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IN MEMORIAM 

ROBERT A. POLSON 

July 6, 1905-July 4,, 1997 
Rohert A. Polson, emeritus professor of rurnl 
sociology and Asian studies, died on July 24, 1997. 
He joined Cornell in 1931 and was an active 
member of the Southeast Asia Program faculty 
since the mid-1950s. From 1950 to 1957 he served 
as the head of Cornell's Department of Rural 
Sociology, providing a vital link between SEAP's 
activities in the College of Arts and Sciences and 
the College of Agriculture and Life Sciences. His 
regional inte1·ests focused on the Philippines, 
where he held a Fulbright Professorship at 
Silliman University and served as a training 
consultant at the Philippine Community 
Development Program. He also consulted for the 
U.S. International Cooperation Administration in 
North Africa and Asia. Professor Polson and his 
wife Ruth have remained loyal friends to the 
Southeast Asia Program. Since his retirement in 
1971, they have continued to make generous 
annual contributions to the program, which have 
been used in part to support the production of the 
Southeast Asia Program Bulletin. 
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LEITER FROM THE Director 
Dear Friends, 

These are heady times for Southeast Asian studies at 
Cornell, and I can send you a letter infused with a spirit of 
enthusiasm and excitement about our near future. Inter
est in Southeast Asia is increasing noticeably here on cam
pus and on the wider national scene, to judge hy media 
attention. Much of this is no doubt fueled by the burgeon
ing economies of the greater part of the region, but a role 
is also being played by the la1·ge nllll1her of students of eth
nic descent from countries of the region who are now com
ing to Cornell. There are memhe1·s of the Cornell faculty 
who are not in the Southeast Asia Program (SEAP) but 
who have developed a strong Southeast Asia componeut to 
their research and teaching. One of them, Lindy Williams, 
associate professor of rural sociology, has been invited to 
become a member of SEAP, and there is high probability 
that the coming year or two will see the addition of other 
new members of the program from faculty akeady at 
Cornell. Enrollments in our com·ses also reflect this inter
est. They are up dramatically in courses on Vietnam or its 
language and increasing steadily in other courses relating 
to the 1·egion. We are by no means satisfied, however, and 
one of the challenges that faces us in the coming years is 
how to make innovations-reorient the curriculum, de
velop seminars, or initiate other kinds of activities-that 
could raise enrollments and activities to a level commensu
rate with the magnificent intellectual resources inherent u1 
faculty, staff, and the li.brary facilities that have been built 
up here at Cornell. 

Cornell retains its inte1·national preeminence in Southeast 
Asian studies, and this has been recognized hy the U.S. 
Department of Education u1 our redesignation as a Na
tional Resource Center, which earned SEAP a grant worth 
approximately a million dolla1·s over three years. Thanks 
to a supportive leadership of Cornell University, we have 
two new tenure-track faculty members joining the Cornell 
faculty in the fall, who will he members of the Southeast 
Asia Program: Kaja McGowan, assistant professm· of the 
history of art, and Paul Gellert, assistant professor of ru
ral sociology and international development. They a1·e in
tellectually exciting and charismatic young people who can 
make us confident that the Cornell Southeast Asia Pro
gram will continue to be a center· for Southeast Asian stud
ies into a new century. 

Support from Cornell's leadership makes it lilcely that as 
individual Southeast Asia faculty members retire or leave 
Cornell, there will be unmediate replacement by promisu1g 
specialists in Southeast Asian studies, even in times of 
downsizing and fmancial stringency. 

We are experiencing 
steady growth in out
reach services to pri
ma1·y and secondary 
schools and teachers. 
Southeast Asia Pro
gram Publications has 
become second only to 
Cornell University 
Press among Cornell 
entities in the pro
duction of new aca
demic materials, 
with five new titles 
and two new issues 
of the periodical 
lndo11esi.a over 
the past year. As 
the academic 
presses have in
creasingly nar
rowed their 
production down to 
titles capable of large commercial sales at 
high prices, Southeast Asia Program Puhl-ications has 
come to occupy a position of ever-u1creasing unportance as 
an outlet for the publication of language learning materials 
and specialized monographs and studies relatu1g to South
east Asia. The Echols Collection is devoting ever-greater 
resources for acqui-;itiou and processing of hooks and 
other materials, is involved in maintenance and coopera
tive projects, and continues to serve as the premier collec
tion of Southeast Asia materials in this country and, for 
ce1·tain types of books, in the world. The pay scale for lan
guage teachers has been raised by a significant perceutage, 
and I am happy to report that our teachers of Southeast 
Asian languages are now language teachu1g professionals 
across the board. Finally, and not least, we contume to 
produce excellent scholars. Last year we had five abso
lutely extraordrnary Ph.D. theses pt·esented in the social 
sciences and humanities. 

In short, we move into the next year strongly supported by 
excellent academic resources, with a good record of ser
vice in outreach to the schools and in publications, and 
with a challeuge to develop the curriculum and faculty aud 
to provide u1tellectual leadership fo1· Southeast Asian 
Studies. 

~ kh/'r/-
John U. WoUf 
Di.recto1·, Southeast Asia Program 
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all Indian in Indonesia 
Siddharth Chandra, Ph.D. '97 

z 

Siddha rth Chandra , SEAP alnm, is 
currently an assistant professor of 
public and international affairs at 
the Uni:versity of Pittsburg. 

en the Indian poet and 
Nobel laureate Rabi.ndnmath 
Tagore visited Indonesia he 

obse1·ved that he saw India every
whe re but did not recognize it. In 
fact , if he had been an Indonesiari vis
iting India , he would probably have 
made the same observation. Tagore 
visited Indones ia many years ago, but 
his words ring as true today as they 
clid then . In 1994 and again in 1996, 
when I had the opportunity to visit 
Indonesia, I began to discover what 
he really meant. 

My discovery began when the So
cial Science Research Council called 
me in the spring of 1994 to inform me 
that I was the recipient of an Interna
tional Predissertation Fellowship , 
which would enable me to travel to 
Indonesia to learn about the culture 
and language of the country. As a stu 
dent of economics at Cornell Univer
sity, I was surprised to the point of 
clisbelief. In many "respectable" eco
nomics departments today, the con
cept of international travel for the 
purpose of predoctoral or doctoral 
r esearch is viewed with scorn. Good 
economics should, this point of view 
in1plies, apply equally to any 
economy. The context of economic 
problems is unin1portant to the point 
of being irrelevant. So I was pleas
antly suq)l·ised that the SSRC took so 
seriously the idea of training econo
mists about the context of their stud
ies . Here was an ot·ganization that 
treated economics as a social science . 
And , as I was to learn , the process of 
economic development depends ver y 
heavily on the institutional context in 
which it is occurring. 

In May 1994, I attended 
SEASSI at the Univer sity 
of Wisconsin. Language 
trnining fonns a 1·equired 
part of the IPFP, and a 
central goal of SEASSI is 
to impart intensive lan
guage training to students 
of Southeast Asian lan
guages . Because I had so 
little knowledge about In
donesia hefor·e I went to 
Wisconsin , I was pleas
antly surprised to discover 
that as a native speaker of 
Hindi , with its Sanskritic 
and Arabic roots, I was in 
possession of a vocabulary 
and pronunciation that 
provided a strong founda
tion for studying Ba hasa 
Indonesia. In class, it was 
often safe to gu ess that a 
word meant the same thing 
in Bahasa Indonesia as it 
did in Hindi. Of course, 
there was the occasional mix up. 
Susu , for example , means " milk" in 
Bahasa Indonesia and something 
rather less drinkable in Hincli. After 
two very instrnctive months in Macli
son , it was time for me to visit Indone
sia to learn if the similarities between 
my native culture and Indonesian cul
tu re extend beyond language. Again , 
I made some inter esting cliscoveries
while there are numerous cultural , 
social , and economic similarities, 
Indones ia has followed an economic 
path that is dramatically different 
from lnclia 's path since the mid 
1940s, when both countries gained 
independence from their colonial 
ruler s. 

P erhaps one of the more intriguing 
differ ences between Indonesia and 
lnclia from the point of view of an 
economist is the relative performance 
of the two economies since indepen
dence. The Indonesian economy has 
surged past the Indian economy by 
most economic and social measm·es . 
I couldn ' t help but wonder whether 
this had anything to do with such 
glaringly different political sys tems. 
Indonesia has been under the rule of 
President Suharto fot· over thirty 
years now. The government is not ac
countable to the Indonesian people in 
the manner that Indian govermnents 
have been over this period. In under
standing why Indonesia and India are 
in such different economic situa tions 
today, there are perhaps four key 
factors to r ecognize. They are oil , 
relations with the United States, the 
existence of independent institutions 
that serve as checks and balances 
against one another, and the nature of 
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1~conomic policy making in the two 
countries. It is the role of checks and 
balances in the system that particu
larly fascinated me. 

