment of in-kind cost (to students and 
department/college), faculty effort, support staff 
effort, and any other costs to continue the course 
beyond the initial implementation phase

18. Description of the plan for securing the necessary 
approval from college or department curriculum 
committee(s) for implementation of the course 
proposed

19. *Statements from the department chair 
(required) and dean (required) and director 
(if appropriate), acknowledging the proposed 
application and describing its relationship to other 
applications submitted in response to this RFP, to 
public engagement efforts of the unit, and to the 
overall public engagement mission of the college 
or school

DRAFT
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Appendix D

Guide to Community-Engaged Courses

Community-engaged courses at Cornell are offered from various colleges and disciplines to engage students, faculty, 
and community partners on issues relating to poverty, literacy, education, access, health care, immigration, hunger, 
affordable housing, environment, and others. Community-engaged courses are academically rigorous and offer students 
opportunities to link theory and practice through structured community-engaged learning and research activities in 
collaboration with local communities, and thus gain further understanding and appreciation of the discipline, while 
achieving an enhanced sense of civic responsibility.

Through community engagement, students gain hands-on problem-solving skills, develop an aptitude for critical 
thinking, and become active citizens in our democratic society. Engaged learning + Research  and the Public Service 
Center serve as the central units on campus that provide information and resources to support community engagement.

Select Community-Engaged Courses
College of Agriculture and Life Sciences
Applied Economics and Management
• AEM 2410  Marketing Plan Development 
• AEM 3250  Business Planning Process for New Ventures 
• AEM 3380  Social Entrepreneurs, Innovators, and Problem Solvers 
• AEM 4370  Strategy and Innovation 
• AEM 4420 Emerging Markets 
• AEM 4421  Research and Strategy in Emerging Markets 
• AEM 6960 Perspectives in International Development (crosslisted)

Agricultural Science
• AGSCI 4960  Internship in Agricultural Sciences 

Agriculture and Life Sciences (non-departmental courses)
• ALS 3200  Leadership and Global Service-Learning (crosslisted with ILRIC)
• ALS 4000  Leadership in Campus Sustainability
• ALS 4770  Environmental Stewardship in the Cornell Community 
• ALS 5780  International Teaching Assistant Development Program Course 1 or
• ALS 5800  International Teaching Assistant Development Program Course 3 or
• ALS 5810  International Teaching Assistant Development Program Course 4 

Biological and Environmental Engineering
• BEE 4971  Engineers Without Borders Independent Study 

Ecology and Evolutionary Biology
• BEE 4730 Watershed Engineering 
• BIOEE 3611  Field Ecology 

Plant Biology
• BIOPL 2210  Natural Remedies and Ethnohealth

Communication
• COMM 3760 Planning Communication Campaigns (from Don V) 
• COMM 4560  [Community Involvement in Decision Making] 
• COMM 6660  Public Engagement in Science (crosslisted)

Computer Science
• CS 5150

Developmental Sociology 
• DSOC 5090  Community Development Seminar (crosslisted)
• DSOC 3360 Rural Areas in Metropolitan Society 
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• DSOC 3060  Farmworkers: Contemporary Issues and Their Implications 
• DSOC 3400 Agriculture, Food, Sustainability and Social Justice 
• DSOC 4200 CALS NYS Internship Program Preparation and Community Orientation 
• DSOC 4500 Bridges to Community 
• DSOC 4700 Senior Capstone in Development Sociology: Connecting Theory with Practice

Education
• EDUC 3320 Educational Programs in Agricultural Science (crosslisted)
• EDUC 4040 Engaging Students in Learning

Entomology
• ENTOM 3350  Naturalist Outreach Practicum

Horticulture 
• HORT 2200 [Practicing Sustainable Landcare] 
• HORT 2350 [Food, Fiber, and Fulfillment: Plants and Human Well-Being] 
• HORT 2400 Exploring the Small Farm Dream 
• HORT 2410 The Art of Teaching (crosslisted)
• HORT 3200 [Experiential Garden-Based Learning in Belize] (crosslisted)
• HORT 4050 Engaging Students in Science Learning (crosslisted)
• HORT 4060 Inclusive Teaching for Adolescents with Disabilities
• HORT 4910 Creating the Urban Eden: Woody Plant Selection, Design, and Landscape Establishment (crosslisted)
• HORT 4920 Creating the Urban Eden: Woody Plant Selection, Design, and Landscape Establishment (crosslisted)

International Agriculture and Rural Development
• IARD 4010/6010 – 4020/6020
• IARD 4850 (Ag Bridge)
• IARD 4960 International Internship in International Agriculture 
• IARD 6010 Experience Latin America II (Chiapa Edition) (crosslisted)
• IARD 6020 International Agriculture in Developing Nations (crosslisted)
• IARD 7830 Farmer-Centered Research and Extension

Landscape Architecture 
• LA 2020 Medium of the Landscape 
• LA 2620 Laboratory in Landscape Archaeology (crosslisted) or
• LA 4020 Capstone Community Design Studio 
• LA 6010 Integrating Theory and Practice I 
• LA 6020 Integrating Theory and Practice II

