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Judicial Administrator Says
Judicial System Must Work

Joseph B. Buglian, Cornell
University's first judicial
administrator, has a deep
conviction that the University's
judicial system must be made to
work or law enforcement on
campus will be surrendered to
local civil authorities.

Because of his firm faith in the
judicial system, Bugliari has
plunged into his new assignment
with more than ordinary
enthusiasm.

"We must make the University

judicial system work," he said,
"because the alternative of
surrendering all law enforcement
to local civil authorities is
intolerable."

Bugliari sees his office not as a
prosecutor or enforcer, but as a
protector of the entire Cornell
community — faculty, staff and
students. There must be. he said,
some definable line between
acceptable forms of conduct and
advocacy and forms of conduct
that "are beyond the pale."

Six-Year Ph.D. Program
Continuation Seen Possible

There is a possibility that
Cornell University's Six-Year
PhD Program may continue for
one extra year and accept one
more class than the number
originally planned.

Alain Seznec. the program
director. will ask Ford
Foundation representatives this
week for permission to use
unexpended foundation funds to
support one final class.

Much of the information
Seznec will present to Ford will
come from a report on the
program to date written by
Stephen M Parrish. the original
program director

According to the original Ford
Foundation plan, the fourth and
final freshman class of the ten-
year program at Cornell, was to
be accepted this year. Because
of unexpected factors including a
dormitory fire in 1967 that killed
three students in the program's
first class, the Class of 1969.
only 13 of the original 53

students of that class continued
their graduate studies at Cornell.

All students in the present
program are guaranteed a
$3,000 per year Fellowship for
three years if they continue their
graduate studies at Cornell
within the Six-Year Ph.D.
Program The program allows
three years for undergradaute
work

Seznecs request to add
another class would make use of
some $186,000. originally
a l located for graduate
fellowships, that is not expected
to be used.

Although the 1967 Residential
Club fire left scars on the Class of
1969 and on the program in
general. Stephen M. Pamsh, who
was program director until this
year, feels the program has had
favorable effects on its students
and on the University as a whole

Parrish said in his annual Six-
Year Ph.D. Program report.
Continued on Page 11

Halloween Mask Contest

I
HAPPY FACE — The first Cornell Chronicle reader who correctly identifies
the prominent Cornell personage pictured above trying on his Halloween
mask will receive a free annual subscription to Cornell Chronicle

The Rules for the Maintenance
of Public Order and the Student
Conduct Code attempt to draw
that line. Buglian said.

"The task of the judicial
administrator." he continued, "is
to see that a swift and complete
investigation is conducted, and
then if it can be said with
reasonable cause that there has
been a violation of those rules,
judgment is rendered by the
community through the
appropriate judicial boards in as
fair and expeditious a proceeding
as possible."

Bugliari sees the role of Jiis
office as primarily remedial and
not punitive. What is needed in
most of the cases, he said, is
guidance and counselling. Only
in cases of substantial
magnitude or where an
individual proves incorrigible will
sanctions be taken

"In individual situations," he
said, "the approach will be
fairness but firmness We must
be firm in the face of pressure if
we feel we are right — but we
must also be as sure as we can
at the same time that our
decision is the fair, equitable and
just one. This, of course, is not
always easy in the more complex
cases, but despite any difficulty
we must seek to achieve this
goal."

S i n c e t h e j u d i c i a l
administrator's office was
opened September 15 in 270
Olin Hall, cases involving 27
students have been referred to
Bugliari and his deputy judicial
administrator. Hartwig E. (Harry)
Kisker. All of the cases. Bugliari
said, involved relatively minor
infractions of the Student
Conduct Code, and all but three
have been handled simply with
administrative adjudication,
without being referred to other
University boards

Here's how a typical case
would be handled. Persons
report complaints to the
University's Division of Safety
and Security which notifies the
judicial administrators office If
an investigation is warranted, the
judicial administrator asks the
safety division to make one. A
written report of the investigation
is sent to Bugliaris office and the
person involved may be asked to
talk over the situation with him or
his deputy The matter may well
be resolved in this manner. If an
accused person refuses to see
the judicial administrator, formal
charges may then have to be
prepared and presented to the
Continued on Page 10

Students Effect
Educational Change

Students are taking an
increasingly greater part in
effecting educational change at
Cornell University, according to
the fourth annual Report On
Undergraduate Education,
released today by Stuart M.
Brown Jr.. vice president for
academic affairs.

In the foreword of the 38-page
report, which is published in full
today in Cornell Chronicle
starting on page 5. Brown states
that "despite the crises which
diverted so much of our attention
and energy from the educational
matters which are our central
and principal business,
educational programs and the
activities which support them were
under review and in many
colleges were being transformed
In several colleges, a new degree
of flexibility was introduced into

Committees on Educational
Policy. Petitions. English
Proficiency. Mann Library, and
the Committee on Scholarships.
Each post will carry a one-year
term, except for the Committee
on Petitions which will be a two-
year post. The work of the faculty
committees involves presenting
proposals on important issues to
the general faculty. Although
two students did act as observers
at last spring's meetings of the
Committee on Educational
Policy, this is the first time that
students will serve as voting
members of all committees.

—The five departmental
councils within the College of
Human Ecology have student
representation this fall The
students were elected by their
peers to the departmental
councils which serve as

the curriculum and students sounding boards for student

Key Elements in a Period of Change

A GREATER ROLE — Students are taking an increasingly greater part in
effecting educational change at Cornell according to the fourth annual Report
on Undergraduate Education

were added to educational policy
committees "

The report lists a number of
examples of increased
undergraduate participation in
academic decision making:

—In the spring, the faculty of
the College of Arts and Sciences
voted to add three student
members to the colleges
Educational Policy Committee
(EPC) of six faculty members.
T h e EPC m a k e s
recommendations to the college
faculty concerning course
offerings and academic
requirements The committee is
viewed as a powerful one
because its recommendations
are almost always accepted by
the faculty This fall three arts
college students were elected for
one-semester terms on the
EPC

—This fall, the College of
Agriculture faculty approved -a
motion to allow students t<? serve
as fully participating members of
the college's faculty committees.
Students will serve on the

suggestions and grievances.
Further elections were held and
student representatives to the
three standing policy committees
of the faculty were chosen from
the members of the
departmental councils. The three
standing policy committees are
t h e C o m m i t t e e on
Undergraduate Education, the
Committee on Graduate
Education, and the Committee
on Academic Services. This last
Continued on Page 12

Cuban Course
The course on the

Cuban Revolution being
taught this term in the
College of Arts and
Sciences has resulted in
controversy. The dean of
the College. Alfred E. Kahn.
addresses himself to this
controversy by discussing
the course and its
implications in this issue of
Cornell Chronicle on page
4.
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Faculty ROTC Action Set for November 12
The President and the Dean of

the Faculty have decided not to
call a special meeting of the
University Faculty to act upon
the report of the Special Faculty
Committee on Military Training
in view of the light agenda

scheduled for the next regular
meeting.

The University Faculty will
decide the future of ROTC on
campus, therefore, at their
regular meeting set for
November 12,1969.

Faculty Council Action
The Faculty Council yesterday

considered the need for Faculty
members to have in their hands
beforehand the various motions
which may be made with
reference to ROTC at the
meeting of the University
Faculty scheduled for Nov. 12,
1969. The motion which will be
introduced on behalf of the
Special Faculty Committee on
Military Training is reproduced

Expedites ROTC Debate
elsewhere in this Bulletin. The
Faculty Council advised the
Faculty that any amendments or
substitute motions which
Faculty members may propose
to make at the meeting should be
submitted to the Dean of the
Faculty no later than the end of
this Friday, Oct. 31, 1969, so that
they can be re-produced and
distributed with the Call for the
Meeting.

ROTC Report Implementation Resolution
Here is the proposed resolution

to i m p l e m e n t t h e
recommendations of the special
faculty committee on military
training:

Resolved: That it is the sense
of this Faculty that ROTC
programs should continue at
Cornell under the following
conditions:

1. That military drill and
orientation be considered
ineligible for academic credit;

2. That professional military
courses, in order to receive
academic credit, be taught
either within or under the
auspices of one of the degree-
granting colleges or schools,
after an appropriate period of
transition;

(An amendment will be
offered on behalf of a minority of
the members of the committee,
striking the words "after an
appropr ia t e period of
transition;" and substituting the
following: "with the exception
that when such a course cannot
be so accommodated it may be
evaluated on the' basis of its
merits for establishing the
permissible level of academic
credit to be granted;")

3. That in academic subjects
(as distinguished from
professional military subjects)
there be further substitution of
courses taught by members of
the faculties of the degree-
granting colleges and schools for
those taught by military officers,
with the objective of providing
substitution in all academic
subjects for which credit is to be
awarded;

4. That insofar as the
University Faculty continues to
assign hours of credit to
professional military courses,
the individual colleges and
schools continue to be free to
determine the extent to which
such credit may count toward
their degree requirements;

5. That the qualifications of
candidates for the position of
senior officer of each of the
ROTC units be carefully
reviewed by the University
Administration prior to their
initial appointments in a manner
comparable to that applied to
other similarly influential
positions in the University
community;

6. That junior officers
attached to the ROTC units
henceforth generally receive
appointments as Visiting
Lecturers;

7. That the Air Force and
Navy be requested to make
changes to eliminate possible
unfairness in connection with
withdrawal of students from
their programs;

8. That there be established a
new committee with broad
respons ib i l i ty for the
readjustment of the relations
between ROTC and the
University and for reporting
annually to the appropriate
segments of the University, and
that this committee comprise
representatives of the three
services, of the individual
faculties, of students enrolled in
the program, of other students,
and of the University
administration.

Pentagon ROTC Study Croup Proposals
The Pentagon's own ROTC committee, chaired by George C.

S. Benson, former president of Claremont Men's College, has
recently produced a report of its own on this controversial
subject. Because of community-wide interest in the topic, a
portion of that report is reproduced here.

committee recommends that the
Department of Defense support
ROTC by continuing to develop a
viable partnership between the
services and the universities.

4.The committee recommends
that each host institution assume
a great deal more responsibility
for ROTC instruction, including
the appointment or termination
of appointment of ROTC staff.
The committee reaffirms the

RECOMMENDATIONS
2The committee believes that

ROTC is a highly desirable
method of officer procurement
for the United States of
America. ROTC has the
advantages of a. Supporting
American concepts of civilian-
military relationships, and b.
Providing a blend of civilian and
military background for many
young officers. Therefore, the

policy that military classroom
teaching should not be
performed by non-commissioned
officers.

5.The committee commends
the services for the use of
civilian faculties in some ROTC
teaching and recommends
further use of these faculties
where possible.

6The committee recommends
that appropriate academic
credit be given for ROTC
courses. The ROTC program,
especially the teaching
m a t e r i a l s , should be
strengthened and improved to go
along with other educational
opportunities. Credit should
continue to be determined by the
host institution. Faculty reviews
of ROTC credit should be based
upon exposure to the classroom
itself, as well as to the review of
materials.

8.The committee believes that
uniforms and drill are a part of
the military profession and
should remain on campus. It also
believes- authority should be
given the local ROTC units to
determine how much drill should
be taught.

9.The committee recommends
that the question of appropriate
academic rank for ROTC faculty
members be resolved by

institutional recognition that
ROTC programs have a place in
the curriculum and the
acceptance of officers in a
faculty status appropriate to
their teaching duties and
qualifications.

1 0 . T h e c o m m i t t e e
recommends that ROTC be
given the status of an academic
program organized in the
academic structure of the
host institution. ROTC
instructors should have full
opportunity to participate in the
academic life of the institution.

1 1 . T h e c o m m i t t e e
recommends that each host
institution establish a high level
f a c u l t y - a d m i n i s t r a t i o n
committee to oversee and work
with the ROTC programs.

1 3 . T h e c o m m i t t e e
recommends that every host
institution list the ROTC unit's
course offerings in an official
publication equivalent to other
curricular publications.

14. The committee
recommends that the host
institution actively support the
ROTC unit's recruiting effort.

1 5 . T h e c o m m i t t e e
recommends that the Navy
discontinue its contract
r e q u i r e m e n t for non-
scholarships students in the first

two years of a four-year
program.

1 6 . T h e c o m m i t t e e
recommends that the Navy
eliminate its bar against
marriage of scholarship
students.

1 7 . T h e c o m m i t t e e
recommends that the number of
scholarships be increased and
that the summer training pay
and monthly stipend for the last
two years be increased.

1 8 . T h e c o m m i t t e e
recommends that a fraction of
scholarships should be made
available to two-year students.

1 9 . T h e c o m m i t t e e
recommends that scholarship
criteria and selection methods
assure the services of high
quality students from all classes
of society.

2O.The committee suggests
that all three services have the
same rule regarding marriage of
cadets, scholarship holders and
contracts, and positive rules
about course majors.

2 1 . T h e c o m m i t t e e
recommends the establishment
of an office in the Department of
Defense to secure coordination
of service ROTC rules which
may affect the relationship of
ROTC as a whole within the
academic world.

Faculty Opinion. . .
Editor:

The following letter was sent
to the University Board of
Trustees on October 6. Its
authors hope that it will interest
the Cornell community at large
and Board of Trustee Chairman
Robert W. Purcell has agreed
with our decision to ask you to
publish it.

The text of the letter reads:

"Dear Mr. Purcell:
"We understand that the

Board of Trustees, before
proceeding to act on the
Report of the Special
Trustee Committee on
Campus Unrest at Cornell,
invites comment from
m e m b e r s of t h e
community. We hope that
this letter can become part
of the extended and serious
discussion the Report
deserves.

"Mr. (William R.)
Robertson and his
committee have devoted a
great deal of work and
t h o u g h t to t h e i r
investigation, under the
pressures of a difficult
situation. The resulting
report manifests abundant
good will and considerable
objectivity in determining
and summarizing the overt
events of the troubles at
Cornell last spring. With
some of its conclusions we
agree. But its assumptions
about the underlying
causes of a university's
problems seem to us
mistaken, or at least open
t o s e r i o u s
misinterpretation; it is to
these assumptions only
that we wish, at this time,
to address ourselves.

"The second paragraph
of the report (pageiive of
the published copy)
asserts: 'The modern
university is torn between
the ever more complex
responsibility of teaching
and research on the one
hand and, on the other, the
pressures from an activist
society to involve higher
education directly in the

solution of civilization's
deepening social
problems.'