In Indonesia, power is highly cen
tralizer!. The press, the bm·eaucracy, 
the political system, the judicial sys
tem, the police, and the armed forces 
are tightly controlled by the center. In 
India, they are independent, and each 
institution is constantly acting to pre
vent the others from becoming all
powerful. The benefit from the 
economic perspective of the Indone
sian system is that an authority with 
vision has tt·emendous power to do 
good. For example, the government 
had the vision to employ trained 
economists to hail the economy out of 
a crisis in the early 1980s, when oil 
prices crashed. To the extent that 
these economists had the ear of the 
president, they were more than just 
hureaucrats-their word could, if 
necessary, have been translated di
rectly into law, by presidential decree 
or through a legislature that acted ac
cording to the will of the president. In 
many ways, the economic policies de
signed by Suharto's technical advisors 
in the early 1980s were nothing short 
of visionary. They held off the nega
tive effects of fluctuating oil prices 
that have crippled so many other oil
exporting economies. The government 
has also had the vision to develop its 
transportation infrastrncture-f-xem
plified by the trans-Sumatra highway 
and the heginnings of a high-speed 
highway system in West Java. In 
short, good ideas are implemented 
with ease in Indonesia, provided the 
center supports them. There are risks 
associated with having such a system 
in place, however. There is the possi
hility of having an authority with tre
mendous powe1· to do damage to the 
economy, as has happened in the ma
jority of developing countries with 
monolithic institutional structures. 
There is also a social cost to having 
such a system. On my way to Jakarta 
every day, I used to pass through 
Pasar Minggu, a southern suburh of 
Jakarta. A cluster of temporary fruit 
and vegetable stalls had heen erected 
at a major intersection in Pasar 
Minggu. One day, the police burned 

these stalls down, leaving the owners 
with losses from the burning of their 
stalls and possessions, and the insecu
rity of having to find a new place in 
which to sell their produce with no 
guarantee that the events of Pasar 
Minggu would not revisit them at 
their new location. If the police had 
committed such an act in a city like 
Delhi, the press, the politicians, the 
judicial system, and just ahout every 
institution apart from the police 
would have been up in arms against 
the offenders. 

The same checks and balances that 
provide some stability to the political 
system and a modicum of justice for 
the people in lrnlia have also contrill
uted to her lackluster economic per
formance. They have hindered the 
progress of economic reform in the 
countt-y as different institutions have 
maneuvered to prevent others from 
encroaching on their powers at the 
cost of cohesiveness. For example, it 
would he impossillle for a daughter of 
the prime minister to play a major 
role in the construction of major high
ways around the capital or any other 
large city without intense scrutiny 
from counterbalancing institutions. 
Perhaps this is why Jakarta has such 
an impressive highway system com
pared to any large Indian city-presi
dent Suharto's daughter has played a 
central role in its construction. This is 
also why it is possil)le to get huge 
projects with huge economic benefits 
approved overnight in Indonesia-so 
long as one of the p1·esident's relatives 
is involved in the deal-while the 
same process could take years in In
dia. Trained economists in India have 
never had the power enjoyed by the 
economists in Indonesia in the mid-
1980s. Perhaps this is why the lmlian 
economy only began to grow steadily 
at an annual 1·ate of over five percent 
pe1· year after Manmohan Singh, an 
economist, became finance minister in 
the early 1990s. From a development 
perspective, Indonesia and India 
make a fascinating contrast. Both 
countries have something that would 
make the other country a hetter place 
to live. And both countries have paid 
the price for it. 

AWARDS 
LAURISTON SHARP AWARD 

The Southeast Asia Program is pleased to 
announce that the Lauriston Sha1·p Award 
for 1997 was awarded jointly to Mary 
Callahan, Ph.D. in government, "The Ori
gins of Military Rule"; Christoph Giebel, 
Ph.D. (history), "Ton Due Thang and the 
Imagined Ancestries of Vietnamese Com
munism"; Hjorliefur Jonsson, Ph.D. (an
thropology), "Shifting Social Lamlscape: 
Mien (Yao) Upland Communities and His
tories in State-Client Settings"; and Kaja 
McGowan, Ph.D. (history of art), "Jewels 
in a Cup: The Role of Containers in Ba
linese Landscape and A1·t." This prize is 
awarded annually for acadernic excellence 
to advanced graduate students who make 
outstanding contribution to the community 
life of SEAP. The prize was created in 1974 
to honor the founder and first director of 
the Southeast Asia Program. 

SEAP ALUMNA AWARDED 
BENDA PRIZE 

The 1997 Harry J. Benda P1·ize in South
east Asian Studies was awarded to SEAP 
alumna Nancy Flori<la, Ph.D. (history) 
1970, in recognition of her book, Writing 
the Past, Inscribing the Future: History as 
Prophecy in Central Java (Duke Univer
sity Press, 1995). Dr. Florida is an associ
ate professor of Indonesian languages and 
literatures at the University of Michigan. 



Parents' Attitudes 
TOWARD THEIR 

Children's Education 
IN RURAL THAILAND 

Lindy Williams and lower quality of life in general; 
noneconomic consequences include 
those having to do with poor nutrition 
and diminished health and educa
tional prospects for the generation to 
follow. Abo highly pertinent to some 
in Thailand is the desire to provide, 
through increased schooling, viable 
alternatives to work in the commer
cial sex trade. While the pe1·centage of 
all children enrolled beyond second
ary school is comparatively high in 
Thailand, national enrollments in sec
ondary school are lower than in a 
number of othe1· countries in the re
gion (including, for example, the 
Philippines and Malaysia). Since the 
majority of Thai children still termi
nate their schooling after completing 
primary education, continuation 

cial circumstances, a choice had to be 
made within the famiJy, as not all dill
dren couJd he sent to secondary 
school. In fact, the issue of rural pov
erty, as it constrains options for 
children's education, was raised in 
nearly every group discussion. \Vhile 
the benefits of education were clearly 
recognized, so were both direct costs 
and opportunity costs. This is the 
case even in families with children 
who were highly motivated to con
tinue. The following abridged ex
amples a1·e illustrative. 
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Assistant Professor of Rural 
Sociology and Development 

Recently, I was asked to write 
something for this issue of the 
Bulletin to introduce myself 

to the Southeast Asia Program, and 
I've considered a number of ways to 
approach the assignment. In the end, 
I've chosen a rather conventional ap
proach, that is , to describe some of 
my most 1·ecent work in the region. 
Several years ago I was asked to join 
a research project in which a good 
friend from graduate school, 
Napaporn Havanon, was involved. 
Now at Srinakharinwirot University, 
she and Kritaya Archavanitkul at 
Mah.idol Unive1·sity were working on 
a study of secondary-school enroll
ments in rural communities in the 
central and northeast regions of Thai
land. 

The topic was considered very im
portant locally for a number of rea
sons. Adverse market consequences 
of low enrollments include lower over
all productivity, lower income levels, 

from primary to secondary school is 
considered the most important transi
tion point in the educational system at 
the present time. 

A mixed-method approach was 
chosen for the study, a survey to get a 
sense of how widespread certain 
school-choice patterns were, and a se-
1·ies of in-depth group interviews to 
help us understand in detail pai·ents' 
reasons for their decisions about 
children's schooling. Here I'll focus 
mostly on the latter. For the study, 
nine group interviews were held in the 
central region and eight in the north
east. Discussion centered around the 
determinants and consequences of 
continuing schooling past the primary 
level. The discussions provide general 
perceptions and attitudes 1·elated to 
education reflecting not only the par
ticipants' own experience, hut also 
their observations of the experiences 
of others in the cmmnunity. 

Much of what we found in the sur
vey and group interviews coincided. 
In both cases, we found that a 
family's socioeconomic situation was 
critically important. All too often par
ents reported that given their finan-

CENTRAL REGION, GROUP 2: 
S: As farmers, we can't support our 
kids to have a very high education. 
We lack the means. 

[kiter i.n the di.scussion] 

Moderator: Does it cost much to 
send your kids to secondary school? 

Y: Yes, it costs a lot in a year: bus 
fare, tuition fee, textbooics , two 
uniforms , toys , shirts .... 

CENTRAL REGION, GROUP 9: 
Moderator: And what do you think? 

B: Well, mother doesn't have that 
kind of money to send her daughter. 
If she had, then her little one would 
he doing the same thing. I always 
think about this, about my girl 
wanting to learn more, but what can 
I do when there's no money'? The 
transportation fares alone; the year 
before last when she was at M. l, 
were already 800 baht. Last year it 
was 900 baht because the petroleum 
price went up and this year it is 
1,000. 

In th,~ Northeast region, where sec
onda1·y school enrollments are lower, 
the same types of stories emerged. 

NORTHEAST REGION, GROUP 3: 
Moderator: Mrs. T, do you know if 
a lot of people in this area send 
their children to school? 

B & T: No, because even if they 
want to, they don't have the means 
to. 

B: Because of poverty. 



T: They want to but we don't have 
the money; the farmers really don't. 

K: To tell you the truth we don't 
really want them to be farmers like 
us. Maybe the children will be 
better than us. 

[ later in the discussion] 

P: For some people it's the problem 
of money. Every day they go to 
school, they need money. Some
times there's no money even to buy 
fish sauce, arnl how can they get the 
childn~n to go to school? So it's 
enough for them just to be able to 
read and write at P.6. 

While parents' financial circum
stances are clearly critical in deter
mining whether some or all children 
are able to attend secondary school, 
hoth data sources indicate that the 
sex of the child is also a factor in such 
decisions. According to the sm·vey 
data, gender issues are relevant 
among families at all points of the so
cioeconomic scale; lower percentages 
of girls than boys are sent on to sec
ondary school by parents at nearly 
every socioeconomic level. 