Natural Resources 
• NTRES 3111 [Fish Ecology Laboratory] 
• NTRES 3141 [Conservation of Birds Laboratory] 
• NTRES 3260 Applied Conservation Ecology 
• NTRES 4280 [Principles and Practices of Applied Wildlife Science]

Policy, Analysis, and Management 
• PAM 3120 Research Design, Practice, and Policy (crosslisted)

College of Architecture, Art, and Planning
City and Regional Planning
• CRP 2000     The Promise and Pitfalls of Contemporary Planning 
• CRP 3072  Land Use, Environmental Planning, and Urban Design Workshop or
• CRP 5072 Land Use, Environmental Planning, and Urban Design Workshop 
• CRP 3090 Community Development Seminar (crosslisted) or
• CRP 5090 Community Development Seminar (crosslisted)
• CRP 4770 Seminar on Issues in African Development or
• CRP 6770 Seminar on Issues in African Development 
• CRP 5074 Economic and Community Development Workshop 
• CRP 5190 Urban Theory and Spatial Development 
• CRP 5460 Introduction to Community and Environment Dispute Resolution 
• CRP 5610 Historic Preservation Planning Workshop: Surveys and Analyses 
• CRP 5660 Planning and Preservation Practice 
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College of Arts and Sciences
Anthropology
• ANTHR 3462 Democratizing Research: Participation, Action, and Research or
• ANTHR 6462 Democratizing Research: Participation, Action, and Research 
• ANTHR 4710 Cuisine, Production, and Biodiversity in Peru: From Local to Global, Part 1 (crosslisted)
• ANTHR 4712 Cuisine, Production, and Biodiversity (crosslisted)

Archeology
• ARKEO 2620 Laboratory in Landscape Archaeology (crosslisted)
Africana Studies and Research Center
• ASRC 6902 Africana Studies Graduate Seminar

Government
• GOVT 3141 [Prisons] (crosslisted)
• GOVT 3142 [Incarceration, Policy Response, and Self-Reflection] (crosslisted)

History
• HIST 2004 Community Servcie-Learning in Jamaica
• HIST 2062 [Migrant Workers in the Americas] (crosslisted)
• HIST 4850 [Immigration Since 1965] (crosslisted)

Performing and Media Arts
• PMA 3351 Transpositioning the Body I 
• PMA 4351 Transpositioning the Body II

Psychology 
• PSYCH 2820 [Community Outreach] (crosslisted)

Spanish
• SPAN 3100 Advanced Spanish Conversation and Pronunciation 

Writing Program
• WRIT 4100 Learning Behind Bars

College of Engineering
Biomedical Engineering
• BME 5875 Frontiers in Biomedical Research for Teachers

Civil and Environmental Engineering
• CEE 2550 AguaClara: Sustainable Water Supply Project or
• CEE 4550 Aguaclara: Sustainable Water Supply Project or
• CEE 5051 Project in Environmental Engineering: AguaClara - Sustainable Water Supply Project or
• CEE 5052 Project in Environmental Engineering: AguaClara - Sustainable Water Supply Project 
• CEE 4920 [Engineers for a Sustainable World: Engineering in International Development]

Mechanical and Aerospace Engineering 
• MAE 4900 Individual and Group Projects in Mechanical Engineering 
• MAE 6900 Special Investigations in Mechanical and Aerospace Engineering

Systems Engineering 
• SYSEN 5900 Systems Engineering Design Project 

College of Human Ecology
Design and Environmental Analysis
• DEA 1110 Making a Difference by Design 
• DEA 2202 Interior Design Studio IV 
• DEA 2500 [The Environment and Social Behavior] 
• DEA 3301 Interior Design Studio V 
• DEA 4100 Diversity and Facility Design 
• DEA 4220 Ecological Literacy and Design (crosslisted)
• DEA 4300 Furniture as a Social Art 
• DEA 6760 Universal Design: Ergonomics and Accessibility
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Fiber Science and Apparel Design
• FSAD 4020 Supervised Fieldwork 
• FSAD 4660 Textiles, Apparel, and Innovation 

Human Development
• HD 1160 Section for Infancy and Childhood 
• HD 3420 [Participation with Children, Families, and Their Communities] 
• HD 3460 The Role and Meaning of Play 
• HD 4020 Supervised Fieldwork 
• HD 4300 Concepts and Theories in Childhood 
• HD 6510 [Interdisciplinary Community - Based Scientific Research on Health Disparities]

Human Ecology (non-departmental courses) 
• HE 4080 Fieldwork in Diversity and Professional Practice: Community and Public Service 
• HE 4903 Community Participation and Service in North Brooklyn 
• HE 4922 Action Inquiry in Service with Community 
• HE 4923 Service, Professional Practice and Leadership

Nutritional Sciences 
• NS 4620 Global Service Learning Pre-Departure Seminar
• NS 4600 Explorations in Global Health 
• NS 6250 Community Nutrition in Action 
• NS 6350 Introduction to Community Nutrition Research for Dietetic Interns 

College of Veterinary Medicine
• VTMED 5601 Community Practice Service: Medicine 
• VTMED 6423 Clinical Diagnostic Parasitology 
• VTMED 6623 Clinical Rotation in Shelter Medicine: Principles and Practice 
• VTMED 6727 Introduction to Primary Care 
• VTMED 6736 Pet Loss and Bereavement Counseling Course 