"This assumption posits
an unreal opposition
between 'the academic
enterprises appropriate to
a university and the basic
concerns of the environing
world. Involvement with
society and its most
painful problems is a fact
of life of the modern
university, and a part of its
ethos. At Cornell, both
ethos and practice have
deep roots. Ezra Cornell
and Andrew D. White saw
the fusion of scholarship
and application as the
keystone for establishing a
new kind of university,
where i n t e l l e c t u a l
endeavor in teaching and
research would be
q u i c k e n e d by

responsiveness to human
needs. It is not the fact of
involvement that must be
challenged, but its form
and consequence.

"There must of course
be some distance between
the university and society.
For many of Cornell's
most important activities,
as for any genuine liberal
education, the separation
is crucial and must be
honored and protected. But
we should not use the
language of the ivory
tower to describe an
institution that is clearly
not isolated but involved;
we should be especially
careful not to use it as an
easy way to discredit
student dissatisfaction.
Our students have become
extraordinarily sensitive
to the differences between
the language we use and
the e n t e r p r i s e we
describe, and when they
find a discrepancy, they
properly accuse us of cant.
The fact is, that the
administration and Board
of Trustees have very
recently exhibited what
seems to us a just and
necessary response to the

compelling social needs of
our time, by establishing a
Vice Presidency of Social
and Envi ronmenta l
Studies — in effect, a Vice
President for university
involvement.

"On page 33 the Report
asserts: 'Since the
purposes and demeanor of
Cornell and other
universities have been
founded in reason and
learning, the role of law
and order has traditionally
been secondary. The
p r o t e c t i o n a n d
preservation of order has
now become of paramount
importance to the
University because of the
emergence of that
minority on campus who
seek to replace reason
with power?

"Taken in isolation, this
statement would seem to
oppose the rule of reason
to the demands for what is
loosely called student
power' — the demands by

students, that is, for a
greater role in various
aspects of university
governance. Such may not
have been the intention of
the authors of the report;
t h e q u o t a t i o n s
immediately following, for
example, on pp. 33-34,
seem to suggest that by
"power," the authors mean
not a greater participation
in the making of decisions,
but the resort by
dissenting groups to
'coercion and force' and
the tactics of 'violence and
disruption.' Some student
activists' do seem to be

essentially negative and
destructive; in their
frustration and despair at
the way of the modern
world, they turn violently
against all the existing
order and institutions —
and against the university
itself, as the most
available and vulnerable
target. We entirely concur
in rejecting the use, either
Continued on Page 3



CORNELL CHRONICLE 3

Faculty Opinion. . . Arecibo Calling. . .

Continued from Page 2
by students or teachers, of
coercion and violence in
the pursuit of their ends,
no matter how high-
minded they may conceive
these ends to be; the resort
to force runs counter to the
central principles upon
which a free university
stands. But the assertions
we have just quoted, in
conjunction with other
elements in the report, can
be taken to lump together
all forms of student unrest
and activism", and 10
oppose these against the
"reason and learning"
which are said to
constitute the essential
nature of a university.

"That is much too
simple an opposition. In
the broad sense that it puts
its faith in freedom of
enquiry, teaching, and
learning, on the use of
argument and persuasion
and full participation, and
on a just and orderly
process of coming to a
decision, a modern
university is indeed based
upon the rule of reason. We
must, however, resist the
inclination to conceive the
diverse manifestations of
student unrest and dissent
as irrational, violent and in
conflict with the 'rational'
premises of the university.
It may be comforting to
believe that the university
is sustained and controlled
by the rule of reason. It
may be convenient to
dismiss student dissent as
irrational and violent. But
one should not confuse
ideals with actualities, nor
assume that the serenity of
the ultimate goal means an
equally serene pursuit.
The essence of both
scholarship and science
has been described as
'disciplined passion.' Only
a decade ago, American
higher education was being
severely criticized for the
i n d i f f e r e n c e ,
superficial ity, and
complacence — the lack of
passion — of most of its
students and many of their
professors. Now, even
larger numbers of students
and teachers are
expressing their informed
and intense concern about
issues that are neither
personal nor petty. The
young, and some of their
mentors, are voicing deep
distress about the quality
of life in our society in
general and in the
universities in particular.
As y o u r r e p o r t
acknowledges, these
young people have great
intellectual and social
curiosity. They are veil
informed. They are
exper ienc ing deep
frustrations about the war
in Vietnam, blight in our
cities, racial strife, and
poverty in a world of
affluence. They are
demanding and are
determined to get better
answers. But even more,
they expect action (p. 6).'

"If this is the nature and
source of the challenge,
can we properly maintain,
as your first assumption
does, that the challenge
stands in opposition to the

responsibility of the
modern university for
teaching and research?
And are we being Itrue to
the responsibility if we
reject the challenge on the
g r o u n d s t h a t i t s
protagonists are animated
principally by the desire
'to replace reason with
power?

"Yet these are the
conclusions to which your
t w o a s s u m p t i o n s
inescapably lead. If we
begin with the proposition
that the university is pure,
disinterested, detached,
benign and rational — and
if we never question that
proposition — then our
analysis is already
determined and our
conclusions are inevitable:
any serious challenges are
irrational, violent or
incipiently violent, and
unacceptable. If we
(society, universities,
teachers, trustees) are as
right as right can be and
t h e y ( s t u d e n t s ;
particularly aggressive
and angry students; more
particularly organized,
angry students) are simply
threats from within that
must be dealt with, then
the answers are very easy.

"It is these easy answers
which we reject. We
believe that to dismiss the
challenges being made to
the universities, and the
challengers as well, with
the notion that they have
no place in a community
dedicated to 'reason and
learning' is to cut
ourselves off from a major
and essential source of
vitality for the educational
process and, ultimately,
for the task of constructive
social change.

"We have written with
the hope that you will
convey our thoughts to Mr.
Robertson, his committee,
and the rest of the Board of
Trustees. We believe that
there needs to be a great
deal more discussion, for
we are deeply troubled by
these two assumptions,
some of the conclusions to
which they lead, and other
features of the Report
which encourage the
Cornell community, and
society generally, to
imagine that the essential
problem confronting
American universities is
how to deal with those you
disparagingly cal l
'activists.' For the real
c h a l l e n g e to the
universities and to our
society are precisely the
problems to which the
activists are trying to call
our attention. To assume
otherwise is to define the
issues in dangerously self-
deceptive ways. It makes
good students more
unrestful and honest
teaching more difficult; it
does not help students,
teachers, administrators
and trustees to face the
real, intense and large
problems that we share."

Respectfully,

M. H. Abrams
Douglas N. Archibald
Urie Bronfenbrenner
ThomasR. Dyckman
David B. Lyons
Maurice F. Neufeld

GOLD AND ARECIBO — Thomas Gold has been appointed assistant vice president for research (Arecibo affairs) and
will head the newly established Arecibo Office. The changes were made to assure adequate administrative support to

the Arecibo Observatory, the largest radio-radar telescope in the world

Gold Heads Arecibo Office;
Telescope Now National Facility

Thomas Gold, director of
Cornell University's Center for
Radiophysics and Space
Research, has been appointed to
the new position of assistant vice
president for research (Arecibo
affairs).

In his new position. Gold will
head an Arecibo Office which
has been established under
Cornells recently appointed vice
president for research. W.
Donald Cooke.

The changes were made to
assure adequate administrative
support of the Arecibo
Observatory (formerly the
A r e c i b o I o n o s p h e r i c
Observatory) in Puerto Rico. The
observatory, the largest radio-
radar telescope in the world, will
be operated now as a national
facility.

A national policy board made
up of nationally prominent
scientists is being formed to
advise Cornell on policies for
Arecibo and to make sure that
the operation is in the national
interest. In addition, a nationally-
oriented users committee will be
established to consider requests
for use of the telescope

The director of the observatory,
Gordon H. Pettengill, will operate
under the general direction of
Gold. Also working with Gold will
be the chairman of a new faculty
group being formed of persons at
Cornell involved in radio
astronomy and atmospheric
physics. Chairman of this group
is Frank D. Drake, chairman of
the University's Department of
Astronomy and a former director
of the Arecibo Observatory.

The Observatory's construction
was funded by the Advanced
Research Projects Agency of the
Department of Defense.
Activities ai Arecibo are carried
out under contract with the
National Science Foundation
(NSF).

Gold, together with Herman
Bondi of London and Fred Hoyle
of Cambridge, England,
originated the theory of

continuous creation of matter —
the "steady state" theory —
opposing that held by many
other scientists that the universe
had its origin as a result of a
tremendous blast about five to
10 billion years ago. The latter
theory sometimes is referred to
as the "big bang" theory.

Gold's theory that many areas
of the moon are dust-covered
was proved correct by the recent
landing on the moon by
astronauts on Apollo II.

Gold is part of an 18-member
board of scientists formed to
advise the National Aeronautics
and Space Administration
(NASA) on tactics and strategy of
lunar and planetary exploration

Assembly Plans
Consideration of

The Cornell Constituent
Assembly will elect a new slate
of officers and consider the four
proposals that have been
presented for the permanent
restructuring of the University at
a meeting at 7*30 tonight in
Bailey Hall.

The fourth proposal for a new
university structure was
presented at the Assembly's last
meeting, Sunday, by Arthur B
Blanchard. representative of
mathematics undergraduates.

Blanchard's proposal, which
appears on page 9 of today's
Cornell Chronicle, is the first to
suggest an all student senate
paralleled by a faculty body. The
structure is similar to that of the
Princeton University Council,
which was diagrammed in the
October 9 issue of Chronicle

The Assembly elections are
being held in accordance with
the so-called "Auer proposal" for
continuing the present structure
of the Assembly. This proposal,
drawn up by some executive
committee members. was
passed by the Assembly
September 20. It states that the
present elected officers would
remain in office "for a period of

He spent more than ten years at
Cambridge University in England
and came to Cornell in 1959 He
previously had spent two years
as professor of astronomy at
Harvard University.

During World War II. he served
with the British Admiralty in
developing radar, the detection
method which was largely
responsible for the defeat of the
German Luftwaffe and Navy.
During those war years he began
associations with a number of
leading British scientists which
have continued to the present.

Following the war he served as
Senior Principal Scientific Officer
of the Royal Greenwich
Observatory.

Election,
Proposals
time not to extend beyond Oct.
30. 1969"

Auer. chairman of the
executive committee, had said
when he presented this
resolution that he hoped the
Assembly's business would be
about over by the October 30
deadline. He supported the
resolution in hopes that it would
encourage "a crash program to
get things done."

The Assembly will nominate
and elect a new executive
committee, a new speaker and
secretary-treasurer.

Phone The
Ombudsman
287 Ives Hall

The telephone number
of the University
Ombudsman is 256-4321.

A representative of the
Office of Ombudsman will
be in Room 28, Willard
Straight Hall Activities
Corridor. Sunday through
Thursday, from 7 p.m. to
10 pm
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Kahn Discusses Cuban Revolution Course
Alfred E. Kahn, dean of the

College of Arts and Sciences,
was asked by Cornell Chronicle
to discuss the course on the
Cuban Revolution being offered
by the College this term. His
di scussion of the course and its
implications, which is a revised
version of letters to Acting
Provost Robert A. Plane and Vice
President for Academic Affairs
Stuart M. Brown Jr.. is reprinted
here

I could well have predicted in
any event that the course which
the Arts College is offering this
term on the Cuban Revolution
would be likely to prove
controversial; by now the
evidence is quite clear that it has
been. It occurred to me some
time ago. therefore, that in these
circumstances it would be useful
for you to have an account of its
genesis and an explanation of my
rationale in permitting it to be
offered, to the extent that I bear
responsibility for it.

The course has an earlier
history in other versions, going
back to the last academic year. I
u n d e r s t a n d My o w n
acquaintance with it begins with
a letter of August 10, 1969. from
Robert Jackson and David Burak
to the Educational Policy
Committee of the Arts College. In
it they propose a course on "the
modernization process in Cuba
and the rest of Latin America,
and the inter-relationships
between said process and
foreign policy" They also
suggested a teacher for it. one
Edward Boorstein. and attached
appraisals of Boorstein's
qualifications from Eldon
Kenworthy and Tom E. Davis,
professors of government and
economics, respectively.

Stephen Parrish. then acting
dean, responded by a letter to
the effect that the suggestion
would have to go to the
individual departments for
sponsorship. Dean Parrish
pointed out that the Arts College
does not itself offer courses; and
that the Educational Policy
Committee has authority only to
approve courses proposed to it
by the individual departments.

W h e n I s a w ' t h e
correspondence on my desk. I
moved to expedite matters by
getting directly in touch with the
chairmen of the Departments of
Economics and Government,
asking whether they would have
any interest in offering or
sponsoring such a course. I
specifically asked the chairman
of the Economics Department
whether he might not wish to get
in touch directly with Paul M.
Sweezy. a highly respected
economist with a great deal of
knowledge of Cuba, to see
whether he could be prevailed
upon to offer the course. Shortly
thereafter, I was visited by the
two writers of the letter, along
with two other students.

I told these visitors that I
welcomed student initiatives in
suggesting courses of general
interest. I repeated Dean
P a r r i s h ' s i n f o r m a t i o n ,
emphasizing that some

department would have to satisfy
itself about the merits of the
proposed course and the
qualifications of the suggested
instructor

I did. however, offer my help by
getting directly in touch with Mr.
Boorstein to inquire about his
availability, to obtain copies of
his curriculum vitae. a
prospectus' for the course and
references, to whom I offered to
write. I undertook this on my
own initiative, partly in the
interest of saving time and partly
because, during the summer, the
chairmen of both departments
were not continuously available.
When I received these various
materials. I simply passed them
on to the chairmen of the above-
mentioned departments.

These departments then

EDWARD BOORSTEIN
Controversial Course Teacher

agreed to sponsor the course,
obtained the approval of the
Educational Policy Committee
and hired Mr. Boorstein with
funds that were still available in
their 1969-70 budgets.

I do assume some
responsibi l i ty for these
developments — indeed. I take
some credit for them. I offered to
the chairmen of the departments
my own judgment that a course
on the Cuban Revolution was
worth offering, not only because
it was likely to interest a large
number of students, but also
because the Cuban experience
seems to me obviously worthy of
study. I expressed a willingness
to let them use a budget line to
hire Mr. Boorstein. provided they
were satisfied about his
qualifications And I am sure I
must have expressed my own
feeling that the Arts College
should, consistent with its
academic standards, try to be
responsive to student initiatives
of this kind.