When the moderators of the focus 
groups asked specifically whether 
parents had sent or planned to send 
their boys or their girls (or both) to 
secondary school, lively di8cussions 
occurred in some groups, while in 
others there was little disagreement. 
Very often parents felt that boys and 
girls were equally talented and should 
have equal opportunities to attend 
secondary school, or that any deci
sion should he made on the basis of 
the individual child's potential to 
learn when a choice must be made. 
When there was a stated preference 
for sending children of one gender or 
the othe1·, parents occasionally fa
vored sending girls. In such instances, 
they usually did so because they 
thought girls were more reliable. 

NORTHEAST REGION, GROUP 4: 
Moderator: Between sons and 
daughters who would you prefer to 
semi to school? 

S2: Daughters. 

Moderator: Why is that? 

S2: They are more responsible. 
They think more about family and 
parents. The girls won't drink and 
won't sniff glue. 

B: They don't go out except some
times when the boys ask them and 

then it's only some people not 
everyone. They know the limits. 

N: The girls, even though they only 
finished P.6 will send money to us 
when they work. The boys don't 
have any time. 

In most cases in which a preference 
was expressed, however, parent8 fa
vored sending boys. Many reasons 
were offered for this choice: because 
boys were thought to he more capable 
or more likely to gain from higher 
education, because their future role8 
were more likely to be tied to jobs 
that required more schooling (while 
their sisters were expected to altl~nd 
to domestic concerns), or because it 
was much less risky for hoys to make 
the journey to schools located at a dis
tance from home. Girls' safety was a 
very real concern, one that came up 
repeatedly in a number of the groups. 
Among parents who ideally would 
have chosen to educate both hoys and 
girls, safety was often the deciding 
factor that resulted in sending boys 
only. 

CENTRAL REGION, GROUP 7: 
Nl: The boys are tougher than the 
girls ... 

N2: The girl8 stay at home; they 
don't have to go anywhere. 

N2: The guys have to go and get a 
job so they can take care of the 
family. 

CENTRAL REGION, GROUP 2: 
Y: If I had both daughter and son, 
I'd support them to study. But fo1· a 
daughter, she shouldn't stu,ly very 
high. She'd better take care of 
domestic chores and her parents. 
As for a son, if I have enough 
money, I will support him a8 long as 
he wants to study. 

Moderator: But why do you fully 
support the hoy, while the girl i8 
required to look after household 
chores? 

Y: Unlike girls, you don't have to 
worry much about boys. 

NORTHEAST REGION, GROUP 3: 
Bl: Now the boys and the girls get 
the same schooling and that's good. 
But for sure I would prefer the boys 
to learn more. 

Moderator: Why do you prefer the 
boys to learn more? 

T: The hoys can't get pregnant. 

K: The girls, when they go out, the 
parents think and worry, hut with 
the boys-they can take care of 
themselves. 

U: But 8till I want them to learn 
equally if they can . But if we have 
to choose in the family then it would 
have to he th1-~ hoys. 

[ later in the &scussion] 

Moderator: And on the whole how 
do people in the village think about 
sending hoys and girls to school? 

K: More boys arc sent and not many 
girl8. Look at the kids riding their 
bikes here. Most of them are boys. 

Everyone: More boys. 

Moderator: So don't girls want to 
come or is it the parents who don't 
let them'? 

T: It's the parents who worry about 
them. 

NORTHEAST REGION, GROUP 6: 
P: I want my sons to get higher 
education. 

Moderator: What is your reason? 

P: Boys who do farm work will have 
a hard time when they have their 
own families. If they are educated, 
it won't he so hard for their wives 
and kids. For instance, my husband 
doesn't have any education, so I 
and our kid8 don't have an easy life. 
Therefore, I want my son to he 
educated so that the daughter-in
law will be happy. 

Moderator: And how ahout your 
daughters'? 

P: If they get good husbands with 
knowledge and position, they'll he 
happy. 

Moderator: Between sons and 
daughters, who should get higher 
education, Auntie B'? 
Bl: Should get equal education. 
don't have bias. 

M: Equal. 

P: Not hias, hut worry about. 

Some schooling decisions are thus 
clearly made on tlw basi8 of the sex of 
the child. While boys continue to go 
to secondary school in greater num
hers than their female counterparts, 
the reasons for thi8 are complex and 
may or may not involve issuc8 having 
to do with the child's real or per
ceived ability or long-term potential 
as a scholar or provider of resources. 
As several of the focus b'l·oup excerpts 
indicated, choices are made all too 
frequently on the ba8is of the child's 
safety, and in such cases boys are 
strongly favored over :.,rirls. 
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The Vietna---ese 
Language Pr~~~~ALOGUE 

Thuy Tranviet 
Lecturer, Vietnamese 

Since coming to Cornell Univer
sity in August 1995 as a lec
turer in Vietnamese, I have 

been responsible for teaching, devel
oping materials, and shaping the 
overall outlook of the language pro
gram. During this time, I have seen a 
tremendous growth in program en
rollment and changes in student rep
resentation. As I continue to adapt to 
these changes and shape the 
program's future, I realize that in the 
process, I, too, have been learning 
and growi.ng greatly. So it is cW"ficult 
for me to talk about the program 
without being personal. And there is 
nothing more personal about a class 
than the people in it. It seems natu
ral, then, to start hy answering the 
most frecruently asked questions 
about the prog-ram, "Who are the 
students?" and "Why study Viet-

?" namese. 

Graduate students from various 
disciplines focusing on Vietnam com
prise a large part of my student body. 
Many of them are from the United 
States, hut many are from other 
countries such as Km·ea, Thailand, 
Japan, and France. Next yea1·, there 
will be students from Eastern Europe 
as well! The undergraduates, by con
trast, are usually students of Viet
namese descent. Many of these 
heritage students were horn in the 
United States or came he1·e at an 
early age so they have had no formal 
education in or exposure to the lan
guage. Their reasons for taku1g Viet
namese are quite different and more 
personal than the graduates'. These 
two groups comprise about 80 per
cent of the prog-ram, about thirteen 
students in each category. In the fall 
of '96 an explosion in Vietnamese oc
curred, w;th enrollment reaching an 
all-tune high of thirty-two students, a 
40 percent mcrease from the previous 
year, and a 140 percent mcrease from 
the year before that. This has made 

Vietnamese one of the largest and 
fastest growing of the less commonJy 
taught languages at Cornell. With this 
incr·ease, one group that does not fol
low the traditional student pattern 
(where graduates are non-heritage 
students and undergraduates are 
typically heritage students) has 
emerged: the undergraduate non
heritage students. 

I knew the program was heading in 
a very different direction when I en
tered the beguming class on the first 
day this past year. I normally conduct 
mdividual interviews a few days early, 
so that I can place students at appro
priate levels. Vietnamese American 
students usually come to see me at my 
office, and grnduate students have 
ways of searching me out at place;; 
lilce Kroch Library or the Kahin 
Center. However, for th.is group, a 
Willard Straight lunch-hour type, I 
had to rephrase my u1teniew survey. 
Smee I was quite sure that their prior 
Vietnamese acquisition was close to 
nil, I asked my favm·ite two-wonl 
question: "Why Vietnamese'?" The re
sponses that I got were quite interest
ing. Except for one student who said 
that his girli"riend was Vietmunese, no 
one else gave me a reason that was re
motely personal or committed! I got 
reasons like: "I wanted to take Chi
nese or some other language but they 
didn't fit into my schedule," from 
someone g-raduating from the Ag 
School in June, planni11g to go to 
England to study fisheries. Another 
student said, "It's either this or as
tronomy. I am still decidmg on which 
course is easier and more interest
u1g." I liked his sense of curiosity. But 
when I told him that more mtportant 
than the grade was that he liked the 
course, he said: "Oh, God!" The next 
person was a junior majoring u1 En
glish. This person summed it up in 
two words: "Why not?" That, I liked. 

,, 
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Speaking 
Since the program is quite large and 
the background of the students is 
very dive1·se, it is essential that mate
rials and activities a1·e appropriately 
chosen and class is structured to ac
commodate and meet the needs of all 
the students. The curriculum has 
been the biggest challenge for me, be
cause the levels of students' language 
acquisition are much more complex 
than the three levels that we currently 
offer. That means at each level the 
teaching approach has to be special
ized so that students can gain learning 
experiences suitable for them as indi
viduals. However, since there is a 
dea1·th of Vietnamese texts, finding 
materials appropriate for the stu
dents has not been an easy task. I 
have been supplementing the texts in 
the beginning and intermediate 
classes and developing materials more 
suited for the advanced students. 
Generally, in a language progrnm, 
speaking should be the primary goal 
at the beginning and intermediate lev
els, while reading and writing compo
nents are the backbone for the 
advanced group. 