Cornell Law School
• LAW 6422 Family Law Clinic 
• LAW 7594 [New York Civil Practice] 
• LAW 7803 Advanced International Human Rights Clinic 
• LAW 7835 E-Government Clinic 1 and 2 
• LAW 7837 International Human Rights Clinic 
• LAW 7872 [Land Use, Development, and Natural Resource Protection Clinic] 
• LAW 7881 Attorneys for Children 

School of Hotel Administration
• HADM 4850 Employment Discrimination Law and Union Management Relations 
• HADM 6490 Integrated Marketing Communications 
• HADM 6500 Sustainable Development

School of Industrial and Labor Relations
• ILRST 3030 [Policy Analysis by the Numbers] (crosslisted)
• ILRIC 3200 Leadership and Global Service-Learning (crosslisted)
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Appendix E

Engaged Cornell Administrative Structure Reporting to the Provost and President
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Executive Director

Public Service
Center

(8,1+)

Cornell 
Cooperative
Extension (5)

College
Partnerships

Engaged
Learning + 
Research 

(5) 

OADI* (15)
Center for Teaching 

Excellence (10)
Living/Learning (2)

CU Abroad (8)

Vice Provost for
Undergraduate 

Education
(Laura Brown)

Academic Deans
Vice President for 

Student and 
Academic
Services

(Susan Murphy)

Vice Provost
and

Director of Engagement
(Judith Appleton)

Engaged Cornell Administrative Structure—Reporting to the Provost and President

100% 
Student Participation

Dissemination of the 
Engaged Cornell Model

Integration in 
Departments 
and Curricula

Systematic 
Public Impact 

through 
Partnerships

Numbers show quantity of staff members; red represents existing university-supported positions, while blue indicates positions to be supported by the core budget of Engaged Cornell.
*Of!ice of Academic Diversity Initiatives
**This includes Public Engagement Administrative Assistant and a Staff Member for Institutional Research on Partnerships and Engaged Student Outcomes.

(1.5**,1)

(1)

(1)
(1)
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Staff	  Position FTE Purpose
Engaged	  Cornell	  Executive	  Director 1.0 Oversee	  funding	  programs	  and	  internal	  administration	  including	  

tracking	  key	  performance	  indicators	  and	  fiscal	  management.
Leadership	  for	  the	  Greater	  Good	  Director 1.0 Create	  and	  coordinate	  the	  Student	  Leadership	  Development	  

program,	  through	  collaboration	  with	  both	  the	  Division	  of	  Student	  
and	  Academic	  Services'	  units,	  the	  Office	  of	  the	  Vice	  Provost	  for	  
Undergraduate	  Education's	  units,	  and	  departments	  and	  college	  
programs.

Engagement	  Grants	  Manager 1.0 Manage	  grants	  and	  grant	  reporting.
Engaged	  Learning	  +	  Research	  Director 1.0 Direct	  and	  develop	  Engaged	  Learning	  +	  Research.
Engaged	  Learning	  +	  Research	  Associate	  Director	  (Faculty	  Development) 2.0 Oversee	  faculty	  development	  effort	  in	  conjunction	  with	  Engaged	  

Faculty	  Fellowships.
Engaged	  Learning	  +	  Research	  Student-‐Programming	  Staff	  Member 1.0 Oversee	  direct	  programming	  with	  students.
Engaged	  Learning	  +	  Research	  Administrative	  Assistant 1.0 Provide	  administrative	  support	  to	  Engaged	  Learning	  +	  Research	  

Director.
Public	  Service	  Center	  Student-‐Programming	  Staff	   1.25 Oversee	  programming	  with	  students	  and	  direct	  service-‐learning.
Cornell	  Cooperative	  Extension	  Student-‐Programming	  Staff	  Member 1.0 Facilitate	  new	  Cornell	  Cooperative	  Extension	  programming	  for	  

students,	  based	  in	  Ithaca
Institutional	  Research	  on	  Partnerships	  and	  Engaged	  Student	  Outcomes 1.0 Implement	  assessment	  program	  for	  partnerships	  and	  student	  

outcomes,	  both	  as	  part	  of	  insitutional	  surveys	  and	  in	  collaboration	  
with	  faculty	  and	  departments.

Cornell	  Cooperative	  Extension	  Community-‐Engagement	  Liaison 1.0 Facilitate	  faculty	  connections	  and	  new	  Cornell	  Cooperative	  
Extension	  programming	  for	  students,	  based	  in	  New	  York	  City.

Engaged	  Cornell	  Brand	  Manager 1;	  Y	  1-‐3	  only Develop	  university-‐wide	  messaging	  and	  brand	  management	  
regarding	  public	  engagement,	  aligning	  messages	  between	  key	  
units	  in	  the	  Division	  of	  Student	  and	  Academic	  Services,	  the	  Office	  
of	  the	  Vice	  Provost	  for	  Undergraduate	  Education,	  colleges,	  and	  
programs.	  First	  three	  years	  only.	  

Engaged	  Cornell	  Communications	  Specialist 1.0 Increased	  from	  half-‐	  to	  full-‐time	  for	  ten	  years	  to	  continue	  work	  put	  
in	  place	  by	  Brand	  Manager,	  including	  support	  to	  Engaged	  Learning	  
+	  Research.	  Produce	  and	  curate	  communications	  materials	  for	  
Engaged	  Cornell.