I can not believe that any
responsible person would
question the propriety of our
offering a course on this topic.
What makes the offering
especially controversial is its
instructor. I had understood that
Mr. Boorstein is a Marxist and a
strong protagonist of the Cuban
Revolution. The opinion has been
expressed that his book on the
subject is more in the nature of a
political tract than a piece of
serious scholarship; and that the
outline of the course that he put
together on short notice, in
response to my telephoned
inquiry. seemed rather

propagandistic in tone.
On the other hand, the referees

to whom I wrote and Professors
Davis and Kenworthy. in the
letters to which I referred earlier,
all assured me that Mr Boorstein
was uniquely qualified to offer
this particular course; that if one
wished to offer a course on this
topic, he was one of the two or
three people in the entire country
best equipped to do so. He has
had substantial graduate
academic training in economics,
served for three years as
economic adviser to the Castro
government And, most
important, in response to my
question about "whether he can
be counted upon to give an
intel lectually responsible
course." the tenor of the
responses from his referees —
with one of whom I am directly
acquainted and in whom I have
very great trust — was "yes.
without hesitation " I was
assured that Mr. Boorstein was
not only an excellent teacher, but
one very open to free and frank
discussion. I discussed this very
matter with him myself and
emerged wholly satisfied that, on
the one hand, he would make his
own preconceptions and political
attitudes clear at the outset and.
on the other, that he would
welcome open and frank
discussion of these controversial
topics.

I gather that the major
criticisms of our offering this
course see it as yet another step
t o w a r d an a l l e g e d
"politicization" of the University.
I should like to direct my
remaining remarks to this
particular argument. It could
presumably have the following
components;

1. The fact that the course
was suggested by SDS
members. So far as I can tell, in
searching my own conscience,
that fact had absolutely no
independent influence on me I
believe, as I have already
suggested, that we should be
responsive to responsible and
academically valid student
initiatives I shall attempt to be
equally responsive to other such
initiatives, regardless of their
source. This is not to suggest
that I propose to convert our
entire curriculum into topics that
impatient students regard as
currently "relevant," but I think it
entirely appropriate to have
individual courses of this
character offered all the time

2. The fact that the topic is
politically controversial. If this
alone constitutes "politicization."
I plead guilty.

3. The fact that the teacher is.
allegedly, an ideologue My first
and major answer to this is that
so far as I was concerned in his
being hired. I acquiesced despite
that allegation because of his
other unique qualifications to
offer such a course and the other
assurances that I had received
about the way in which he could
be expected to conduct it.

On the other hand. I must
admit to another consideration
that led me not to reiect

Boorstein because of his
convictions. It seems to me that
an important part of our
students' education is to see
history or politics or international
relations from the perspective of
a real. live, convinced Marxist,
openly identified; for them to see
how a Marxist looks at world
affairs; to be free to challenge
him as well as be challenged by
him. The vulgar outside notion,
of course, is that Cornell social
scientists are all "extreme
liberals" I am not going to
attempt an appraisal of that
notion here. It remains true that
not one of them, to my
knowledge, is a "real, live
Marxist." And I think it a sign of a
lack of balance at Cornell that we
have had no one teaching from
that point of view.

4 The fact that this kind of
course will inevitably generate
claims for "equal time" (as it
already has) by " people of
opposing political persuasions.
This consequence does. I
confess, cause me some anxiety
On the one hand, having
acceded to a request from
members of SDS'for a course
given by a man of their choosing.
I would naturally want the
College to be equally responsive
to corresponding requests from
people with opposing political
fish to fry. .

On the other hand, it is
obviously repugnant for the Arts
College to fall into the trap of
setting up course after course on
essentially political grounds, with
instructors chosen on the basis
of their political persuasions. The
ultimate criteria must, of course,
be academic. We can hot as a
general matter accept such
opposing suggestions merely, or
even primarily, because they will
fulfill some political function of
counterbalancing people like
Boorstein.

The unconvinced or suspicious
might respond that this proves
we should not have fallen into
the trap in the first place. And
they may be right.

I myself reject that response.
The proper answer, it seems to
me. must be this; that we should
not examine the political
motivations of student proposals
with respect to our courses.
Whatever their motivations, our
motivations and tests should be
strictly academic. We applied
those tests in the Boorstein case,
conscientiously, and concluded,
not without qualms, that, on
balance, hiring him to give that
course was academically sound.
I continue to stand by that
judgment. I believe that all
counter proposals should be
subjected to the same kind of
test.

I plan to urge all those
colleagues of mine who may
disagree with our judgments in
this instance to do so on the
merits of the case, and not by
ascribing ulterior. political
motives to their colleagues.

It may be useful to relate these
observations to the way in which
I responded to the proposal by a
number of Cuban students for a

second course, to be taught by
someone of their own choosing,
to present a view of the Cuban
and Latin American experience
more congenial than Boorstein's
to themselves. When these
students came to me with this
proposal. I responded precisely
as I did to the SDS members in
the earlier case I said that if their
man and his proposed course
were acceptable and received
the sponsorship of some
department. I would approve the
use of departmental funds for
this purpose, just as I had for the
Boorstein course. I phoned
various departmental chairmen
to see to it that the students had
a proper introduction; and
suggested to them informally my
general sympathy with the
viewpoint of the students.

On the other hand. I have of
course left to the discretion of
the individual departments the
decision of whether or not. and
to what extent or in what
particular ways, to accept the
suggestions of the Cuban
students. I added this emphasis
because I was aware that at least
one department had previously
decided, with my own active
encouragement, to develop a
course offering of its own in
some such area as Comparative
Communism or Marxism in Latin
American or Comparative
Revolutions. It is of course the
responsibility and prerogative of
the departments to satisfy
themselves about the sufficiency
of courses they offer and sponsor
— defining sufficiency both in
terms of the subject matters
covered and the ways in which
they are covered.

The important question is
where do we go from here? I do
not as yet have answers that
wholly satisfy me. But I do think
it clear that we have to work out
some regular procedure and
institutional arrangements within
the Arts College for responding
to student course suggestions. I
have Dean Seznec tackling that
very problem, with the help of
some others of our faculty. It
would be premature to try to
predict what set of rules and
procedures will emerge from
their del iberations and.
ultimately, from the Faculty of
the College.

I would hope that we could
emerge with a system that
permits us to be responsive,
within reason. to student
suggestions. We must, on the
other hand, resist attempts to
convert the College curriculum
into a vehicle of essentially
political activity. One minimum
requirement, I should think,
would be that the only proposals
for courses to which we respond
should be from students who are
interested themselves in taking
those courses Another possible
safeguard would be to refuse to
consider suggestions that tie
together proposed subject areas
for courses with particular
proposed instructors. We might
conclude that if students want
particular points of view
Continued on Page 12
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Annual Undergraduate Education Report
Academic Affairs Report Sees Student
Involvement, Curriculum Flexibility

(Cornell Chronicle is reprinting
the fourth annual report on
undergraduate education
compiled by the Office of the
Vice President for Academic
Affairs. The report. dated
October. 1969. covers the 1968-
69 academic year. The foreword
is by Vice President for Academic
Affairs Stuart M. Brown Jr. while
the report proper was written by
Miss Sheila Tobias, assistant to
the vice president for academic
affairs.

Foreword by Vice
President Brown

The fourth annual report on
undergraduate education is an
impressive record of educational
'"novation During 1968-69.
Respite the crises which diverted
so much of our attention and
energy from the educational
matters which are our central
and principal business,
educational programs and the
activities which support them
were under review and in many
colleges were being transformed.
Mew. experimental courses and
new programs were being
designed and introduced. In
several colleges, a new degree of
flexibility was introduced into the
curriculum and students were
added to education policy
committees. There was a new
emphasis upon the extra-
curricular environment and more
attention paid to improving
communications. Miss Tobias's
rePort is. we hope, a complete
catalogue, together with a brief
description. of all such
'"novations in undergraduate
education It is a catalogue of
9feat accomplishments which
Must not be taken for granted or
for9otten.

But neither must we forget that
'"is catalogue is in many ways
Misleading. Undergraduate
education is very far from being
as well off as the catalogue
su9gests. These new programs
and courses can be taken by
relatively few students, and even
'he students lucky enough to be
a°le to benefit from them must
stl 'l attend too many classes
which are too large or are badly
'aught. The courses which
comprise many undergraduate
curricula are often at one and the*,
same time too professional in
character and too unrelated to
each other and to any set of well-
defined educational aims. When
students claim that their
education lacks relevance, it is
not clear just what "relevance" is
supposed to mean. Sometimes.
'' clearly means having some
Useful bearing upon the student's
more immediate concerns.
Personal, social and political.
Sometimes, it means providing
a n understanding of and solution
to some of the great problems of
our society. But sometimes, it
Probably means no more than
the relationships between
courses which give them some
kind of loose unity and permit
them to be understood as

accomplishing educational
goals. The problem-of lack of
relevance in this latter sense
cannot be solved by new
courses, no matter how good
they are or relevant in some
other sense.

As the interest in educational
innovation increases. the
problem of providing budgetary
support becomes more critical.
Many of the more interesting
ideas for experimental courses
are interdisciplinary in character,
requiring the use of faculty from
di f ferent col leges and
departments. Student interest in
these courses is University-wide.
Yet. there is at present no agency
in the University empowered to
decide which of these courses
are worthy of support and given
a budget to support them. Until
such an agency can be created
somewhere in the University,
innovation will be difficult and
frustrating. It will be easiest to
accompl ish w i th in the
boundaries of one of the
traditional disciplines or in a
subject that is becoming
interdisciplinary itself. It will be
most difficult in the genuinely
interdisciplinary areas where
innovations are especially
interesting and necessary.

Sheila Tobias and I take this
opportunity to thank the many
people, students and faculty and
administrators, who helped us
prepare the report and check its
accuracy. We ask any reader who
finds an error or omission please
to bring it to our attention.

Teaching
REWARDS FOR GOOD
TEACHING

No new awards were
established this year, but the
Clark Distinguished Teaching
Awards, conferred annually since
1966 "for devotion to
undergraduate teaching." were
granted to three faculty members
in the College of Arts and
Sciences. Professors Walter F.
Berns. Government, and Edward
P. Morris. French, won gifts of
$3,500 each. Professor Patricia
Carden. Russian Literature,
received the Clark Grant for the
Advancement of Teaching She
will have a terms leave of
absence with full pay to devote
to further study and the
development of new courses in
her fields.

The H o - N u n - D e - K a h
agricultural honorary and the
student council of the College of
Agriculture honored Professor
Thomas W. Scott, agronomy,
with the Professor of Merit
Award for "excellence in
classroom teaching and devotion
to students."

In the College of Engineering
there is a Teaching Award that
antedates the Clark Awards and
consists of a plaque and a check
for $500. This past year, there
were two winners: Professor
Dennis Shepherd, director of the
School of Mechanica l
Engineering, and Professor David
Dropkin of the Department of

Thermal Engineering. The
awards are conferred by the
Cornell Society of Engineers.

In spite of all these awards, the
suspicion that excellence in
teaching is not valued as highly
as research and publishing as a
criterion for hiring, promotion,
and tenure appointments,
remains. Official awards for good
teaching go under-publicized and
undergraduates are frequently
unaware that their teachers have
been cited. Nor. are the awards
proliferating as years go by.
EXPERIMENT IN TEACHING
PSYCHOLOGY

Psychology 327. also listed as
Biological Sciences 327. is an
experiment this fall which
departs from the traditional form
of college courses in two ways.
First, its topic is a problem
(without an answer) rather than
an established area in biology or
psychology. Thus, no attempt is
made to present an authoritative
and complete account of a set of
facts pertaining to a field of
study. The principal aim of the
course. according to the
professor, is to bring to life in the
classroom the "spirit of scientific
inquiry" by analyzing the
difficulties encountered in
formulating a problem, devising
approaches towards a solution,
and by gathering the existing
data on the subject.

Second, the course constitutes
an experiment in teaching
methods, at least for half of the
80 students who are taking the

End of the Log

OUTSTANDING TEACHER. Edward
P. Morris, associate professor of
French in the College of Arts and
Sciences, was a 1969 winner of
Clark Distinguished Teaching Award
for devotion to undergraduate
teaching

course for credit. Students in the
course have opted to be
classified as either "readers" or
"writers." The readers will
pursue a traditional syllabus,
reading widely in the literature
on behavioral maturation, the
subject of the course. The
writers, in groups of from two to
eight, will prepare chapters of a
textbook on this subject which
m i g h t . under c e r t a i n
circumstances, be published.

According to Professor Eric
Lenneberg. teacher of the course
and inventor of the idea.

classroom time is meant to be
the stage where students and
teachers gather, not to recite
predigested facts, but rather to
"demonstrate and practice the
fine art of thinking." An attempt
will be made to unite instructor
and student in a work community
in which the teacher functions as
guide and master, the student as
apprentice and helper

The writers' assignment is
experimental in many ways, not
the least of which is that the
chapter will be a collective
enterprise with members of the
groups having to divide and
supervise their own work. Each
group is responsible for
preparing a chapter of the
textbook by the end of the term
to include an overview of the
present-day research, analysis of
the accomplishments to date,
and bibliography. In several
cases, members of the work
group will also be responsible for
conducting a class session on
their topic.

In sum. the philosophy of the
course is to de-emphasize
compulsory memorization and
drill on the assumption that
college students are adult
individuals who can judge the
value of work for themselves.
Professor Lenneberg looks
forward to comparing the
reactions and performance of
those who take the course in a
traditional manner and those
who join him in writing the text.

Special Programs
Six- YEAR PhD PROGRAM

Cornell's Six-Year PhD
program is an accelerated and
enriched course of study
sponsored by the Ford
Foundation which allows a
student to earn a bachelors
degree in three years, a masters
in four, and a doctorate in six.
The program graduated (with
bachelors' degrees) its first class
this past June Fourteen
members of the class will be at
Cornell this coming year,
although not all will be doing
graduate work. Interestingly,
some of the Six-Year PhD
students have elected to go on
with one more year of
undergraduate work despite the
fact that they have fulfilled the
program's requirements for the
bachelor of arts degree.