I have always believed that the im
portant aspect of language learning is 
speakir1g. My early teaching days in 
Taiwan and Japan gave me a sense 
that above all else, people love to talk. 
However, a dialogue is meaningless if 
there is no one to talk to, and, worse 
yet, frustrating if one doesn't know 
how to respond. The day-to-day les-

son plans are structured so that stu
dents are constantly engaging in some 
kind of communicative activity: pair 
wodc , interviews , role playing, etc. 
One of the most effective and rnterac
tive activities is the oral presentation. 
Students pair up to present and act 
out five- to ten-minute dialogues that 
they have written and memorized. 
Not only does this activity have a so
cial function, but it is also practical , 
useful, and fun, since students get to 
know each other through another lan
guage. I never realized how many as
piring "actors" are out the1·e! All 
students seem to be very enthusiastic 
about doing the skits as well as watch
ing them. On the skit days they often 
come to class early and set things up, 
with their props and all. Many of the 
scripts that I have seen and read in 
the past two years have been quite 
good, and some display true comic 
flair. And I have become quite good at 
spotting potential "hits." Since the 
students turn in scripts two days be
fore the "production," I always look 
over their work beforehand. At first, 
I was only making comments on sen
tence structures, correcting gram
matical errors, suggesting word 
choices more fitting fo1· the situations. 
But grndually, I have begun to make 
more comments on the content, the 
cultural elements, and the perfor
mance potentials of the dialogues. Not 
only is it essential that the story line 
and the dialogues sound "Vietnam
ese," but the delivery of the dialogues 

is an important aspect of malting the 
play more lively and entertaining. 
Sometimes I argue with them and 
sound more like a talent agent than a 
teacher. 

Reading 

Students have a big influence on my 
choice of reading materials. While 
keeping in mind that the texts must be 
relevant to their reading abilities and 
interests, I am free to experiment with 
a wide range of reaclings. In the pro
cess, as I have selected 1·eacling mate
rials, I have been rethinking the way I 
read. I fmd it i.Jmnensely pleasurable 
and rewanling when I read to share. 
Over the last two years, we have 
shared a lot, from folklore and an
cient stories to moral tales, from fic
tion to nonfiction, both in literary 
and journalistic genres. While I 
choose materials pertinent to the so
cial, cultural, and historical aspects 
of Vietnam, I constantly ask myself
and the students-"Why do we read 
what we read?" At the intermediate 
level , when reading is intt·oduced, the 
pm·pose is more or less to open win
dows on customs and culture. 

At the advanced level, reading 
plays a much greater pedagogical 
role. The text is the focal point of 
class discussion, homework assign
ments, and commentary papers. The 
more exposure to clifferent lcinds of 
writings the students have, the better 
sense they will have for the language. 
lu turn, they will write better when 

they see different ways of 
fo1·mnlating words and 
language. However, per
haps the strongest reason 
for selecting materials is a 
very personal one, beyond 
the question of whether or 
not the materials are 
teachable. The vitality of 
the text is what most ulter
ests me. It is llllportant 
that I am able to bring life 
to a text , to make the lan
guage visually stimulating. 
I don ' t think it would be 
possible for me to teach 
readi.J1g without brii1ging 
that aspect into the class
room. I credit students in 
the advanced class for 
pushing me to constantly 
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search and reach out for new per
spectives. The atmosphere that is gen
erated in class is ext;·emely 
stimulating. It takes so much energy 
to move a dass into the strt\am of 
thinking and line of •~motion of a story 
that, once the story has b1~1~n read 
and discussed, sometimes I am so ex
hauster! hy it that I no longer want to 
.-,~-introduce the same story to an
oth,~r class-~v,•n from one y,~m· to 
tlw next. I believe that the dynamic of 
1~ach and every class is unique. This is 
the foundation on which I choose 
n~ading materials . 

W1·iling 
\Vriting something worth reading is a 
daunting task . The heginning is ardu
ous, hut wlwn good writing is finally 
achicv,~d after constant practice and 
repeat,~d rewrit:,~s, the hard w01·k has 
!wen well worth the effort. Seeing stu
dents actually he~rin to express them
selves articulately on pape1· is an 
invigorating cxp1~ri1~nce, as if the 
words magically jump out at me. 
Even the first-y,~ar students are asked 
to keep a weddy journal starting at 
the beginning of class. Fo1· the first 
fow weeks, entries are expected to 
start out ,~ith simple dialogues mod
eled after the ones in the text and the 
supplementary material. After suffi
cient vocabulary has been acquin~d, 
students are •~ncouraged tow-rite 
more creativdy on a variety of topics 
of inll~rcst. Sometimes I hear myseu· 
saying, "I do not teach words. I teach 
you what you ,lo with them . Can you 
1-,rivc me a sentence? Can you give me a 
helter sentence?" Eventually, I ask 
for a paragraph , and a week later, a 
page, and by the end of semester, en
tries of two to three pages. This is no 
s111·111"ise to them, although it always 
seems to surprise me, lwcause ,vriting 
and reading are secondary at this 
level. 

As fin;t-year students are encour
aged to learn how to work with what 
they know, independent of a dictio
nary, and gradually to !mild up their 
language knowledge, intermediate 
and advanced students are challenged 
by themes and styles. I move these 
classes out of the "journal genre" and 
intnuh,ce a "free writing" series, go
ing beyond the "routine" topics deal
ing with a typical day at Cornell. As 

the students move on lo topics more 
related to class readings, they get to 
play more with their creativity. Stu
dent work has ranged from serial de
tective stories, to medieval 
Vietnamese folklore and famous l1~g-
1:111ls, to contemporary soap operas, 
as well as dialogues derived from sto
ri,~s read in class. In afldition to "free 
writing," advanced students are also 
1·e11uired to write summaries and 
commentary pap,~rs based on the 
readings. As stud,~nts l,~arn how to ex
pr,~ss their opinions , to make argu
ments , or to support statements, .l 
have learrn~d how to listen. Even 
though w,~ often have \Vl'iting work
shops where students read each 
other's papers and make conunents 
on them, l read everyo1w's pap,~rs. 
This offers me insights into the com
plexity of my students' thinking and a 
broader outlook ahout them as indi
viduals. Contrary to any stereotype of 
a particular group of students
graduate or undergraduate, heritage 
or non-heritage, Asian 01· European 
or American-the responses to the 
readings and to my questions have 
heen profoundly individual. This has 
been the 1-,rreatest lesson for me. 

The Last Word 
I have had long chats with all the stu
dents throughout the year. Let me 
give an update on some of them. The 
fisheries student was accepted into 
Cambridge, although he has chosen to 
do his graduate work in Duhlin; he 
has said he will try to continue study
ing Vietnamese, which makes me very 
pleaseJ. However, I am not sure 
whether I would like to be named af
te1· a fish . In his weekly journal en
tries and conve1·sational dialogues , I 
have already played more roles than I 
can imagine: a waitt·ess , a student, a 
cashier, a beach girl, a hotel owner, 
etc. The young man who I was quite 
sure would drop my class decided in
stead to {lo without astrnnomy. Eight 
months later, this time it was his turn 
to convince me why he likes Vietnam
ese and would like to continue 
through to the advanced level. The 
"Why not'?" student will continue 
Vietnamese in his senior year; this 
time, I think I hear him saying "Why 
not!" The romantic soul with the Viet
namese girU"riend is going to teach her 

how to read and write Vietnamese. 
He once corrected my pronunciation 
of her name (I had pronounced it in 
a Northern way, and she is a South
enter). 

As for future participants of the 
program, I am interested in seeing 
morn of the "Why not?" students 
who, by pur,~ chanc,~, st11mhl1~ across 
Vidnamese for the first time at 
Cornell. I promise them I won ' t take 
it personally if they choose to move on 
to different fields, for I, myself, have 
tri1~d quite a few languages, among 
other things. It has heen great fun in
trorlucing something to a group of 
people who are intrigued by the uew 
and tlw different. That is not to say 
that I do not appreciate my core 
groups of students-the graduate 
constituents and the he,·itage stu
dents. The former group has been the 
main outlet for my inspiration. I 
shai·e their views, their frustrations, 
th,~ir fears and tears, thei1· struggles 
to do better. The heritage students 
have touched me in more ways than 
they will ever know. 

Throughout the year, my students 
often used thei1· writing as a way to 
talk ahout themselves or about each 
other. The most fun I have ever hat! 
in a class was when I litl~rally had to 
fight to make my voice louder than 
the students', because they were so 
lively. I appreciated their enthusiasm 
toward their work, knowing that this 
would inspire them to achieve more. 
Even in some of the evaluations, the 
students continued the conversations 
with me. They wrote in Vietnamese! 
By writing in Vietnamese, it was clear 
that the students did not do what they 
were supposed to do , that is , to evalu
ate the course for others to read . To 
them, this was no different than just 
another writing exercise. This article 
is a response to that five-minute exe1·
cise, with a fond word of gratitude. 

This dialogue is for you all. 