Engaged	  Cornell	  Administrative	  Assistant	   0.5 Provide	  administrative	  support,	  including	  calendar	  management.	  
Report	  to	  Provost's	  Fellow	  for	  Public	  Engagement.

Engaged	  Cornell	  Core	  Staffing	  Expectations

Appendix F

Engaged Cornell Core Staffing Expectations
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Appendix G

Institutional Structures Summary: The Public Engagement Council

PUBLIC ENGAGEMENT COUNCIL
a senior faculty and leadership-level committee representing all Ithaca-campus schools and colleges

Reporting annually to the provost

Convened by the vice provost-director of engagement and 

provost’s fellow for public engagement

establish vision and goals

provide for platforms and networks of support

address barriers 

provide a report to the provost

Vision and goals Set and update key performance indicators

Engage colleges to develop college-specific goals

Provide advice around cohesive internal and external  
communications

Articulate connections with institutional academic mission

Platforms and networks Create platforms and networks that support university-wide  
collaborations

Remove barriers in order to Integrate community-engaged learning across the student experience 
and extend it to all degree programs

Integrate community-engaged learning and research in the  
internationalization effort

Support fulfillment of Cornell’s contemporary land-grant mission

Report annually Report to the provost to document progress, key performance indicators,  
and assessments
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Appendix H

Biographical Notes on Cornell’s Top-Level Public Engagement Administrators

Judith Appleton is a vice 
provost at Cornell University 
and the Alfred H. Caspary 
Professor of Immunology 
in the Baker Institute for 
Animal Health. She received 
her undergraduate degree in 
microbiology from Indiana 
University and her MS and 
PhD degrees from the Univer-
sity of Georgia.

As vice provost, she serves as the coordinator of the 
four New York State contract colleges at Cornell and 
represents the university in its dealings with the State 
University of New York and the state government. In 
addition, her office supports Cornell’s broader land-grant 
mission in all of its colleges. The ROTC programs on 
campus and the Cornell Prison Education Program also 
report through Vice Provost Appleton to the provost.

She joined the Baker Institute at Cornell in 1982 and 
became a faculty member in 1987. In 2007, she was 
appointed associate dean for academic affairs in the 
College of Veterinary Medicine. Vice Provost Appleton 
has taught and conducted research on topics related to 
immunology, parasitology, and disease pathogenesis. 

Laura Brown serves as 
the senior vice provost for 
undergraduate education. In 
that role, she is responsible 
for strategic offices relat-
ed to undergraduates—the 
Office of Academic Diversity 
Initiatives, Engaged Learn-
ing + Research, the Office 
of Undergraduate Research, 
and Cornell Abroad. She also 
oversees initiatives such as the 

faculty programs in the residence halls, the New Student 
Reading Project, and University Courses. In addition, she 
is responsible for the support of instruction and educa-
tion—mainly through the Center for Teaching Excellence 
and the Learning Strategies Center—as well as for the 
assessment of student learning and academic integrity.

Senior Vice Provost Brown holds the John Wendell 
Anderson Chair in the Department of English, where 
she has been a faculty member for more than twenty-five 
years. At the department, she has served as the director 
of the graduate program and the director of graduate 
student teaching. She is widely recognized as an innova-
tive scholar of eighteenth-century British literature. Her 
six books include studies of the history of the literary 
representation of animals, the role of women in literature, 
the relationship between culture and history, the emer-
gence of imperialist thought, and the effects of ideas of 
racial difference.

Senior Vice Provost Brown earned her BA with highest 
honors from Stanford University in 1971 and her PhD 
from the University of California at Berkeley in 1977. 
She is an active graduate teacher and advisor, and she has 
served as a doctoral thesis director for eight prominent 
books in the field of eighteenth-century English studies. 
In addition, she has served as a course leader and mentor 
for new and experienced graduate student teachers and 
has taught regularly in the First-Year Writing Seminar 
Program of the John S. Knight Institute for Writing in 
the Disciplines. 
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Susan H. Murphy has served 
Cornell University as vice 
president for the Division 
of Student and Academic 
Services (SAS) since July 
1994. Under her direction are 
the Department of Athletics 
and Physical Education, the 
Office of the Dean of Students, 
Gannett Health Services, SAS 
Finance and Administration 
(including Campus Life Enter-

prise Services), the Public Service Center, Cornell Career 
Services, and the Office of the University Registrar.

A graduate of Cornell’s College of Arts and Sciences in 
1973, Vice President Murphy majored in history. She 
subsequently completed master’s degrees at Stanford 
University and Montclair State College. In 1994, she 
earned a PhD in educational administration at Cornell.

Vice President Murphy joined the Cornell staff in 1978, 
following work as a guidance counselor and the head of 
the guidance department at Chatham Borough High 
School in Chatham, New Jersey. For sixteen years, she 
worked in admissions and financial aid, including nine 
years as the dean of admissions and financial aid.