Dean Stephen Parrish who has
directed the program since its
inception four years ago is
returning to the teaching of
English and will be replaced by
Professor Alain Seznec who will
supervise all the experimental
undergraduate programs in the
College of Arts and Sciences: the
Six-Year PhD Program, the
College Scholar Program, the
Greek Civilization Program, the
Residential College Program,
and any others that may be
initiated. The merging of these
offices is in line with the original
expectation that .experimentation
and innovation within the Six-
Year PhD Program would find
application elsewhere i<? the
College.

This expectation, however, has
been, so far, only marginally

realized. Many College Scholars,
to be sure, have been allowed to
take "Fud" (Six-Year PhD)
courses; the Greek Civilization
Program was largely dependent
on the Six-Year PhD format and
faculty. But the "Fuds" have had
little or no impact upon the
education of the large majority of
"Artsies " Whether this will
change with the establishment of
a new office of undergraduate
innovative programs remains to
be seen

As to the other special
programs, the College Scholar
and the Greek Civilization
Programs, they have not been
changed substantially since they
were described in the Reports on
Undergraduate Education of
1967 and 1968.

New Programs
CENTER FOR AFRO-AMERICAN
STUDIES

The Center for Afro-American
Studies (since renamed Africana
Studies and Research Center)
created last year in the midst of
controversy from both the left
and the right, is innovative in
many respects. For one thing, it
is Cornell's first center devoted to
courses for undergraduates.
Hitherto, centers have been
created in response to the need
to pursue research and train
graduate students in new or
interdisciplinary fields.

We have Centers for Water
Resources and Marine Sciences.
Research in Education, Housing
and Environmental Studies.
International Studies, etc. Not
one of these sponsors an
undergraduate course of
programs, though the Center for
International Studies is now
beginning to develop such a
program.

The role of black students in
shaping the Afro-American
Studies Center and in the joint
selection of James Turner, its
director, is also a first for Cornell
The students did not last year
participate directly in the
selection of faculty, but it is their
wish to have an influence over
the appointments and emphases
of the curriculum

A third innovation is the degree
to which the courses offered will
involve field work and "applied
social studies." This orientation
has already had an impact on a
group of professors and students
outside of the Center (See
Human Affairs College) and may
effect real innovations in
teaching.

An urban component of the
program is already in the
planning. This will provide
eventually for study and field
work in a major metropolitan
area, possibly New York City, for
students in the Center's
programs.

For the immediate future,
students taking courses in the
Center for Afro-American Studies
will select other majors in the
College of Arts and Sciences.
Later, it will be possible to major
in Afro-American Studies. Still
later, perhaps the Center will
develop into a degree-granting
Continued on Page 6
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school. (The last new
professional school established
at Cornell was the New York
State School of Industrial and
Labor Relations, founded in
1947.)

The first nine courses in the
Center include: 1. "South Africa
and North America." a
comparative study of black
resistance and black movements
in South Africa and North
America; 2. "Racism and
Segregation." Evolution of racist
thought and practice in Southern
Africa and North America; 3.
"Black Political Thought." A
study of three major
organizational philosophies in
Black America since 1850:
Emigrationism. Accommodation,
and Pan Africanism; 4.
"Colonialism and Africanization
of Public Administration." The
nature of British colonial public
administration; 5. "Education in
Black Urban Communities"; 6.
"Social Psychology: The
relevance of psychology to black
culture"; 7. "Psychological
Aspects of the Black Experience:
A research seminar;" 8. "20th
Century Black America: Infancy.
Family and The Street'." A
review of the major research on
blacks, a critique of the methods
used and questions raised by the
researchers and the generation
of better formulations; and 9.
"Issues in Black Literature."

Before the Center was set up
last year, a number of courses on
topics related to Afro-American
Studies were given in the other
colleges. Cleveland Sellers.
Michael Thelwell. and Don Lee.
all visiting, taught "Black
Politics". "Black Literature" and
"Black Poetry", respectively in
the Center for Research in
Education, the Department of
English, and Cornell United
Religious* Work (CURW).
Professor Harry Levin of
Psychology taught "Black
Psychology" in the spring term,
and Professors Douglas Dowd
and Dan McCall taught
"Economics of the Ghetto" and
"Black Literature" respectively in
the fall term
SCIENCE AND SOCIETY

After some experimental
faculty and graduate student
seminars during the past two
years, a formal program in
Science. Technology. and
Society has been established at
Cornell. Franklin A. Long, former
Vice President for Research and
Advanced Studies; Raymond
Bowers, professor of physics,
and Richard A. Rettig. assistant
p r o f e s s o r of p u b l i c
administration, together with a
faculty steering committee, will
guide the program's activities.

The program will focus on
problems of national and
worldwide concern, such as the
relationship between science,
technology and public policy,
defense policies, world food
supplies, ecology, population
growth and increased
urbanization. It plans to help

develop new interdisciplinary
courses on the impact of science
and technology. Another goal is
to encourage increased
emphasis on ongoing courses at
Cornell to deal with the impact of
science on society. To this end.
Professor Bowers is organizing a
panel of faculty members who
will be available to serve as guest
lecturers in courses taught at the
University.

The following courses were
advertised by the program:
College of Agriculture —
"Conservation of Natural
Resources" and "Perspectives in
Conservation" College of
Agriculture/College of Arts and
Sciences — "Biology and
Society" College of Arts and
Sciences — "Defense
Technology. Economic Planning,
and Industrial Politics: A
Comparative Study of European
Systems". "Impact of New
Technology on United States
Defense and Disarmament
Policies". "Science in Western
Civilization", "Seminar in the
History of Science during the
19th and 20th Centuries", and
"Sociology of Science".
Graduate School of Business and
Public Administration —
"Selected Topics in Science.
Technology and Public Policy:
Bio-Medical Research and
Development". College of
Engineering — "Socia l
Implications of Technology".
"Water Resources Policies and
Problems: Issues Confronting
t h e N a t i o n a l W a t e r
Commission," and "Science.
Technology and Society"
College of Human Ecology —
"Science. Technology and the
Houses and Cities of the Future"
and "The New York City Lower
East Side: 1980".

The list of new courses and the
expectation that the faculty
associated with the program will
appear as guest lecturers in
many other, existing courses, is
very significant from the point of
view of undergraduates who
want to see "The Two Cultures"
bridged. The degree to which
undergraduates are interested in
t h e s e s u b j e c t s w a s
demonstrated forcibly when
more than a thousand turned out
to participate in an all-day
symposium on "Science and
Social Responsibility. " in
connection with the "March 4th"
movement.

It has been funded largely by
Foundation grants.
THE SOCIAL IMPLICATIONS OF
TECHNOLOGY ENGINEERING
COLLEGE LECTURE COURSE

The Science and Society
offering in the College of
Engineering titled "The Social
Implications of Technology"
reflects both the interest on the
part of • on-scientists in the
program on Science. Technology
and Society, and the interest on
the part of the engineering
students in the ramifications of
the work they will be doing
professionally.

The new course will spend
eight weeks considering various
general aspects of the subject
and then concentrate for the
remainder of the semester on a
case study of the city.

The outline of the introductory
portion of the course includes
the following broad headings:
Technology in Perspective - An
Historical Overview; Science and
Social Attitudes; Some Effects of
T e c h n o l o g y on M a n .
( p h y s i o l o g i c a l a n d
psychological); On the Natural
Environment; On Institutions of
Man; Control and Direction of
Technology - Tecl nology as a
Resource; Decision Making.

Walter R. Lyrn. professor of
~.nvironment11 systems
sngineering and director of the
Center for Environmental Quality
Management, is chairman of the
faculty-student committee
responsible for organizing the
course. Lectures for the course
will be drawn from faculty on
campus who have backgrounds
in science. government,
sociology, economics, medicine
and engineering.
ELECTRICAL ENGINEERING
4110: AN INTRODUCTION TO
COMPUTER TECHNOLOGY

The Electrical Engineering
School is now offering for the
third time a one-term course in
i n t r o d u c t o r y c o m p u t e r
technology. The initial intent was
that this be a course in
technology that would attract
students from colleges other
than Engineering. Because of the
limited publicity that the course
has received, however, only a
handful of Arts students have
enrolled and the course has been
peopled almost entirely with
freshmen engineers instead.
Although the reaction of these
students to the course has been
very favorable, the course has
not been tested with a sizeable
number of non-engineering
students. And the situation is
even worse than enrollment
figures might indicate for most of
the Arts students who took the
course last year were in fact
potential engineering students;
they had actually considered
entering the Engineering College
and were for the most part
indistinguishable from the
engineering students in the
course.

The approach to technology,
taken in this course is in no
sense an overview of technology
or of the problems of society that
are related to technology: rather
only one block of technology,
namely digital computers, is
treated. That sub|ect. however, is
considered in some depth both
with regard to the technology
itself and to its impact on society.

The textbook and about two-
thirds of the lectures and
laboratory sessions are devoted
to binary arithmetic. Boolean
algebra, logic functions, the
implementation of logic
f u n c t i o n s , addressable
memories, counters and shift
registers, and the organization of
these elements into a general-
purpose computer Further
meaning is given to the
computer organization through
the consideration of an
elemental machine language and
using it to program a few single
operations.

Two or three lectures plus a
laboratory session are used to
introduce the students to CUPL.

the Cornell programming
language that is used by the
engineers in subsequent
courses. It is an easily learned
language ideally suited to the
solution of engineering problems
but also quite suitable for any
problems that one might wish to
consider at this level.

Visiting lecturers and outside
reading provide the non-
technical aspects of the course
as well as some feeling for the
present-day technology as
opposed to the equipment used
in the laboratory exercises.
Visiting lecturers last year talked
about the legal aspects of
computer operation, applications
in biology and medicine, and
computers in music. This year,
talks on computer-aided
instruction, epidemiology and
the uses of computers in the
design of structures are planned.
Several irticles on various
aspects of computers in the
Scientific American are assigned
reading and each student is
expected to do some library
research in the preparation of a
term paper on a computer
application of his own choosing.

Concurrent registration in
calculus, once a requirement,
has been dropped since analog
computers have been deleted
from the course.
HUMAN AFFAIRS PROGRAM

A group of graduate students
and professors, primarily from
the fields of Social Psychology,
Sociology and Industrial and
Labor Relations but also
representing the Department of
City and Regional Planning of the
College of Architecture, Art. and
Planning. Engineering, the
College of Human Ecology and
the Division of Biological
Sciences, were granted a small
sum of "seed money" to study
the possibility of setting up either
a Program or a Center of Human
Affairs The group is still meeting
but the following are the issues
and methods .they wish to
include: 1 Emphasis upon the
solution of human problems,
sometimes described as applied
social science; 2. Emphasis upon
field work for undergraduates as
well as graduate students; 3
Linking teaching, extension and
research. The emphasis will be
on getting extension specialists
to work with the on-campus
teaching staff in placing and
supervising students in the field;
4. Regional commitment, an
emphasis on the area in a 60-
mile radius of Ithaca; 5 A
program open to all students not
only those associated with
participating departments: and
6. Joint faculty-student planning,
development and evaluation of
program activities

At the time the faculty and
students began investigating
these aspects there was not yet a
Vice President for Social and
Environmental Studies. With the
appointment of Lisle C Carter to
this new post in September.
1969. any new program in
human affairs will come under
his purview

A request for $50,000 is
pending with the Ford
Foundation, and the group is
waiting for an answer before it

can announce the appointments
of the acting and associate
directors.

What is interesting to note
here is that the program is
designed for graduates and
undergraduates alike and that
the innovations are not only in
content of course work but in the
methods of learning as well.

Curricular Flexibility
TWO PROFESSORS
EXPERIMENT WITH TEN-WEEK
SYSTEM

During the spring semester,
Professor Alfred I Ivry. Hebrew
and Arabic Studies. and
Professor Arthur I. Fine.
Philosophy, each taught courses
on an experimental ten-week
basis to provide evidence for
their conviction that a university-
wide quarter system could well
replace the present fourteen-
week, two-semester
arrangement.

They had become advocates of
the ten-week system as a result
of former educat ional
experiences. Professor Ivry from
his former teaching career in
England and Israel, and
Professor Fine from his
undergraduate years at the
University of Chicago.

Under the quarter system,
students carry only three courses
at one time, and attend school
for three out of four semesters.
Because each term is shorter
and terminated by a vacation, the
traditional mid-semester slump
and end-of-semester boredom
are theoretically eliminated, and
the quality of teaching and
learning remains consistant

At Cornell, a new calendar
based on the ten-week system
would enable the university to
schedule final examinations
before Christmas and allow an
uninterrupted winter recess.

Professor Ivry taught a seminar
on Medieval Jewish Philosophy
which met for 70 minutes three
times a week, replacing the
regular 50-minute sessions
Professor Fine used a similar
procedure for his section of
Philosophy 100 His graduate
seminar in the philosophy of
science was held once a week
during a three-hour period, rather
than the usual two-hour session.

In Professor Fines classes, the
agenda for the last four weeks of
the university semester was to be
left open and determined by his
students at the time. However,
along with many other
professors, he found that the
spring "cr is is" occupied
attention during the extra
months. Professor Ivry. on the
other hand. had assigned
independent reading at the
beginning of the semester, and
only began to teach a month
later. Therefore, he continued his
ten weeks of classes throughout
most of the crisis, and the class,
in fact, met after the 14-week
term had officially ended.

Results of the experiment were
generally encouraging. Both
professors found no difficulty
with the 70-minute period,
although they sometimes
extended classes to 90 minutes
to allow a break in the middle.
Continued on Page 7
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There was also no problem in
organizing fourteen weeks of
work into ten weeks of teaching.
Professor Ivry feels that he was
correct in his original opinion
that an instructor in the
Humanities actually has too little
to say about one sub|ect to justify
a longer semester. They were
also generally satisfied that
students can absorb as much
material in the shortened as in
the longer time period.

Professor Fine was particularly
enthusiastic over the outcome of
the project in his graduate
seminar. The three-hour class
began at 3:30 p.m. every
Tuesday, and he said that "most
weeks we ound ourselves hot at
it by 6:30 p.m. and the only real
problem was to bring the
discussion to an end. Rather than
tiredly trooping out. it was a
letdown for most of us when the
class was over."
ENGINEERING

As a continuation of the trend
which began about 30 years ago
when engineering education first
began to move from a
specialized vocational program
to one more concerned with
analysis and general education,
the policy committee of the
College of Engineering worked
for nearly eight months on a
revised undergraduate core
curriculum for the College this
year. The final report was
submitted to the faculty for
approval in May. 1969. and will
probably be implemented in
September. 1970.