Cam on. 

i 
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A Place in the Middle 

A VIEW OF SOUTHEAST ASIAN STUDIES 
AT CORNELL 

Jennifer Krier 
Assistant Professor of 
11nthropology 

I none way, leaving the hubbub 
and activity of Boston, Massachu
setts, for my position in Ithaca, 

New York, as assistant professor of 
anthropology has been like moving to 
the center of the universe, a w1iverse 
that places Southeast Asia in its 
middle. In some ways I feel closer to 
the region now than I did while doing 
my Ph.D. research in a highland 
Minangkabau village in West 
Sumatra, Indonesia. In my two years 
here, I have attended fabulous cul
tural performances, eaten delicious 
regional cuisine, and met prominent 
Southeast Asian politicians and schol
ars as well as nwnerous students. It's 
much easier for me to get my hands 
on Indonesian newspapers and maga
zines at Kroch Library than it was for 
me in the field. But most of all, I have 
been introduced to a vibrant intellec
tual community where learning, 
thinking, and talking about Southeast 
Asia is part of daily life. 

My interest in Southeast Asia de
veloped during my first year of 
graduate school in the department of 
anthropology at Harvard. I had come 
to graduate school interested in an-

thropology, art, and ritual, in the way 
cultural objects and performances 
are used to communicate social ideas 
about belonging, organization, and 
power. The books that most im
pressed me on this topic were written 
by Southeast Asianists, people like 
Clifford Geertz, Stanley Tambiah , 
Stephen Lansing, and Jane Belo. Al
though Southeast Asia specialists 
were few at Harvard, training in most 
Southeast Asian languages was un
available , and lihrn1·y resources were 
liinited, I decided to pursue my fasci
uation with Southeast Asian culture 
aud devoted my studies to Indonesia . 
We students interested in the region 
pursued va1·ious strategies to make up 
for the resources Harvard lacked; we 
went to SEASSI in the summer, we or
ganized a Southeast Asia Association 
and brown-bag series. We did our 
fieldwork, and some of us 1nigrated to 
Cornell for a semester or two. 

While a number of my colleagues 
and friends hailed from Cornell's 
Southeast Asia Program, I myself did 
not have the opportunity to visit the 
university until I was invited here to 
give my job talk in the spring of 1995. 
While by that time I had benefited 
from the teachings of a group of 
Southeast Asianist scholars (Mary 
Steedly, Ken George, and Tam Thai) 
all hired by Harvard while I was in 
the field, I still considered myself pri
marily an anthropologist rather than 
a regionalist. Therefore I felt nervous 
anticipation about presenting my 
work for the first time to lmninaries 
such as Oliver Wolters, George 
Kahin, David Wyatt, Tom Kirsch, 
Ben Anderson , Stan O'Connor, and 
Keith Taylor. But my talk, which ana
lyzed the political dynamics of a 
Minangkabau property dispute and 
included an extended description of a 
woman exposing herself to senior 
males, seemed to capture people's at
tention. 

Six months later I was back, at the 
center of the universe. After two 
years of teaching here , I now see my 
non-Cornellian training in Southeast 
Asia as a streugth. My work on gen
der, l'itual, law, and kinship in 
Sumatra complements the program's 
strengths in politics, language, his
tory, Java, and Thailand. I have 
learned much from the brilliant col
leagues and students around me. The 
program's emphasis on an interdisci
plinary approach to studying the his
tory, society, and culture of the region 
has enhanced the way I think about 
teaching anthropology, and has en
couraged me to see literature, histori
cal accounts, films, and popular 
media as rich sources of ethnographic 
information. 

In my years to come at Cornell, I 
look forward to furthe1· developing 
my teaching, research, and writing in 
this rich and stimulating atmosphere. 
My current work explores the way 
gender and kinship inform identity 
politics in Indonesia; specifically, why 
it is that Minangkabau claims to cul
tural identity and belonging-at both 
local and national levels-are made 
via statements about kinship and lin
eage rather than, for example, race, 
ethnicity, or class. I have sought to 
bring these topics alive in the intro
ductory undergraduate courses I 
teach as well. In this context, I discuss 
Indonesian racial categories or 
Minangkabau conceptions of what 
constitutes a "family" to alert stu
dents· to the constructedness of their 
own conceptions of race and kinship. 
Southeast Asia is not a site of exotic 
otherness, but a modern nation-state 
where conceptions of identity are con
stn1cted differently than in our own 
society, because of the region's dis
tinct historical , sociocultural, and po
litical-economic dynamics. 
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Associate Professor of Vietnamese 
Cultural Studies, Chai,; Department 
of Asian Studies The accumulation of depart

ments, programs, and gTadu
ate fields that comprise the 

institutional scheme of Asian studies 
at Corneil have not resulted from, 
nor have they assmned the guise of, a 
coherent or rational exercise of 
thought having conceptual value for 
another place. I do not assume that 
coherency is desirable or that ratio
nalizino- efforts are necessary, but I 0 

am interested in how to negotiate 
Chanoincr conditions for Asian studies 0 0 

at Corneil in the most interesting and 
productive way. 

All of us who associate ourselves 
with Asian studies a1·e appointed in 
departments that are defined, in most 
cases, by disciplines. The two a1·eas 
where disciplinarity commonly finds 
its greatest institutional expression, 
faculty hfring and training graduate 
students, a1·e also where there is 
probably the greatest need to activate 
a context beyond disciplinarity. Of 
course, at Corneil, many of us are 
already mu.ltidisciplinarians or 
interdisciplinarians, and the graduate 
committee system does enable stu
dents to be trained in more than one 
discipline; these are assets. But it may 
be that we could, with benefit, think 
about new ways of conceptualizing 
and practicing contacts among disci
plines fo1· Asian stuclies. This turns 
our attention to the area programs, 
which for many years have provided 
supradisciplinary units by dividing 
Asia into three parts: East Asia, 
Southeast Asia, and South Asia. 

The area-studies programs arose 
and thrived during the Cold War as 
recipients of government fm1ding and 
grants from private foundations allied 
with government priorities. Th.is cir
cumstance and the question of how 
area-studies programs are adapting to 
the post-Cold War situation deserve 
careful thought. For example, how 

would area-studies programs change 
without government funding? 

Area-studies programs embody two 
achievements worthy of being re
tained and expanded: inter/mu.lti
disciplinarity and an orientation 
toward contemporary issues. Area
studies programs have been strongest 
when they have been most coilegially 
inclusive and most connected to 
events taking place in the area being 
studied. This probably means that 
thinking about Asian studies cannot 
avoid being informed by ideas about 
contemporaneity that go beyond 
disciplinarity. 

The terms interdisciplinarity and 
mu..lticlisciplinarity are different in 
emphasis. Interdisciplinarity suggests 
a place between disciplines, overlap
ping more than one disciphne, that 
may not strictly identify with any dis
cipline. Multidisciplinarity suggests 
an accumulation of disciplinary theo-
1·ies and methods without a loss 01· di
lution or mediation of disciplinarity. 
Both of these emphases assume the 
identity of disciplines, either as fixed 
points of reference fo1· charting a 
place of interdisciplinarity or as an 
accumulation of epistemological strat
e[!i,es for multidisciplinary practice. 0 . . 

But, of cotffse, disciplinary theories 
and practices are not fixed patterns 
but are rather visions of coherence 
undergoing change. 

All disciplines in some degree expe
rience constant change; in recent 
years, many clisciplines have been ex
periencing significant and rapid 
change. Departments, where disci
plinary thought assumes institutional 
practice, respond differently to 
change, some welcoming it, some en
deavoring to deny it. Most often de
partments simply negotiate to 
mininrize the effects of change on a 
prevailing sense of institutional iden
tity. Sometimes departments nostalgi
cally endeavor to strike what is 



imabrincd to he a more "basic" disci
plinary pose. I hdicve that Asian 
studies can thrive to the extent that 
departments are open to changes oc
curring in th,~ larger disciplinary con
text of the academy. If departments 
resist change or en<lr.avor to enforce 
an exclusive disciplinary bias, the in
tellectual energy necessary for Asian 
studies will be diminished. 

This is also true for the area pro
grams as they are pres,~ntly consti
tuted, only here the issue is not 
disciplinarity hut particulai· visions of 
time and place. Area pr0f,'Tams suffer 
to the dcgn)c that they continue lo ad
dress what is 1w longer contemporary, 
or fail to acknowledge the 
contemporaneity of whatever it is that 
they do, regardless of how arcane it 
may appear. They also suffer to the 
extent that the areas to which they 
correspond may no longer operate in 
the contemporary world as an 
"area." Art!a programs that estab
lished their reputations in a time 
when decolonization, nationalism, 
and Cold War alignments dmuinated 
academic thought must move on to a 
new set of issues. And area programs 
may find that their plac,~s of reference 
need to he n~drawn on the world 
map. Asian studies will benefit to the 
degree that an~a programs are opt:n 
to chang,~. 

The changes that are affecting hoth 
<lepartmental manifestations of 
disciplinarity and pmgrammatic defi
nitions of area at·e emerging in an ex
panding overlap between the 
humanities and the social sciences, 
the effect of which is to ground the 
study of culture in both particular so
cial contexts and a global context. 
Asian studies can be rethought across 
discipline;; and areas. One way to do 
this is to apply slratebrit~s that cannot 
he identified with any discipline as 
presently constitnted to the topics of 
race, gender, ethnicity, spatiality, 1·e
memhrance, and visuality. A second 
way to tlo this is to explore points of 
contact between Asian studies and 
Asian American studies. A third way 
is through the study of Asian lan
guages and how translation affects 
Asian studies; language is often re
ganled as simply a rest~arch tool 
rathe1· than the site of ongoing cuJ
tural ,~xperimentation that it is. 