In addition to her current responsibilities at Cornell, Vice 
President Murphy is a member of the Policy Committee 
of the Council of Ivy Presidents. She serves as an emeri-
tus director of the United Way of Tompkins County, and 
she is a member of the Visiting Committee for the dean 
of student life at MIT. She also is a trustee of Adelphi 
University and a member of the board of directors for 
Acme United, Inc., a company listed on the New York 
Stock Exchange.

Rebecca Stoltzfus is the 
provost’s fellow for public 
engagement at Cornell. She 
also is deeply involved with 
community-engaged learning 
through her directorship of 
the Global Health Program, 
which engages fifty students 
each year in international proj-
ects. In addition, she works 
closely with the Bronfenbren-
ner Center for Translational 

Research, which seeks to connect research and imple-
mentation related to health and human development. 
Her involvement with Engaged Learning + Research also 
has been crucial to linking the center with the broader 
Engaged Cornell initiative.

Provost’s Fellow Stoltzfus is a professor in the Division 
of Nutritional Sciences and the director of the program 
in international nutrition. She holds a PhD and an MS in 
human nutrition from Cornell University and a bachelor’s 
degree in chemistry from Goshen College. She has been 
a member of the National Academy of Sciences’ Food 
and Nutrition Board, an associate editor of the Journal of 
Nutrition, the president of the Society for International 
Nutrition Research, and a fellow of the International 
Union of Nutritional Sciences. She is a member of the 
World Health Organization’s Nutrition Guidelines 
Advisory Group for the Biennium, and she recently 
received the Kellogg Award of the American Society 
for Nutrition for excellence in international nutrition 
research.

Her research focuses on the causes and consequences 
of malnutrition in women and children in low-income 
countries, with research projects ongoing in Tanzania, 
Zimbabwe, Peru, Haiti, Bangladesh, and Uganda. 
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Appendix 2:  Leadership for the Greater Good 

Integrated Leadership Development at Cornell 

Cornell strives to develop student capabilities for community engagement on-campus and off-
campus.  One of the strategies in accomplishing this is by scaling up opportunities for both 
students and faculty to participate in and provide, respectively, engaged experiences.  Three 
dimensions of Cornell’s goal have been articulated to include: 

• Engaged experiences:  Clear, delineated programs and pathways woven into the fabric of
the student academic experience, articulating the key student learning outcomes that
define this initiative.

• Partnerships and Public Impact: Programs and pathways, with appropriate resources and
mentoring empowering students to build and exhibit leadership skills, contributing to
Cornell’s public impact.

• Transformative Influence:  Cornell students who are formed by community-engaged
research and practice become the next generation of scholars of public engagement.

Broad student learning outcomes have been defined as a result of this effort.  They are: 

 Critical and Creative Thinking
 Ethical Action
 Integrative Learning
 Civic Engagement
 Intercultural Competence

Cornell will create a model of leadership in support of the above five principles.  We will call it – 
and think of it – as an Integrated Leadership Development program. 

Our guiding philosophy is that we will provide a program of Integrated Leadership for the sake 
of contributing to the greater good of a diverse and inclusive Cornell University, Ithaca, and 
communities around the globe.  We will engage our students to be: 

* active and compassionate citizens
*responsible and ethical actors, aware of one’s impact on the community and the world
*committed to collaborative process and actions
*interculturally competent
*understanding and accepting across difference and finding commonalities of purpose
*reflective learners and practitioners

This philosophy of leadership is guided by ethics and values of empathy and care for the whole; 
meshing with those ideals driving the Einhorn family’s commitments.  We will establish this 
leadership program at Cornell as a “Quest”; a process that allows common, yet multiple points of 
entry and a set framework with methods of assessment to demonstrate achievement of the 
established learning outcomes.  The creation of such a multi-layered program is designed to 
establish access for any Cornell student.  Students will be advised and supported to achieve and 



embrace a variety of skills and values, integrating both the inner and outer journey; leadership 
for the sake of the betterment of the being as well as the world he/she lives in. 

Towards a Cornell Credential: With Distinction in Leadership 
Integrated Leadership Development at Cornell will consist of several distinct parts, all serving as 
a branch of the central methodology for moving toward a Cornell credential.  Students will not 
be required to achieve this credential; rather, they will be encouraged to pursue whatever 
elements of the quest suits their needs/interests/schedules.  The desired outcome, however, is that 
the majority of Cornell students pursue this quest, as our desire is to establish a culture of servant 
leadership as an outcome of achieving a Cornell University degree. 

This leadership quest will require us to develop a substantial infrastructure and methodology.  It 
will provide rigorous content yet allow for flexibility in terms of how students acquire content.  
It will provide for integration of the curricular and the co-curricular.  If a student decides to 
pursue the leadership quest for purposes of the credential, there will be established points of 
entry – sometime between the second and fifth semesters of a student’s Cornell career, with 
special focus on the post-Greek recruitment/bid timeframe in January – where students declare 
their intention to work toward this credential. 

Several gateways will be created and promoted to solicit student interest and serve as means of 
entrance to the certification.  A core requirement, perhaps in the form of a course and/or retreat, 
will serve as the beginning of the leadership quest when students are introduced to the core 
competencies associated with the quest and also begin e-portfolios, where they will chronicle 
their experiences and acquisition of skills.  Once students complete the initial gateway 
requirement, they will join a cohort group – a community of learners. 