The proposed new curriculum
calls for a relaxation of freshmen
and sophomore requirements in
order to encourage individuality
m the early years and creativity in
the upperclass programs. The
current requirement that
'reshmen take one full year of
chemistry and one of physics will
be reduced to one term of each,
encouraging additional electives
in the first year.
-** In response to the desire
among many students of
engineering that time be made
available for the study of the
moral and sociological questions
involved in engineering and
technology, a committee in the
College has been working on the
development of such a course
(Walter Lynn's course)

A critical change in the
curriculum will be the abolition
of the current engineering core
science requirement and its
replacement by a wide range of
one term introductory courses
designed to provide the
beginning student with more
individualized basic studies in
engineering. Prerequisites for
entry into upperclass courses will
be modified appropriately to
accommodate the new
underclass experience. Students
having different backgrounds will
not be discouraged from entering
the same fields All this, as
Professor Malcolm S. Burton,
chairman of the policy
committee, put it. to "respond to

the needs of the present
generation of engineers "
COLLEGE OF HUMAN
ECOLOGY

As of July 1. the College of
Home Economics was officially
named the New York State
College of Human Ecology, one
indication of a drive within the
school to update the curriculum
so that it may begin to provide
more sophisticated tools for
social analysis.

The Ricciuti Committee
proposals for departmental
reform, discussed in last year's
report, were adopted with slight
mod i f i ca t ion . The new
departments are: Consumer
Economics and Public Policy:
Human Nutrition and Food:
Human Development and Family
Studies: Community Service
Education: Design and
Environmental Analysis

The reorganized departments
and new titles mirror the trend of
the college, which is to
deemphas ize i n d i v i d u a l
household concerns as such and
place them in the context of
social concerns of behavior and
public policy
INDIVIDUALIZED MAJOR IN
THE COLLEGE OF ARTS AND
SCIENCES

After a good deal of
discussion and the rejection of a
proposal that would have
abolished majors altogether, the
Educational Policy Committee of
the College of Arts and Sciences
voted this past spring to allow
"individualized majors" for
undergraduates in the College.
The individualized major will be a
program of study designed by
the student, and approved by a
nine-member committee, which
will cross departmental lines and
sometimes even College lines In
making the decision, the EPC
admitted " . the departmental
structure of the College does not
uniquely or exhaustively define
legitimate areas of study."

When a student wishes to
focus on a topic that lies
between or across the
boundar ies of ex is t ing
departments, he will apply to the
committee giving a title for his
program, a rationale which
identifies and describes the area
he intends to study, and his
reasons for wishing to pursue
that field. He will list the courses,
both elementary and advanced
which are proposed and indicate
the semester in which they will

1 be taken. Once the program has
been approved, the students
faculty adviser is responsible for
it.

Significant was the EPC's vote
of confidence in the major
system. In approving an
individualized major, much of the
criticism of the major system
will be stilled.
STUDENT INITIATED REFORM

This past year for the first time
since the Students for Education
Movement in 1965. there was a
good deal of student initiated
pressure for curricular flexibility
On the Agriculture campus, a
group composed primarily of
juniors, formed an "Agriculture
Reform Committee." which
lobbied within channels for.
among other things. the

elimination of the practice
requirement, reduction in the
number of required hours of
Agriculture courses, and an end
to the mandatory Orientation
101.

The Reform Group brought its
complaints to the deans, to the
Commission on Undergraduate
Education, and to the broader
student body within Agriculture.
There was. at first, some struggle
for legitimacy as the College
referred the ad hoc group to the
Agricultural Students Council,
but it was finally agreed that the
Reform Group must run a survey
of student attitudes during spring
term registration. To this end. the
Office of Institutional Studies
assisted, and when the survey
demonstrated that there was
wide support for the demands of
the Reform Group. the
Educational Policy Committee
deliberated and approved the
three demands earlier listed

The Reform Group had asked
for a review of the purposes of
the College of Agriculture and
had indicated a preference for a
reorientation of the College in
the direction of "Environmental
Sciences." Although "demands"
like this one remain unsatisfied,
the Reform Group appeared
quite satisfied with its first year
achievements

In the College of Arts and
Sciences, a similar group, made
up primarily of freshmen,
appeared toward the middle of
the year. Stimulated in part by
the Humanities debate, this ad
hoc committee turned its
attention to the major and
distribution requirements, the
advisory system, the grading
system and a reduction in course
load.

By c o i n c i d e n c e , the
Commission on Undergraduate
Education had listened to a
proposal to abolish majors
altogether in the College of Arts
and Sciences. This proposal,
brought by a faculty member,
had gone as far as the
Educational Policy Committee of
the College where it was
rejected. But. before the end of
the year, the Arts College EPC
would vote for an individualized
major program far more liberal in
its requirements than anything
that had previously been
permitted except to Six-Year
Ph.D. students and to College
Scholars.

The spring crisis absorbed
much of the energies of the Arts
reform group and none of the
proposals was ever formulated or
brought formally before the EPC.
However, in voting to seat three
student members of the
Educational Policy Committee,
the Arts College Faculty created
a permanent channel through
which proposals like these could
in the future be brought to their
attention

One other proposal for
curricular Flexibility that won
substantial student support was
the "Hughes" proposal for a
University Forum which would
break through many of the
c h e r i s h e d s t r u c t u r e s :
departments, courses, credits,
grades, and classical subject
matter Devoted primarily to the

study of contemporary issues in
new ways. Forum would offer
students a place to register for
what would be short or long-
term study experiences,
interdepartmental in nature and
faculty, unrestricted in most
other ways. Forum was aired
among many groups, and
remains a proposal in the wings
for the community to consider.

There was a brief flurry of
activity for curricular reform in
the Department of Fine Arts in
the College of Architecture. Art
and Planning Students were
participants in some of the
changes that were taking place
in the College of Home
Economics as well. But a drive in
the spring to unite all the reform
groups into some kind of
university-wide coordinating
council (Students for Major
Academic Change SMAC) never
got off the ground One reason
may be that curricular
requirements vary so much from
college to college that it is hard
to find academic issues bearing
on curricula that can unite
students in different fields.
Another is that the procedures
for change and the rates of
change the different colleges can
absorb are also dissimilar. One
could draw the following
conclusion from the successes
and failures of student-initiated
academic reform: that the
smaller the academic unit, the
more successful the group may
become On the college level,
curr icu lar requ i rements ,
distribution requirements and the
major requirements can be
argued On the departmental
level, courses may be fruitfully
discussed

Also attempted by the
Students for Educational
Transformation were a series of
weekend seminars on
educational innovation The first
brought Edgar Z Friedenberg to
the campus ( to speak on
"Egalitarianism and Academic
Conflict:" the second saw Dr.
Jacob Klein, dean of Saint John's
College in Anapolis. Maryland,
describe the way St. John's
offers liberal education through
the "Great Books." But the series
did not continue after October
PROPOSED "FORUM" FOR
UNDERGRADUA T E .
INTERDISCIPLINARY COURSES

The Commiss ion on
Undergraduate Education
approved last year, in principle,
an idea submitted by Professor
Robert Hughes. Chemistry, for a
University Forum, a new
academic, credit-giving unit on
the campus which would be a
focal point for experimental
courses, programs of variable
length, and studies of very
contemporary and controversial
subjects.

Professor Hughes argued that
". the (academic) system is
being increasingly strained in its
at tempt to deal w i th
contemporary problems through
existing academic disciplines
a n d d e p a r t m e n t a l
organizations." Foreseeing an
"intensif ication of -such

problems" in the next few years,
he proposed Forum as a way for
the University and its students to
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participate in contemporary
problems while at the same time
"protecting its more vulnerable
historic scholarly missions!"

What would distinguish Forum
from other ad hoc attempts to
add to traditional university
offerings, is that it would involve
a serious commitment of the
University for a period of at least
ten years: that it would have a
unique charter combining
departmental and center
features; that the director of
Forum should be appointed as a
University Professor and be
someone of international stature.
not necessarily from an
academic background: that
Forum have a permanent budget
allocation, with an appointments
committee including students,
and that, possibly, with sufficient
support, a University building be
made available to Forum at a
later date.

The subjects and visitors of
Forum would be determined by
an Executive Committee with
student participation in the
decision-making process Bto
particular format would be
favored; rather each subject
would be developed in the form
deemed most appropriate by the
participants in the presentation
All students would be permitted
to register for credit in -Forum
each semester. This, wrote
Professor Hughes, "'. is B
crucial feature of the proposal
which establishes Forum as an
integral pact of the academic
structure of the University in a
role which sweeps across
college, school and departmental
lines. It is a recognition of the
substantive nature of the subject
matter"

Among the subjects Professor
Hughes imagined as topics "tor
Forum courses were: the
megaversity. the Universuy and
government, federal support of
science, federal support of social
science, federal support of thE
arts, the economics of the
ghetto, industrial responsibility
for social reform, environmental
pollution, birth control, racism in
Amer i ca . sc ience a rrd
humanities, etc. It was agreed
informally by former President
James A Perkins and others that
the first topic might well be the
study of the University and
Society. President Perkins and
Professor Long agreed to
participate in the first series

The proposal did not gst
beyond a positive response from
t h e C o m m i s s i o n O'n
Undergraduate Education, in pan
because the University was
otherwise occupied in the spring
Several of the topics are now
being offered in other University
programs, notably. Science and
Society and the Afro^Amencan
Studies program The Forum,
however . wou ld h a v.e
experimented with format as well
as with content Courses would
not necessarily have been IS
weeks in length, met three times
weekly, etc Yet the University
does seem to have committed
itself to the kind of controversial
study Professor Hughes had
recommended, even in some
cases, within tlie traditional
Continued on Page 8
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departments themselves
HUMAN ECOLOGY AD HOC
COMMITTEE

A student-faculty committee
and an ad hoc committee of
undergraduates prepared a
r e p o r t t i t l e d . ' T h e
Undergraduate Perspective"
which was distributed and
discussed concurrently with the
reo rgan iza t i on of the
departments in the College of
Human Ecology. The report
concerned itself with reform
within the classroom and a
redefinition of student-faculty
roles, in recognition that both
groups "have the responsibility
to learn and to teach."

To insure a continual re-
evaluation of the teaching-
learning environment, the report
suggested the following: a
mandatory course outline,
subject to modification by the
class, be distributed within the
first two weeks of the term; a
midsemester and final evaluation
of each course; student-
structured seminars for
upperclassmen; student opinions
considered in questions of
faculty tenure appointments;
permanent representation of
students on faculty committees

The report also recommended
the creation of new courses to
integrate summer and
extracurricular experience with
college curriculum, departmental
re-evaluation of the existing
credit hour system, an end to the
required freshman course run by
the Counseling Service, and
faculty encouragement of
independent and interdisciplinary
study.

No direct action was taken on
the report, but it will be one
resource used in the continuing
study for reform of the college.
New Courses
EXPERIMENTAL COURSE IN
THE HUMANITIES AND SOCIAL
SCIENCES

Complaints about the
unsatisfactory quality of the
c l a s s r o o m e x p e r i e n c e ,
particularly in introductory
undergraduate courses. * have
long been met with an
exhortation to be patient until
small seminars become the rule
in the junior and senior years.

The drawbacks to the large
100 and 200-level lecture
courses are as numerous as they
are well-known: impersonality,
didacticism, inflexibility, isolation
of students from faculty, general
inadequacy of sketchy "survey"
courses which lack depth in
discussion of subject matter.
With these problems in mind and
with a desire to face realistically
the likelihood that large lecture
courses will not be abandoned
for seminars in the foreseeable
future, three professors designed
a proposal this year for an
experimental large lecture
course in the humanities and
social sciences.

Although the foundation to
which they took their proposal
for support rejected it. the

College of Arts and Sciences has
agreed to offer Philosophy-
Economics-Social Psychology
200 — "An Inquiry into the
Limits of Human Freedom." The
course will be taught by three
professors, one from each of the
departments mentioned, and
assisted by teaching assistants
who represent even other
disciplines, such as history and
sociology. The course focuses on
an inquiry, rather than a set of
facts to be learned. The question
to be posed is "What
developments and conditions
have determined the present
scope of human freedom, and
what range of freedoms should
we seek?" Professor Dowd
emphasizes that the course will
be one of inquiry rather than
instruction and that the
professors and the teaching
assistants will explore the
answers together with the
students. Clearly, it is an attempt
to eliminate the authority-
discipline relationship which
places artificial barriers between
students and teachers in most
classes.

Despite the numbers — 150
were expected to take the course
since it will satisfy either the
Freshman Humanities or the
social sciences distribution
requirement — the course is
planned to be flexible in format
and syllabus to allow "adaptation
to the individual student's
temperament and abilities." It
will meet six hours per week in
two fifty-minute lecture sessions
and two additional discussion
sessions.

THE METROPOLITAN
COMMUNITY

A new course taught by men
from three different fields and
listed as Sociology 501. Rural
Sociology 511 and Planning 514
is offered this fall to
undergraduates and graduate
students. This course will
examine the process of
metropolitanization in the United
States. the causes of
metropolitan growth and the
problems that it has created.

The course will explore an area
that is not yet covered by
textbooks As a result, the
readings will be from widely
varied sources. One major
innovation in the course is the
division of the students into
sections, each of which will
emphasize some single
"problem" associated with the
metropolitan community. The
sections are headed: Agriculture,
Education, Government, Health,
Planning. Pollution. Poverty,
Public Safety, Race Relations,
Transportation. and World
Metropolitan Problems. Thus,
students from the College of
Engineering, for example, can
work together on an engineering
solution to the problem of intra-
city transportation; students of
economics can study a system of
economic incentives to
discourage industrial pollution,
etc. The student groups will do
collective research, preparing a
single report per problem at the
final four class meetings.

There are modest sums
available for visiting lectures and
research travel for student

participants.
The course and its innovations

were initiated enitrely by
Professor Parker Marden of the
Department of Sociology, in
cooperation with Professors Paul
Eberts (Rural Sociology) and
Allen Feldt (Planning).
NEW FRESHMAN HUMANITIES
COURSE — THE AFRICAN
EXPERIENCE: BLACK AND
WHITE"

A new course in the Freshman
Humanities Program. English
165. devotes itself to the study of
ten novels of Africa, some by
black writers and some by white.
Such issues as colonialism in
black Africa, apartheid in South
Africa, the collision of African
and European cultures, the
unique experience of the
educated African in newly
independent countries, are the
themes of these books.