T can see three general possibilities 
for Asian studies. One is to try to re
i.r1v1-mt a sense of discipline or area, in 
th,~ context of a department or a pro
gram, that worked in the past; this 
will not work now. Another is to ac
quire an institutionalized habit of try
ing to keep up with trends without 
fully accepting their implications, of 
ad hoc measures lo shore up consen
sus and to avoid any sib'llificant intel
lectual change. The third and, to my 
mind, most promi;;ing possibility 
would be to assemble a critical mass 
of students, teachers, and scholars in
ten~s t.e,I in not only participating in 
change but also contributing Lo it. 
This would create the intellectual en
erb'Y and excitement that. we normally 
only dream of experiencing in the uni
versity, which IH'ings us hack to fac
ulty hiring and lo graduate programs. 
The future of Asian studies is in the 
hands of younger faculty members 
and graduate students. Delay in ac
knowledging thi;; wiJI limit the inmrn
diate possihiJities for an Asian studies 
that is part of the expanding edge of 
intellectual change in the academy. 

Rather than interdisciplinarity or 
multidisciplina1·ity, I am thinking of 
something that might be calle<I 
paradisciplinarity, which I wonld like 
to imagine as the possibility of think
ing beyond existing consteUations of 
disciplines and areas to enable hith
erto unacknowledged sets of method
ological stralebries t.o gain momentum 
as places of scholarly practice . For 
example, my w01·k on early Vietnam
ese texts has led me from historiogn1-
phy to litera ry criticism to phonology 
and philology, and has also chal
lenged the formulations of area that 
have organized our academic knowl
edge of Asia. 

In the early 1990s, I spent two 
years living in Hanoi, where, among 
other things, I studiefl with senior lin
guists and philologists. At the same 
time as I was tryi.r1g to master aspects 
of the phonological and orthog1·aphic 
history of the Vietnamese language, I 
was surrounded by the sounds and 
symbols of a densely populated city 
undergoing great and rapid change. 
As I endeavoured to think my way 
into the textual debris of other tin1es, 
I was literally living amidst the 
clamor, the dust, and the del,ris of a 

contemporary construction site. As I 
sat with my hooks in my study, with 
windows and air vents open on aU 
sides, I lean1ed to work while swim
ming in the shouts and scn~ams, talk
ing and sin~ng, hanurn~ring and 
roaring that came from every direc
tion. I intuitively felt that the disci
pline of reading an old text and the 
discipline of hearing a contemporary 
society were mutually t~nabling; each 
requires the skill of living with both 
pattern anti randomness while not 
committing to either, and each re
quires the skill of livi.r1g with interrnp
tion. It was in Hanoi that the writings 
of John Cage ahoul sound and chance 
operations took on concrete signifi
cance in the "real-life drama" of my 
daily life and work. The more joy I 
took from the old tex ts , the more at 
ease I was with the distracting uprnar 
i.r1 which I lived. Ami, tlw longer I 
lived in Hanoi, the less confident I 
was that, if pressed to assign to it an 
area identity, it was Southeast Asian 
more than East Asian. 

It has now been three years since l 
returned to Cornell, and it has taken 
me most of that tin1e to dig,~st the im
plications of my experience i.n Hanoi. 
I am convinced more than ev(:r that 
the stmly of Asia, r(~gardless of how 
esoteric or quantified it may he, must 
rest upon experience of Asia as it ex
ists today, which raises a fundamental 
problem for Asian studies at a place 
like Cornell, where pride i.r1 Wwm·y 
collections and past achievements, 
which can be catalogued and en
graved, is a tempti.r1g substitute for 
the disorienting experience of a con
temporary Asia that is unde1·going 
rapid and dramatic change. Asian 
studies cannot remain aloof from 
what is happening in Asia today. Nei
ther can it remain aloof from theoreti
cal and methodological change 
occurring in other parts of the acad
emy. This makes Asian studies at 
Cornell especially challenging, and we 
must be willing to think beyond the 
existing institutional scheme in our ef
forts to apply the changing episte
mologies of our disciplines with 
greater theoretical rigor to a part of 
the globe that increasi.r1gly eludes the 
logic of our areaJ divisions. 



Allen Riedy 
Curator, Echols Collection on 
Southeast Asia, Kroch Library 

I f someone who had not visited a 
lihrary for the past twenty years 
strolled into a Wwary in 1997, the 

place woul<I still he recognizahle, hut 
our visitor would notice vast changes 
also. Books and journals continue to 
be prominent, occupying most of the 
space. Gone for the most part are the 
cabinets filled with catalog cards and 
the periodic slamming of their wooden 
drawers. In their place are banks of 
computers, the click of fingers against 
keyboards, and the whirring buzz of 
printers. While the familiar Readers' 
Guide to Periodical Literature and 
other indexes to periodicals remai.n, 
the traffic around the tables where 
they sit is not nearly as heavy as in 
the past. Inereasi.ngly, these paper in
dexes are heing superseded by elec
tronic databases accessil1le from 
computer workstations. 

Ten years or so ago, futurists ( m· 
some of the more rash among their 
number) were predicting the end of 
the book as we know it. In the not
too-distant future we would curl up in 
hed with a computer in our lap read
ing our favorite novel. A new vision 
has replaced this unreal view of the 
future. More and more, librarians 
and even the computer-driven infor
mation industry see a future where 
these two formats--electronic and pa
per-complement one another. In the 
library we do see replacement of pa
per by electronic data, but primarily 
among printed hil1liographies and in-

dexes, where the ability to manipulate 
data is a powerful incentive to change 
the format. 

Most of us are probably familiar, if 
ever so slightly, with the Weh and its 
communications backbone, the Inter
net. The Web is a mine of amuse
ments, diversions, and information
good and bad, reliable and unreli
able. The chaotic, unrC1,'t1lated nature 
of the Web is the key to its vibrant 
and alluring character. Surprises 
abound which make "surfing" such 
an obsessive pastime for some. On the 
other hand, its unregulated nature, 
the fact that anyone can put anything 
on it irrespective of its veracity, 
should make the surfer wary. 

There is another side of the Web, 
one that gets considerably less media 
attention: it is becoming the preferred 
vehicle for disseminating serious 
scholarship in the form of electronic 
journals, reference information, and 
bibliographic resources. Through the 
Internet and the Web a virtual lil1rary 
is being created worldwide, a lilwary 
without walls, one where physical 
possession of a tome is not necessarily 
a prerequisite to accessing the infor
mation in that volume. 

The virtual library comprises a 
couple of aspects corresponding to the 
traditional lilirary. First, of course, is 
the identification or verification of the 
ex.istence of an item. We might com
pare this to searching a catalog, bilili
ography, or index to find the location 
of the item in a source and the loca
tion of the library that has the source. 
Where before we searched our own li
brary catalog, large printed volumes 
of other libraries' catalogs (for ex
ample, the 753-volume National 
Union Catalog), and hililiographies 

and indexes, via the Internet we can 
now search online lilwary catalogs 
worldwide to verify the existence of 
an item an<I who might hold it. We 
have had this ability for several 
years, and it has become common
place for us to dial into the catalogs of 
lilwaries with major Southeast Asia 
collections in the United States, 
Southeast Asia, Europe, and Austra
lia. We use these catalogs to help pa
trons find specific items, but also to 
identify puLlications which we may 
want to add to the Echols Collection. 
Access to these catalogs is usually 
without charge. 

The other aspect of the virtual li
brary is the digital lil)rary, the provi
sion onli.ne of the full text of puLli
cations. This is a more recent devel
opment, coinciding with the emer
gence of reliable scanning technology. 
Cornell University Lilwary, for in
stance, subscribes to several collec
tions of electronic journals that arc 
availahle through the Web-hut only 
to subscriliers. These collections are 
available to members of the Cornell 
community, but not to outside users. 
The full texts of several dozen jour
nals are now available. Most users 
will not find it particularly comfort
able reading a lengthy article on a 
computer screen (the articles can be 
printed out), but consider the incred
ible accessibility online access pro
vides. From their dorm rooms at 
2:00 a.m., students can read articles 
or journals and get key bililiographic 
information needed for footnotes for 
the term paper due the next morning. 
A faculty member needing to keep 
abreast of the latest research on a 
particular topic can sinmltaneously 
search the contents of a number of 
journals and download or print the 
relevant articles from his or her office 
or home. 



The availability of more and m01·e 
library tools online, along with the 
scanning revolution that makes pos
sil)le the display of large bodies of text 
and graphic images onlinc, is initiat
ing a rarlical change in the stmct1u-e 
of libra.-ies' online catalogs. Libraries 
made a revolutionary leap when they 
abandoned the card catalog in favor 
of online catalogs with their powed'ul 
searching capabilities-not to men
tion elimination of the tedium of mov
ing from drawer to drawe1· in the cm·d 
catalog, the agony of stooping to look 
at the cards in the bottom drawer 
(why a1·e all my citations always i11 the 
bottom drnwers?), and the guesswork 
involved in determining the correct 
Lilirary of Congress subject heading 
for my topic. The new generation of 
library catalogs will constitute a 1·evo
lution of similar magnitude. 