Our model of leadership development embraces cross-fertilization across various groups and 
organizations, as well as academic pursuits.  Thus, just as students will be able to work with 
faculty and staff across campus, these staff and faculty will become a community of leaders who 
share language and have opportunities to learn from each other and collaborate. 

A capstone experience(s) will be featured as a part of the culmination of the leadership quest.  
This capstone experience can either be designed as a standard program in which all students 
dedicated to achieving the credential participate or it can be initiated, designed, and implemented 
by an individual student, with proper advising/guidance/assessment from an affiliated staff 
member. 

The Leadership Quest at Cornell would include: 

I. Core requirement(s) with varying entry points (as discussed above)
II. Curricular Enrichment for Academic Classes
III. Open Enrollment Leadership Workshops and Trainings
IV. Cohort and Capstone Experience(s) (as discussed above)



Curricular Enrichment for Academic Classes 
Partnerships across academic departments and organizations already function to deliver 
leadership content such as EL+R; Cornell Team & Leadership Center; Public Service Center; 
Center for Teaching Excellence; OADI; etc.   

Engaged and Experiential Leadership Development components are created to help faculty 
achieve the goals they have for their courses.  This could take place via two realms: 

1. Consult and co-lead with above organizations (and others) to enhance curriculum of already
established, faculty-led courses, i.e.,

o FDSC1102 Leadership and Career Skills in Food Science
o HORT1110 Collaboration, Leadership and Career Skills in Plant Science

2. Provide direct service as an extension of the academic objectives of the course, as follows:
• Pre-departure preparation for off-campus service learning classes and trips
• MBTI or similar delivery of programming
• Challenge course programming focused on leadership
• Utilize January term, spring and fall breaks for opportunities for Leadership Development

Open Enrollment Leadership Workshops and Trainings  
A menu of workshops and courses that engage and inspire, supporting some portion of the same 
principles cited above but allowing students more flexibility on when and where they can acquire 
their training. 

Examples of what is and can continue to be offered: 
• Succession planning for clubs/organizations
• Intercultural dialogue
• Ethical Leadership
• Communication Skills 101
• Leadership Academy for specific populations- i.e. Greek Leadership Academy
• Joint Leadership Programming by CCO, COE, PSC, SLECA
• Cornell Commitment Leadership Program
• The Leadership Challenge
• MBTI- Myers Briggs Type Indicator
• Strengths Quest
• CU Leadership Conferences, i.e., AD White Greek Leadership Conference



Model of Integrated Leadership Development at Cornell 
To be an effective and engaged leader in society, skills and values must be learned and practiced 
as a student at Cornell.  For learning and understanding to occur, individual and guided reflection 
must be ever-present throughout the leadership experience.  In an effort to guide others and 
affect sustainable leadership, mentoring becomes an essential next step and outcome. 

SKILLS & VALUES DEVELOPMENT 
Particular leadership competencies will be the focus of achievement, for the sake of contributing 
to the greater good.  Forming a common language across campus, these competencies will 
support the above-stated six principles of Cornell’s leadership development program.  For 
suggested competencies, see Appendix 1. 

These skills and values will be delivered through workshops, modules, courses, and trainings.  
Each provider will support some element(s) of the leadership competencies and will develop 
methodologies for the student to meet and demonstrate the specific learning outcomes as a result 
of completion of that provider’s specific workshop, module, course, or training.  This philosophy 
of learning ties in with the entire learning outcomes initiative of the campus.  A method of 
tracking/showing what competencies a student has achieved needs to be created.   

APPLICATION 
Students will apply skills in many settings.  Students will have to articulate specific learning 
goals before active application begins.  Selected examples for Leadership Engagement on 
campus include: 

• Outdoor Odyssey Guide
• Pre-Orientation Service Trips (POST) Leader
• Meinig Freshman Forum Project
• Public Service Center Scholars
• Executive Board of Student Organization or Club
• Student Employment



• Orientation Steering Committee
• Research Leaders – RCPRS/CURB/Bio Scholars
• Posse

Selected examples of Engagement off campus include: 
• Hillel Service Trips
• Public Service Center programs near and far
• EL+R
• Commitment Support Account Funded experiences
• Community outreach and neighborhood engagement
• Global Service Learning classes and programs

REFLECTION AND COACHING 
Guided reflection is critical to transfer the learning from the experience.  This segment includes: 

• Feedback
• Individual Assessment models- examples include Myers Briggs Type Inventory (MBTI,

Student Leadership Profile Inventory, Emotional Intelligence, etc.)
• Leadership coaching/one-on-one meetings
• Training of advising professionals to facilitate reflective experiences
• Peer to peer coaching
• Cohort experience- ongoing cohort meeting 4 to 6 times per year starting in second year
• e-portfolio

Many of these examples are currently in process at Cornell.  This opportunity would centralize 
and make the delivery more efficient and effective. 

MENTORING OTHERS  
Train the Trainer Model - within four years students will be leading and co-leading the SKILLS 
AND VALUES DEVELOPMENT modules as above and assist with REFLECTION AND 
COACHING as above. 