Therefore, although the main
stress in the course is on the
literary content of these works,
much of the classroom time is
inevitably devoted to the
historical. geographical and
cultural context. For example, the
effects of colonial domination
will be studied from several
fictional standpoints.

The instructor. Patricia
Latham, lived for several years in
East Africa.
A STUDENT-INITIATED,
STUDENT-RUN COURSE ON
RACISM

Over the summer, a group of
some 30 Cornellians discussed
ways for the Cornell white
community to educate its
members about racism in
personal, institutional, and
national relationships. The
group's work is continuing this
fall in the form of a course:
Education 470, "Educational
Issues in a Democracy." The
course is supervised by Professor
D. Bob Gowin of Education, but it
is actually taught by two
graduate students. John
Kennedy, Psychology, and James
Teevan, Embryology.

The goal of the fall course is to
educate its participants about
racism and then collectively to
design a spring semester course
on "Racism in Western
Civilization" for the whole Cornell
community (faculty, students,
administration. and non-
academic employes.) Students in
the fall course will have the
option of becoming teaching
assistants in the spring.

The student organizers
describe their aims as: creating a
forum for disseminating
knowledge of the causes and
results of racism; giving
members of the white
community awareness of the role
of their community, on both
personal and institutional levels,
in creating and sustaining racial
divisions and problems; bringing
before the university community
those who work to alleviate
social injustice, particularly when
such people are not already
represented in the Cornell
community; giving students an
opportunity to examine in
discussion their own attitudes
and those of their peers;
evaluating critically white views
of black society and black views

of white society; encouraging the
widest participation of the
Cornell community in these
issues.

The organizers are asking the
University to provide the means
whereby students can receive
credit for serious study of areas
not presently offered.

Having a student-run course is
new in itself. but other
educational innovations—such as
self-evaluation and peer-
evaluation — are planned. The
course was funded by a small
grant from the Center for
Research in Education
"MAN IN CONTEMPORARY
SOCIETY"

A new course, not part of the
Science and Society Program but
related to it. is a course to be
offered in the College of Human
Ecology by the dean of the
College. The course, "Man in
Contemporary Society." is
offered to those with at least
junior standing. It takes an
interdisciplinary approach to
problems of man in and
interacting with his physical,
b io log ica l , and social
environments. It analyzes the
above dimensions of selected
problems of man and discusses
the implications' of these
interactions for individuals and
families in society.

Student Participation in
Academic Decisions
STUDENT REPRESENTATION
IN THE ARTS COLLEGE

In the, spring of 1969, the
Faculty of the College of Arts and
Sciences acted on a request
made by the Arts Reform
Committee and voted to add
three student members to the
college's Educational Policy
Committee which already
included six faculty members.
T h e EPC m a k e s
recommendations to the college
faculty concerning course
offerings and academic
requirements. The committee is
viewed as a powerful one
because its recommendations
are almost always accepted by
the f a c u l t y S t u d e n t
representation on the committee
is valuable since students, so
very familiar with their
educational problems, can
contribute a great deal to
curricula proposals.

At an open meeting in the fall
of 1969, the three_Arts College
students were elected for one-
semester terms. Those elected
include a former Arts Reform
Committee member and a
freshman coed. It is hoped that
by second semester a more
representative means of
selection will be found to replace
election at open meetings.
STUDENT REPRESENTATION
IN THE AGRICULTURE
COLLEGE

At their October 1 meeting,
the Agriculture faculty approved
a motion to allow students to
serve as fully participating
members of the College's faculty
committees.

Students will serve on the
Committees on Educational
Policy. Petitions. English
Proficiency, Mann Library, and
the Committee on Scholarships.
Each post will carry a one-year

term, except for the Committee
on Petitions which will be a two-
year post.

The work of the faculty
committees involves presenting
proposals on important issues to
the general faculty. Although two
students did act as observers at
last spring's meetings of the
Committee on Educational
Policy, this is the first time that
students will serve as voting
members of all committees.
STUDENT REPRESENTATION
IN THE COLLEGE OF HUMAN
ECOLOGY

The five departmental
councils within the College of
Human Ecology have student
representation this fall. The
students were elected by their
peers to the departmental
councils which serve as
sounding boards for student
suggestions and grievances

Further elections were held
and student representatives to
the three standing policy
committees of the faculty were
chosen from the members of the
departmental councils. The three
standing policy committees are
t h e C o m m i t t e e on
Undergraduate Education, the
Committee on Graduate
Education, and the Committee
on Academic Services. This last
committee has responsibility for
recruitment. admissions,
counseling, and placement.

When the reorganization of the
College occurred, area councils
were created to supplement the
department councils. These
councils serve as advisory boards
to the departments and are
composed of faculty members
from related areas of the College
or outside the College, and
professionals from outside
sources. There are no student
representatives at the area
council meetings which are held
at least twice yearly to examine
majoi programs and course
contents and their relationships
to areas outside the college
environment.
STUDENT REPRESENTATION
IN THE COLLEGE OF
ENGINEERING

Throughout the College of
Engineering in each school or
depar tment , there are
organizations of various degrees
of formality participating in the
activities of the units. Some of
these are termed forums; others
are formal committees. There is
no single pattern since each
group of faculty and students
handle it in a self-selected
manner, and one suited to the
size of the department or school.

Intersession
INTERSESSION PROGRAM ON
WOMEN

Where there had been half a
dozen educational programs
scheduled for the 1967-68
intersession period, there was
only one special conference
arranged at the end of January.
1969. Part of the reason was the
relatively poor attendance at the
programs in 1968. Part, the
continued reluctance of the
community to commit itself to a
structured intersession. The
campus remained a delightful
place for faculty, grads and for
Continued on Page 9



Delegate Asks
Student Senate

(The fourth proposal for
University restructuring has been
Presented to the Cornell
Constituent Assembly for
consideration The proposal,
submitted by Arthur B.
Blanchard '70. representative of
mathematics undergraduates,
calls for a Student Senate )

This _ proposal differs from
those previously submitted
Primarily by its recognition of the
'act that students and faculty
have legitimate differences in
"Merest with regard to the
decision making processes that
effect them For example,
whereas the students are directly
effected by the policies of the
Department of Housing and
Dining, the faculty has little
direct interest in this matter. On
'he other hand, the faculty has an
"Merest in maintaining salaries at
a level that will attract a high
'evel of competence in their
respective fields and the students
do not have a direct interest in
'his matter.

The recognition of these
differences, however, does not
Su9gest that there are no areas
01 mutuaH concern for these two
9roups Thus, this proposal
attempts to provide mechanisms
through which both students and
'acuity will have the ability to
r̂ ake decisions that are most
lrnPortant to their own well being
while n encourages interaction
between the faculty and students
° n matters in which they have a
common interest.

This proposal deals primarily
w i 'h a structure of "student
9°vernment" and omits
consideration of specific changes
l n the structure of the faculty.
This seems reasonable because
'he faculty has. at present, a
structure that serves its needs
adequately; the students, on the
other hand, have no structure
'hrough which they can
lrriPlement policy that is relevant
t 0 their needs.

At present, this proposal is
'"complete in the specific details
°' structure and in its wording; it
should, however, clearly indicate
'he general form of any final
document that would come of it

r/)e/-e shall be established .a
Student Senate which shall

' • ' have control over all
student fees (including setting of
'he fees and the allocation of
'heir use).

2 have the power to solicit
other funds as it deems
necessary

3 have all powers of policy
taking (including overall policy,
hiring a nd firing of employes.
etc•) in the following areas: (a)
Gannett Clinic and Sage Hospital
(b) Willard Straight Hall (c) Dean
of Students Office (d) CURW (e)
h and Dining (f) Cornell

Store.
have exclusive control over

all
(ex,

matters of student discipline
cept for strictly academic

'scipline which shall remain in
t he hands of the faculty). This
hall include the powers to

establish. administrate and
adjudicate a student code
However, this should not be
interpreted to require the
implementation of a student
code if such is the will of the
Senate.

5 have the power to establish
any committees that it finds
necessary to carry out any of its
functions or to investigate any
topic of interest to the Senate
These committees need not be
composed of members of the
Senate. Such committees may
be delegated the powers of the
Senate in any specific area of its
concern subject to the possibility
of Senate review on any matter
that it wishes to consider.

6. have the power to subpoena
any information that is not strictly
c o n f i d e n t i a l f rom the
administration, the faculty or any
other officially constituted
campus body.

7. have the right to call upon
the faculty or the administration
to take any specific action that it
might suggest that is not within
the Senate's power to
implement. This provision shall
include the right of the Senate to
place upon the agenda of the
faculty meeting any such item for
its cons iderat ion and.
furthermore, shall include the
right of the Senate to demand of
the faculty that they reconsider
(once), any matter on which they
have made a decision. (The
faculty shall have the same right
in regard to decisions of the
Student Senate or decisions
reached by the student body as a
whole.)

8. have the right to require the
faculty to establish a committee
to investigate and make
recommendations on any
specific issue. Such a position on
the part of the Senate shall
require a two-thirds vote.

9. have the power to establish
and fund any academic courses
(for credit if they wish) and to
hire any staff necessary to teach
such courses. Notwithstanding,
the faculty shall have the power
to veto the granting of credit for
any such course

10. hire sufficient staff to carry
out any of the aforementioned.

This Senate shall be composed
of:

1 1 50 members selected as
follows: (a) all students shall
affiliate themselves with one
academic department. These
departments shall be organized
as nearly as possible into units of
total membership of 300 each,
(b) each unit shall select three
members to serve on the Senate
to be selected by the
Birmingham Caucus ballot (each
person has two votes for election
of three members of the Senate).

2. Members of the Senate are
to serve one year terms.

3. Members of the Senate are
subject to recall by petition of 25
per cent of the unit they
represent A recall petition shall
make vacant all three seats held
Continued on Page 10

Undergraduate
Report
Continued from Page 8
some undergraduates who used
the libraries and the time for
reading, relaxation and catching
up Elsewhere, many colleges
were moving in the direction of
so-called 4-1-4 schedules,
providing a proper "winter term"
during which one course or one
travel experience was arranged
for undergraduates.

The Conference on Women
was sponsored by the College of
Home Economics (now Human
Ecology) with supporting
contributions from other schools
on campus It extended over four
days of panels, discussions, and
lectures. It attracted more than
2.000 people over the course of
the four-day period, of which,
however, only about one-third
were undergraduates Among
the ten lively discussions was a
discussion of women's self
im.age. and an afternoon debate
as to whether radical women
should organize separately from
men to achieve equality and an
improved society. Another
centered on abor t ion ,
contraception and day-care. A
th i rd . on the al leged
psychological differences
between men and women. The
last studied the Black Woman in
America. More than 50 persons
participated on panels of which
about 30 were from off campus.
Throughout, the issue of the
education of women was
paramount

In addition to provoking a sex-
role debate, the Conference on
Women demon-strated an
innovative learning experience
First, the intensity of constant
discussion for four days and
evenings was in sharp contrast
to the 50-minute classroom
hour. Second, the participation of
the panel members first on stage
and then in the audience made
for exchanges between
"teachers" and "students" that
w.ere more challenging and
aggressive than those usually
found in the classroom.

A book list on reserve at the
Uris Library and a supply of
literature made available by the
c o n f e r e n c e o r g a n i z i n g
committee supplemented the
information from the panels.
Finally, the end-product of the
conference was a commitment
to action on several fronts: day-
care, equality in admissions
quotas and treatment of women
students, demand for more
women on the faculty, etc.

The conference was taped and
the transcripts edited.
Out-of-Class Environment
CO-EDUCATIONAL CO-OPS

Just as various academic
reform committees and student
groups are working for more
creativity in the classroom and a
revitalization of the learning
experience, students in their
private lives are demanding more
spontaneity and individuality,
less restrictions, and an end to
conventional role playing. There
has been much experimentation
in new kinds of living
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Hands Across the Atlantic

IN APPRECIATION — Advertus A Hoff. (left), dean of administration at the
University of Liberia in Monrovia, hands a plaque of appreciation to President
Dale R Corson of Cornell during a brief Day Hall ceremony yesterday The
plaque, which depicts a clasp of friendship carved in ebony on a background
of mahogany wood, was presented to Cornell in recognition of a cooperative
effort between the University and the University of Liberia between 1962 and
1968 The cooperative program was sponsored by the Agency for
International Development (AID). Some ten Cornell staff members and their
wives who had lived in Liberia under the AID contract were present at the
ceremony

arrangements and last year two
new co-educational co-ops were
launched. "Stewart Little." run by
the Rev. J Gurdon Brewsters
family. accomodated eight
students at 211 Stewart Avenue.
and the Shire housed a
community of twenty Cornellians
at 113 Oak Avenue. The aims of
both groups reflect, to a greater
or lesser extent, the concerns of
the present generation of
students: development of the
individual within a close
community; more realistic
relationships with the opposite
sex than can come out of
segregated dormitories and
traditional notions of dating; and
economical and non-institutional
housing.

Co-op members plan and
prepare meals on a rotation basis
and take care of their own
housekeeping. It is a system
which not only does away with
traditional models of the female
as cook and maid, but also is
considerably more economical
than dormitory or fraternity living.
The advantage of large-quantity
purchasing also reduces cost.

But the most exciting aspect of
co-op living, according to the
members. is the personal
relationships which develop.
"When you have to relate

continually to members of the
opposite sex. you can no longer
operate on the basis of
stereotypes." said one of the
Shire members

About six more co-ed co-ops
are in the planning stages, and
one of them which is slated to
open this year considers co-
education as only a minor
attraction. With the moral and
financial help of the Division of
Modern Languages, 25 students
have organized a French and
Russian-speaking co-op located
at 440 Buffalo Street. Thirteen
men and 12 women were

selected on the basis of
background or interest in either
language and in the belief that
fluency may onty be achieved
with daily use outside the
classroom.

Activity in the co-op will be
centered around the communal
dinners where no English will be
spoken and the French/Russian
library where foreign language
books and newspapers will be
collected. In addition, members
of the Division of Modern
Language have agreed to use the
house as a meeting place for
conversation and short-term
seminars on such esoteric topics
as modern Russian folk rock.
NEW DORMITORIES

With the construction of three
new. partially coeducational "low-
rise" dormitories behind Mary
Donlon Hall, the university too
has taken some initiative in the
area of housing reform.
However, as with all major
construction. progress is
painfully slow. Only one dorm.
North Campus Dorm VII. has
opened and students will have to
wait another year for the opening
of the other buildings. The three
themselves comprise only one
part of a projected ten-building
complex.