Searching capabilities will Le even 
more powerful-and impo1·tantly, 
more intuitive and simpler. Features 
will include easier searching by lan
guage and date of publication as well 
as ranking records retrieved by 1·el
evancy to the search (that is, the 
closer two or more terms appear to 
one another in a record the highe1· the 

relevancy assumed). The new catalogs 
will allow WJI·ary patrons to search 
multiple databases simultaneously. 
Links within bililio1,•-raphic records to 
the full text of relevant materials and 
to images on the Web will allow the li
brary patron to view full-text sources 
with a click of the mouse. Say, for in
stance, you are looking in the Cornell 
University Lilirary catalog for infor
mation on King Chulalongkorn of 
Thailand (r. 1868-1910). In the fu
ture , embedded in the catalog record 
will be the addresses of Weli sites with 
information on the King, including 
images. (Take a look at www.netserv. 
chula.ac.thlgeni11fo/rama.5.html. 
Notice also that this site, maintained 
at Chulalongko1·n University, has the 
king's dates incorrectly as 1868-1919. 
He died in 1910.) Clicking on the ad
dress in the catalog 1·ecord will take 
you automatically to the Web site ·with 
his picture. Cun-ently, patrons of the 
Cornell library can recall and renew 
Looks via the librn1·y 's Web page, 
thus saving an unnecessary trip to the 
Wn-ary. 

Just as it was hard to imagine 
twenty years ago what the library of 
today would look like, so it is just as 

difficult to imagine the librnry twenty 
years into the future. We can say with 
near ce1·tainty there will still be stacks 
stuffed ·with books and that new 
books will continue to be published. 
The book is not about to disappear. 
What is less certain are the accouter
ments that will accompany the books 
and magazines. Certainly a large por
tion of our present paper collection 
will be digitized and available for use 
through computer networks. There 
will also be vast amounts of informa
tion that will never appear in print 
form. The Web will likely be viewed 
as the ancient, beloved ancestor of an 
incredibly powerful information net
work bringing to home and library 
vast amounts of information at the 
click of a button-or perhaps 
through a spoken request. The cha
otic natm·e of the current Web will 
W{ely be trnnsformed into something 
more strnctured and predictable. (I 
make no value judgment whether that 
would be an in1provement or desir
able.) ~ !hat is important to remember 
in the sometin1es giddy world of com
puters and teleconunnnicatiom; net
works is that the technology is a tool 
that some will use well and others less 

well. For libraries and li
brarians the technology will 
affect our practices. How
ever, our mission remains 
unchanged: to match stu
dents, scholars, researchers, 
and the general public with 
the information each needs 
for work or pleasure. 
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STUDIES ON SOUTHEAST ASIA 
SERIES 
Young Heroes: The Indonesian 
Famil)' in Politics 

Saya S. Shiraishi 

An exploration of the family as a cul
tural, historical, and political con
struction in New Order Indonesia. 
The author analyzes how children's 
(·:veryday lives and schools are funda
mentally shaped by national politics. 

SOSEA No. 22, 1997. 183 pages. 
$16.00. ISBN: 0-87727-721-4 

SOUTHEAST ASIA PROGRAM 
SERIES 
Cutting Across the Lands: An Anno
tated Bibliography on Natural Re
source Management and Communit)' 
Development in Indonesia, the Phil
ippines, and Mal.aysia 

Eveline Ferretti, Editor 

A bihliograJJhy on forest and upland 
management in a region that hosts 
some of the richest and most exploited 
natural resources in the world. Draw
ing from a broad range of disciplines, 
this text includes over one thousand 
citations and offers a comprehensive, 
annotated, updated record of the his
torical as well as current literature. 
A subject index is included. 

SEAP No. 16, 1997. 329 pages. Maps. 
$18.00. ISBN: 0-87727-133-X 

SOUTHEAST 

P bl • t • ASIA PROGRAM u 1ca ions 
CORNELL MODERN INDONESIA 
PROJECT 
MJthology arul the 1'olerance of 
the Javanese 

Benedict R. O'G. Anderson 

This classic title, in print for over 
thirty years, analyzes a brilliant range 
of wayang myths and characters and 
studies the enduring role of this pre
Weste1·n artistic tradition in Indone
sian society. This edition has been 
completely reformatted and the qual
ity of the rich artwork has been en
hanced. 

CMIP No. 37, 2nd edition 1997. 
104 pages. 65 illustrations. $12.00. 
ISBN: 0-87763-041-0 

INDONESIA 
lndonesi.a 62, October 1996 
List of articles: 

"Scholarship on Indonesia and Raison 
d'Etat: Personal Experience," 
Benedict R . O'G. Anderson 

"The 1927 Communist Uprising in 
Sumatra: A Reappraisal," Audrey 
R. Kahin 

"Of Cracks and Crackdowns: Five 
Translations of Recent Internet 
Postings," Jesse Randall 

"Woman as Nation in Mangunwijaya's 
Durga Umayi," Michael H. Bodden 

"Selected Poems," Afrizal Malna; 
trans. Sarah Maxim and Linda Owens 

"The Salt Fann and Fishing Industry 
of Bagan Si Api Api," John G. 
Butcher 

Indonesia 63, April 1997 
List of articles: 

"Policing the Phantom Undc1·
ground," Takashi Shiraishi 

"A Torn Soul: The Dutch Public Dis
cussion on the Colonial Past in 1995," 
Vincent J. H. Houben 

"Wiring the Warung to Global Gate
ways: The Internet in Indonesia," 
David T. Hill and Krishna Sen 

"The Indonesian Military in the Mid-
1990s: Political Maneuvering or 
Strnctural Change'?" The Editors 

"Marriageable Age: Political Debates 
on Early Marriage in Twentieth-Cen
tury lmlonesia," Susan Blackburn 
and Sharon Bessell 

"Indonesia's 1989 Religions J udica
ture Act: Islamization of Indonesia or 
lndonesianization of Islam?" Mark 
Cammack 

CATALOG 
The new 1997 catalog for Southeast 
Asia Program Publications is avail
able on request. It includes all order
ing and pricing information. To ask 
for a catalog or place an order, please 
contact Southeast Asia Program Pub
lications, Distrilmtion Center, Cornell 
University, East Hill Plaza, 35:3 Pine 
Tree Road , Ithaca, NY 14850-289], 
USA. 

Our e-mail address is SEAP-Pubs 
@cornell.edu. 

To order over the Internet, contact 
www.einazuli.corn.ell.edu/ 
SoutheastAsia/ SEA Pubs. html. 



New Fa~H-l"W 

Paul Gellert 
has joined the 
Southeast Asia 
Program and 
assumed the 
position of 
assistant pro
fessor of rural 
sociology. His 
specific areas 
of interest are 
political econ-
omy, political 

sociology, and environmental sociol
ogy. His dissertation, tentatively titled 
"Political Economy and Ecology of the 
Indonesian Timber lndust1·y," is 
based on eighteen months of multilevel 
research in the region. It addresses 
the relationship between natural re
sources and development in general, 
and timber firms and the state in par
ticula1·. He received his M.S. degree 
from the University of Wisconsin, 
where he expects to complete his 
Ph.D. during the summe1· of 1997. 

This fall he will teach the course 
"Theories and Society," a 3-credit 
course that introduces "classical" 
sociological theorists to juniors, 
seniors, and beginning graduate stu
dents. In the spring 1998, he will offer 
a new course related to his interests in 
naturnl resources, development, and 
Southeast Asia. 

Kaja McGowan has joined the South
east Asia Program and assumed the 
position of assistant professor of 
Southeast Asian art beginning this 
year. Her research acknowledges and 
studies the reciprocal relationships 
between neighboring countries in 
Southeast Asia, examining the flow of 
ideas, artistic traditions, and arti-

facts-ar
chitecture, 
bronzes, 
textiles, and 
perfor
mance tradi
tions-that 
link these 
related cul
tures. She 
arrived at 
her current 
research in

te1·ests through a study of classical 
Balinese dance and has come to focus 
on gender issues as they are revealed 
in the complex visual symbologies that 
evolve between the landscape and the 
human body. Both her dissertation, 
entitled "Jewels in a Cup: The Role of 
Containers in Balinese Landscape 
and Art" (being revised for publica
tion), and her article, "Balancing on 
Bamboo: Women in Balinese Art," in 
Asian Art and Culture (Oxford Uni
ve1·sity Press, 1995), explore these is
sues. 

Prof. McGowan was awarded her 
Ph.D. degree from Cornell's history 
of art department in 1996. Dm·ing the 
1997-98 academic year, she will teach 
" Introduction to Art History: Asian 
Art" and "Problems in Asian Art" (in 
the fall) and the freshman writing 
se1ninar "Storytelling in Art: Writing 
about Southeast Asian Art" and 
"House and the World: Architecture 
of Asia" (in the spring). 

Lindy Williams, assistant professor of 
rural sociology, joined the Southeast 
Asia Program in spring 1997. He1· 
major research interests are in popu
lation and development, women's 
issues in demography and develop-

ment , and fer
tility in the 
United States 
and develop
ing countries. 
Some of Prof. 
Williams's re
cent publica
tions include: 
"Determi
nants of 
Couple Agree-
ment in U.S. 