Kristine DeLuca, Carol Grumbach, Amy Kohut, et al., 5/13/2014 

For more information contact: engagedcornell@cornell.edu 



Appendix 2.1: 

Skills and Values Development 
For the sake of contributing to the greater good of a diverse and inclusive Cornell University, 
Ithaca, and communities around the globe, we will engage our students to be: 
* active and compassionate citizens

• Self awareness
• Empathy
• Followership
• Service/servanthood
• Clear communication

*responsible and ethical actors, aware of one’s impact on the community and the world
• Ethical judgment/decision-making
• Commitment to justice
• Power and culture
• Resiliency
• Lead/affect change
• Courage

*committed to collaborative process and actions
• Team development- leading teams
• Facilitation of group process
• Critical thinking
• Connecting people and groups
• Creating a shared vision
• Problem-solving
• Listen for understanding
• Goal setting
• Succession planning

*interculturally competent
• Diversity/inclusion
• Creativity and innovation

*understanding and accepting across difference and finding commonalities of purpose
• Civil discourse
• Conflict mediation
• Respect/open-mindedness
• Synergy

*reflective learners and practitioners
• Teaching/coaching/mentoring
• Reflection



• Time management
• Motivation



Appendix 2.2: 

The Cornell Quest for Leadership is informed by the Experiential Learning Cycle established 
and promoted by David Kolb.  Kolb's experiential learning  theory is typically represented by a 
four stage learning cycle in which the learner 'touches all the bases': 

1. Concrete Experience - (a new experience or situation is encountered, or a
reinterpretation of existing experience).

2. Reflective Observation (of the new experience. Of particular importance are any
inconsistencies between experience and understanding).

3. Abstract Conceptualization (Reflection gives rise to a new idea, or a modification of
an existing abstract concept).

4. Active Experimentation (the learner applies them to the world around them to see
what results).

Effective learning is seen when a person progresses through a cycle of the four stages: of (1) 
having a concrete experience followed by (2) observation of and reflection on that experience 
which leads to (3) the formation of abstract concepts (analysis) and generalizations (conclusions) 
which are then (4) used to test hypothesis in future situations, resulting in new experiences. 

Kolb views learning as an integrated process with each stage being mutually supportive of and 
feeding into the next. It is possible to enter the cycle at any stage and follow it through its logical 
sequence.  

However, effective learning only occurs when a learner is able to execute all four stages of the 
model. Therefore, no one stage of the cycle is an effective learning procedure on its own. 
Original source:  Kolb. D. A., & Fry, R. (1975). Toward an applied theory of experiential 
learning, In C. Cooper (ed.) Theories of Group Process, London: John Wiley. 

Contributors to this work: 
Amy Kohut, Director, Cornell Team & Leadership Center, Cornell Outdoor Education 



Kristine M. DeLuca, Director, Cornell Commitment Office 
Carol Grumbach, Director, Academically Engaged Learning and Faculty Living-Learning 
Programs 

With input and feedback from Becky Stoltzfus, Leonardo Vargas-Mendez, Amy 
Somchanhmavong, Richard Kiely, Travis Apgar, Annie Socci, BJ Siasoco, Carol James, Sarah 
Myers, Sarah Jones, Andrew McLaughlin, Erica Dawson, Kristen Rupert, Ellen Tohn. 



Appendix 3:  Meinig Family Cornell National Scholars / Benefits of Membership 

Benefit  Description 
Loan replacement Up to $4000 annually to replace need-based student loans, 

depending on financial aid eligibility. 

Leadership Support Account Up to $3500 for use throughout a student’s undergraduate 
career.  To off-set costs associated with participation in 
internships and other experiential opportunities where 
leaderships skills can be developed and applied. 

Expected Savings Replacement (ESR) One-time grant of between $2500 & $3700, 
depending on class year.  Awarded to replace savings 
expected to be earned over a summer and paid toward 
tuition.  Students eligible to apply after participating in a 
full-time experience funded via their leadership support 
account. 

Executive Mentoring Program Groups of 10-15 students work closely with upper-level 
university administrators as a way to build mentoring 
relationships with the leaders of the institution. 

Freshman Forum Year-long series of seminars providing opportunity for 
students to develop class cohesion, examine leadership 
principles, interact with other leaders at Cornell, and apply 
leadership skills via a group project designed to address an 
issue of import to the university and affect change on the 
Cornell campus. 

Student Executive Board A representative group of 9 students selected to work with 
program director to sponsor leadership, social, and 
educational opportunities for all members.  Also serve as 
program ambassadors. 

Peer Advising New students are matched with upper-class members who 
serve as informal guides to the program and Cornell in 
general. 

Networking Opportunities Opportunities to interact with students and alumni from 
MFCNS and other Cornell Commitment programs.  On-line 
presence for information sharing and student support.  CCO 
Showcase; Networking Dinner; service, social, and 
leadership activities; special lectures.  



Graduation Reception Graduating seniors are honored at a special event with the 
Meinig family.  Excellence in Leadership Award is 
presented to the “leader among leaders.” 



Appendix 4 

Meinig Family Cornell National Scholars: Program Requirements 

The following program requirements must be met by all Meinig Scholars, on an annual basis, in 
order to remain a member in good standing and to continue to receive the financial benefits 
associated with the special designation of MFCNS: 

• maintain a minimum 2.7 cumulative GPA while enrolled full time as a Cornell
undergraduate in good academic standing.