The Cornell Planning Office
worked for six years on plans for
these units, and many consider
them to be the best that Cornell
has yet designed. In order to
eliminate the long corridors and
impersonal atmosphere which
characterizes most student
housing, the buildings have been
constructed on the basis of three-
room suites with private bath
and outer entrance. Six suites
will comprise a split-level
"primary unit" with common
living room and study area.

Because of the distance of the
new dorms from Willard Straight
Continued on Page 10
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Judiciary
System
Continued from Page 1

appropriate University judicial
board without benefit of the
accused's version of what
occurred.

"Thus far," Bugliari said,
"students have been very
cooperative and only routine
cases have been referred to us."

The "attitude and position" of
the office of ttje Judicial
Administrator is contained in a
statement released by Bugliari. It
reads: "First, the office is not a
prosecutor or enforcer, but a
protector. A protector of all the
community. faculty. staff,
students, and the University itself
from those elements of the
community who cannot comport
themselves within the bounds of

OITICE Or THE JUDICIAL ADMINISTRATOR

The University Judicial structure

A. The Judicial Administrator

magnitude or the individual
proves incorrigible that sanction
is appropriate and necessary

"In individual situations the
approach will be fairness, but
firmness We must be firm in the
face of pressure if we feel we are
right — but we must also be as
sure as we can at the same time
that our decision is the fair,
equitable and just one. This, of
course, is not always easy in the
more complex situations, but
despite any difficulty we must
seek to achieve this goal.

"Finally, we must make the
University judicial system work,
because the alternative of
surrendering all law enforcement
to local civil authorities is
intolerable. And yet if the
University cannot deal with its
own offenders there is no viable
alternative to involving civil
authorities unless we are to live
in a completely lawless and

Ho Complaint

Investigation

Determination If Reasonable Cause

Administrative Remedies Judicial Boards

I H 1 |
Counseling Administrative SFBSC UK

Punishment

B. The Judicial Process

sresc •<,-

I
Reference to
Appropriate
Civil Authorities

3M1

University Faculty

•Faculty Makers upon whom the penalty of dismissal has been imposed any elect
to have their cases reviewed by a hearing board as provided in the Faculty Dis-
missal Procedure established by the Board of Trustees In lieu of appealing to
the USB.

S F B 8 C - Student - Faculty Board on Student Conduct

S F A B - Student - Faculty Appellate Board

U H B - University Hearing Board

U R B - University Review Board

acceptable behavior. Clearly
there must be some definable
line between acceptable forms of
conduct, and in particular forms
of acceptable advocacy,'which
free speech and academic
freedom must permit in the
community. and forms of
conduct which are beyond the
pale. The Rules for the
Maintenance of Public Order and
the Student Conduct Code
attempt to draw that line. The
task of the Office of the Judicial
Administrator is to see that a
swift and complete investigation
is conducted, and then if it can
be said with reasonable cause
that there has been a violation of
those rules, judgment is
rendered by the community
through the appropriate judicial
boards in as fair and expeditious
a proceeding as possible.

"Secondly, the role of the
office is primarily remedial and
not punitive. In the vast majority
of cases what is needed is
guidance and counselling. It is
only in a few instances where the
offense is of a substantial

undisciplined state."
Bugliari also outlined the

composition of the various
judicial boards. Charged with the
enforcement of the University
Code of Student Conduct are the
Student-Faculty Board on
Student Conduct (SFBSC) and
the Student-Faculty Appellate
Board (SFAB).

SFBSC has nine members; five
students (undergraduate or
graduate depending on the case)
and four faculty members
elected by the faculty for four-
year terms. The chairman, who
votes only to break ties, is
elected by the Board from
among the student members.

SFAB also has nine members;
four students (undergraduate or
graduate depending on the case)
and five faculty members —
elected by the faculty for four-
year terms. The chairman, who
votes only to break ties, is
elected by the Board from
among the faculty members.

For enforcement of the
Regulations of Public Order,
there are the University Hearing

Board (UHB) and the University
Review Board (URB) UHB has
eleven members; four faculty,
four students at least one of
whom is a graduate student, one
member of the administration,
one member of the academic
staff who is neither a student nor
a member of the faculty, and one
member of the' nonacademic
staff. The Board elects a
chairman who does not vote
except to break ties from among
all its members. The members of
UHB were initially appointed by
the University President but will
be elected for one-year terms by
their respective constituencies

Five members comprise the
URB; two faculty, two students
and one member of the
administration. The URB
chairman is elected from among
all its members and does not
vote except to break ties. The
members of URB were also
initially appointed by the
University President but will be
elected for one-year terms by
their respective constituencies.

Senate
Proposal
Draft
Continued from Page 9

by that unit; recalled candidates
may run again for the vacated
seats. Special elections shall be
held immediately in case of a
recall.

Internal organization of the
Senate:

The Senate shall adopt rules
by which it is to carry on its
deliberations. The rules of debate
in the Senate shall be
established by two-thirds vote of
the Senate. Until such time that
rules are adopted. Roberts' Rules
of Order shall apply.

By a majority vote, the Senate
may delegate its powers to
committees or organizations that
it may constitute in a specific
area of concern, (for example,
there would probably be
committees to make general
policy on Housing and Dining).
All such committees shall
become permanent bodies
within student government
subject to later modification by
the Senate
Additional Structures for Student
Policy Making:

Within each academic unit of
the University (department,
division, college and university
wide) the students of the
respective units shall be allowed
to establish an official unit of
their own that will be parallel to,
in function, the corresponding
unit within the faculty.
Structurally, this will resemble
the system used at Princeton
University. These bodies will be
recognized and funded by the
Student Senate and shall have
the power to "make policy
decisions" in their area of
concern.

For example, there will be
e s t a b l i s h e d s t u d e n . t
departmental bodies that can
function in a way similar to the
faculty department structure.
There will be committees within

Continued on Page 11
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Hall and other centers of campus
activity, a third student union,
resembling Noyes Center in
design and facilities, will be built
in the vicinity.

At least one of the dorms will
be coeducational, with men and
women living on either side of a
main lounge However, last
spring the Faculty Committee on
Student Affairs (FCSA) approved
a plan to permit 18 men and 18
women to share three primary
dorm units, thus sharing the
smaller commons quarters as
well.

Professor Henry Ricciuti.
chairman of the FCSA, said that
the committee saw this
experiment as a natural corollary
to other student-inspired housing
innovations, such as coed co-ops.
Mrs Ruth Darling, associate
dean of students, also says there
is a possibility of integrating the
presently all male and all female
dorms to eliminate the traditional
isolation of freshmen men below
Libe Slope.

However, the effect of such
speculation remains to be seen.
RESIDENTIAL COLLEGES

Financial difficulties will delay
the beginning of another student
housing experiment. the
formation of coed "residential
colleges" in both the new and
the old dorms.

The report of an eight-member
faculty committee, headed by
Professor Alain Seznec, called
last March for the conversion of
part of Balch Hall into a
"community of culture" to
accomodate 350 students and a
core of faculty members who
share a common extra-curricular
interest. Foremost on the list for
consideration is a house
organized around the arts.

In addition. the report
proposed that the as yet
unopened new dorms each be
organized around one curricular
field or interest to form a
"community of intellect." This
plan is somewhat different in
conception" from the first, as it
calls for regular classes and
seminars to be held within the
living units themselves The four
rubrics, or broad perspectives,
which are suggested for this
project are American Studies
(where half of the residents are
foreign students). Language and
Literature. Science, Technology
and Society, and Modernism (the
origins, shape and dilemma of
the modern situation.)

Despite support from the
President's Commission on
Undergraduate Education, a
major problem of funding means
that the recommendations face
little chance for implementation
in the near future.

This fact is disappointing in
light of the urgent tone of the
report, which suggests that the
comparatively low acceptance
rate of Cornell by high school
students '30 per cent against
Harvard's 85 per cent) is partially
due to Cornell's "cramped and
monotonous, frequently seedy

and depressing" residential
environment. The character and
reputation of a university, the
report claims, is as much
dependent on the quality of the
student body as the reputation of
the faculty, so that Cornell has a
real stake in working for housing
that will be intellectually
stimulating and liberating.

The report includes detailed
plans and specifications for
broad student distribution by
class and sex in the experimental
houses, resident faculty
members, building facilities, and
social and in te l lec tua l
environment. The suggestions
are based on the following
requirements and principles:
maximum individual privacy
within a viable community;
mitigation of the problem of
student loneliness; integration of
academic and out-of-class life;
increased contact between age
groups. between faculty,
undergraduates and graduate
students; increased contact
between members of different
schools of the university who
have "sufficient common interest
to contribute to each other's
growth;" communication betweer
men and women in a less
formalized and artificial way than
the dating system provides.
CAMPUS STORE

A newly constructed and
greatly expanded campus store
will open in February between
Sage Chapel and Barnes Hall.
The architects for the building.
Earl A. Flansburgh and
Associates, were presented with
an award by Progressive
Architecture magazine for the
u n c o n v e n t i o n a l . y e t
environmentally suitable design
of the structure.

An original decision to build
the s to re c o m p l e t e l y
underground to retain the
aesthetic qualities of the site was
rendered impossible by three
and one-half feet of bedrock
which could not be removed.

The area in the store for "trade
books," that is, non-text books,
has tripled in square feet, to
accomodate wider aisles,
browsers, and new display cases
with more books. The number of
paperback titles carried will
eventually be expanded from
9,000 to perhaps 20.000; the
number of hardcover books will
be increased from 5.000 to
7.500.
Improvement in
Information

A research committee of
graduate .students in the
Department of Agricultural
Economics has drawn up a list of
University courses dealing with
the subject of racism and related
problems such as poverty and
urban affairs. The Committee on
Racism which sponsored the
project, intends with this list "to
assist those in this department
and elsewhere (to enable) their
students to acquire the
knowledge which they will need
as American citizens in order to
understand the outstanding
problems which this country
faces."

The list is particularly useful
because it includes not only
Continued on Page 11



Assembly Urges Employe
Participation; Staffs Office

Mrs Kay R Hanna.
administrator for the Cornell
Constituent Assembly, is
encouragmg all University
ennployes who are concerned
with or have suggestions for the
^structuring of Cornell to
contact their Assembly repre-
sentatives.

spent in the office as the senate
discussions progress, she said.
"We rely very tTeavily on
volunteers." she said, "and I'm
sort of hoping that we can get
volunteers who we can call when
we have work."

The office now has nine full
and part-time workers. in

CONSTITUENT ASSEMBLY REPRESENTATIVES

Smaller Employe Constituencies

Univ rity health services:

^•"-professional academic employes:

Senior research associates; research associates;
Postdoctoral associates and fellows

Instructors; lecturers; CURW; senior extension
ossociates; extension associates and aides;
research aides

L'Marians:

^"-academic employes:

Exempt:
Administrative
Executive
Professional

Non-exempt:
Office workers

Leroy Young
George Miller

David L. Adams
David M. Jasnow
Robert O. Jones

Eleanor Macklin
Austin Lowry

Arthur Kulp

Crafrs, associates and technicians

The representatives of the
Srnaller employe constituencies
are listed here under their
various categories which
delude: University health
Services; non-professorial
academic employes; librarians;
n ° n - academic employes —
exernpt and non-exempt.

^ s . Hanna. who took over the
Post of administrator in
September, said the Constituent
Assembly office, in Rooms 4 and
5 of Willard Straight Hall, is open
t 0 the public from 9 a.m. to 5
p m Monday through Friday, and
Sornetimes on weekends.

the Assembly getting
c'oser to choosing a final plan for

permanent University
9°verning structure. Mrs. Hanna
Sa'd- the office anticipates an
lntensified work load while the
Various plans are considered.

Increasingly more time will be

Senate Proposal Draft

Ruth Darling
William Boyes
Toby Clarey

Margaret Carey
Katherine Anderson
Lillian Wilson

Frederick Spry
Dominic Versage

addition to occasional volunteer
helpers.

Natalie J. Demong. office
supervisor. Jake Rice, Lynn Levin
and Karen Dichter, all part-time
office workers, have worked in
the Assembly office since it
opened. Linda Barufaldi is a part-
time employe who is in charge of
reserving rooms for meetings
and distributing publicity. Ruby
Deuberry and Joe Gong,
undergraduate participants in the
work-study program. and
volunteer Carolyn Weiss, are also
steady assistants in the office.

All Constituent Assembly files
may be seen in the office during
office hours, and all printed
matter that has been distributed
to delegates is available in the
Assembly office, except for the
Summer Research Reports,
which are on sale at the Cornell
Campus Store and Triangle Book
Shop.

Con'inued from Page 10

^'s departmental structure to
Consider such issues as faculty
aPPointments. establishment of*'
c°urses in that department, and
t h e like. This structure shall
Parallel the faculty structure
'trough the college level and to
^e university-wide level, but in

9eneral will remain separate
°m the faculty structure.
111 's assumed that the faculty

"d student committees shall
teract with each other by

n dividual ar rangements
e ' w e e n the e f fec ted

committees. Further. these
°c'ies should be given access to
nV information that is relevant

'ts deliberations These
^mrnittees should be formed in

Way that is similar to the way
Cn committees are formed by
e University Faculty,

'hen these student units
specific recommendations.

they shall be transmitted through
the student committee structures
and will ultimately be transmitted
to the Student Senate which
shall implement such decisions
as they see fit. If there is
disagreement between the
various faculty and student
committees, joint faculty-student
committeesshall be appointed to
attempt to resolve the issue in a
mutually satisfactory manner.

At the University level, there
shall be an opportunity for
general student body meetings.
Such meetings may be called by
vote of the Student Senate or by
petition of 1.000 members of the
student body.

The meetings of the student
body shall be allowed to make
any policy decisions that are
delegated to the Student Senate.
Any decisions of the student
body as a whole shall be
considered binding on the
Student Senate

Assembly
Meeting

i
The Cornell Constituent

: : : - ; : - : • : •

i;| Assembly will meet at ; i
| 7:30 tonight in Bailey Hall | |
\ Election of officers and |

; | discussion of permanent ig;
restructuring of the |;i
University will take place
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those courses which are
obviously related to the field, (the
new course on racism in the
College of Agriculture, the black
literature courses in the College
of Arts and Sciences, offerings in
the Africana Studies and
Research Center, etc.) but also
lists courses with more subtle
connections.