Fertility Decisions," in Family Plan
ning Perspectives (1994); "The Social 
Status of Elderly Women and Men 
within the Household of the Philip
pines" (with Lita Domingo), in Jour
nal of Marriage and the Family 
(1993); "Religious Affiliation and Fer
tility in the United States: New Pat
terns" (with William D. Mosher and 
David P. Johnson), in Demography 
(1992); and Development, Demog
raphy, and Family Decision-making: 
the Status of Women in Rural Java 
(\Vestview Press, Boulder, Colorado, 
1990). She 1·eceived her Ph.D. degree 
from Brown in 1987 and has been 
member of the Department of Rural 
Sociology's faculty since 1993. 

This fall she will teach "Social In
dicators, Data Management, and 
Analysis," a 3-credit 200-level under
graduate course that surveys defini
tions and general principles of social 
indicators illustrated from data on 
both developed and less-developed 
couutt·ies. In addition she will in
struct a graduate-level course, "Field 
Research Methods and Strategies." 
In the spring of 1998 she will teach 
"Population Dynamics," an under
graduate course that focuses on the 
relationships between demographic 
processes (fertility, mortality, and mi
gration), and social and economic 
issues. 
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F SEAP lt acu y 
Bcncclict R. Anderson, Aa ron L. 
Rinenkorl, Profossor of lnh:niational 
Studies and din~ct01· of the Cornell 
Modc1·n Indonesia Prnjeet 

Warren B. Bailey, associate 
profossor of finance 

Randolph Barker, professor 
CllH\ritus of agric11lt11ral economics 
and Asian studies 

Thak Chaloemtiarana, associate 
dean , director of admissions , College 
of Arts and Scic1wcs, associate 
profossor of Asian studies , and 
associate director of the So11th1~ast 
Asia Program 

Ahigail C. Cohn, associate profossor 
of linguistics 

Paul Gellert, assistant professor of 
run1l sociolog)' 

Martin F. Hatch, asso<:iate profossor 
of music and Asian studie;;; 

Robert B. Jones, professor emeritus 
of languages and linguistics 

George McT. Kah.in, Aaron L. 
Bin,~nkorh Professor Em,~ritus of 
International Stu,Lies 

A. Thomas Kirsch, professor of 
anthropology and Asian studies 

Jemufer M. Krier, ass istant 
professor of anthropology 

Stanley J. O'CoI1I1or, professor 
emeritus, history of art and Asian 
studies 

Allen Rietly, curator, John M.. Echols 
Collection on Soutlwast Asia , and 
adjunct assistant prof1-:ss111· of 
Southeast Asia bibliography 

Takashi Shiraishi, m;sociall~ professor 
of history and Asian studies 

James T. Siegel, professor of 
anthropology and Asian stwlies 

Keith W. Taylor, associate professor 
of Victnatnt·:s,~ cultural studi,~s and 
chair, Department of Asian Stmlics 

Erik Thorlwcke, II. Edward 
Ilalwock Professor of Economics and 
Food Economics 

Lindy \Villiams, assistant professor of 
rural sociology 

Jolm lJ. \Volff, professor of 
linguistics and Asian studies and 
director of the Southeast Asia 
Program 

Oliver W. Wolters, Goldwin Smith 
Professor Eme1·it11s of Southeast 
Asian History 

David K. Wyatt, John Stambaugh 
Professor of Southeast Asian History 

LANGUAGE TEACHERS 
Elizabeth Chandra, teaching 
as1,;ociatc of Indonesian 

Ngampit Jagacinski, senior lecturer 
of Thai 

Sopheak Son, teaching assistant of 
Khmer 

Thuy Tranviet, lecturer of 
Vie tnamese 

San San Hnin Ttm, s1~ni01· lecturer of 
Burmese 

Amrih \Vidodo, teaching associate of 
Indonesian 



RECENT Doctoral Dissertations 
Donna Jeane Amoroso (history). 
"Traditionalism and the Ascendancy 
of the Malay Ruling Class in Colonial 
Malay" (May 1996). 

Mary Patricia Callahan (govern
ment). "The Origins of Military Rule 
in Burma" (May 1996). 

Emily Mariam Hill (history). "The 
Life and Death of Feng Rui (1899-
1936): Sugar Mills, Warlord Rule in 
Guangdong, and China's Agrarian 
Economy" (May 1996). 

Debbie Lee Humphries (nutrition). 
"Factors Associated with Anemia: 
Anti-Erythrocyte Antibodies in Mice 
with Schistosoma mansoni; Diet, 
Pregnancy, and Hookworm in Viet
namese Women" (May 1996). 

Budy Prasetyo Resosudarmo (agri
cultural economics). "The Impact of 
Environmental Policies on a Develop
ing Economy: An Application to Indo
nesia" (May 1996). 

Luky Eko Wuryanto (regional sci
ence). "Fiscal Decentralization and 
Economic Performance in Indonesia: 
An Interregional Computable General 
Equilibrium Approach" (May 1996). 

Coeli Maria Barry (government). 
"Transformations of Politics and Re
ligious Culture inside the Philippine 
Catholic Church" (1965-1990)" 
(August 1996). 

Cm·la Marie Chifos ( city and regional 
planning). "Urban Neighborhoods 
and the Natural Environment: Ex
amples from the City of Jakarta, 
Indonesia" (August 1996). 

Christoph J. F. Giebel (history). 
"Ton Due Thang and the Imagined 
Ancestries of Vietnamese Commu
nism" (August 1996). 

Hjorleifur Jonsson (anthropology). 
"Shifting Social Landscape: Afjen 
(Yao) Upland Conununities and His
tories in State-Client Settings" 
(August 1996). 

Deddy Supriady (regional science). 
"Determinants of Urban Residential 
Water Demand in Developing Coun
tries: A Model for Indonesia" (August 
1996). 

Nora Taylor (history of art and ar
chaeology). "The Artist and the State: 
The Politics of Painting and National 
Identity in Ha Noi, Viet Nam, 1925-
1995" (January 1997). 
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RECENT 

Master's Theses 
Shelle Lynn Grimm (Asian studies). 
"Shifting Identities: Khmer Refugee 
Women's and Children's Identity For
mation in American Society" (May 
1996). 

Lorraine Patterson (Asian studies). 
"Re-placing 'Imitation': Cambodian 
Romantics and Post-Independence 
Narratives" (May 1996). 

Natasha Elvina Hamilton-Hart 
(government). Special; no thesis 
required (May 1996). 

Rachel Miriam Safman ( development 
sociology). "Shouldering the Burden: 
The Production of AIDS Home Care 
and Its Implications for Families in 
Rural Northern Thailand" (May 
1996). 

Karin Serpentina Eberhardt (natu
ral resources). "Social Factors Influ
encing Land Use by Upland Swidden 
Farmers in Xiahuangbanna Prefec
ture, China" (May 1996). 

Alex G. Bardsley (Asian studies: 
SEA). "A Political Subject: Changing 
Consciousness in Pramoedya Ananta 
Toer's Bumi Marwsia and Anak 
Sernua Bangsa" (August 1996). 

Saroja Dorairajoo ( urban anthropol
ogy). "The Orang Asli of Peninsular 
Malaysia: Aborigine Yet Not 
Bumiputera" (August 1996). 

Benny Snbianto (history). "The Ob
solescence of a Bureaucratic Elite: 
East Java Local Politics 1945-1960" 
(August 1996). 

Daniel N. Tarter (Asian studies). 
"Polity and Potency: Paramilitary 
Recruitment of the Hmong Secret 
Anny in Laos, 1955-1966" (August 
1996). 

Fo1· current information about the 
Southeast Asia Program's activities 
and resources, check our \Veb site at: 

Wei-Liang Winston Yean (econom
ics). "The Importance of Service In
dustries in Singapore's Development 
Strategy" (Au1,rust 1996). 

Andrew Jimenez A.IJalahin (history). 
Special; no thesis required (August 
1996). 

Yusmin Yuliadi Allin (re1,rional sci
ence). "Infrastructure Support for 
Economic Development in Indonesia" 
(August 1996). 

Martha Irene Kartasurya (nutri
tion). "The Impact of School Feeding 
and Deworming in Indonesian 
Schools" (August 1997). 

I Ketut Budastra ( city and regiona 
planning). "On the Stability of the In
terregional Social Accounting Matrix 
(IRSAM) Model and the Potential of 
the ' RAS' Procedure for Updating an 
IRSAM Model: The Indonesian Data 
for 1985 and 1990" (August 1996). 

Siew Ling Yap ( city and regional 
planning). "Urban Design Guidelines 
for Maritime Square, Singapore" 
(January, 1997). 

Smita Lahiri (anthropology). Special; 
no thesis required (Janua1·y 1997). 

Suahasil Nazara (regional science). 
"TotaJ-Facto1· Productivity in Indone
sian Agriculture: An Analysis of Pro
vincial Panel Data" (January 1997). 

Sopheak Son (food science and tech
nology). "Preformed N-nitroso Com
pounds in Traditional Cambodian 
Foods through Narratives" (January 
1997). 

Photogruphy :mppliccl 1,y Uni\'crsity Pholog:i-aphy. 

Cornell lJniversil)' is an cq11ul opportunity. 
affirmativr nclion 1•d11rator and employer. 
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