• actively participate (make an impact) in MFCNS and/or in other
organizations/activities on campus or in the local community for at least 150
hours minimum per year.

• submit a reflective essay each year, describing your leadership learning.
• participate in all Freshman Forum events (freshmen only).

These expectations are viewed as a way of ensuring that members take full advantage of the 
opportunities for growth and connection. They also are designed to continue to foster the 
principles on which Meinig Scholars were originally selected - academic achievement and 
commitment to leadership in service to community. Any difficulties individuals may have in 
meeting any of the expectations will be examined on a case by case basis by the Director. 

Proper completion of the Meinig Re-application materials, which includes activity verification 
and the reflective essay must be submitted each year by the deadline (established each year; 
typically mid-May for returning students and March or April for seniors.). The re-application 
process is how you demonstrate your compliance with the program requirements. 

The deadline for submission of these compliance materials (AVF and essay) is usually late 
April/early May of each academic year. Failure to meet these requirements can result in a 
students' removal from the Meinig Scholars program. 



Appendix 5 

Meinig Senior Compliance Excellence in Leadership Award 
(The original version of this document was done as a Qualtrics survey. Original formatting has 
been lost.) 

Q1 Meinig Family Cornell National Scholars Senior Compliance/Excellence in Leadership 
Award Application   
All Meinig Family Cornell National Scholars graduating seniors must complete the Leadership 
transcript and essay to demonstrate how they have met program requirements in their final year. 
This is so we have a four-year window on all of your leadership contributions as a Cornell 
undergraduate. Please submit the following documentation by Sunday, May 8, 2016 at 11:59pm.  
Please note that no advisor endorsement is required for any of the following activities.   

Q2 Full Name (First, M.I., Last) 

Q3 Graduation Date (Month/Year) 

Q4 Part I.  
2015-2016 Leadership Involvement ("active participation/making an impact")  Please list all 
activites to which you made a significant contribution of time and energy. An advisor 
endorsement is not required for these activities. 

Organization/Activity 1 
Total Hours 
Leadership Position(s) Held 
Brief Description of Involvement 

Organization/Activity 2 
Total Hours 
Leadership Position(s) Held 
Brief Description of Involvement 

Organization/Activity 3 
Total Hours 
Leadership Position(s) Held 
Brief Description of Involvement 

Organization/Activity 4 
Total Hours 
Leadership Position(s) Held 
Brief Description of Involvement 



Organization/Activity 5 
Total Hours 
Leadership Position(s) Held 
Brief Description of Involvement 

Total Hours of Leadership Activities for the 2015-2016 Academic Year 

Q5 Part II.   
Awards, Honors, Conferences, and Publications  
Please list all academic awards, honors, fellowships, and prizes earned in your JUNIOR 
or SENIOR year. Please note dates. 

Q6 Honors, Awards, and Recognitions: Select all that apply, if not noted above. 
 Dean's List
 Graduating with Honors
 College Marshall
 Banner Bearer
 Honor's Thesis

Q7 Please indicate any of the following that apply. 
Honor Society Membership 
Prestigious Fellowship 
Prestigious Fellowship 

Q8 List all conferences at which you presented and/or publications in peer-reviewed journals. 

Q9 Part III. Professional Development and Miscellaneous Information   
Professional Development: Include on- or off-campus work experience where formal training is 
given; participation in workshops, seminars, and volunteer experiences that are outside the 
classroom requirements (Residential Life, Cornell Outdoor Education, leadership conferences, 
etc.) yet aid in the development of career skills. 

Q10 Other Information:  
Include any other information that you feel is important and is not noted elsewhere in this 
document, such as personal experiences that have led to leadership development. 



Q11 Part IV. Post Graduate Plans   
Knowing that not everyone has set plans yet, what do you hope to do upon graduation from 
Cornell? Please indicate all that apply. 
 Graduate/Professional School
 Employment
 Volunteer Service
 Gap Year
 Military Service
 Travel
 Other

Q12 Please specify details of above plans below (if known at this point). 
University and course of study 
Employer, job title, and location 
Volunteer organization 
Gap year plans 
Military branch and location 
Travel destination(s) 
Other 

Q13  Part V. Essay   
Instructions The essay, which addresses the questions below, should be no less than 500 words in 
length and double-spaced. Please include your first and last name, class year, date authored and 
email address on your essay.  All submitted essays will be considered for an Excellence in 
Leadership Award, which honors a leader among leaders. The winner(s) will receive a cash prize 
and a certificate of achievement presented at the annual MFCNS graduation celebration on May 
27, 2016.  Essay Question Answer all 4 questions in your essay. Leadership is about people, 
mutual responsibilities, and ethics; practical experience and intentions to positively influence 
society by contributing our time and effort.  1) Describe how your experience at Cornell, through 
the lens of a Meinig Scholar, align with the above philosophy. 2) How has your participation in 
your organization(s) or group(s) provided you with practical experience? 3) What positive 
impact has your contribution made on your group or society in general? 4) How do you plan to 
utilize what you have learned (both theoretically and experientially) as a leader in the next 
chapter of your life? 

Q14 Thank you for all the contributions you have made as a Meinig Scholar to your local and 
world community. It has been a privilege having you as a member of our organization. We wish 
you much success as you take the next step in your journey. 