Among the 20 courses listed
are": B&PA 325. "Initiation and
Development of Business
Enterprises." This course is
designed for those who expect to
be involved in setting up new
businesses in ghettos and other
poor areas. Planning 580: "City
and Regional Introduction to
Social Planning." Deals with the
context and definition of
advocacy planning, social class
analysis, community studies,
government planning and
e v a l u a t i o n C o n s u m e r
Economics and Public Policy
450. "Political Economy of
Social Policy." The course
includes, among other subjects,
an examination of how the costs
and benefits o'f particular
services, such as education,
health and housing, in which the
Federal Government has a share,
are spread. Rural Sociology.
"Social Movements." This
course deals with agrarian
movements, including the black
movement in rural areas of the
South Government 315.
"Interest Groups and Informal
Representation in American
Politics." The problems of
representation for the poor
receive special attention as a
case study

The student members of the
committee were Dick Meyer,
Frank Barry, and Les Small.
CORNELL CHRONICLE AND
THE OMBUDSMAN

While both Cornell Chronicle
and the University Ombudsman
were created as information and
referral agencies specifically in
response to the spring crisis,
they are welcome permanent
outlets for information, publicity,
and grievances in the area of
academic affairs.

Cornell Chronicle is the
"official weekly of record for
Cornell University" and has been
appearing weekly since
September. The University
Ombudsman, Professor Alice
Cook (ILR) was appointed also at
the beginning of the fall term.

Thanks to Cornell Chronicle,
this Report on Undergraduate
Education will receive University-
wide circulation for the first time
in its four-year history.

Six-Year
Program
Continued from Page 7
recently given to faculty
participants, that "until the Six-
Year PhD Program can produce
some Six-Year Ph D.'s it can
hardly be pronounced an entire
success ' Right now the
remaining members of the Class
of 1969 are just in their first year
of graduate studies at Cornell

Given the drop in the number
of graduate students expected
from the Class of 1969 and
given the experimental nature of
the program that started with
that class. Seznec said
prolonging the program would
give Cornell a better idea of the
benefits on the graduate end of
the program.

The Ford Foundation allotted
$2,217,000 for the program,
which was to span the period
from July 1, 1965 to June 30,
1975. The grant was divided
among specific categories
including recruitment, summer
seminars, graduate fellowships,
salaries and contingency fund.
But the monies left over cannot
be used for purposes other than
their original purposes without
the foundation's consent "It's
not money that we have." said
Seznec. "It's money that the Ford
Foundation has."

Seznec plans to present two
proposals, and perhaps a third
that would be some combination
of the first two. to the foundation
suggesting ways to use whatever
money is left over.

The first plan would add a fifth
freshman class, probably smaller
than previous classes, that would
have some slight modifications
in its program and in recruitment
procedures.

Seznec said the addition of this
class would have two main
effects on the program. First, the
special Six-Year Ph D.
interdisciplinary seminars were
to decrease with the decrease of
the undergraduate population.
The added class would postpone
that decrease.

Secondly, the Residential Club,
where all freshmen and some
other students in the program
live along with some faculty
members, was to be phased out
this year. The new class would
either keep the Residential Club
open for Six-Year Ph D's for
another year, or other accom-
modations for the program's
residential community would be
found, probably in one of
Cornell's new dormitories.

The second possibility for
using leftover funds from the
foundation grant, would be to
increase the number of seminars
offered, and possibly open these
to regular students as well as
those in the program. Seznec
feels this plan has less of a
chance of being accepted than
the first.

Seznec added that if a fifth
freshman class were accepted,
the program probably could not
guarantee the total $9,000
fellowship for three-year
graduate work within the
program. As for the effect this
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would have on these potential
freshmen. Seznec said. "It's hard
to gauge We don't know how
much they are drawn into the
program because of the
fellowship that is there for them
at the end of their third year." But
he said that students as well
prepared as those in the Six-Year
Ph.D. Program could probably
get fellowships on a competitive
basis anyway.

These new proposals which
Seznec will present to Ford are
all based on the conclusions of
the Parrish report and the
discussion that evolved about
that report among the faculty
members who received it.
Parrish went through a lengthy
analysis of the Class of 1969 and
factors that affected it. thus
putting the class in perspective
with the three successive
classes, whose attrition rates
were small compared to the first
class.

Speaking of the Class of 1969.
Parrish said one contributing
factor which worked against the
class was the experimental
nature of the program in its first
year. Only four seminars were
offered at first, thus limiting
some students to study in fields
they would ordinarily not have
selected.

The seminars later were
doubled in number the second
year of the program and became
a major attraction, said Parrish.
These seminars consisted of 12
to 15 students exploring a
subject with a senior professor.
The teachers were given freedom
to choose and present their own
topics. Interdisciplinary seminars
structured not on traditional
subject boundaries, but rather on
overlapping subjects, such as
history and literature, social
history, philosophy and literature,
and others, were encouraged.

Seznec said that the program
includes ten seminars this
semester, and will have 1 1 in the
spring semester Next year, he
said, a total of 20 to 24 may be
offered.

Students in the first class were
chosen mainly for their brilliance,
and this was a third factor that
affected that class. Parrish said.

Most of the difficulties that
struck the class of 1969 were
remedied, by the time the next
class began, according to the
Parrish report. The students in
the program have been given
complete freedom to pursue
their own line of study. Although
this has caused some problems,
most of the students seemed to
value the freedom they had. "For
most, the program has thus been
a genuinely l iberat ing
experience, fulfilling the hopes
laid down in the original design
with regard to acceleration and
enrichment." Parrish said

But most of the achievements
named by Parrish were in the
influence the Six-Year Ph.D.
Program had on the University.
"Perhaps most important among
the program's effects at Cornell
is the way in which it has
loosened and altered curricula in
the Arts College." he wrote

Continued Next Week
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OVER THE TOP — Miss Jean S. Hover, leader of Cornell United Funds Division XIV is being helped over the top to
match the team's fund drive which exceeded its goal. Helping her over are Howard A Longhouse (left) and Howard L.
(Curly) Williams Donald F Berth (left) and Richard D Black, co-chairmen of Cornell's drive, kneel as they hold a fund
poster. Applauding the achievement in the background are some of the 150 persons involved in the Cornell fund

canvass. Miss Hover's division was ten per cent over the top.

Cornell United Fund Nears Goal;
Current Fund Total Tops 1968

The Cornell United Fund total,
in the closing hours of the
campaign, stands at $155,300.
more than 90 per cent of the
$170,000 goal.

Chairmen Richard D. Black
and Donald F Berth reported last
night that the total at this time is
more than the final 1968 total of
$154,400

More than 3.900 Comedians
pledged to support the United
Fund this year. Black and Berth
said.

Five Cornell divisions reported
more than 100 per cent of their
1968 totals. They were Division
til. headed by Fred Stollnitz,
assistant professor of
p s y c h o l o g y . i n c l u d i n g
Psychology. Geology. Sociology,
Anthropotogy, Mathematics and
Modern Languages; Division X,
headed by R. Peter Jackson,
registrar, including Day Hall
administration, the Graduate
School and the University Press;
Division XIV, headed by Jean S
Hover, administrative aide in
Plant Breeding and Biometry,
including Bailey Hortorium. the
Federal Nutrition Laboratory,
Floriculture. Plant Breeding and
Biometry. Plant Pathology,
Pomology and Vegetable Crops;
Division XVII. headed by J.H.
Bruckner, Poultry Science,
i n c l u d i n g A g r i c u l t u r a l
Engineering, Animal Science,
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Poultry, Conservation and Food
Sciences, and Division XVIII.
headed by John C. Semmler.
administrative aide, and Alan W
Morrison Jr., administrative
officer, both of the Division of
Biological Sciences, including
Biochemistry, Microbiology.
Genetics. Ecology and
Systematics. Neurobiology and
Behavior. Laboratory of Cell
Physiology and the Wiegand
Herbarium.

Students
Effect
Continued from Page 1
committee has responsibility for
recruitment. admissions,
counseling, and placement.

—Throughout the College of
Engineering in each school or
department there are student-
faculty organizations of various
degrees of formality participating
in the activities of the units.
Some of these are termed
forums; others are formal
committees. There is no single
pattern since each group of
faculty and students handle it in
a self-selected manner, and one
suited to the size of the
Department or School.

In addition to these formalized
means of increased student
participation, the report lists a
number of examples of "student-
initiated pressure for curricular
flexibility."

It cites one successful example
on the Agriculture campus where
a group of mostly juniors formed
an "Agr icul ture Reform
Committee." The group lobbied
within channels and the school's
Educational Policy Committee
approved three of their demands:
the elimination of the practice
requirement, reduction in the
number of required hours of
Agriculture courses, and an end
to the mandatory Orientation
101.

Six teams passed their last
year totals, with team 41,
headed by Richard B Darlington,
associate professor of
psychology, leading the field with
217 per cent. Other teams
passing last year's mark were:
team 61 (178 percent), headed
by Martin W. Sampson Jr.,
director of the Division of
Summer Session and Extramural
Courses; team 64 (141 per
cent), headed by Robert K. Finn.
professor of chemical
engineering; team 71 (185 per
cent), headed by Joseph A.
Burns, assistant professor of
theoretical and applied
mechanics; team 110 (137 per
cent), headed by R K. Horst,
assistant professor of plant
pathology, and team 131 (196
per cent), headed by Mrs. Freda
Schwarz. records clerk, and Mrs.
Judith A. Caveney, secretary.
Biochemistry and Molecular
Biology.

Straight Scoop
The Department of

U n i v e r s i t y U n i o n s
announces the following
events this week:

Exhibit of the
photography of Michael
Parkhurst. Willard Straight
Hall Art Room, no charge,
now until November 3.

Halloween Party, under
the sponsorship of the
Willard Straight Hall
Campus and Social
Relations Committee.
Friday, 9 p.m. to 1 a.m..
Admission - 50 cents per
person Dancing, drinking,
app le -bobb ing and
pumpkin-carving.

Sage Notes
&•:

 : :

|$ Students wishing to i
|§ apply for New York State i
|si sponsored fellowships are \
i:|:;i reminded that the deadline I
| | for applications is \

December 1. 1969. I
§1 Applications can be \
|s! obtained by writing to: I
; i | Regents Examination and \
i§i; Scholarship Center. New \
:§;i York State Department of j
ill Education, Albany. New ;
| York 1222^.

The programs available \
are: (1) The Herbert H. \
Lehman Graduate''.
Fellowships in Social \
Sciences and Public and j
International Affairs (up to j
four years of support — j
must attend graduate j
school in related program
in New York State); (2) The
New York State Regents
College Teaching
Fellowships for Beginning
Graduate Study: (3) The
New York State Regents
College Teaching
Fellowships for Advanced
Graduate Study (for
programs (2) and (3).
student must be New York
State citizen enrolled in a
PhD program in any
academic discipline
usually taught at the
college level and be
interested in teaching); (d)
New York State Regents
Fellowships for Doctoral
Study in Arts. Science, or
Engineering (must be New
York State resident in a
Ph.D. program).

In programs (2)-(4).
awards vary between
$500 and $2,500
depending on financial
need.

Limited additional
information is available at
the Fellowship Office.
Sage Graduate Center

Cuba
Course
Continued from Page 4
expressed on the campus, the
proper medium is the public
lecture — not the course-for-
credit Finally, there remains
always the possibility of students
organizing themselves into
groups to study one topic or
another without obtaining
academic credit

In any event, it seems clear
that whatever system emerges
must preserve the ultimate
responsibility of the Faculty for
the supervision and planning of
the curriculum.

If the experience.with the Cuba
course impels us to consider
these difficult questions and to
emerge with a better system
than we now have for involving
our students in curricular
planning, that alone in my
judgment will amply justify the
experiment

The Arts
This Week

Oct 30 — Poetry
Reading Prose — Cornell
Writers, 4 p.m. at Temple
of Zeus.

W.C. Fields in: The Bank
Dick (7 and 9:30 p.m.) and
Never Give a Sucker An
Even Break (8:15 p.m.
only), Statler Auditorium.

Oct. 30 — Nov. 2. Nov.
5 — Nov. 8 — Peter
Nichols' A Day in the
Death of Joe Egg. 8:15
p.m. University Theatre,
Willard Straight Hall.
Tickets at University
Theatre Box Office. 12 to 3
p.m. Monday thru
Saturday.

Oct. 31 — Schnitzlers
The Green Cockatoo. 4
p.m. Drummond Studio.
Lincoln Hall Admission
free, seating limited to 40.

Nov. 1 — The Graduate.
7 and 9 pm Statler
Auditorium.

Nov. 2 — Concert of
English Music with Sir
Keith Kalkner. Cornell
Chamber Orchestra,
conducted by Karel Husa
4 pm. Statler Auditorium

Schmtzler's The Green
Cockatoo. 4 p m
Drummond Studio, Lincoln
Hall Admission free,
seating limited to 40.

The Graduate. 7 and 9
p.m. Statler Auditorium

Nov. 3 — Lecture-
demonstration: Chance
and Improvization in
Contemporary Music.
Robert Bloch. 4:30 p.m.
Kaufmann Auditorium.

Sergei Eisenstem's
Strike and Ten Days That
Shook the World. Third
program of the University
Cinema subscription
series. 7 :30 p.m.
Drummond Studio. Lincoln
Hall. Only subscription
tickets will be accepted.

Nov. 4. 5 — W.C. Fields
in: You Can't Cheat an
Honest Man (7 and 9:30
p.m.) and Tillie and Gus.
(8:15 only). Statler
Auditorium.

Ongoing — Works of
Kenneth Even at White
Museum of Art until
November 2.

A Limited Edition of
Birds. In Wood Victor
Colby White Museum of
Art until November 9.

Prints of Masuo Ikedo at
White Museum of Art until
November 9.

Test-Scoring
The University Guidance an"

Testing Center offers, as one <>'
its services to staff members, th8

scoring of objective tests of thc

multiple choice and true-fals6

types.
This service is accomplished

by means of a test scoring
machine. This machine has be^
found to be reasonably accura1*
when its minimum requirement
are met; in fact it is mo'*
accurate than hand scoring.


